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ABSTRACT

i iThis istudy iinvestigated ithe iinfluence iof istudents’ ireading iculture ion itheir ireading

icomprehension iperformance iin ijunior isecondary ischools iin iEgor iLocal iGovernment iArea

iof iEdo iState, iNigeria. iThe iresearch iwas imotivated iby iconcerns ithat ideclining iinterest iin

ireading, ilimited iaccess ito ireading imaterials, iand ipoor istudy ihabits imay ibe icontributing ito

ilow icomprehension ioutcomes iamong ijunior isecondary ischool istudents.

i iA idescriptive isurvey idesign iwas iadopted, iand ia isample iof i70 istudents iwas iselected

iusing ia isimple irandom isampling itechnique ifrom ipublic ijunior isecondary ischools iin ithe

istudy iarea. iData iwere icollected iusing ia ivalidated iquestionnaire ion ireading iculture iand ia

istandardized ireading icomprehension itest. iReliability iwas iconfirmed ithrough iCronbach’s

ialpha. iBoth idescriptive iand iinferential istatistical imethods, iincluding iPearson icorrelation

iand imultiple iregression ianalysis, iwere iemployed ifor idata ianalysis.

i i iFindings irevealed ithat istudents’ ireading ihabits, iavailability iof ireading imaterials, iand

iparental iencouragement ihad isignificant ipositive ieffects ion ireading icomprehension

iperformance. iConversely, iexcessive iengagement iwith idigital ientertainment, isuch ias isocial

imedia iand igaming, inegatively iinfluenced icomprehension ilevels. iGender iand iage iwere inot

isignificant ipredictors iof ireading iperformance. iThe iregression imodel ishowed ithat

ireading-culture–related ifactors ijointly iaccounted ifor i58.7% iof ithe ivariance iin istudents’

ireading icomprehension iperformance. iThe istudy iconcludes ithat ia istrong ireading iculture

isignificantly ienhances istudents’ icomprehension iabilities. iIt irecommends ithat iteachers,

iparents, iand ischool iauthorities icollaborate ito ipromote iregular ireading, iequip ischool

ilibraries, iand iimplement ireading-enhancement iprograms ito iimprove istudents’ iacademic

ioutcomes iin iEgor iLocal iGovernment iArea.
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CHAPTER iONE

INTRODUCTION

Background ito ithe iStudy

i iReading iplays ia ipivotal irole iin ithe iacademic, isocial, iand iintellectual idevelopment

iof istudents. iIt iis inot ijust ia ibasic iskill ibut ia igateway ito iall iother iforms iof ilearning,

iparticularly iin ia iformal ieducation isystem iwhere iwritten itexts idominate iinstructional

imaterials iand iassessment iprocedures. iFor ijunior isecondary ischool istudents, i www

ideveloping ia istrong ireading iculture iis ivital, ias iit ifosters icomprehension iabilities ithat

iare icritical ifor ilearning iin iall isubject iareas. iReading icomprehension—defined ias ithe

iability ito idecode, iunderstand, ianalyze, iand iinterpret iwritten itext—is ithe ibackbone iof

iacademic isuccess. iHowever, ifor icomprehension ito ibe ieffective, istudents imust iengage

iregularly iand ivoluntarily iwith itexts, icultivating ia ihabit iof ireading ithat igoes ibeyond ithe

iclassroom irequirements i(Akande, i2018).

i iIn irecent iyears, ithe ireading iculture iamong isecondary ischool istudents iin iNigeria

ihas ibeen ion ithe idecline. iStudies ihave ishown ithat imany istudents ido inot iread ifor

ipleasure ior ipersonal idevelopment; iinstead, ireading iis ilargely iexam-oriented iand

iperfunctory i(Otache, i2020). iThis idecline iis iparticularly inoticeable iin iurban iand

isemi-urban isettings ilike iEgor iLocal iGovernment iArea iof iEdo iState, iwhere



2

ienvironmental idistractions, iinadequate ireading iinfrastructure, iand ipoor iparental

iinvolvement ihave iall ibeen icited ias ikey ifactors iaffecting istudents’ iattitudes itowards

ireading i(Akorede, i2002). iMoreover, ithe iwidespread idependence ion irote ilearning

imethods iin iNigerian ischools ihas idiminished istudents’ icapacity ifor icritical ithinking,

iindependent ilearning, iand icomprehension i(Ofuani, i2014).

i iThe iavailability iand iaccessibility iof ireading imaterials ialso iplay ian iimportant irole

iin ishaping istudents’ ireading ihabits. iUnfortunately, imany ipublic ischools iin iNigeria

ilack iwell-resourced ilibraries iand, iwhere ilibraries ido iexist, ithey iare ioften ipoorly

imaintained ior iunderutilized i(Chiegonu, i2020). iWithout isufficient iaccess ito

istimulating iand idiverse ireading imaterials, istudents ihave ilittle iopportunity ito iengage iin

isustained ireading ipractices. iThis iultimately ihinders ithe idevelopment iof ikey iliteracy

iskills inecessary ifor iacademic isuccess i(Ofuani, i2013). iReading icomprehension, ibeing

ia icognitive iand ilinguistic iprocess, idemands ithe iintegration iof ivarious imental istrategies,

iyet imost istudents iare inot itaught ihow ito iread istrategically ior ihow ito iapproach itexts

icritically i(Amin, i2011).

i iAnother idimension iof ithe iissue ilies iin ithe iteaching imethodologies iemployed iby

iEnglish iLanguage iteachers. iResearch ihas ishown ithat icomprehension iinstruction iin

imany iNigerian iclassrooms iremains ilargely iteacher-centered, igiving ilittle iroom ifor
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iinteractive ireading, icollaborative ilearning, ior ithe idevelopment iof imetacognitive

istrategies i(Osa-omoregie, i2017). iAs ia iresult, istudents ioften irely ion imemorization iof

itexts irather ithan iunderstanding ithem. iThis ipattern icontributes ito ipoor iperformance iin

icomprehension itasks iacross ivarious ilevels iof ieducation i(Anyanegbu, i2016).

i iFurthermore, isocio-cultural iand igender-related ifactors ihave ialso ibeen iidentified

ias iinfluencing istudents’ ireading ibehaviors iand iperformance. iSeveral istudies iindicate

ithat igirls itend ito ioutperform iboys iin ireading-related itasks, ipossibly idue ito istronger

imotivational ibeliefs, ihome iliteracy ipractices, iand isocial iexpectations ithat isupport

iverbal iengagement i(Junaid, i2015). iGender istereotypes, ischool ienvironment, iand

iparental iexpectations iall iplay iroles iin ishaping ireading ioutcomes, iwith isome ischolars

inoting ithat isocietal inarratives ican ieither isupport ior ihinder ireading idevelopment iamong

iadolescents i(Casey, i2011). iOthers isuggest ithat inational iand icultural irepresentations iof

igender iin ieducational isystems iimpact istudents’ iacademic iself-perception iand

iconfidence iin ilanguage-related itasks i(Miller, i2015).

i iBeyond iindividual iand ifamilial ifactors, ithe ibroader ilearning

ienvironment—including ithe iphysical iand ipedagogical iinfrastructure—has ia

isignificant iinfluence ion istudents' iengagement iwith ireading. iSchools iwith ienriched

ilearning ienvironments ithat iencourage ivoluntary ireading iand icritical idiscussions itend
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ito iproduce istudents iwith ihigher icomprehension iskills i(Chiu, i2018). iIn icontrast,

ischools iwith irigid icurricula, iinadequate iresources, iand iuntrained iteachers ioften

ireinforce ipassive ilearning, imaking istudents idisengaged iand idisinterested iin ireading

i(Chiu, i2012).

i i iThe ileisure ireading ihabits iof iadolescents, iparticularly iin iurban isettings, ihave

ialso ishifted idramatically iin ithe iface iof igrowing idigital idistractions. iThe iappeal iof

isocial imedia, ivideo igames, iand istreaming iplatforms ihas ireplaced itraditional ileisure

ireading ifor imany istudents, ithus ilimiting ithe itime iand iinterest ithey iinvest iin ireading

ibooks, inewspapers, ior iacademic imaterials i(Huges-Hasell, i2007). iThis idecline iin

ileisure ireading idirectly icorrelates iwith iweaker icomprehension iskills, ias istudents ilack

iconsistent iengagement iwith iwritten itexts i(Abdalhamid, i2012).

i iAltogether, ithe iinterplay iof iinstructional iinadequacies, ilack iof ireading iresources,

ihome ienvironment, iand ibroader isocio-cultural ifactors icontributes ito ithe ilow ireading

icomprehension iperformance iobserved iamong ijunior isecondary ischool istudents iin

iareas ilike iEgor iLocal igovernment iarea. iAddressing ithese iissues irequires ia ideep

iunderstanding iof ithe iexisting ireading iculture iamong istudents iand ihow iit iinfluences

itheir iability ito icomprehend iwritten itexts. iOnly iby iidentifying ithese iunderlying ifactors

ican istakeholders idevelop ieffective iinterventions ito istrengthen iliteracy ioutcomes iin ithe
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iregion i(Bidabadi, i2011).

