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ABSTRACT

The academic performance of students is influenced by several factors, one of
which is the communication behaviour of lecturers. Hence, this study investigates the
impact of lecturers communication behaviour on students academic performance, with
a particular focus on the Department of Mass Communication, University of Benin.
The study employed the Social Learning Theory and Immediacy Theory, helped to
frame the understanding of how students perceive and respond to lecturers
communication styles. A survey research design was employed, using both
questionnaires and interviews to collect data from selected respondents within the
Department of Mass Communication at the University of Benin. Data collected were
analyzed using tables for quantitative feedback and thematic analysis for open-ended
responses. Findings revealed that lecturers communication behaviour significantly
impacts students academic performance, as it was discovered that the way lecturers
communicate can either enhance or hinder students learning experiences, thus, the
impact can be positive or negative depending on the nature of the communication
behaviour. The study concluded that lecturers communication behaviour plays a
crucial role in shaping the academic outcomes of students. In relation to these findings,
it is recommended that higher institutions conduct thorough interviews to assess
lecturers communication behaviour during recruitment processes and provide
continuous training to ensure lecturers remain effective, inclusive, and always
adaptive to the diverse communication needs of students.

Keywords: Lecturers, Communication Behaviour, Academic Performance, Students,
Impact.
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CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

The cornerstone of human interaction, which enables the exchange of ideas,
thoughts, and information, is Communication. In the realm of education, which we
would be mainly focusing on, effective communication is not merely a beneficial
attribute; it is a fundamental skill that shapes student's academic achievements (Hattie,
2012). It further paves way for success in various phase of life, from classroom
discussions to presentations, to group projects, to job interviews, proficiency in
communication empowers students to navigate challenges, collaborate effectively, and
express themselves with clarity and confidence (Barkley, 2010), without fear of
timidity or inferiority. Effective communication enhances learning outcomes by
facilitating comprehension, better understanding, and knopwledge retention (Vygotsky,
1978). Lecturers who have a better communication behaviour will help the students to
have a better chance to articulate their thoughts clearly, to be better equipped to
engage in discussions, ask questions, and seek clarification when needed, (Bandura,
1997). Chickering & Gamson (1987), as well avers that it enable students to express
their understanding of complex concepts in exams and assignments, thereby

improving academic performance. Understanding and comprehension of the course

13



contents would help them provide detailed explanation during text and exams further
improving their results.

Moreover, Gudykunst & Ting Toomey (1988), opines that communication
skills such as active listening, articulating ideas, and providing constructive feedback
help in fostering a conducive environment for learning, thereby enabling students to
leverage diverse perspectives and collectively achieve goals. This can only be
encouraged first from the lecturers communication behaviour, as student will only feel
interested in a course if the lecturers means of communication is encouraging and
enaging, giving them a better chance of articulating and comprehending properly,
therefore encouraging the students to give effective feedback which would result to
productive outcome. Citing Bandura, (1997), confidence is a valuable asset that
empowers students to express themselves authentically and assertively, helping them
develop the ability to present their ideas persuasively, advocate for themselves, and
engage in debates or discussions with equilibrium. Lecturers can help in boosting the
confidence of their students through encouraging effective communication behaviour,
as negative or positive communication displayed in school by lecturers conciously or
unconciously, directly or indirectly affects the students academic performance
partially if not fully (Rabae'i, 2014). Communication is an undeniable skill required
for student success, serving as a factor for academic achievement, professional

advancement, and personal growth (Hattie, 2012). Effective communication skills are
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essential in teaching, and these skills can help teachers convey information clearly,
build strong relationships with students, and create a positive learning environment.
Whether you are an experienced educator or new to the field, improving your means
of communication can significantly impact your teaching effectiveness.

Additionally, clear communication in teaching ensures that students understand
the material being presented. This involves speaking clearly, using simple language,
avoiding jargons, and being concise. When students understand what is expected of
them, they are more likely to engage with the material and participate actively in class
discussions. By practicing active listening, teachers can better understand student’s
needs, address their concerns, and build a supportive classroom environment. This can
be achieved by maintaining eye contact, nodding, and providing feedbacks.

Also, non-verbal communication, such as body language, facial expressions,
and gestures, play a significant role in teaching. Positive non-verbal cues is as
important as verbal cues as it can reinforce verbal messages, show enthusiasm, and
create a welcoming atmosphere. For example, according to Mehrabian, 1981, smiling
and maintaining an open posture can make students feel more comfortable and willing
to participate. Students have diverse learning styles, and effective communication
involves adapting to these differences. Some students may prefer visual aids, while
others might benefit from verbal explanations or hands-on activities. Therefore,

teachers can reach a broader range of students and enhance overall learning outcomes,
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by being conscious of their communication behaviour and how it affects the students
academically. When students feel respected and valued, they are more likely to
engage and participate. Cornelius- White, 2007, postulate that simple gestures like
learning student’s names, showing interest in their lives, and being approachable can
build strong, trusting relationships.

Furthermore, effective communication skills are the foundation of successful
teaching. Teachers can create a dynamic and supportive learning environment that
promotes student success by being clear, actively listening, using positive non-verbal
cues, encouraging feedback, adapting to learning styles, organizing lessons, building
rapport, teachers can create a dynamic and supportive learning environment with their
positive communication behaviour that encourages student success.

Despite the recognised importance of effective communication in teaching and
learning, a gap in understanding the communication behaviour of lecturers still
remains. So therefore, this study aims to bridge the gap by investigating lecturers
communication behaviour and its relationship to students academic performance, as
well as provide insights for lecturer, educators and policymakers to enhance teaching
and learning. Ultimately, it seeks to explore and clarify how the communication
behavior of lecturers, whether positive or negative, directly or indirectly influences
student's academic performance, with the aim of identifying patterns, raising

awareness, and offering recommendations for improved lecturer-student interaction.
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The study intends to solve lack of comprehensive understanding of the impact
of lecturers communication behaviour on students academic performance, that hinders
the improvement of teaching and learning outcomes. By exploring the relationship, the
study seeks to provide actionable recommendations for lecturers and policymakers in

creating a supportive and effective learning environment.

1.2 Statement of the Problem

Despite the importance of effective communication, many lecturers struggle to
convey information effectively. The idea of communication behaviour of the lecturer
suggests that it has impact on the students academic performances. One of the main
objectives of school is to improve academic performance, which is determined by the
results (Hoyle, 2016). Many are quick to blame the students academic failure on their
inability to pay clear attention in classes, but we fail to understand that the lecturers
behaviour as well play an important role in determining the outcome of the students
results, by the way they communicate and engage their students in the classroom. Poor
communication can result in student disinterest, demotivation, and decreased academic
performance. Ineffective communication can lead to misunderstandings, errors, and
decreased student comprehension. Most atimes students get to understand a partucular
lecturer exam scheme from how they communicate, as well as get to know the

lecturers personality by their cmmunication skill, which can determine whether they
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would be effective in such class or be made to feel inferior and ineffective. Lecturer's
poor communication behaviour can significantly impact student's academic
performance, with poorly communicated material hindering student success.

Lack of understanding of the impact of lecturer's communication behaviour on
students academic performance is one of the major problem affecting the student
performance academically, which is often ignored or not considered seriously. Despite
the significant influence of lecturers on students academic experiences, there is a
limited understanding of how lecturers communication behaviour affect students
academic achievement, as most lecturers are not even aware that they can affect
students performance, either by way of speech, way of teaching, way of treating
student, way of responding to questions, among others.

Inconsistent academic performance among students is also a major problem,
as students academic performance often varies significantly, even among those with
similar academic abilities and backgrounds. This inconsistency suggests that various
factors which are beyond the students control, such as lecturer's communication
behaviour may have influence to their academic outcomes severely. Transmitting
knowledge without considering the impact of lecturer's communication behaviour on
students learning experience is a limitation, and this limitation may contribute to

unfavourable academic performance among students.
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There is need for evidence-based strategies to improve teaching. Investigation

by institution on the relationship between lecturers communication behaviour and

students academic performance can provide valuable insights for developing effective

teaching and learning practices, and avoiding potential negative impact on students

motivation and engagement.