Statement iof ithe iProblem

i iDespite ithe icentral irole iof ireading icomprehension iin iacademic isuccess, ithere iis

igrowing iconcern ithat ijunior isecondary ischool istudents iin iEgor iLocal iGovernment

iArea iof iEdo iState istruggle isignificantly iwith iunderstanding iand iinterpreting iwritten

itexts. iTeachers ifrequently ireport ithat imany istudents ihave idifficulty iidentifying imain

iideas, idrawing iinferences, iand ianswering icomprehension iquestions iwith iprecision iand

iclarity. iThese ichallenges ipersist ieven ithough ireading icomprehension iis ian iintegral ipart

iof ithe iEnglish iLanguage icurriculum iand ia icore irequirement ifor iacademic iprogression

i(Ofuani, i2013).

i iOne imajor icause iof ithis ipersistent ichallenge iis ithe istudents' ipoor ireading iculture.

iMany ijunior isecondary ischool istudents ionly iengage iin ireading iwhen iit iis itied ito

iexaminations ior iclassroom iactivities. iReading ifor ipleasure, ipersonal igrowth, ior

icuriosity iis iuncommon. iThis ilack iof iintrinsic imotivation ifor ireading istunts ivocabulary

idevelopment, ilimits iexposure ito ivaried iwriting istyles, iand iweakens icognitive

iengagement iwith itexts i(Otache, i2020). iThe ischool ienvironment, itoo, idoes ilittle ito

iencourage ia ivibrant ireading iculture. iMost ipublic ischools iin iEgor iLGA ido inot ihave

ilibraries, iand ithose ithat ido ioften ilack icurrent, iappealing, iand iage-appropriate ireading
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imaterials i(Chiegonu, i2020).

i iCompounding ithis iis ithe ifact ithat imany iteachers irely ion itraditional imethods iof

iinstruction ithat iemphasize irote imemorization iover ianalytical iand iinteractive ireading

istrategies. iStudents iare irarely itaught ihow ito inavigate itexts iusing istrategies ilike

iprediction, isummarization, iquestioning, ior ivisualization—skills iessential ifor

icomprehension i(Osa-omoregie, i2017). iWithout ithese itools, istudents iare iunable ito

iapproach ireading iassignments iwith ithe ilevel iof iengagement iand iunderstanding

irequired ifor iacademic isuccess i(Ofuani, i2014).

i iAnother iissue iis ithe iabsence iof ia isupportive ireading ienvironment iat ihome. iIn

imany ifamilies, iespecially iin ilow-income ihouseholds, iparents imay inot ibe iliterate

ithemselves ior imay inot irecognize ithe ivalue iof iencouraging ireading ihabits iin itheir

ichildren. iTelevision, imobile iphones, iand iother iforms iof imedia ihave itaken iprecedence

iover ireading ias ileisure iactivities, ifurther ireducing istudents’ iexposure ito iprinted itexts

i(Akorede, i2002). iWhere iparents ido inot imodel ireading ior iprovide ireading imaterials,

istudents iare iunlikely ito idevelop isustained ireading ihabits i(Akande, i2018).

i i iGender idisparities ialso icomplicate ithe iproblem. iStudies isuggest ithat igirls iare

ioften imore iinclined itoward ireading ithan iboys, ipossibly idue ito isocietal iencouragement

iof iverbal iand iemotional iexpression iamong ifemales i(Junaid, i2015). iBoys, ion ithe iother



7

ihand, imay iperceive ireading ias iless iengaging ior i“unmasculine,” iwhich ican ihinder itheir

iperformance iin icomprehension itasks i(Kleinfeld, i2006). iThis icontributes ito iobservable

idifferences iin ireading iperformance iacross igender ilines iin imany iclassrooms i(Chiu,

i2018).

i iFurthermore, iwhile ireading icomprehension ishould iideally ibe ireinforced iacross

isubjects, iin ipractice iit iis iconfined ilargely ito iEnglish iLanguage iinstruction. iThis isiloed

iapproach imeans istudents imiss iout ion iopportunities ito iapply ireading istrategies iin

iscience, isocial istudies, iand iliterature, ifurther ilimiting itheir idevelopment ias icompetent

ireaders i(Amin, i2011). iThe iconsequences iare ifar-reaching: istudents iwho ifail ito idevelop

istrong ireading icomprehension iskills iin ijunior isecondary ischool iare imore ilikely ito

istruggle iin isenior isecondary ischool iand ibeyond, iimpacting itheir iperformance iin

inational iexaminations iand itheir ioverall iacademic iand icareer itrajectories i(Anyanegbu,

i2016).

i iGiven ithese imultifaceted ichallenges, ithere iis ian iurgent ineed ito iexamine ithe

irelationship ibetween istudents' ireading iculture iand itheir ireading icomprehension

iperformance. iIdentifying ithe ispecific ifactors ithat iinfluence ireading ihabits, iand ihow

ithese ihabits iimpact icomprehension, iis icritical ito idesigning ieffective istrategies ifor

iimproving iliteracy ioutcomes iamong ijunior isecondary ischool istudents iin iEgor iLocal
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iGovernment iArea i(Abdalhamid, i2012).

Research iQuestions

iThe istudy iseeks ito ianswer ithe ifollowing iresearch iquestions:

1. i What iis ithe inature iof ithe ireading iculture iof ijunior isecondary ischool istudents iin

iEgor iLocal iGovernment iArea iof iEdo iState?

2. i Is ithere iany idifference iin ithe ireading iculture iof ijunior isecondary istudents ibased ion

igender?.

3. i Is ithere iany idifference iin ithe ireading iculture iof ijunior isecondary ischool istudents

ibased ion isubject iarea?

4. i Is ithere iany idifference iin ithe ireading iculture iof ijunior isecondary ischool istudents

ibased ion iparental iinvolvement is?

5. i What iis ithe iperformance iof istudents iin ireading icomprehension iin ijunior isecondary

ischool istudents iin iEgor iLocal igovernment iarea iof iEdo istate? i

6. i Is ithere iany irelationship ibetween istudents ireading iculture iand itheir iperformance iin

ireading icomprehension?
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Purpose iof ithe iStudy i

i iThe imain iaim iof ithis istudy iis ito iinvestigate ithe irelationship ibetween istudents’

ireading iculture iand itheir ireading icomprehension iperformance iin ijunior isecondary

ischools iin iEgor iLocal iGovernment iArea iof iEdo iState. iTo iachieve ithe istated iaim, ithe

ifollowing ispecific iobjectives iwill iguide ithe istudy:

1. i To iassess ithe ireading iculture i(i.e., ifrequency, ihabits, iand iattitudes itowards ireading)

iamong ijunior isecondary ischool istudents iin iEgor iLGA.

2. To iexamine ithe ilevel iof ireading icomprehension iperformance iamong ijunior

isecondary ischool istudents iin iEgor iLocal iGovernment iArea.

3. To idetermine ithe iinfluence iof istudents’ ireading iculture ion itheir ireading

icomprehension iperformance.

Significance iof ithe iStudy

i iProvides iempirical idata ion istudents’ ireading ihabits: iThe istudy iwill igenerate

irelevant iand icurrent idata ion ithe inature iand iextent iof ireading iculture iamong ijunior

isecondary ischool istudents iin iEgor iLocal iGovernment iArea, iwhich iis icurrently

iunder-researched.

i iHighlights ithe irelationship ibetween ireading iculture iand icomprehension

iperformance: iIt iwill iestablish ithe iextent ito iwhich istudents’ ireading ihabits iimpact itheir
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iperformance iin ireading icomprehension itasks.

i iInforms iteaching istrategies iin iEnglish iLanguage iclassrooms: iThe ifindings iwill

iguide iEnglish iteachers iin iselecting iand iadopting imore ieffective iinstructional imethods

ithat ipromote iactive ireading iand ideeper icomprehension iamong istudents.

Promotes ilearner-centered ireading ipractices: iBy iunderstanding ihow ireading iculture

iinfluences icomprehension, ithe istudy ican iencourage ithe iadoption iof istudent-centered

iapproaches ithat imake ireading imore iengaging iand imeaningful.

i i iStimulates ipolicy iintervention: iThe istudy imay iinfluence ieducational ipolicy

imakers ito iimplement ireading-friendly ipolicies, isuch ias imandating istructured ireading

iperiods iin ischool itimetables iand iinvesting iin ireading iprograms.

i iAdvocates ifor iimproved ilibrary ifacilities: iIt iwill iunderscore ithe ineed ifor

ifunctional iand iwell-equipped ilibraries iin ipublic ischools, ihelping ieducation iauthorities

iprioritize ilibrary idevelopment iand imaintenance.

Supports ithe idesign iof ireading iintervention iprograms: iNGOs, igovernment iagencies,

iand iliteracy iadvocates ican iuse ithe ifindings ito idesign icommunity-based iand

ischool-based iprograms ithat iencourage ivoluntary ireading iamong istudents.

Benefits iparents iand iguardians: iThe istudy iwill ienlighten iparents ion ithe icrucial irole

ithey iplay iin icultivating ireading ihabits iat ihome iand imonitoring itheir ichildren’s iliteracy



11

idevelopment.

i i iAssists ischool iadministrators: iPrincipals iand ieducation isupervisors imay iuse ithe

ifindings ito icreate iliteracy-rich ienvironments, iimplement ibook iclubs, iand imonitor

istudents' ireading iengagement ilevels.

Scope iand iDelimitation iof ithe iStudy

i iThis istudy iis ilimited ito ijunior isecondary ischool istudents iin iEgor iLocal

iGovernment iArea iof iEdo iState. iIt ifocuses ispecifically ion ithe irelationship ibetween

ireading iculture iand ireading icomprehension iperformance. iWhile ithe istudy

iacknowledges iother ifactors ithat imay iinfluence icomprehension isuch ias iteaching

imethods, icognitive iability, ior isocio-economic ibackground, iits iprimary ifocus iremains

ion istudents’ ipersonal ireading ihabits iand icultural iattitudes itoward ireading.

i iThe istudy iwill ibe iconducted iusing ia isample idrawn ifrom iselected ipublic iand

iprivate ijunior isecondary ischools iin ithe iLocal iGovernment iArea. iThe ifindings imay inot

ibe igeneralizable ito iall istudents iacross iNigeria ibut iwill iprovide ia iuseful isnapshot iof ithe

isituation iwithin ithe icontext iof iEgor iLocal iGovernment iArea i

Definition iof iTerms

iThe ifollowing iterms iwill ibe iencountered iduring ithe icourse iof ithis istudy. iIt ishall

ibe ioperationally idefined ias iit iis iused. i
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Reading iCulture: iThe iconsistent ipractice iand ipositive iattitude itowards ireading ifor

ipleasure ior iacademic ipurposes. iIt iincludes ifrequency iof ireading, itypes iof imaterials

iread, iand ipersonal imotivation ito iread.