1.3 Objective of the Study
From the above outlined, it is clear that the study aims to achieve the following
objectives;
1. Examine the relationship between lecturer's communication skills and
student's academic performance.
2. Determine the most effective communication strategies employed by lecturers.
3. Provide insights for lecturers, educators, and policymakers to enhance teaching
and learning.
14 Research Questions
The following research questions were raised;
1. What is the relationship between the Lecturers Communication Behaviour and

Students Academic Performance?
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2. What is the most effective strategy employed by lecturers during the
communication process that affect the academic performace of students
effectively?

3. How can the teaching and learning process be enhanced?

1.5  Significance of the Study

This research focuses on finding out how to improve teaching practices,
inform lecturers about effective communication strategies to enhance student
engagement and understanding. It will as well contribute to improved academic
performance, increased student satisfaction, and better educational experiences. The
research will also aid to provide evidence for policymakers to develop targeted
interventions and support lecturer professional development.

By exploring the impact of lecturer's communication skills on student's
academic performance, this study aims to contribute to the ongoing discussion on

teaching and learning in higher education.

1.6 Scope of the study
This study aims to investigate the relationship between lecturer's
communication behaviour and student academic performance. The scope of this study

is as follows:
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Focus on the communication behaviour of lecturers and how it affects student's
academic performance in the University of Benin. With specific emphasis on students
in the Department of Mass Communication.

The study will consider the demographic characteristics of lecturers: Full-time
lecturers with a minimum of five years of teaching experience, as well as
undergraduate students of Mass Communication, in the University of Benin, Benin
City, Edo state, Nigeria.

The study will as well explore the lecturer's communication behaviour, by
investigating the way they communicate and the impact on student academic
performance by examining the student academic achievement, including grades,
attendance, and engagement.

The study will further employ a mixed-methods approach, combining the
Surveys and questionnaire, by collecting data through standardized instruments, such
as the Student Engagement Questionnaire (SEQ).

The researcher limits the study to the full time Mass Communication students,
irrespective of level, gender, or age. The justification for the limitation of the study to
full time students of Mass Communication in the University of Benin is based on their

availability and easy access of the full time students.
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1.7  Limitations of the Study

While this study aims to contribute to the understanding of the relationship
between lecturer's communication behaviour and student academic performance, there
are several limitations to the course of research of this study. The study may not
capture the experiences of students and lecturers from diverse backgrounds, it relies on
self-report measures, which may be subject to biases and limitations.

The findings is limited, as it may not be generalizable to other contexts or
populations, it is conducted within a specific institutional context, and may not be
representative of other institutions. The study is conducted over a limited timeframe,
which may not capture the full range of experiences and outcomes.

The acknowledgement of the limitations of this study, aims to provide a

foundation for future research, that can address the outlined limitations.

1.8 Definition of Terms

Lecturer Communication Behaviour: Lecturer's communication behaviour refers to
the ability of lecturers to convey information, ideas, and concepts to students through
verbal and non-verbal means, including;

a. Verbal communication: spoken language, tone, and pitch.

b. Non-verbal communication: body language, and facial expressions.
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Student's Academic Performance: Student's academic performance refers to the

level of achievement and success students attain in their academic pursuits, measured

through;
a. Grades like academic scores, marks, and evaluations.
b. Assessment outcomes like results of exams, assignments, and projects.
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CHAPTER TWO

LITERATURE REVIEW

Preamble

This chapter focuses on the literature review of the study, which would be

presented under the following sub headings;

2.1

2.2

23
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2.5

2.6

2.1

Understanding Communication Behaviour
Types of Communication Behaviour in Lecturers

Factors that Influence Communication Behaviour which in turn Affect
Students Academic Performance

Impact of Lecturers Communication Behaviour on Students Learning
Outcome
Review of Empirical Studies

Theoretical Framework

Understanding Communication Behaviour

In an academic setting, Communication Behaviour refers to the verbal and

non-verbal methods lecturers use to convey information, interact with students, and

facilitate learning. Communication behaviour encompasses not only clarity of speech

but also non-verbal clarity, like tone, body language, responsiveness and pedagogical

strategies (Hargie, 2016). The importance of non-verbal cue is demonstrated in
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Mehrabian's (1971) communication theory where he outlines that non-verbal cue is
(55%), and tone (38%) carry more weight than spoken words which is (7%), in
conveying meaning. This implies that although a lecturer's style may be technically
sound, poor communication such as dismissive tone or negative body language, can
undermine student participation and learning, while aggressive and passive
communication behaviour lead to lower academic performance.

Effective communication behaviour is rooted in transactional communication
model, where both lecturers and students actively exchance messages to construct
meaning (Barnlund, 2008). Several studies have as well highlighted how effective
teacher--students communication enhances teaching outcomes and have come to
discover that teacher clarity and feedback significantly improve student achievement
(Hattie, 2009). And that positive relationships characterised by empathy, warmth and
encouragement correlate with higher motivation and academic success (Cornelius-
White, 2007).

Additionally, communication competence, that is the ability to convey
knowledge in an understandable, engaging and culturally sensitive manner, plays a
crucial role in students learning (Spitzberg & Cupach, 2011). According to Bee,
(2012), he highlights that effective communication behaviour is very important to

teachers in their delivery and interaction as well as management of classroom. Clearly
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this shows that understanding and properly utilizing communication behaviour can
further enhance students;

Understanding: Clear explanations, active listening and feedback help students grasp
difficult concepts, give room to expression of ideas clearly and concisely, making it
easier to participate in class discussions, ask questions, and seek help academically
when needed, leading to better grades and successful academic achievements.
Confidence: Suppportive Communication Behaviour encourages students to ask
questions and express their thoughts without fear of judgement and as well give
students the courage to also present their thoughts and arguments persuasively, leading
to better grades on presentations, test and exams as a whole. It can as well boost
students confidence, encouraging them to take risks and explore complex concepts.
Motivation: When students feel heard and respected they are more likely to stay
engaged and committed to their studies. Engaging communication behaviour
motivates students to increase their participation and interest in the subject matter.
Whereas, lack of understanding of communication behaviour by lecturers can lead to
misinterpretaion, low morale and reduced performance. Students may misunderstand
instructions with a lecturer of indifferent and hostile communication behaviour,
causing them to lose interest or feel alienated, and can end up feeling frustrated,

anxious and lack clarity, directly impacting their academic outcomes.
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Poor communication behaviour by lecturers can impede a student ability to
understand instructions, ask questions and actively engage in classroon discussions,
which can result in academic difficulties, decreased participation and limited learning
opportunities. Difficulties in communication in the classroom will only pose academic
challenges. Researches have shown that clear and structured, as well as supportive
teacher communication leads to better academic performance (Hattie, 2009). Other
researches also discovered that Lecturers communication styles directly influence
academic outcomes (Frisby & Martin, 2010). Communication behaviour as explained
earlier is not only limited to verbal cue, but as well extended to non-verbal cue, and
further research also outlined that positive non-verbal behaviour enhances Learning
(Richmond et al, 2016). Mehrabian (1971) also state that Teachers non-verbal
behaviour shapes student engagement.

In relation to the above research, the importance of understanding
communication behaviour can never be overemphasied, in shaping the lives of
students and encouraging better academic performance. Communication behaviour is
a dynamic influential aspect of the teaching-learning process. Understanding
communication behaviour involves recognising the spoken and unspoken cues used by
lecturers, the context in which communication occurs, and its effect on student
academic success. Therefore, understanding these dynamics helps in assessing how

lecturers communication either support or hinder students academic progress, because
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for any educational environment to thrive, both lecturers and institutions must foster
communication behavoiur that are respectful, clear, supportive, and adaptive to the
diverse needs of students. By analysing these various communication behaviour,

educators can refine their teaching strategies to maximize student academic success.

2.2 Types of Communication Behaviour

Various communication behaviour are exhibited by lecturers, each impacting
students learning differently. These various communication behaviour can be
categorized as follows;
Verbal Communication Behaviour: This includes clarity of speech, language
proficiency, tone, and the ability to explain complex concepts simply. Research clearly
discovered that lecturers who articulate idea clearly and avoid jargon enhance student
comprehension (Chesebro & McCroskey, 2001).
Non-Verbal Communication Behaviour: Body language, eye contact, facial
expressions, and gestures, contribute significantly to students engagement. Positive
non-verbal cues, such as smiling and maintaining an open posture, foster a welcoming
learning atmosphere (Mehrabian, 1971).
Interactive Communication Behaviour: In this case, it involves encouraging student

participation through discussions, questions and feedback. Researches have discovered
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that lecturers who promote interactive learning environments improve critical thinking
and retention (Fassinger, 1995).