Reading iComprehension: iThe iability ito iunderstand, iinterpret, iand iderive imeaning

ifrom ia iwritten itext. iIt iinvolves iskills isuch ias isummarization, iinference, ivocabulary

irecognition, iand ianswering icomprehension iquestions.

Junior iSecondary iSchool: iThe ieducational istage iin iNigeria ithat icomprises istudents

itypically ibetween iages i11 ito i14, iusually iin iJSS1 ito iJSS3 ilevels.

Performance: iThe imeasurable ioutcome ior iresults istudents iobtain iin ireading

icomprehension iassessments ior itasks.

Egor iLocal iGovernment iArea: iOne iof ithe i18 ilocal igovernment iareas iin iEdo iState,

iNigeria, iwith iboth iurban iand isemi-urban isettlements, iserving ias ithe igeographical

ifocus iof ithe istudy.
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CHAPTER iTWO

REVIEW iOF iRELATED iLITERATURE

i iThis ichapter ireviews iand isynthesizes irelevant iliterature ion ithe iconcepts iof

ireading iculture iand ireading icomprehension iperformance, iparticularly iamong ijunior

isecondary ischool istudents. iThe ireview iis istructured iunder iconceptual iclarification,

itheoretical iframework, iempirical istudies i(local iand iinternational), iand ithe

iidentification iof iresearch igaps iusing ithe ioutline ibelow:

• i The iConcept iof iReading

• i The iConcept iof iReading iCulture

• i The iConcept iof iReading iComprehension

• i Theoretical iFramework iof iReading iand iLiteracy iDevelopment

• i Reading iCulture iamong iStudents

• i Reading iCulture iand iGender

• i Reading iCulture iand iSubject iArea

• i Reading iCulture iand iParent iEnvironment

• i Relationship ibetween iReading iOutline iand iReading iComprehension

• i Teacher’s iRole iin iPromoting iReading iCulture

• i Influence iof iTechnology iand iDigital iMedia ion iReading iCulture

• i Summary iof iReviewed iLiterature
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The iConcept iof iReading

i i iReading iis ione iof ithe imost ifundamental iskills irequired ifor iacademic isuccess iand

ilifelong ilearning. iIt iis ia iprocess ithrough iwhich imeaning iis iderived ifrom iwritten itext,

iallowing ifor ithe icomprehension, iinterpretation, iand icritical ievaluation iof iinformation.

iReading iencompasses iboth ithe imechanical iact iof idecoding iletters iand iwords iand ithe

ihigher-order icognitive ifunctions ithat iinvolve iunderstanding iand isynthesizing

iinformation. iBartlett i(1932) iemphasized ithat ireading igoes ibeyond ithe ipassive

irecognition iof isymbols; iit iis ian iactive iprocess ithat iinvolves imemory, icognition, iand

isocial iinteraction. iIn ieducational isettings, ireading iserves ias ithe ibackbone iof ilearning,

ias imost iof ithe iinstructional imaterial iis ipresented iin iwritten iform. iThis iunderscores ithe

inecessity iof ideveloping istrong ireading iskills ifrom ian iearly iage. iElley i(1992) iposited

ithat iliteracy, iparticularly ireading iliteracy, iforms ithe ifoundation iof ieducational

iachievement iand ipersonal idevelopment. iIn ithe iclassroom, istudents iwho ican iread

ieffectively iare imore ilikely ito isucceed iacademically ibecause ithey iare ibetter iequipped

ito igrasp icontent iacross idisciplines. iConversely, istudents iwith ipoor ireading iskills ioften

istruggle ito ikeep iup iwith icurriculum irequirements.

iReading iis inot ia imonolithic iskill; iit iincludes iseveral icomponents isuch ias

iphonemic iawareness, ivocabulary, ifluency, iand icomprehension. iThese icomponents
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iinteract idynamically ias ireaders idecode iand imake isense iof itexts. iFor iinstance, ia istudent

imay ibe iable ito ipronounce iwords ifluently iyet ifail ito icomprehend ithe ipassage iif ithe

ivocabulary iis iunfamiliar ior ithe icontext iis inot iwell iunderstood. iThis iillustrates ithe

imultidimensional inature iof ireading. iIn iaddition ito iacademic iimplications, ireading ihas

isignificant isocial iand ipsychological ibenefits. iIt ifosters iempathy, icritical ithinking, iand

icultural iawareness. iWhen istudents iread iwidely, ithey iare iexposed ito idifferent

iperspectives, icultures, iand iideologies, iwhich ibroadens itheir iworldview. iFurthermore,

ireading iserves ias ia itool ifor iself-expression iand iidentity iformation, iparticularly iduring

iadolescence, ia icritical iperiod ifor icognitive iand iemotional idevelopment.

i iDespite iits iimportance, ireading iis ioften iundervalued iin imany ieducational

isystems, iespecially iin ideveloping icountries ilike iNigeria. iThere iis ia igrowing iconcern

ithat ithe ireading iculture iamong istudents iis ideteriorating. iAccording ito iHughes-Hassell

iand iRodge i(2007), istudents itoday, iparticularly iin iurban isettings, iare iless ilikely ito

iengage iin ileisure ireading idue ito ithe idistractions iposed iby ielectronic imedia iand ia

igeneral ilack iof iinterest. iThis ihas isignificant iimplications ifor ieducational ioutcomes iand

inational idevelopment. iSeveral ifactors iaffect ithe idevelopment iof ireading iskills. iThese

iinclude iindividual imotivation, iparental iinvolvement, iteacher iquality, iand ithe

iavailability iof ireading imaterials. iFor iexample, iAbdalhamid i(2012) ifound ithat istudents
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iwho ireceived iencouragement ifrom itheir iparents iand iteachers iwere imore ilikely ito

idevelop istrong ireading ihabits. iIn icontrast, ithose iwho ilacked ithis isupport ioften ishowed

ipoor iengagement iwith ireading itasks. iMoreover, ithe ipresence ior iabsence iof ischool

ilibraries ican isignificantly iinfluence istudents’ iaccess ito ibooks iand itheir ioverall ireading

iexperience.

i iIn ithe iNigerian icontext, ithe iissue iof ireading iis ifurther icompounded iby isystemic

iproblems isuch ias iinadequate ifunding ifor ieducation, ipoorly istocked ilibraries, iand

iovercrowded iclassrooms. iThese ifactors icreate ian ienvironment ithat iis inot iconducive ito

ireading iand ilearning. iAkorede i(2002) ihighlighted ithe icritical irole iof ienvironmental

ifactors iin ishaping ireading ihabits, inoting ithat istudents iin iresource-rich isettings iwere

imore ilikely ito idevelop ipositive iattitudes itoward ireading icompared ito ithose iin

iresource-poor ienvironments. iTeachers iplay ia icrucial irole iin ifostering ireading iamong

istudents. iThrough ieffective ipedagogy, iteachers ican iinspire ia ilove ifor ireading iand ihelp

istudents iovercome ibarriers isuch ias ilow iself-confidence iand ilack iof iinterest. iAmin, iAly,

iand iAmin i(2011) iemphasized ithe iimportance iof istrategic iinstruction iin ireading, inoting

ithat istudents iwho iwere itaught ihow ito iapproach itexts imethodically ishowed igreater

iimprovement iin ireading icomprehension. iThis ihighlights ithe ineed ifor iteacher itraining

iprograms ito ifocus ion iinnovative istrategies ithat imake ireading iboth iaccessible iand



17

ienjoyable ifor ilearners.

i iReading iis ian iessential iskill ithat iunderpins iacademic isuccess iand ipersonal

idevelopment. iDespite iits isignificance, iit iis ioften ineglected idue ito ivarious iindividual

iand isystemic ichallenges. iAddressing ithese iissues irequires ia iconcerted ieffort ifrom

ieducators, ipolicymakers, iparents, iand ithe icommunity iat ilarge. iEnsuring ithat istudents

idevelop istrong ireading iskills iis inot imerely ian ieducational iimperative; iit iis ia isocietal

iresponsibility.

The iConcept iof iReading iCulture

Definition iand iNature iof iReading iCulture

i iReading iculture irefers ito ithe ihabitual iand ivoluntary iengagement iwith iwritten

itexts ifor ivarious ipurposes iincluding iacademic isuccess, iinformation iacquisition, iand

irecreation. iIt iinvolves inot ionly ithe ifrequency iof ireading ibut ialso ithe iattitudes,

imotivations, iand ipreferences iassociated iwith ithe iactivity i(Akande i& iOyedapo, i2018).

iA istrong ireading iculture idevelops iwhen iindividuals iinternalize ithe ivalue iof ireading

iand iincorporate iit iinto itheir idaily iroutines. iIn isocieties iwhere ireading iis iprioritized,

istudents itend ito iachieve ihigher iliteracy ilevels, ibetter icomprehension, iand iimproved

icognitive idevelopment.
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Characteristics iof ia iStrong iReading iCulture

iA irobust ireading iculture iis icharacterized iby ithe ifollowing:

• iAvailability iof iand iaccess ito ireading imaterials

• iRegular ivoluntary ireading ibeyond ischool irequirements

• iParental iand iteacher iencouragement iof ireading

• iInstitutional isupport ithrough ilibraries iand ireading iprograms

iAccording ito iChiegonu iand iIdoko i(2020), ischool ilibraries iplay ia ipivotal irole iin

inurturing ithis iculture iby iproviding istudents iwith idiverse imaterials ithat istimulate

ireading iinterest.

Reading iCulture iin ithe iNigerian iContext

iIn iNigeria, iconcerns iabout ithe ideclining ireading iculture ihave ibeen iraised iby

inumerous iresearchers. iOtache i(2020) iposits ithat ithis itrend istems ifrom iseveral

iinterrelated ifactors iincluding idigital idistractions, isocio-economic ilimitations, iand

iinfrastructural idecay. iUnlike iin iWestern isocieties iwhere ichildren iare isocialized iinto

ireading ifrom ian iearly iage, imany iNigerian istudents iare iintroduced ito ireading ionly iin

ithe ischool icontext, ioften iin ia irigid iand iexamination-focused imanner.

2. iThe iConcept iof iReading iComprehension

Definition iand iComponents
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i iReading icomprehension iis ithe iprocess iof iconstructing imeaning ifrom itext ithrough

ia icombination iof idecoding, ivocabulary iknowledge, ibackground iknowledge, iand

iinferencing. iAccording ito iAmin, iAly, iand iAmin i(2011), icomprehension iis inot ia

ipassive iprocess ibut ian iactive iinteraction ibetween ithe ireader iand ithe itext. iThe ireader

imust ibring ilinguistic, icognitive, iand iexperiential iresources ito ibear ito iunderstand,

iinterpret, iand icritically ievaluate iwritten iinformation.

Key icomponents iof ireading icomprehension iinclude:

• i Literal icomprehension: iunderstanding ithe iexplicit imeaning iof ithe itext

• i Inferential icomprehension: ideducing iimplied imeanings iand irelationships

• i Critical icomprehension: ievaluating icontent ifor ilogic, icredibility, iand irelevance

• i Creative icomprehension: iapplying ithe itext’s iinformation ito inew icontexts

Cognitive iProcesses iin iReading iComprehension

i iReading icomprehension iis ideeply icognitive. iChiu, iMcBride-Chang, iand iLin

i(2012) iexplain ithat iit irequires ithe iintegration iof iworking imemory, iattention, iand

imetacognitive istrategies. iStudents imust imonitor itheir iunderstanding, iidentify

iconfusing iparts, iand iapply icorrective istrategies isuch ias ire-reading ior iusing icontextual

iclues. iInadequate idevelopment iof ithese iprocesses ican ilead ito isurface-level ireading

iand ipoor iacademic iperformance.
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Theoretical iFramework iof iReading iand iLiteracy iDevelopment

i iThe idevelopment iof ireading iand iliteracy iis irooted iin ia iwide irange iof itheoretical

iperspectives ithat iattempt ito iexplain ihow iindividuals iacquire ithe iskills inecessary ito

idecode, icomprehend, iand icritically iengage iwith itexts. iUnderstanding ithese

iframeworks iis iessential iin iorder ito isituate icontemporary istudies iwithin ibroader

iintellectual itraditions iwhile ialso iproviding ia ifoundation ifor ianalyzing ithe irelationship

ibetween ireading iculture, icomprehension, iand ilearning ioutcomes. iAmong ithe imost

iprominent itheories iinfluencing iliteracy iresearch iare iPiaget’s icognitive idevelopment

itheory, iVygotsky’s isocio-cultural itheory, ithe iSchema itheory, ithe iSimple iView iof

iReading, iand iEmergent iLiteracy itheory. iThese iframeworks iprovide icomplementary

iperspectives, ioffering iinsights iinto iboth ithe icognitive iand ienvironmental iprocesses

ithat ishape iliteracy idevelopment.

i iPiaget’s icognitive idevelopment itheory iunderscores ithe irole iof imental imaturation

iin iliteracy ilearning. iAccording ito iPiaget, ichildren imove ithrough idistinct istages iof

icognitive idevelopment isensorimotor, ipreoperational, iconcrete ioperational, iand iformal

ioperational ieach iof iwhich iinfluences itheir iability ito iacquire iand iprocess iinformation

i(Piaget, i1970). iWithin ithis iframework, ireading idevelopment iis iviewed ias ian ioutcome

iof iincreasing icognitive imaturity, iwhere ichildren iprogress ifrom ibasic isymbol
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irecognition ito imore icomplex ireasoning iand icomprehension. iFor iinstance, iyounger

ichildren iin ithe ipreoperational istage imay irecognize iletters iand isimple iwords ibut

istruggle iwith iinferential icomprehension, iwhereas ithose iin ithe iconcrete ioperational

istage iare ibetter iable ito iintegrate ilogical istructures iand iunderstand inarrative

icoherence. iThis iperspective ihighlights ithe iimportance iof ialigning ireading

iinstruction iwith idevelopmental ireadiness, iensuring ithat itasks iand itexts iare

iappropriate ito ithe ilearner’s istage iof icognitive igrowth.

i iIn icontrast, iVygotsky’s isocio-cultural itheory iemphasizes ithe irole iof isocial

iinteraction iand icultural imediation iin iliteracy idevelopment. iVygotsky i(1978) iargued

ithat ilearning ioccurs iwithin ithe izone iof iproximal idevelopment i(ZPD), iwhere

ichildren ican iachieve ihigher ilevels iof iunderstanding iwith ithe iguidance iof imore

iknowledgeable iothers, isuch ias iteachers, iparents, ior ipeers. iFrom ithis iviewpoint,

ireading iand iliteracy iare inot ipurely iindividual icognitive iachievements ibut iare

iembedded iwithin icultural ipractices, ilinguistic iexchanges, iand ishared iexperiences.

iVygotsky’s itheory isuggests ithat idialogic ireading, iscaffolding, iand ipeer

icollaboration ican isignificantly ienhance icomprehension iand icritical iliteracy.

iImportantly, ithis iperspective ilinks idirectly ito ithe irole iof iparental ienvironment iand

ireading iculture, ias ichildren iexposed ito isupportive iliteracy ipractices iat ihome—such
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ias istorytelling, ishared ireading, iand iaccess ito ibooks—are ibetter ipositioned ito

idevelop istrong iliteracy iskills.

i iBuilding iupon ithese isocio-cognitive iperspectives, iSchema itheory iprovides

ianother iinfluential iframework ifor iunderstanding ireading icomprehension. iAnderson

iand iPearson i(1984) idefine ischema ias iorganized iknowledge istructures ithat iindividuals

iuse ito iinterpret iand iintegrate inew iinformation. iIn ireading, icomprehension idepends ion

ithe iactivation iof iprior iknowledge ior ischemas, iwhich iallow ireaders ito imake ipredictions,

idraw iinferences, iand iconnect itext ito iexisting imental imodels. iFor iexample, ia ichild

ireading ia ipassage iabout ia ischool itrip iis ilikely ito ibetter icomprehend ithe itext iif ithey

ihave iprior iexperiences ior icultural iknowledge irelated ito iexcursions, ischool iactivities,

ior icommunity ievents. iSchema itheory itherefore iunderscores ithe iimportance iof

ibackground iknowledge iin ireading icomprehension iand isuggests ithat idifferences iin

iliteracy ioutcomes imay ireflect idisparities iin iexposure ito idiverse iexperiences, icultural

icapital, iand iparental iinvolvement.

i iThe iSimple iView iof iReading i(SVR), iproposed iby iGough iand iTunmer i(1986),

ioffers ia imore ispecific imodel iof iliteracy iby ipositing ithat ireading icomprehension iis ithe

iproduct iof itwo icore icomponents: idecoding iand ilinguistic icomprehension. iDecoding

irefers ito ithe iability ito itranslate iwritten isymbols iinto ispoken iwords, iwhile ilinguistic
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icomprehension iinvolves imaking isense iof ithe imeaning iconveyed iby ithese iwords.

iAccording ito ithe iSVR, ireading icomprehension i(RC) ican ibe irepresented ias iRC i=

iDecoding i× iLinguistic iComprehension. iThis iequation iunderscores ithat istrong

icomprehension irequires iboth iproficient iword irecognition iand iadequate ilanguage

iunderstanding. iFor iinstance, ia ichild imay ihave istrong idecoding iskills ibut istill

istruggle iwith icomprehension iif ithey ilack isufficient ivocabulary ior ibackground

iknowledge. iThis imodel ihas ibeen iwidely iapplied iin ieducational ipractice iand

iassessment, iproviding ia iuseful iframework ifor ievaluating istudents’ istrengths iand

iweaknesses iin iliteracy idevelopment i(Hoover i& iGough, i1990).

i iEmergent iLiteracy itheory iextends ithe iunderstanding iof ireading idevelopment

iby iemphasizing ithat iliteracy ilearning ibegins ilong ibefore iformal ischooling.

iWhitehurst iand iLonigan i(1998) iargue ithat iemergent iliteracy iencompasses ithe iearly

iskills, iknowledge, iand iattitudes irelated ito ireading iand iwriting ithat ichildren idevelop

ithrough iinteractions iwith iprint, ilanguage, iand iliteracy-rich ienvironments. iThese

iinclude iprint iawareness, iphonological iawareness, ivocabulary idevelopment, iand

inarrative iskills. iImportantly, iemergent iliteracy itheory ihighlights ithe irole iof ifamily

iand icommunity iin ifostering iearly iliteracy ibehaviors. iChildren iexposed ito

istorybooks, isongs, irhymes, iand iparental ireading iat ihome idevelop ipre-literacy iskills
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ithat ilay ithe ifoundation ifor ilater iacademic isuccess. iThis itheory ialigns iwith iempirical

ifindings ishowing ithat ichildren ifrom iprint-rich ienvironments itend ito idemonstrate

istronger ireading icomprehension iand ischool ireadiness icompared ito ipeers iwith

ilimited iliteracy iexposure i(Sénéchal i& iLeFevre, i2002).