Supportive Communication Behaviour: Lecturers who exhibit this kind of
communication behaviour show empathy, are approachable, they give constructive
feedback, encouraging participation and are patient. Such behaviour foster a
motivating and safe learning environment. Studies indicate that students perform
better when they percieve their lecturers are supportive and accessible (Morton et al,
2006).

Aggressive/Passive Communication Behaviour: When a lecturer avoids addressing
misunderstanding, or fails to provide clear instructions, students may feel unsupported,
leading to academic decline. Aggressive communication (harshness or excessive
criticism) can demotivate students. Exhibition of irritation, use of harsh language and
ignoring students contributions or concerns, can create fear, confusion or
disengagement among students. Whereas, passive communication behaviour, such as
lack of engagement, may lead to disinterest. By being assertive yet respective lecturers
with effective communication behaviour can strike a balance (Richmond &

McCroskey, 2000).
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2.3 Factors that Influence Communication Behaviour which in turn affects
Students Academic Performance

Various researches have found that there are several factors that significantly
influence lecturers communication behaviour. These various factors among others
include institutional, environmental, cultural, and so on.

Cultural background shapes perceptions, as well as manner of communication
and how it influences their communication pattern. Lecturers who are culturally
sensitive and inclusive create an environment where all students feel respected and
understood, enhancing their ability to participate and perform well academically.
Hofstede, G. (2001), in his research wrote on cultural sensitivity as a factor that also
affect behaviour. He states that awareness and recognition of cultural differences
enhances effective communication, as it helps in adapting engaging styles and
communication approaches.

Lecturers depth of knowledge of subject and their ability to breakdown
complex concepts in a way understandable by students is also a key factor that
influence comunication behaviour. A lecturer who is knowledgeable of the subject
indepthly can breakdown complex ideas into simple, relatable concepts, communicate
effectively and enhance learning. Students are more able to grasp and retain course
materials when lecturers convey information clearly, provide relevant examples and

check for understanding. Lecturers unclear or overly complex speech will make

30



students struggle to understand course materials leading to poor performance
respectively, whereas, lecturers clarity of the subject can help students gain more
confidence and perform better academically, as effective communication helps bridge
gap between lecturers expertise and students comprehension ability of the subect
matter. Clarity, fluency, and proper articulation of speech by lecturers would create
depth knowledge, confidence in delivering content and ability to use simple language
to explain concepts clearly, and as well employ use of interactive methods instead of
one-way lecturing, to enhance better comprehension and better feedback from students.

Moreover, emotional intelligence is also a factor that influences lecturer
communiction behaviour. Daniel Goleman a renowned psychologist (1995) in his
work postulates the significant impact emotional intelligence in education. Emotional
intelligence is the ability of lecturers to percieve, understand and manage emotions in
themselves and others. Lecturers with high EQ are likely more patient, approachable,
enthusiastic, self-aware, socially skilled and sensitive to students needs and feedback,
which in turn enable them to navigate complex classroom dynamics effectively.
Further research shows that lecturers in this category are able to build strong rapport
with students, foster a positive classroom atmosphere amd address students concerns
empathetically, and that students are more likely to engage with a lecturer who
demonstrates genuine care and understanding. More importantly, students who

encounter these kind of lecturers are less likely to feel stressed or demotivated, which
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in turn will influence their academic performance positively. Whereas, lecturers who
lack emotional intelligence may fail to recognize or address students frustrations,
thereby creating a negative classroom environments which could negatively impact
students academic performance. Their ability to provide constructive feedback help
students understand their strengths and weakness, providing areas for improvement,
thereby boosting their motivation and guiding them towards academic success (Hattie,
J. & Timperley, H. 2007).

Non-verbal communication includes body language, facial expressions, eye
contact, posture and tone of voice, and these cues often convey more meaning than
words alone and can influence how students interpret and respond to lectures
significantly. (Mehrabian, 1971). Most lecturers are not even aware that these factor
can reinforce the content being communicated, and so do not have any intent of
controling these non-verbal cues. A lecturer who avoids eye contact, speaks too
authoritatively and dismissively or in monotonous tone, may cause students to
disengage and may potentially perform poorly, whereas, a lecturer who maintains eye
contact, uses open body language and make use of inviting tone, create an engaging
environment that encourages students participation.

Furthermore, the teaching method lecturers employ affect their communication
behaviour. Their ability to adapt these methods based on students needs, can

significantly influence their communication behaviour. Those who adapt their
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communication strategies to cater to different learning styles create a more inclusive
and engaging classroom environment. According to research, rigid teaching style that
does not consider diverse learning needs may leave some students behind,
subsequently affecting their academic performance. Also, Level of confidence and
enthusiasm strongly influence lecturers communication and how their communication
is received by students. Lecturers who demonstrate enthusiasm and passion for the
subject matter tend to inspire students and motivate them to perform better. Whereas,
lack of enthusiasm or confidence in teaching make the subject appear boring,
inaccessible, thereby reducing students engagement. Through research, it has been
discovered that enthusiasm is contagious, as atudents are more likely to feel interested,
engaged and boost their confidence about their ability to succeed.

Another major factor that can influence communication behaviour is the
classroom environment. The physical layout, that is the lecture hall, can influence the
lecturers communication. Noise as well as distractions can significantly affect the
lecturers mood and in turn the manner in which they communicate. An organised,
noise free interactive classroom environment can facilitate clear communication and
make learning more engaging. Students in turn are more likely to stay focused and
motivated when the learning environment is well structured and distraction free. Lack
or poorly organised classroim affects communication behaviour, which hinder

effective communication leading to misunderstanding and disengagent, further leading
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to negative impact of students academic results. Sommer, R. (1969) in his work states
the concept of space and its implication on human behaviour, and how it contributes to
our understanding of how our physical environment influence human behaviour.

In summary, communication behaviour is shaped by multiple factors.
Recognising these various factors and improving it can significantly enhance students
academic outcomes. Employing strategies like maintaining positive non-verbal cues,
mastery of subject, confidence in delivery of the contents cleary and in simple terms,
fistering open feesback, can all improve communiction behaviour and in turn students

academic performances.

2.4. Impact of Lecturers Communication Behaviour on Student Learning
Outcome

Communication behaviour refers physiological and acoustic events that
occurs when an individual transforms their idea into words and sentences, which are
then understood by the listener through the use of language. As put by Frisby, positive
interpersonal behaviour helps teachers satisfy their students demand and develop close
bond. The critical determinant of academic success is effective communication
between lecturers and students. Lecturer's communication behaviour have been
indicated by research to significantly influence students comprehension, engagement

and overall academic performance (Jaasma & Koper, 1999). Students are more likely
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to develop a deeper understanding of course material, participate actively in class and
achieve higher learning outcomes, when lecturers employ clear, engaging and student-
centered communication stragegies. Moreover, strong communication behaviour
enables students seek clarification when needed, ask insightful questions and express
their view points. It as well play vital role in shaping atudents academic experiences
and outcomes. On the other hand, poor communication, such as unclear explanations,
among others, can lead to misinterpretation, low morale, lack of feedback, confusion,
reduced motivation and lead to lower academic performance (Zhang & Zhang, 2020).
Besides, studies further avers that positive communication behaviour, including
approachability, active listening, and constructive feedback, foster an inclusive
learning environment that enhances students confidence and intellectual growth
(Marsh & Roche, 1997). Take for example, Dr. Smart, a physics lecturer, explains
complex concepts in a clear and concise manner, using visual aids and real-life
examples. His students appreciate his ability to break down complex ideas into
manageable parts, leading to improved understanding and better grades. While
Professor James, an English literature lecturer, struggles to articulate complex literary
theories, often using jargon and technical terms without explanation. His students
become frustrated, leading to decreased engagement and lower grades.

In another instance, Dr. Joy Peterson, a Mass Communication lecturer, uses

interactive activities and group discussions to convey Mass Communication concepts.
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Her students enjoy the engaging lessons, leading to increased motivation and
improved academic performance. While Professor Lillian, a business lecturer, fails to
clearly communicate assignment expectations, leading to confusion and frustration
among students. As a result, students submit subpar work, negatively impacting their
grades.

Also, many students attend lectures, but retain little due to ineffective
communication or disengaging communication behaviour. Interactive engagement
between lecturers and students enhances comprehension, positive feedback,
contribution of ideas that enrich the learning atmosphere, foster dedication, knowledge
retention, and over all positive performance academically.

Thus, the lecturers communication behaviour is crucial in shaping students

academic performance experiences and achievement generally.

2.5  Review of Empirical Studies

Series of researchers have conducted empirical researches relevant to this
current study. This section reviews the work of related research by such scholars in
relation to this study. The empirical works reviewed are;
Madu, B.C, & Ogbu, J. (2013); The Impact of Lecturers Communication Skills

on Students Academic Performance in Nigerian Universities.
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The study investigates the impact of lecturers communication skills on
Nigerian university students. The study used mixed methods, survey and interviews to
analyse grades. They administered questionnaires to 500 students across Nigerian
Universities, conducted interviews with 20 lecturers to access their communication
strategies. They analysed students grades alongside their perceptions of lecturers
communication effectiveness.

The study centers on the Communication Accomodation Theory (CAT) and
Social Learning Theory. The theories explains how lecturers adjust or fails to adjust
their speech to aid student understanding while the later suggests students learn better
when lecturers model effective communication. The study discovered key findings
that clarity and fluency matter, as well as non-verbal communication, feedback is
critical to avoid language barriers. According to the research, students perform better
when lecturers spoke clearly, avoided complex jargon and used various relatable
examples. They also discovered that lecturers who used gestures, eye contact, and
expressive tones had more engaged students, they also found that those who gave
more timely feedback improved student performance than those who did not. They
also noted that heavy acents or poor english proficiency hindered students
comprehension.

The current study and the one conducted by Madu and Ogbu share the same

goal of determining how lecturers behaviour affect learning and performance in turn.
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The social learning theory was also applied in both studies to investigate the impact of

lecturers communication behaviour on students academic performance.

McCroskey & Richmond (1992). The Impact of Teacher Immediacy on Student
Learning.

The study investigates how teacher immedicy (verbal and non-verbal
behaviours that reduce pychologicl distance), affects student learning outcomes.
Another purpose of the study was to determine whether immediacy behaviours (such
as eye contact, gestures, vocal expressiveness), enhance students motivation and
academic performance.

They employed quantitative survey, correlational analysis and classroom
observations. They administered Non-verbal Immediacy Scale (NIS) and Verbal
Immediacy Scale (VIS) to students to measure perceived instructor immediacy. With
the correlational analysus, they linked immediacy scores with students final grades
and self reported learning. Additionally, trained observers coded instructors
immediacy behaviours during lectures.

The research reveals that students with high immediate instructors have
increased motivation and scored significantly higher in assignments and exams. They
also discovered that smiling, eye contact, and relaxed body language had a stronger
impact than verbal immediacy alone. They employed the Immediacy theory which

proposes that physical and psychological closeness (such as gestures, tone), enhances
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communication effectiveness and the Affective Learning Theory that suggests that
emotional engagement fosters deeper cognitive processing.

The research and the recent study are related, as both made use of survey and
immediacy theory to examine how instructor behaviour affects performance. Both
applied the theory that seeks to examine communication behaviour and its relation to
learning. Also, the recent study also focuses on non-verbal cue as a communication
behaviour which their study also did, thereby validating the importance of recent

research.

Titsworth, S., et al (2010). The Role of Instructor Clarity & Immediacy in
Student Learning.

The purpose of the study was to determine how clarity (organised lectures) and
immediacy (approachability) impact students retention and grades.

The study made use of classroom observations, students surveys, and
compared students scores based on instructor communication style. They recorded 50
lectures, and collected self-reported learning experiences. Additionally, they found
that clear and structured lectures led to higher exam scores. The research also
discovered that smiling and little gestures like remembering students names, increased

motivation and participation.
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The Cognitive Load Theory that states that clear communication reduces
mental strain aiding retention, was applied in their research. Both studies are similar in
that they both seek to examine lecturers immediacy, clarity and how it aids retention

and improve students academic performance.

2.6  Theoretical Framework
Several communication and learning theories help explain the relationship
between lecturer's communication behaviour and student's academic performance. The

following theories are relevant to this study:

Social Learning Theory

The social learning theory introduced by psychologist Albert Bandura
postulate that people learn through observation, imitation and modelling. The theory
explains how students learn from lecturers communication styles. The theory postulate
from the idea that we learn from our interactions with others in a social context.

It states that learning occurs through observation, imitation and modelling, and
is influenced by factors such as attention, motivation, attitudes and emotion. The
theory is rooted in attention through motivation to improve and have success in
outcomes. It emphasizes that behaviour, personal factors, as well as environmental

factors are all interlocked determinats of each other.
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According to Bandura, learning does not solely involve dynamic interplay
between cognition, environment and behaviour, but identified two key processes;
-Observational Learning- where people learn by watching others in their environment
e.g teachers.

-Mediational Processes- where individuals actively interpret and internalize what they
have observed.

The theory offers a valuable framework for educators who strive to foster
positive behaviours in classroom. It states that to harness it potentials, teachers can
model healthy behaviours, such as providing supportive and respectful learning
environment can help students positively. Moreover, it also states that it helps to offer
the idea that behaviour is a very important aspect of learning for both students and
lecturers, understanding human behaviour can enable lecturers to come up with more
effective teaching strategies. Social Learning Theory is relevant to the study as it helps
support teachers in controlling their behaviour positively, in addition to help students
retain the material being taught and encourge inclusivity, motivation and positive

academic performances, (jriiejournal.com-JRiie-8-1-023).

Immediacy Theory
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Immediacy is a set of practices or behaviours that human beings use in order to
communicate a desire for psychological closeness or warmth to, or with another
human being, using both verbal and non-verbal cues, (en.wikipedia.org). The
Immediacy Theory suggests that communicators can reduce psychological distance
through verbal and non-verbal behaviours that convey warmth, closeness, and
engagement. It refers to the perception of physical and or psychological closeness
among individuals. These behaviours may include direct eye contact, smiling, having
open body posture, gesturing, vocal expressiveness among others (Comadena, Hunt &
Simonds, 2007).

Albert Mehrabian a social psychologist (1967a), defined it as the degree in
which communication behaviour facilitate physical or psychological closeness in
interpersonal communication. While Goram (1988) , broadened the concept to include
any verbal interaction that increased are pschological closeness between students and
teachers. Whereas (Thweatt & McCroskey, 1996) says the concept includes
communication behaviour reducing percieved distance between people.

The phenomenon immediacy has been studied extensively in the face-to-face
educational context in which it originated (Andersen, 1979; Gorham, 1988, Plax,
Kearney, McCroskey & Richmond, 1986, Richmond, Gorham, & McCroskey, 1987).

In the context of education, when lecturers use immediacy behaviours such as

smiling, moving around the class, using students names, and encouraging feedback,
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students are more motivated to learn and communicate. Increased immediacy has been
linked to higher levels of cognitive and affective learning, which positively impacts
academic performance.

The theory is important to the study, as it seeks to outline that lecturers
communication behaviour affects students academic performance. So therefore
fostering psychological closeness and maintaining positive and engaging verbal and

non-verbal cues can foster positive academic outcomes in students.

CHAPTER THREE

RESEARCH METHOD
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Preamble
The methodology adopted during the process of conducting research is
presented in this chapter, and is presented under the following headings;
3.1 Research Design
3.2 Population of the Study
33 Sample Size & Sampling Techniques
3.4 Instrument for Data Collection
3.5 Method of Data Collection
3.6 Validity of the Research Instrument

3.7 Method of Data Analysis

3.1 Research Design

The use of descriptive survey design was employed in this study. The design is
employed when a research work focuses on collecting, organising, and analyzing data
which allows the mesurement of characteristics, opinions, and behaviour of a given
population through representation by researchers. As only but a proportion of the
entire population of Mass Communication students were studied, and the findings is
expected to be generalized as the entire population, descriptive survey design was

considered appropriate for this research.
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3.2 Population of the study

The population of the study was (921) students which consists of all full time
students in the department of Mass Communication, in the University of Benin, Benin
Cit y, Edo state, Nigeria. The figure which formed the population of this study,
emanated from the available number of students studying Mass Communication in the
University of Benin, given by the course reps of all levels. All figures was added to
derive the population which is 921, 100 Level students 230, 200 Level 235, 300 Level
236, 400 level 220.