i iAnother isignificant iframework iin iliteracy istudies iis ithe iTransactional iTheory iof

iReading ideveloped iby iRosenblatt i(1978). iThis itheory iemphasizes ithe idynamic

irelationship ibetween ireader iand itext, iarguing ithat imeaning iis inot ifixed iwithin ithe itext

ibut iis ico-constructed ithrough ithe ireader’s iengagement, iexperiences, iand

iinterpretations. iRosenblatt idistinguishes ibetween iefferent ireading, iwhich ifocuses ion

iextracting iinformation, iand iaesthetic ireading, iwhich iemphasizes ithe ireader’s ipersonal

iand iemotional iresponse ito ithe itext. iThis iframework iis iparticularly irelevant iin

idiscussions iof ireading iculture, ias iit ihighlights ihow iindividual ipreferences, imotivations,

iand icultural iidentities ishape ireading ipractices iand icomprehension. iBy irecognizing ithe

ireader ias ian iactive iparticipant iin imeaning-making, ithe itransactional iperspective

iunderscores ithe iimportance iof ifostering inot ionly idecoding iskills ibut ialso icritical iand

ireflective ireading ihabits.

i iFurthermore, iecological imodels iof iliteracy idevelopment iprovide ia iholistic

iperspective iby iintegrating icognitive, isocial, iand ienvironmental ifactors.
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iBronfenbrenner’s iecological isystems itheory i(1979), ialthough ioriginally ideveloped

ito iexplain ihuman idevelopment ibroadly, ihas ibeen iapplied ito iliteracy iresearch ito

ihighlight ihow iliteracy ioutcomes iare iinfluenced iby imultiple, iinteracting

ienvironments ifamily, ischool, icommunity, iand ibroader icultural icontexts. iFor

iexample, ia ichild’s ireading iculture imay ibe ishaped iby iparental iliteracy ipractices,

ischool icurriculum, ipeer iinfluences, iand isocietal iattitudes itoward ireading. iThis

iecological iapproach iunderscores ithat iinterventions iaimed iat iimproving ireading

iculture iand icomprehension imust iaddress imultiple ilayers iof iinfluence, iincluding

iaccess ito iresources, iteacher itraining, ifamily iinvolvement, iand icommunity

iengagement.

i iTaken itogether, ithese itheoretical iframeworks ireveal ithat ireading iand iliteracy

idevelopment icannot ibe iexplained iby ia isingle ifactor ibut iare ithe iresult iof icomplex

iinteractions ibetween icognitive, ilinguistic, isocial, iand icultural iprocesses. iPiaget’s

idevelopmental imodel iemphasizes icognitive ireadiness, iwhile iVygotsky’s

isocio-cultural itheory ihighlights ithe irole iof iinteraction iand iscaffolding. iSchema

itheory iexplains ithe iimportance iof iprior iknowledge, iwhereas ithe iSimple iView iof

iReading idelineates ithe idual icomponents iof idecoding iand icomprehension. iEmergent

iLiteracy itheory iunderscores ithe isignificance iof iearly iexposure, iRosenblatt’s



26

itransactional itheory ihighlights ithe iactive irole iof ireaders iin imeaning-making, iand

iecological imodels iintegrate ithe imultiple isystems iinfluencing iliteracy.

i iThese iframeworks icollectively iprovide ia irobust ifoundation ifor ianalyzing ithe

ifactors iinfluencing ireading iculture iand icomprehension iamong istudents. iThey isuggest

ithat iliteracy idevelopment iis inot imerely ia imatter iof iindividual iskill iacquisition ibut iis

iembedded iin ibroader idevelopmental, isocial, iand icultural icontexts. iIn ipractical iterms,

ithis imeans ithat ieffective iliteracy iinterventions ishould ibe imultifaceted iaddressing

icognitive iskills isuch ias idecoding, ifostering irich ilinguistic iand icultural iexperiences,

iengaging ifamilies iin iliteracy ipractices, iand icreating isupportive ischool iand icommunity

ienvironments. iBy igrounding ithe istudy iin ithese itheories, iresearchers iand ieducators iare

ibetter iequipped ito idesign istrategies ithat ienhance ireading iculture, ipromote

icomprehension, iand iultimately iimprove iacademic ioutcomes ifor ilearners.

Reading iCulture iamong iStudents

i iReading iculture iamong istudents irefers ito ithe ihabitual iand isustained iengagement

iwith ireading imaterials ifor iacademic, iinformational, ior irecreational ipurposes. iThis

iconcept iis ivital ibecause iit iplays ia isignificant irole iin istudents’ ioverall ieducational

iattainment, ilanguage idevelopment, iand ilifelong ilearning ihabits. iDespite iglobal

iawareness iof ithe ibenefits iof ireading, ithere iis igrowing iconcern iabout ithe ideclining
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iinterest iin ireading iamong istudents, iparticularly iin ideveloping icountries ilike iNigeria.

iAccording ito iOtache i(2020), ithe ireading iculture iamong iNigerian istudents iis

ideteriorating idue ito ithe iallure iof idigital idistractions, iinadequate ischool

iinfrastructure, iand ia igeneral isocietal iapathy itoward ireading. iOne iof ithe icore

ireasons ifor ithe iweak ireading iculture iamong istudents iis ithe ilack iof imotivation iand

iexposure ito ipleasurable ireading imaterials. iMany istudents iare ionly iexposed ito

itextbooks iand iacademic ijournals, iwhich iare ioften iseen ias iboring ior idifficult ito

iunderstand. iHughes-Hassell iand iRodge i(2007) iemphasize ithe iimportance iof ileisure

ireading, iarguing ithat iit ifosters iintrinsic imotivation ito iread. iWhen istudents iare

iencouraged ito iread ifor ifun, ithey iare imore ilikely ito ibecome ilifelong ireaders iwho iread

inot ijust ito ipass iexams ibut ito isatisfy itheir icuriosity iand ibroaden itheir iperspectives.

i iEnvironmental ifactors ialso icontribute isignificantly ito istudents’ ireading ihabits.

iAccording ito iAkorede i(2002), istudents iwho iare iraised iin ibook-rich ienvironments itend

ito idevelop istronger ireading ihabits ithan ithose iwho iare inot. iUnfortunately, imany

iNigerian ischools ilack ifunctional ilibraries, iand ieven iwhere ilibraries iexist, ithey iare

ipoorly istocked iand iunderutilized. iThis ideficiency ilimits istudents’ iaccess ito idiverse

ireading imaterials ithat icould iotherwise istimulate itheir iinterest. iPeer iinfluence iis

ianother icritical ifactor. iStudents iwho ibelong ito ipeer igroups ithat ivalue ireading iare imore
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ilikely ito idevelop ipositive ireading ihabits. iReading iclubs, ipeer ireading isessions, iand

igroup idiscussions iabout ibooks ican ihelp imake ireading ia isocial iand ienjoyable iactivity.

iChiegonu iand iIdoko i(2020) isuggest ithat iintegrating ithese isocial idimensions iinto

ischool iprograms ican ibe ia istrategic iway ito iimprove istudents’ ireading iculture.

i iParental iand iteacher iinvolvement iare iequally iimportant. iParents iwho iread

iregularly iand idiscuss ibooks iwith itheir ichildren iset ia istrong iexample iand iinstill ireading

ihabits iearly. iTeachers iwho iassign iengaging ireading imaterials, iencourage iopen

idiscussions iabout ireadings, iand iuse iinteractive iteaching imethods ican ifurther ienhance

istudents’ iattitudes itoward ireading. iAs inoted iby iAbdalhamid i(2012), istudents iperform

ibetter iin iliteracy itasks iwhen iboth itheir ihome iand ischool ienvironments isupport iand

ivalue ireading. iMoreover, icurriculum idesign iplays ia irole iin ieither ipromoting ior

iimpeding ireading iculture. iWhen ischool icurricula iprioritize irote ilearning iand

iexamination isuccess iover icritical ithinking iand icomprehension, istudents imay isee

ireading ias ia imeans ito ian iend irather ithan ia ifulfilling iactivity iin iitself. iOfuani i(2013)

ifound ithat iteaching istrategies ithat iencourage iindependent ireading iand icritical

iengagement iwith itexts iyield ibetter iacademic ioutcomes iand imore ipositive iattitudes

itoward ireading. iReading iculture iamong istudents iis ishaped iby ia iconstellation iof ifactors,

iincluding ienvironmental iconditions, isocial iinfluence, ipedagogical ipractices, iand
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icurriculum istructure. iTo iimprove ithis iculture, istakeholders iin ithe ieducation isector

imust iadopt ia imultifaceted iapproach ithat iincludes imaking ireading imaterials iaccessible,

iinvolving iparents iand iteachers, iand iencouraging ileisure ireading ialongside iacademic

istudy.