The numbers gotten from each level from the departments of Mass

Communication was added together to get the population of the study.

33 Sample size of the study & Sampling Techniques

The Krejcie & Morgan (1970) table was used to determine the sample size out
of (921) population of students. With the use of this sample, the researcher got a
sample size of approximately (272) students. To ensure fair and proper representation,
across the four levels (100-400) and ensure that all level are adequately represented,
the researcher stratefied the entire population, then allocated the sample to each level
relatively using the below formyla.
N= [Population of each level + Total Population (921) ] x Sample Size (272)

Therefore:
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100 level = (230 /921) x 272 = 68 students
200 level = (235/921) x 272 = 69 students
300 level = (236/921) x 272 =70 students

400 level = (220/921) x 272 = 65 students

34 Instrument of Data Collection

The instrument used for data collection was interview, as well as questionnaire.
The questionnaire is organised in sections for the students on their opinion, and an
interview conducted for the lecturers on personal reflection and assessment.
Four section was designed for that which would be distributed to students, as well as
an interview questions to be directed to lecturers. Section A to D.
Section A for the respondent background information. Section B gathers information
on the extent to which lecturers communication behaviour influence the academic
performance of students in the University of Benin, with the representation from Mass
Communication Departments. Section C evaluates what aspect of the communication
behaviour in the lecturer that affect the student performance academically. Section D

Gives room for open ended questions.

3.5 Method of Data Collection
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Through person to person approach, the data for this study was collected, with
aid from research assistants to reach the (272) respondents. The researcher also
ensured that review gotten from interview was properly documented, while the

numbers of questionnaire distributed were all reviewed to a very large extent.

3.6 Validity of Research Instrument
The instrument which the researcher made use of for the gathering of data was
valid and reliable, as the items (interview and questionnaire) were capable and

appropriate for the measurement and gathering of required information for the study.

3.7 Method of Data Analysis

The data collected through questionnaire were analyzed using simple
percentage and frequency table. For easy comprehension and interpretation of data
findings, the frequency tables were used, to as well enable the researcher to fully

explain collated data.

CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS

Preamble

47



The focus of this chapter is on the presentation and analysis of data gathered
from questionnaires and interview questions which were distributed to respondents, as
well as findings. The analysis was done using frequency tables. This chapter focuses
on the analysis of repondents demographics, as well as analysis on the interview

responses got from students and lecturers.

4.1 Presentation and Analysis of Data based on Bio-Data

Table 1: Age Distribution of Respondents

Age Frequency Percentage
16-20 115 42.3%
21-25 103 37.9%
26-30 51 18.7%

31 and above 3 1.1%
Total 272 100

Source: Field Survey, 2025

Table 1 shows that most respondents are within the age of 16-20, indicating
that the study's outcome is influenced by individuals in their peak who are still driven
by the passion to succeed, providing insight on if the various type of communication

behaviour of lecturers have impact on their willingness to perform well academically.
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Table 2: Gender Distribution of Data based on Bio-Data

Gender Frequency Percentage
Male 179 65.8%
Female 93 34.2%
Total 272 100

Source: Field Survey, 2025

Table 2 shows a significant dominance of male respondents in the study.
Indicating that the experiences of male respondents on the impact of lecturers
communication behaviour on their academic performance differs or is higher than that

of the female.

Table 3: Distribution based on Academic Level

Academic Level Frequency Percentage

100 Level 50 18.4%
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200 Level 87 32%

300 Level 34 12.5%
400 Level 101 37.1%
Total 272 100

Source: Field Survey, 2025
Table 3 suggests that the study incorporated diverse perspectives From various
levels, with a significant response from the 400L, highlighting that their experiences

along side the variation in their manner of perception differs from other levels.

Table 4: Religious Distribution of Respondents

Religion Frequency Percentage
Christian 259 95.2%
Muslim 10 3.7%
Others 03 1.1%

Total 272 100

Source: Field Survey, 2025

Table 4 shows the distribution of respondents by religion, implying that more

than two religions were respresented in the study.
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Table 5: Marital Status of Respondents

Marital Status Frequency Percentage
Single 269 98.9%
Married 3 1.1%
Others - -

Total 272 100

Source: Field Survey, 2025
Table 5 shows that a large portion of the respondents are single, with just a
married few. This indicates that the study is influenced by individuals who are still

focused on education and are quite sensitive to manner of communication which may

result in various impacts.

Table 6: Respondent View on the extent to which lecturers communication

behaviour affect their learning experience in the classroom

S/N Extent

SA

A

D

SD

Total
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1 Very High | 180 86 3 3 272
Extent (66.2) (31.6) (1.1) (1.1) (100)

i High Extent | 127 145 - - 272
(46.7) (53.3) (100)

il Low Extent | 117 21 117 17 272
(43.0) (7.7) (43.0) (6.3) (100)

v Very Low | 103 33 22 114 272
Extent (37.9) (12.1) (8.1) (41.9) (100)

Source: Field Survey, 2025
Table 6 shows the extent through which communication behaviour affect
students learning experience in the classroom as shown in the responses.

Item 1 on the table inquires whether students are affected to a very hight
extent. The data shows that a large portion of the respondents strongly agree or agree
that it's effect is to a very high extent, while few of the respondents disagree or
strongly disagree. This statement shows that extent to which students learning
experience is affected in the classroom by lecturers communication behaviour is to a
very high extent, indicating that lecturers must take note of their communication
behaviour during lecture process, to avoid negative impact on students learning

experience.
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Item 2 on the table inquires whether the effect is to a high extent. The data
shows that all respondents strongly agree or agree, with none disagreeing or strongly
disagreeing to the fact that the extent of lecturers communication behaviour to
students learning experience is to a high extent. This indicates that the Impact of
lecturers communication behaviour on students academic performance is to a high
extent.

Item 3 on the table shows that a large number of the respondents disagree that
lecturers communication behaviour affect their learning experience in the classroom to
a low extent, while other large respondents strongly agree that the extent to which they
are affected is to a low extent. This highlight that the extent to which students are
affected varies.

Item 4 on the table exposes that a large portion of the respondents strongly
disagree that lecturers communication behaviour have low effect on their academic
performance. With it being the dominat response, it indicates the importance of
consciousness of communication behaviour by lecturers and how to apply it to avoid

affecting students performance negatively, as it's impact cannot be overlooked.

Table 7: Respondent view on the type of lecturer behaviour they believe as the

most positive impact on their academic performance

S/N | Communication Behaviour Frequency Percentage
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1. Supportive (encouraging) 120 44.1%
il. Engaging (interactive) 140 51.5%
iil. Aggressive (critical) 8 2.9%
iv. Passive (distant) 3 1.1%
v. Others (please specify) 1 0.4%
Total 272 100

Source: Field Survey, 2025

Table 7 exposes that students who encounter lecturers with high level of
engagement have great tendency of having positive academic results. This is shown
above with a large portion of the respondents selecting engaging communication

behaviour as the type of behaviour they believe have a positive impact on their

academic performance.

Table 8:

Respondents view on the way some lecturers style have had negative

impact on them

S/N

IMPACT

SA

SD

Total
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1. Engagement in  classroom | 180 92 - - 272
discussions, as well as | (66.2) |(33.8) (100)
participations

ii. | Ability to approach them for | 157 109 5 1 272
clarity on academic issues you do | (57.7) | (40.1) | (1.8) (0.4) (100)
not understand

iii. | Academic result as a whole 144 124 4 - 272
(52.9) | (45.6) |(1.5 (100)

Source: Field Survey, 2025

Table 8 shows the impact negative communication behaviour has on students
from the responses.

Item 1 on the table exposes that the majority of the respondents have been
affected negatively through some type of communication behaviour of lecturers,
which have affected their engagement in classroom discussion as well as participation.

This underscores that students can either be motivated to participate in
classroom discussion or avoid participation as a result of the type of communication
behaviour exhibited by the lecturers.

Item 2 on the table indicates that the responses are dominated by respondents
who strongly agree that their ability to approach lecturers on academic issues they do

not understand have been affected negatively as a result of the type of communication
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behaviour the lecturers exhibit. This exposes that the communication behaviour of
lecturers has a strong impact on the ability of students to approach them for further
understanding of course concepts.

Item 3 on the table exposes that the majority of the respondents strongly agree
that their academic performance as a whole have been affected by these various
communication behaviors of lecturers. This shows that lecturers' communication
behaviour has a high tendency of impacting students academic performance as a
whole, and so must be careful not to incur negative outcomes.

Therefore the result from those who strongly agree or agree that the negative
communication behaviour has an impact on them is higher than those who disagree or
strongly disagree, indicating the acceptance of the statement that negative

communication behaviour in lecturers has an effect on students academic performance.

SECTION D: Open-Ended Questions (From Students)
Respondents View on description of a lecturer who has a positive communication

behaviour, and how they impact students academic performance positively
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According to feedback, students stated that lecturers who pay attention to their
questions and give detailed answers have a positive impact on them. They stated that
lecturers with positive communication behaviour speak clearly, listen to students
patiently and explain concepts using real life examples, stating that through this means
they are encouraged to ask questions. The participants also outlined that these lecturers
always ensure that feedback is given to questions asked without making them feel
embarrassed or inferior. Another participant stated that the lecturer does not only teach
but gives room for questions and answers, allowing not just herself but the whole class
an opportunity to interact and learn, and as well encourage students who are not sure
of themselves a chance to make their point without being criticized or rejected. They
explained that the method of citing real life examples makes it easier for them to
understand and remember during exams.

Furthermore, few participants outlined that these positive communication
behaviour include compassion, engagement, creating a light and funny atmosphere for
learning, calmness and focus, as well as having the interest of the students at heart
where they are encouraged to succeed, making them feel motivated, with a zeal to do
better so as not to disappoint the hope which have been placed on them. Another
participant also went further to say that the lecturer which impacted their learning
experience leading to positive academic outcomes had a communication behaviour

that was respectful, interactive and highly engaging, able to explain complex scientific
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concepts in simple terms, was always able to create humorous atmosphere which
connect effortlessly with students, and that the lecturer was intentional about ensuring
understanding of the course contents.

From the feedback outlined above, it is discovered that lecturers with positive
communication behaviour encourages engagement of most students thereby improving

their academic performance.

Respondents view on Communication behaviour of a lecturer that they found
challenging to work with, and how they adapted

Through feedback from participants in the research work, students admitted
that they have had experiences with lecturers whose communication behaviour they
found challenging to get along with. Some participants said they could only adapt by
attending the classes, but had to rely on research and personal study for better
understanding of the course, others said they had to rely on the text, while other
participants said that they have not been able to adapt. Responding to this, other
participants stated that all they could do was avoid the course and the lecturer all
together and believe in God and their ability to get through the course.

The majority of the participants outlined that this impacted their outcomes in
tests and exams partially if not fully as they could not understand the teaching and

scoring method of the lecturer. A participant stated that constant positive engagement
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would have given an idea on what the lecturer expected to see while scoring and this
would help them navigate the questions confidently.

This exposes that communication behaviour which are not positive or
encouraging could be challenging for students to adapt to and may affect their

performance academically.

Participants responses on specific instance where a lecturer's communication
behaviour helped or hindered their understanding of a course

It was discovered that lecturers' communication behaviour at some point
hindered students' understanding of a course. Various participants pointed out
painfully that whenever they could not understand, they would never result in asking
questions for clarification, as the lecturer would always reply with abuses, or their
question would be avoided by asking another. The participants complained stating that
how does the lecturer expect them to answer when they have not even been able to
comprehend the first. They pointed out painfully that the lecturer states that they
themselves understand the course and says they too are expected to understand no
matter what. They complained that the lecturers' constant comparison with themselves
who have been in the field for years and of them who are still trying to be conversant
with the course discourages them from fully paying attention during the course of
lecture. The participants outlined that this hinders their courage to ask questions, as
they want to avoid being criticized or humiliated among their peers, who may in turn
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mock them even when they themselves do not understand. Another participant stated
that this discourages them from attending such lectures and even when they do, they
try as much as possible to remain 'invisible' to avoid being embarrassed.

Some participants said that although they might have been hindered in the
understanding of one course, instances where other lecturers' communication
behaviour have helped them cannot be overlooked. They stated that the explanatory
and engaging behaviour of the lecturer, who as well gave them detailed notes helped
them in understanding even without the use of extra materials. They explained that the
lecturer made the course seem like "a walk in the park" and that a large portion of the
class did well in the course.

This points out that lecturers' communication behaviour can either hinder or

help students in understanding the content of the course.

Respondents view on how lecturers can use their communication behaviour to
create a more supportive and inclusive learning environment for them, which in

turn would improve their academic performance
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In their responses on how lecturers can use their communication behaviour to
create a more supportive and inclusive learning environment for students, some
participants stated that lecturers should uphold positive communication behaviour,
where they speak clearly, listen to students opinion with patience giving them the
room to express themselves and share ideas that could be beneficial to their peers and
maybe to even the lecturers themselves. Other participants said that they should
encourage students to ask questions and ensure that positive and helpful feedback is
given without any student facing embarrassment. They should have an interactive
class, but not too free to avoid misuse of freedom and disrespect from students due to
over familiarity. A participant outlined that lecturers should avoid ambiguity and be
concise, acknowledging diverse learning styles and should be attentive to students.
Other participants went further to state that to create a more supportive and inclusive
learning experience for students, lecturers should be intentional with their
communication behaviour, this include being approachable, actively listening to
students and encouraging participation without judgement, they should use clear
language, give constructive feedbacks when needed and show empathy to ease tension
and create a comfortable atmosphere where students can feel free to ask reasonable
questions for further understanding of the course concept, they can as well chip in
some personal life educating experiences while lecturing, as students like what they

can relate to.
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The above outlines the various views of participants on how lecturers can
create a more supportive and inclusive learning environment that would in turn

enhance their students academic outcomes.

Open-Ended Questions (From Lecturers)
Respondents View on how their Communication Behaviour Influence their
Teaching Style and Interaction with Students

Participant lecturers stated that various communication behaviour influences
their teaching style and their interaction with students. A participant stated that having
enthusiasm, passion, as well as clarity and organizational skills as a communication
behaviour have influenced their interaction with students positively, stating that clear
and organized communication behaviour is very important to be able to convey
effective information across to students. The participant lecturer stated that this
communication behaviour tend to inspire students and make the concept of the course
more appealing, increasing motivation and sharing of ideas.

Another participant lecturer observed that their non-verbal communication
behaviour also have effect on their teaching style and their interaction with students.
Stating that although their intention may be to pass a positive message across, but the
non verbal cue may transmit information contrary to what they intend to send across.

So the awareness and proper use of non-verbal cue such as tone of voice, body
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language, facial expressions among others, play significant role in conveying
messages and help in building rapport with students. Other participants went further to
state that their ability to actively listen to students when they ask questions for
clarification, help them understand students perspectives, know how to create room for

interaction and how to tackle their academic concerns.

Participants view on how their communication behaviour impact your
relationship with students and what strategies they employ to build positive
relationships

Participant lecturers stated that for their communication behaviour to impact
their relationship with students positively, they employ strategies that have or would
be effective in building positive relationship.

A participant stated that the communication behaviour impact their students
positively, because they ensure that constructive feedbacks are provided to students
who require them, they make the students understand that they are open and
approachable and willing to communicate and provide help that are relating to course
concepts.

Another participant explained that they do not fail to appreciate their students
when they perform excellently well, thereby boosting their confidence to do better.

They make the students understand that issues that could be unbearable for them,
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including personal matters could be discussed with them and kept confidential Incase
they need someone to talk to. The participant exposed that through this medium, a
platform for trust is created. They communicate with empathy and respect as well,
creating a supportive learning environment which build positive relationship. The
participant summarize the strategies simply as follows, building trust, creating an
approachable atmosphere, ensure students are aware that they are respected and that

their efforts are recognized.