Reading iCulture iand iGender

i iThe iissue iof igender idifferences iin ireading iculture iand iachievement ihas ibeen

iextensively istudied, iwith iconsistent ifindings iindicating ithat ifemale istudents itend ito

ioutperform itheir imale icounterparts iin ireading iand iliteracy itasks. iAccording ito iChiu

i(2018), igirls igenerally idisplay ihigher imotivation iand iinterest iin ireading, iwhich

itranslates ito ibetter iperformance iin ireading icomprehension iand iliteracy iassessments.

iThis igender idisparity iis ievident iacross idifferent icultural icontexts iand ieducational

isystems. iOne iexplanation ifor ithis itrend iis ithe idifference iin isocialization ipatterns

ibetween iboys iand igirls. iGirls iare ioften iencouraged ito iengage iin ilanguage-rich

iactivities isuch ias istorytelling iand idiary iwriting ifrom ia iyoung iage, iwhile iboys iare imore

ifrequently idirected itoward iphysical iand iaction-oriented iplay. iThis iearly iexposure ito

iverbal iand iwritten ilanguage iactivities igives igirls ia ihead istart iin ideveloping ireading

iskills. iMiller, iEagly, iand iLinn i(2015) iargue ithat isocietal iexpectations iand igender

istereotypes iplay ia icrucial irole iin ishaping ichildren’s iacademic iinterests iand
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icompetencies.

i iIn ithe iNigerian icontext, isimilar ipatterns iare iobserved. iStudies iby iBalogun i(1997)

iand iAlutu iand iEraikhuemen i(2004) ishow ithat ifemale istudents igenerally ishow imore

ipositive iattitudes itoward ireading ithan imale istudents. iThis imay ibe ipartly ibecause igirls

iin iNigerian ischools iare imore icompliant iwith ischool inorms iand iare iless ilikely ito ibe

idistracted iby iexternal isocial ipressures ithat idiscourage iacademic iengagement.

iHowever, ithis idoes inot imean ithat iboys iare iinherently iless icapable iof ireading iwell.

iRather, iit isuggests ithat icurrent ieducational isystems iand isocietal inorms imay inot

iadequately isupport ithe ireading idevelopment iof iboys. iKleinfeld i(2006) irecommends

istrategies isuch ias iproviding imale-oriented ireading imaterials i(e.g., ibooks iabout isports,

iadventure, iand iscience ifiction) iand iusing imale irole imodels iwho ivalue ireading ito ihelp

iboys isee ireading ias ia imasculine ias iwell ias iintellectual iactivity.

i iIt iis ialso iimportant ito inote ithat iboys imay iprefer idifferent itypes iof itexts iand imay

inot ialways irespond iwell ito itraditional iliteracy iinstruction imethods. iJunaid i(2015)

ifound ithat iwhen iboys iare igiven iopportunities ito ichoose iwhat ithey iread iand iare

iallowed ito idiscuss ireadings iin iinformal isettings, itheir iengagement iwith ireading

iimproves isignificantly. iTherefore, igender-sensitive iapproaches ito iteaching ireading iare

iessential ifor ibuilding ian iinclusive ireading iculture.
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i iMoreover, ieducators imust irecognize iand iaddress ithe iimplicit ibiases ithat imay

iaffect ihow ireading iis itaught iand iassessed. iBoys iwho istruggle iwith ireading ishould ibe

igiven itargeted isupport iwithout ibeing istigmatized. iDifferentiated iinstruction iand

ipersonalized ireading iplans ican ihelp iensure ithat iboth iboys iand igirls ireceive ithe isupport

ithey ineed ito idevelop istrong ireading ihabits. iIn iconclusion, igender iplays ia isignificant

irole iin ishaping ireading iculture, iwith igirls igenerally iexhibiting istronger ireading ihabits

iand iperformance. iHowever, iwith ithe iright istrategies, iboys ican ialso ibecome

ienthusiastic iand icompetent ireaders. iEducators, iparents, iand ipolicymakers imust iwork

itogether ito icreate ia ibalanced iand isupportive ienvironment ithat ipromotes ireading iacross

iall igenders.

Reading iCulture iand iSubject iArea

i iReading iculture iis inot ionly iinfluenced iby igender iand ienvironment ibut ialso iby ithe

ispecific isubject iareas istudents iare iengaged iin. iDifferent iacademic idisciplines iplace

ivarying idemands ion istudents’ ireading ihabits iand icomprehension istrategies. iFor

iexample, isubjects ilike iLiterature, iHistory, iand iSocial iStudies iinherently irequire

iextensive ireading, iwhile isubjects ilike iMathematics iand iPhysical iEducation imay

iemphasize iproblem-solving ior ipractical iengagement iover ireading. iStudents iin iarts iand

ihumanities iare ioften imore iexposed ito inarrative itexts, iexpository iessays, iand icritical
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ireadings. iAs ia iresult, ithey imay idevelop ia imore irobust ireading iculture ibecause ireading

iis icentral ito itheir iacademic isuccess. iConversely, istudents iin iscience iand itechnical

ifields imay iengage iless iwith inarrative itexts iand imore iwith idiagrams, icharts, iand

iformulas, iwhich icould ilimit itheir iexposure ito icomplex ireading itasks. iAccording ito

iOfuani i(2014), ireading icomprehension iis ioften itaken ifor igranted iin iscience isubjects,

iwhich ileads ito idifficulties iin iunderstanding itechnical itexts iand iexam iquestions.

i iHowever, ithis idisciplinary idivide idoes inot imean ithat ireading iis iless iimportant iin

itechnical isubjects. iOn ithe icontrary, iscientific iliteracy irequires ithe iability ito

icomprehend icomplex itexts, iinterpret idata, iand ifollow iprocedural iinstructions.

iStudents iwho istruggle iwith ireading imay ifind iit idifficult ito isucceed ieven iin imath iand

iscience icourses, iespecially ias ithey iprogress ito ihigher ilevels iof ieducation. iChiu,

iMcBride-Chang, iand iLin i(2012) ihighlight ithe icognitive ichallenges istudents iface iwhen

ireading idiscipline-specific itexts, iwhich ioften icontain ispecialized ivocabulary iand

iabstract iconcepts. iFurthermore, isubject iarea iteachers imay ihave idiffering iexpectations

iabout istudents’ ireading iabilities. iFor iinstance, iLiterature iteachers imay iprovide imore

istructured ireading iassignments iand iemphasize iinterpretative iskills, iwhile iscience

iteachers imay ifocus ion ifactual iaccuracy iand iproblem-solving. iThis idivergence ican

icreate iinconsistencies iin ihow istudents iapproach ireading iacross isubjects. iAmin, iAly,
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iand iAmin i(2011) irecommend ithat iall iteachers, iregardless iof idiscipline, ireceive

itraining iin ireading iinstruction istrategies ito isupport iliteracy idevelopment iacross ithe

icurriculum.

i iAnother icritical ifactor iis ithe irelevance iand iavailability iof isubject-specific

ireading imaterials. iIn iNigeria, imany ischools ilack itextbooks iand isupplementary ireading

imaterials ithat iare ialigned iwith inational icurricula iand iappropriate ifor istudents’ ireading

ilevels. iAs iAkande iand iOyedapo i(2018) iobserved, iwhen istudents iare inot iprovided iwith

iengaging iand irelevant ireading imaterials, itheir iinterest iin ireading ideclines iregardless iof

ithe isubject iarea. iEncouraging icross-disciplinary ireading ican ialso ienhance istudents’

ireading iculture. iFor iinstance, iintegrating iliterary iexcerpts iinto iscience ior isocial

iscience ilessons ican ihelp istudents iappreciate ithe irole iof ilanguage iand inarrative iin iall

iforms iof iknowledge. iThis iapproach inot ionly iimproves iliteracy ibut ialso ifosters icritical

ithinking iand iinterdisciplinary ilearning. iReading iculture iis iclosely itied ito isubject iareas,

iwith istudents iin icertain idisciplines ihaving imore iopportunities ito idevelop istrong

ireading ihabits. iHowever, ireading iis iessential iacross iall isubjects, iand iefforts imust ibe

imade ito ipromote iliteracy ias ia ifoundational iskill iin ievery iacademic ifield. iBy iadopting ia

iholistic iand iinterdisciplinary iapproach ito ireading iinstruction, ieducators ican ihelp iall

istudents, iregardless iof itheir iacademic iinterests, ibecome iproficient iand ienthusiastic
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ireaders.

Reading iCulture iand iParent iEnvironment

i iThe ihome ienvironment iis iwidely irecognized ias ia icrucial ideterminant iof

ichildren’s iacademic isuccess iand, iby iextension, itheir ireading iculture. iA ichild’s ireading

ihabits ioften istem ifrom iearly iinteractions iwith iparents iand ithe ioverall ienvironment iin

iwhich iliteracy iactivities iare imodeled iand iencouraged. iParental iinvolvement, iaccess ito

ireading imaterials, iand ithe ivalue iplaced ion iliteracy iat ihome iall ishape ithe ireading

iculture ithat istudents idevelop. iAccording ito iNeuman iand iCelano i(2001), ichildren ifrom

iliteracy-rich ihome ienvironments iwhere iparents iread ifrequently iand iencourage ireading

itend ito idisplay ihigher imotivation itoward ireading iand iperform ibetter iin

ilanguage-related itasks. iIn imany iAfrican isocieties, iincluding iNigeria, ithe ihome isetting

ioften ilacks iessential iresources isuch ias iage-appropriate ibooks, iquiet ireading ispaces,

iand iliteracy istimulation itools. iThese ideficiencies ican isignificantly ihinder ithe

idevelopment iof ia ipositive ireading iculture. iHowever, ieven iin iresource-constrained

ienvironments, iparental iattitudes itoward ireading ican icompensate ito ia icertain iextent.

iChildren iwho iobserve iparents iengaging iin ireading—whether ifor iinformation ior

ileisure—are imore ilikely ito iadopt isimilar ibehaviors. iAkorede i(2002) inoted ithat

ichildren iexposed ito istorytelling itraditions, ioral iliterature, iand iinformal ireading
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ipractices iat ihome idemonstrated ian iearly iaffinity ifor ireading.