Adaptation of Teaching Approach to meet the needs of a particular student or
group of students, and how the Lecturer's Communication Behaviour Influenced
this Adaptation

Participant lecturers stated that they have in one instance or another tailored
their teaching approach to fit different students. A participant lecturer stated that for
this to be effective, they had to first identify the students need, which can only be
possible through effective communication, where they engage in dialogue with
students through participation in discussions, where lecturers identify and come up
with solutions to identified challenges.

Another participant lecturer explained that they had to learn to be flexible to be
able to adjust at all times when needed, to accommodate various students. Stating that

they had to adopt clear and concise speech for students to understand, discovering it
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had positive impact, as it made students want to engage more, creating an interactive

atmosphere, and a positive academic outcome at the end of every assessment.

Participants view on the most important communication behaviour to have as an
approach while teaching.

Participant lecturers outlined that from observation and conclusion, the
effective communication behaviour to have as a lecturer is the ability to adapt your
communication style to meet different students needs, and the the ability to explain
complex concepts clearly and in simple terms to ensure students understand the
concept of the course so that the main purpose of lecturing would be effectively
achieved.

They went further to explain that adopting these various positive
communication behaviors would help lecturers create a humorous learning
environment and create a means to interact effectively with students, and would in

turn help students perform excellently in assessments.

4.2 Discussion of Findings (Answers to Research Question)
Research Question 1: What is the relationship between the Lecturers

Communication Behaviour and Students Academic Performance?
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According to the data presented in table 6, 7 and 8, the relationship between
the lecturers communication behaviour and students and its impact on their academic
performance cannot be overlooked,as it is evident in table 6 that the extent through
which the communication behaviour of the lecturers affect learning is to a very high
extent, with 119 (44%) respondents.

Table 7 & 8 as well indicated that the type of communication behaviour a
lecturer has either positive or negative can have an impact on students. Data from table
7 reveals that students prefer lecturers with engaging (interactive) communication
behaviour, with a total of 198 (73%), while table 8 indicates that negative
communication behaviour can affect their engagement in classroom discussions with
139(51%), and their result as a whole with 93 (34%). Quantitative data presented in
Tables 6, 7, and 8 showed a measurable relationship between lecturers’
communication behaviour and student performance. The findings demonstrated that
higher levels of effective communication correlated strongly with improved academic
achievement. Students in environments where lecturers actively engaged in two-way
communication, clarified difficult concepts, and encouraged participation performed
significantly better than those in less communicative classrooms. These high
percentages reveal that students note lecturers communication behaviour and make
decisions on how to respond in future lectures. This level of discovery shows the

relationship between lecturers communication behaviour and students performance.
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From the qualitative responses, participants emphasized that lecturers communication
behaviour play significant role in determining how effectively students learn and
perform academically. Clear explanations, active listening, timely feedback, and the
use of engaging communication styles were highlighted as behaviours that directly
influence students’ comprehension and motivation. On the other hand, poor
communication, such as lack of clarity, minimal interaction, or negative feedback, was
seen to discourage students, lower their confidence, and ultimately affect their
academic outcomes negatively.

These findings are supported by the work of McCroskey and Richmond (1992),
who postulated that physical and psychological closeness enhances communication
effectiveness. They discovered that smiling, relaxed body language and tone of
communication had a strong impact. They also discovered that lecturers with high
psychological closeness, increased motivation, and that their students scored
significantly higher in assignments and exams. The findings are also in line with
related studies such as those by Frymier and Houser (2000), which showed that
immediacy behaviours (eye contact, gestures, and open discussion) foster stronger
teacher-student connections and improve learning outcomes. Similarly, Richmond and
Gorham (1991) found that the use of positive communication strategies promotes

higher academic engagement and achievement.
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The results correlate with Communication Accommodation Theory (CAT),
which posits that effective communication requires adjusting one’s style to suit the
listener’s needs. By adapting communication to students levels, lecturers enhance
understanding. In addition, Constructivist Learning Theory supports the notion that
interaction and dialogue are central to knowledge construction, making lecturers
communication behaviour pivotal to student success.

Thus, the data from tables 6, 7, & 8, quantitative and qualitative analysis, and
theories all correlate to illustrate and confirm that students academic performances are

affected by lecturers communication behaviour.

Research Question 2: What is the most effective strategy employed by lecturers
during the communication process that affects students’ academic performance?

Participants identified several effective strategies lecturers employ during
communication. These include creating a supportive learning environment, providing
positive and constructive feedback, encouraging teamwork and collaboration among
students, and maintaining constant communication both inside and outside the
classroom. Such strategies help to reduce learning anxiety, foster inclusiveness, and
ensure that students remain actively engaged in the learning process.

Evidence from quantitative research demonstrated that students exposed to

supportive and interactive communication strategies recorded higher levels of
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academic success. Data exposes that when lecturers constantly offered feedback and
encouraged collaborative problem-solving, students test scores and class performance
showed measurable improvement compared to environments where such strategies
were lacking.

This finding is backed by Tinto’s (1997) model of student retention, which
exposes that students thrive academically when they feel part of a supportive academic
community. Similarly, Chickering and Gamson’s (1987) “Seven Principles for Good
Practice in Undergraduate Education” emphasized active learning, timely feedback,
and student collaboration as key of effective teaching practices. The findings are also
supported by Vygotsky’s Social Development Theory, which emphasizes the
importance of social interaction in cognitive development. Collaborative learning and
continuous feedback directly mirror Vygotsky’s concept of the Zone of Proximal
Development (ZPD), where guidance and interaction enable students to reach higher
levels of understanding. Additionally, Humanistic Learning Theory underscores the

role of supportive environments in fostering self-actualization and academic success.

Research Question 3: How can the teaching and learning process be enhanced?
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To enhance the teaching and learning process, research and feedback indicates
that various strategies should be incorporated. Stating that continuous learning is
important for lecturers to stay updated with the latest educational trends and
technologies. It was as well outlined that lecturers should be able to utilize effective
teaching approaches that can benefit students, and that these various technologies
should be adopted as it can significantly enhance the teaching and learning process. It
was pointed out as well, that institutions should monitor and constantly share contents
and engage in training that can improve teaching and learning.

Feedback from respondents revealed that enhancing the teaching and learning
process requires a multifaceted approach. First, lecturers must engage in continuous
professional development to keep pace with evolving educational trends and
technological innovations. Second, adopting student-centered teaching strategies, such
as participatory learning, active engagement, and interactive classrooms, was
emphasized as essential. Lastly, institutions must play an active role by monitoring
teaching practices, sharing updated resources, and organizing regular training
workshops to ensure that both lecturers and students adapt effectively to new demands.

Quantitative evidence showed a strong relationship between innovative
teaching methods and improved academic outcomes. Students taught with technology
enhanced methods, such as multimedia resources and online learning platforms,

demonstrated higher retention and engagement levels. Data also indicated that

70



institutional support in the form of training programs and consistent supervision
significantly boosts overall teaching effectiveness and student performance.
Dunlosky et al. emphasized that effective learning techniques, such as practice and
self-testing, help students discipline their learning and adapt to advancing technologies.
Also, studies by Mayer (2009) confirmed that multimedia-based teaching enhances
comprehension and critical thinking. Related research also demonstrated that
institutions that prioritize teacher training and resource development report higher
levels of student achievement compared to those relying solely on traditional lecture
methods. The findings are also strongly supported by Constructivist Theory, which
argues that students learn best when they actively construct knowledge through
interaction and engagement. Vygotsky’s Social Development Theory also supports
this by stressing collaboration and guided learning. Furthermore, Cognitive Load
Theory justifies the adoption of technology and innovative teaching strategies,
explaining that they can reduce unnecessary mental strain and free students to focus on
meaningful learning.

In conclusion, the findings consistently show that effective communication,
supportive strategies, and modernized teaching approaches are vital to enhancing
student academic performance. Related studies and established theories provided

strong backing, confirming that communication behaviour, feedback strategies, and
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the adoption of innovative, student-centered teaching methods collectively form the

foundation for improved teaching and learning outcomes.