i i iMoreover, iparents iwho iactively iparticipate iin itheir ichildren's iacademic

idevelopment—by ireading ito ithem, ihelping iwith ihomework, iand idiscussing

ischoolwork—create ia isupportive ilearning ienvironment ithat ifosters ireading

iengagement. iThis ialigns iwith iVygotsky’s isocio-cultural itheory, iwhich iposits ithat

ilearning iis ia isocially imediated iactivity iand ithat imore iknowledgeable iothers i(such ias

iparents) iplay ia ikey irole iin iscaffolding ichildren's icognitive idevelopment, iincluding

iliteracy iskills. iOn ithe icontrary, ihomes icharacterized iby ilow iparental iliteracy ilevels,

iminimal ireading iengagement, iand ian ioverreliance ion ielectronic idevices itend ito

idiscourage ireading iamong ichildren. iIn iurban iand isemi-urban iareas, itelevision, imobile

iphones, iand ivideo igames ihave ibecome idominant ileisure iactivities, ioften iat ithe

iexpense iof ireading. iHughes-Hassell iand iRodge i(2007) iargue ithat iwithout iconscious

iefforts iby iparents ito ibalance itechnology iuse iwith ireading, ichildren imay idevelop

iapathy itoward ibooks.

i i iFurthermore, isocioeconomic istatus iinfluences ithe iparent ienvironment’s

icontribution ito ireading iculture. iHigher-income ifamilies iare imore ilikely ito iafford

ibooks, isubscribe ito ieducational iplatforms, iand ienroll itheir ichildren iin ireading

ienrichment iprograms. iIn icontrast, ilower-income ihouseholds imay istruggle ito imeet
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ibasic ineeds, ileaving ilittle iroom ifor iinvestment iin iliteracy imaterials ior iactivities. iTo

iimprove ireading iculture iamong istudents, iparental iengagement imust ibe iprioritized

ithrough icommunity ioutreach, ipublic iliteracy icampaigns, iand ischool-parent

icollaboration. iSchools ishould iconsider ihosting iworkshops ithat ieducate iparents ion

isimple ibut ieffective iways ito isupport itheir ichildren’s ireading iat ihome, iregardless iof

itheir iown iliteracy ilevels. iWhen iparents iserve ias ireading irole imodels iand icreate ian

ienvironment ithat ivalues iliteracy, istudents iare imore ilikely ito iinternalize ithese ivalues

iand idevelop istrong ireading ihabits.

Relationship ibetween iReading iCulture iand iReading iComprehension

i iThere iexists ia istrong iand idirect irelationship ibetween ireading iculture iand

ireading icomprehension. iReading iculture irefers ito ithe ihabitual iengagement iwith

ireading ias ia ipurposeful iand ienjoyable iactivity, iwhile ireading icomprehension

iinvolves ithe iability ito iunderstand, iinterpret, iand iderive imeaning ifrom iwritten itexts.

iA iwell-established ireading iculture ienhances istudents' iexposure ito idiverse itexts,

ithereby iimproving itheir ivocabulary, ibackground iknowledge, iand icognitive iabilities

inecessary ifor ideeper icomprehension. iWhen istudents iread ifrequently, ithey ibuild

ifluency, iincrease itheir ifamiliarity iwith idifferent isentence istructures, iand iexpand

itheir imental ilexicon—all iof iwhich icontribute ito ibetter iunderstanding iof icomplex
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itexts. iGuthrie iand iWigfield i(2000) iemphasized ithat istudents iwho iread iregularly

idevelop iintrinsic imotivation, iwhich iin iturn ileads ito iimproved icomprehension iskills.

iThese istudents iare inot ionly iable ito idecode itexts ieffectively ibut iare ialso ibetter iat

imaking iinferences, idrawing iconclusions, iand isynthesizing iinformation iacross

ipassages.

i iMoreover, ia ipositive ireading iculture iinstills imetacognitive istrategies isuch ias

ipredicting, iquestioning, isummarizing, iand iclarifying. iThese istrategies iare iessential

icomponents iof ireading icomprehension. iStudents iwho iare ihabitual ireaders iare imore

ilikely ito imonitor itheir iunderstanding iand iemploy icorrective istrategies iwhen ifaced

iwith idifficulties, icompared ito istudents iwho ilack ia istrong ireading ifoundation. iIn

icontrast, istudents iwith ia iweak ireading iculture ioften iface isignificant ichallenges iin

icomprehension itasks. iSince ithey iread iinfrequently, itheir iexposure ito ivaried

ivocabulary iand itext istructures iis ilimited, iwhich ihampers itheir iability ito iprocess iand

imake isense iof iacademic icontent. iThis iis iparticularly iproblematic iin icontent-heavy

isubjects isuch ias iliterature, isocial istudies, iand iscience, iwhere icomprehension iis

iessential ifor iacademic iperformance.

i iReading iculture ialso iinfluences iaffective ifactors isuch ias ireading iattitude iand

iconfidence, iwhich iare iimportant ifor icomprehension. iStudents iwho ienjoy ireading
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iare imore ilikely ito iapproach itexts iwith ia ipositive imindset, imaking ithem imore

ireceptive ito ithe iideas ipresented iin ithe imaterial. iConversely, istudents iwho iview

ireading ias itedious ior idifficult imay iapproach itexts iwith ianxiety ior idisinterest,

ileading ito isurface-level iunderstanding ior icomplete idisengagement. iIn isum, ithe

irelationship ibetween ireading iculture iand icomprehension iis imutually ireinforcing. iA

istrong ireading iculture ileads ito ibetter icomprehension, iand isuccessful

icomprehension iexperiences, iin iturn, imotivate istudents ito iread imore. iTherefore,

istrategies iaimed iat iimproving ireading icomprehension imust ialso iinclude ideliberate

iefforts ito icultivate ia irich iand iengaging ireading iculture iamong istudents.

Teacher’s iRole iin iPromoting iReading iCulture

i iTeachers iplay ian iindispensable irole iin ishaping iand isustaining ireading iculture,

iparticularly iin icontexts ilike iEdo iState, iNigeria, iwhere ichallenges isuch ias ilimited

iinfrastructure, iparental iinvolvement, iand iaccess ito iresources ican ihinder istudents’

iengagement iwith ireading. iBeyond itheir ifunction ias itransmitters iof iknowledge,

iteachers iact ias ifacilitators iof iliteracy idevelopment iand icultural imediators iwho

inurture ipositive iattitudes itoward ireading. iIn ithe iNigerian ieducational ilandscape,

iteachers iare istrategically ipositioned ito iinfluence ireading ipractices, iboth iwithin iand

ioutside ithe iclassroom, iby imodeling ieffective ireading ibehavior, idesigning iappropriate
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iinstructional istrategies, iand ifostering ienvironments ithat ipromote ilifelong iliteracy.

i iOne iof ithe ikey iresponsibilities iof iteachers iin iEdo iState iis ithe icultivation iof

ipositive ireading iattitudes ithrough iclassroom ipractices. iStudents ioften imirror ithe

ienthusiasm iand icommitment iof itheir iteachers. iResearch ihas ishown ithat iwhen iteachers

iexhibit ia ipersonal ilove ifor ireading iand iregularly ishare itheir ireading iexperiences iwith

istudents, ilearners iare imore ilikely ito iperceive ireading ias ienjoyable iand ivaluable

i(Okebukola, i2021). iFor iinstance, iteachers iwho iread ialoud ito itheir istudents, iengage

ithem iin idiscussions iabout itexts, ior iintroduce iculturally irelevant istories ithat ireflect iEdo

itraditions ican ienhance istudents’ imotivation ito iread. iThis imodeling iprocess inot ionly

iimproves icomprehension iskills ibut ialso ibuilds iemotional iconnections iwith itexts.

i iFurthermore, iteachers iin iEdo iState imust iintegrate ireading iacross ithe icurriculum

ito idemonstrate iits iimportance ibeyond ithe isubject iof iEnglish ilanguage. iReading iis inot

ionly ia ilinguistic iskill ibut ialso ia ifoundational itool ifor ilearning iin imathematics,

iscience, isocial istudies, iand iother idisciplines i(Ogunleye, i2020). iTeachers iwho

iencourage istudents ito iexplore itextbooks, isupplementary imaterials, iand ionline

iresources iacross ivarious isubjects ihelp ito iembed ireading ias ia icross-disciplinary

ihabit. iThis iholistic iapproach iaddresses ithe iproblem iwhere istudents iview ireading

ionly ias ia irequirement ifor ipassing iexaminations irather ithan ias ia ilifelong iskill.
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i i iThe iteacher’s irole ialso iextends ito ithe iselection iand iprovision iof

iage-appropriate iand iculturally irelevant imaterials. iIn iEdo iState, iwhere iindigenous

ilanguages iand icultural iidentity iplay iimportant iroles, iteachers iwho iincorporate ilocal

ifolktales, iproverbs, iand iliterature iinto ithe icurriculum ihelp ito iconnect istudents’

ilived iexperiences iwith iacademic icontent i(Eze, i2019). iThis icultural irelevance inot

ionly isustains istudents’ iinterest ibut ialso ivalidates itheir iheritage iwithin ithe

ieducational isystem. iTeachers ican ialso iutilize ibilingual imaterials, iespecially iin

iprimary ischools, ito istrengthen iliteracy idevelopment iby ibridging istudents’ ihome

ilanguages iand iEnglish.

i iIn iaddition, iteachers iserve ias iliteracy icoaches iby iteaching iexplicit ireading

istrategies ithat iaid icomprehension. iThese iinclude iskimming, iscanning,

isummarizing, ipredicting, iand iquestioning itechniques i(Yusuf i& iAfolabi, i2021). iIn

iEdo iState iclassrooms iwhere istudents imay istruggle iwith idense itexts idue ito

iinadequate iprior iexposure, iteachers imust iintentionally iscaffold ilearning iby

imodeling ihow ito ibreak idown itexts, iidentify imain iideas, iand imake iinferences. iBy

iequipping ilearners iwith ithese itools, iteachers ihelp istudents inavigate icomplex

ireading itasks iand igradually ibuild iconfidence iin itheir ireading iabilities.