CHAPTER FIVE
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SUMMARY, CONCLUSION AND RECOMMENDATION

Preamble
5.1 Summary

This chapter focuses on the summary of the study, conclusions,
recommendations, contribution to knowledge and suggestions for further study.

The study was aimed at ascertaining the impact of Lecturers communication
behaviour and how it affects Students academic performance. It used Mass
Communication Students in University of Benin City as a case study. This study
highlighted the relationship between the lecturers communication behaviour and
students academic performance. The impact of the positive communication behaviour
of lecturers on students academic performance are numerous, it increases engagement
of students in classroom discussions, improves teacher-student relationship and fosters
positive feedback in academic performance. It makes the learning process fun and
engaging, creating a light atmosphere for learning rather than a tense atmosphere.
Supportive and Engaging lecturers build motivation in their students, thereby reducing
inferiority complex and low self esteem.

The study also discusses the impact of aggressive and passive communication
behaviour from the lecturers and how it causes disengagement between the lecturers

and the students. It affects teacher-student relationships and has a high tendency of
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affecting their academic performance as a whole. It may lead to students avoiding
classes.

The Social Learning Theory and the Immediacy Theory were reviewed in
relation to the study. Social theory explains how students learn from lecturers
communication styles, stating that learning occurs through observation, imitation and
modelling, and is influenced by factors such as attention, motivation, attitudes and
emotion. It also states that to harness its potential, teachers can model healthy
behaviours, such as providing supportive and respectful learning environments which
can help students positively. Moreover, it also states that it helps to offer the idea that
behaviour is a very important aspect of learning for both students and lecturers,
understanding human behaviour can enable lecturers to come up with more effective
teaching strategies. The Immediacy Theory suggests that communicators can reduce
psychological distance through verbal and non-verbal behaviours that convey warmth,
closeness, and engagement. The two theories explain how important communication
behaviour is to learning.

This study adopted the descriptive survey research design, using questionnaire
as its instrument for data collection, as well as the use of Interview. The questionnaire
was built around the objectives and research questions of the study. The reason was to
allow the measurement of characteristics, opinions, and behaviour of a given

population through representation by the researcher.
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The findings in summary include but not limited to:
i. Lecturers communication behaviour influences the academic performance of
students to a very high extent. It influences their engagement in classrooms, as well as
their ability to ask questions and the teacher-students relationships as a whole.
ii. Supportive communication behaviour encourages motivation to a large extent,
resulting in positive feedback academically.
iii. Passive and Aggressive communication behaviour can cause disengagement in
lectures thereby resulting in decreased academic performance.
iv. Engaging communication behaviour can foster engagement and encourage
exchange of ideas between lecturers and students, giving room for more learning,

thereby enhancing academic performance.

5.2 Conclusion

According to the various findings, it is very visible that the type of
communication behaviour a lecturer exhibits can either motivate or demotivate
students, thereby affecting their academic performance positively or negatively. As a
result of these various communication behaviours, students can either be motivated to
engage in classroom discussions, group projects, personal classroom presentations,

among others, or be demotivated to engage in any class activities, as well as avoid
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teacher-student interaction. Findings show that learning is influenced by several
factors such as attention, motivation, and most especially, emotions and attitude.

Attitude and emotions displayed during the lecture process have a key effect
on the receiver, that is, the students. Findings also show that negative communication
behaviour may not only cause disengagement in student engagement and learning, but
may affect their academic performance as a whole, just as positive communication can
boost motivation, attention in classroom discussion and result in significant academic
performance. This shows that the manner of communication during lectures is a solid
tool that can improve academic performance.

It is quite visible from the findings that to avoid the negative effect from
communication behaviour that may not improve students academic performance or
boost their confidence, and help them harness their potentials, lecturers can avoid
passive and aggressive behaviour in communication, and can model healthy
behaviours, such as providing encouraging, interactive, supportive and respectful

learning environment that can help students positively.

5.3 Recommendations
Based on the findings of this study, the following recommendations are made:
1. Institutions should conduct thorough interviews of intending lecturers and

create sensitization programs to create awareness on the impact of their
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5.4

communication behaviour on students and their academic performance as a
whole. There should be provision for communication training, where lecturers
are given the opportunity to improve their communication skill.

Institutions should see to it that Passive and Aggressive behaviour in
communication is kicked against, but recognition and reward to lecturers who
demonstrate effective communication skills should be encouraged.

Proper monitoring and assessment should be conducted regularly to improve
positive communication behaviour to foster an engaging and supportive

environment which would in turn improve Students academic performance.

Suggestions for Further Study

The following topics are suggested for further study in order to gain more

insight on the impact lecturers communication behaviour have on students academic

performance.

1. Impact of Lecturer-Student Communication on Academic Achievement.

2. Communication role in Lecturer-Student Relationships and Student academic
success.

3. Effective study on Communication Strategies for Enhancing Student
Engagement.
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APPENDIX

Department of Mass Communication,
Faculty of Arts,

University of Benin,

Benin City,

Nigeria.

Dear Respondents,

REQUEST FOR COMPLETION OF ITEMS IN QUESTIONNAIRE
I am Elvis Blessing Ifeoma, a final year student of Mass Communication. I am
conducting a research on “IMPACT OF LECTURERS COMMUMICATION
BEHAVIOUR ON STUDENTS ACADEMIC PERFORMANCE”.
This research project is in partial fulfillment of the requirement for the award
of Bachelor of Art degree in Mass Communication.
Your response will be treated with strict confidentiality and all response you

give will be used for academic purpose only. Thank You!!

Yours Faithfully,
Elvis Blessing Ifeoma

(Researcher)
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QUESTIONNAIRE : (For Students)
INSTRUCTION: Please tick carefully the option that best explains your description

to the following items

SECTION A: RESPONDENT PERSONAL DATA (BIO DATA)
1. Age:

16-20[ ]

212571 ]

26-30[ ]

31 years and above [ |
2. Gender:

Male [ ]

Female [ ]

3. Academic Level:
100 ]
200

4. Religious Status:
Christian [ ]
Muslim [ ]
Traditional [ ]
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S. Marital Status:
Single [ ]
Married [ ]
Divorced [ ]
Separated [ |

SECTION B: EXTENT TO WHICH LECTURERS COMMUNICATION
BEHAVIOUR INFLUENCE THE ACADEMIC PERFORMANCE OF
STUDENTS.

KEY: SA= Strongly Agree A= Agree D=Disagree SD= Strongly Disagree

6. To what extent do you think your lecturer's communication behaviour affect

your learning experience in the classroom?

S/N Extent SA A D SD

1 Very High

Extent

i High Extent

iii Low Extent

v Very Low

Extent
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SECTION C: ASPECT OF THE COMMUNICATION BEHAVIOUR THAT
AFFECT THE STUDENT'S ACADEMIC PERFORMANCE
7. Which type of lecturer communication behaviour do you believe has the most

positive impact on your academic performance?

S/N | Communication Behaviour SA A D SD
1. Supportive (encouraging)

il. Engaging (interactive)

iil. Aggressive (critical)

v. Passive (distant)

v. Others (please specify)

Table 8: In what ways have some lecturers communication style had a negative

impact on you?

S/N | IMPACT SA A D SD

i. | Engagement in classroom discussions,

as well as participations

ii. | Ability to approach them for clarity on

academic issues you do not understand

iil. | Academic result as a whole
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SECTION D: Open-Ended Questions

9.

10.

11.

12.

Can you describe a lecturer who you feel has a positive communication

behaviour, and how they impact your academic performance positively?

Have you ever had a lecturer with a communication behaviour that you found

challenging to work with? If so, how did you adapt?

Can you think of a specific instance where a lecturer's communication

behaviour helped or hindered your understanding of a course?

How do you think lecturers can use their communication behaviour to create a
more supportive and inclusive learning environment for students which in turn

would improve academic performamces?

(Open-Ended Interview Questions For Lecturers)

1.

How do you think your comunication behaviour influence your teaching style

and interactions with students?

How do you think your communication behaviour impact your relationship

with students and what strategies do you use to build positive relationships?

Can you think of a time when you had to adapt your teaching approach to meet
the needs of a particular student or group of students? How did your

communication behaviour influence this adaptation?

Which of the communication behaviour do you think is more important to have

as a lecturer?
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