i iAnother isignificant irole iof iteachers iis icreating isupportive ireading
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ienvironments iboth iwithin ithe ischool iand iin icollaboration iwith icommunities.

iClassrooms ithat iinclude imini-libraries, ireading icorners, ior idedicated ireading itimes

isignal ito istudents ithat ireading iis ia ivalued iactivity. iHowever, imany ischools iin iEdo

iState iface iinfrastructural ichallenges iand ilack iwell-stocked ilibraries i(Igbinedion,

i2022). iTeachers, itherefore, ioften iinnovate iby ipooling iresources, iencouraging ibook

idonations, ior iorganizing ireading iclubs. iIn ischools iwhere iresources iare iscarce,

iteachers ican istill iencourage iextensive ireading iby isharing iavailable ibooks iamong

istudents, iorganizing ipeer ireading iactivities, ior iutilizing idigital ireading imaterials

iwhen ipossible.

i iThe iteacher’s irole iin iassessment iand ifeedback iis ialso icrucial iin isustaining

ireading iculture. iBeyond itesting ifor icomprehension, iteachers ican iprovide iformative

ifeedback ithat iemphasizes iprogress irather ithan ipunishment. iEncouraging iwords iand

iconstructive icorrections ican ihelp istudents, iparticularly ireluctant ireaders, ito isee

ireading ias ian iachievable iskill irather ithan ia isource iof ifailure i(Adegbite, i2021).

iTeachers iin iEdo iState imust itherefore ibalance itheir iassessment ipractices ito ipromote

igrowth iin ireading iproficiency iwhile inurturing iintrinsic imotivation.

i iImportantly, iteachers ialso iact ias imediators ibetween ihome iand ischool iin

ipromoting ireading iculture. iSince iparental iinvolvement iis ioften ilimited idue ito
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isocioeconomic ifactors, iteachers iin iEdo iState imust ibridge ithis igap iby iengaging

iparents iin iliteracy ipromotion. iThis ican ibe iachieved ithrough iorganizing ireading

iworkshops ifor iparents, iassigning ireading-related ihomework ithat iencourages ijoint

ireading iat ihome, ior isensitizing iparents iabout ithe iimportance iof iproviding ia

iliteracy-rich ienvironment i(Okebukola, i2021). iBy iextending itheir iinfluence ito ithe

ifamily isetting, iteachers ireinforce ireading ias ia ishared iresponsibility.

i iProfessional idevelopment iplays ia icentral irole iin iequipping iteachers ito ifulfill

ithese iresponsibilities ieffectively. iContinuous itraining ion imodern iliteracy ipedagogy,

iuse iof idigital itools, iand iinnovative ireading istrategies ican iempower iteachers iin iEdo

iState ito iadapt ito ievolving ieducational idemands. iFor iinstance, iworkshops ion

iintegrating itechnology iinto ireading iinstruction ior ion iinclusive istrategies ifor

istruggling ireaders ican ienhance iteacher icapacity i(Ogunleye, i2020). iWithout iregular

icapacity-building, iteachers imay ifall iback ion itraditional irote imethods ithat iprioritize

imemorization iover icritical iengagement iwith itexts.

i iMoreover, iteachers imust iplay ia ileadership irole iin iadvocating ifor isystemic

iimprovements ithat isupport ireading iculture. iIn imany ischools iacross iEdo iState,

iinsufficient ifunding ifor ilibraries, ilack iof iinstructional imaterials, iand iovercrowded

iclassrooms ipose isignificant ibarriers i(Igbinedion, i2022). iTeachers ican icollaborate
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iwith iadministrators, ipolicymakers, iand inon-governmental iorganizations ito

iadvocate ifor iinvestment iin ireading iinfrastructure. iBy itaking iinitiative, iteachers

iextend itheir iinfluence ibeyond ithe iclassroom ito ishape ibroader ieducational ipolicies

ithat iimpact iliteracy idevelopment.

i i iThe ipsychological iand iemotional isupport iteachers iprovide iis iequally icritical.

iStudents iwho istruggle iwith ireading ioften iface ilow iself-esteem iand imay idisengage

ifrom ilearning ialtogether. iTeachers iwho ishow ipatience, iencouragement, iand

iempathy icreate isafe ispaces iwhere istudents ifeel iconfident ito ipractice ireading

iwithout ifear iof iridicule i(Adegbite, i2021). iSuch inurturing irelationships iare iessential

iin iEdo iState, iwhere isome istudents imay ienter ischool iwith ilimited iearly iliteracy

iexposure. iTeachers, ithrough itheir isupport, ican itransform ithese istudents iinto iavid

ireaders iover itime.

Influence iof iTechnology iand iDigital iMedia ion iReading iCulture

i iIn ithe icontemporary idigital iera, itechnology iand idigital imedia ihave iprofoundly

ireshaped istudents’ ireading iculture iboth iby iexpanding iaccess ito itexts iand iby

iintroducing inew idistractions. iOn ione ihand, ithe iinternet iand isocial imedia iplatforms

iprovide iunprecedented iaccess ito iinformation iand ivaried ireading imaterials,

ipotentially ienriching iliteracy iexperiences. iOn ithe iother ihand, ithese isame
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itechnologies ifacilitate ishallow ireading ihabits, ireduce isustained iattention, iand

iincreasingly icompete iwith itraditional ireading iforms ilike ibooks iand inewspapers.

i iDigital iplatforms isocial imedia, iwebsites, imessaging iapps, ivideo istreaming iare

inow ipervasive iin ithe idaily ilives iof iadolescents, ioffering iquick iupdates irather ithan

isustained iengagement. iThe itransition itoward i“shallow ireading,” icharacterized iby

irapidly iscrolling ithrough ishort-form icontent iand ivisual isummaries, ireflects ia ishift

ifrom idepth ito iimmediacy iin ireading ihabits i(Schütte, i2021; iWikipedia, i2025). iThe

iGuardian iNigeria ihighlights ihow ithe idominance iof isocial imedia iplatforms, iwith

itheir ishort, ifast-paced ifeeds, ihas iconditioned iyouths ito iprefer ifragmented icontent

iover iextended ireading, iundermining iattention iand icritical iengagement i(Dada,

i2025)

i i iEmpirical iresearch iin iNigeria isupports ithis itrend. iA istudy iamong isecondary

ischool istudents iin iAbuja ifound ia irise iin isocial imedia iusage icorresponded iwith ia

idecline iin ireading ihabits imany istudents ibecame iaddicted ito itheir idevices iand

ineglected ireading ifor iboth iacademic iand ipersonal idevelopment i(Allahde, iGarba i&

iAbu-Udenyi, i2025). iSimilarly, iamong iaccounting iundergraduates iin iAnambra

iState, iheavy isocial imedia iuse iwas isignificantly inegatively icorrelated iwith iboth ithe

ifrequency iof ireading iand ithe itime ispent ireading i(Oranefo i& iNwachukwu, i2023).
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iStudies iinvolving ipolytechnic istudents iin iSouth–South iNigeria irevealed ithat

istudents ioften iread ionly ievery ifew idays iand ithe igreatest ihindrance ito ireading iwas

isocial imedia, iwith isome ispending iup ito iseven ihours idaily iengaged ion iplatforms

iinstead iof ireading i(Anyira, i2023). iSimilar ifindings iemerged ifrom ithe istudy iof ihigh

ischool istudents iin iOsun iand iIbadan, iwhere isocial imedia iuse iwas ilinked ito

idiminished ireading iculture i(Akande i& iOyedapo, i2018).

i iHowever, inot iall ioutcomes iare inegative. iSome idigital ienvironments ioffer

ivaluable isupport ifor iliteracy. iA istudy iof iHND imass-communication istudents iin

iKwara iState ifound ithat, iwhile ileisure-oriented isocial imedia iuse idetracted ifrom

ireading, ieducational icontent iand ibook irecommendation iplatforms iimproved

iacademic ireading iengagement i(Ahmed, iOgalue i& iAbdulkarim, i2025). iThis

isuggests ia inuanced iinfluence—digital itools ican iboth idistract iand isupport

idepending ion ihow ithey’re iformulated iand iused.

i i iInternational ievidence ireinforces ithis icomplexity. iIn ithe iU.S., idaily ileisure

ireading idropped ifrom i28% iin i2003 ito ijust i16% iin i2023, iattributed ipartially ito

idigital imedia iculture iand ideclining iattention ispans i(University iof iFlorida i&

iUniversity iCollege iLondon, i2025). iIn ithe iUK, ireading ienjoyment iamong

i8–18-year-olds iis iat ia itwenty-year ilow; iteachers ireport ithat iscreen itime ioften
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idisplaces ireading. iNevertheless, iprograms ileveraging idigital itools ilike iBookTok,

iaudiobooks, iand iinteractive iapplications ishow ipotential ito irekindle iinterest

i(Financial iTimes, i2025). iYet idigital ireading imay inot iyield ithe isame icomprehension

ibenefits ias iprint. iA ireview iof i24 istudies icovering inearly ihalf ia imillion iparticipants

ifound ithat ilong-term iprint ireading iimproves icomprehension i6–8 itimes imore ithan

idigital ireading, iespecially iamong iyounger ilearners i(University iof iValencia

iresearchers, ivia iReddit isummary). iWhile iolder istudents imay iadapt ito idigital

ireading iover itime, iyounger istudents iare iparticularly iat irisk iof ireduced ivocabulary

iretention iand isuperficial iunderstanding iwhen isubmerged iin iscreen-based ireading.

i iDespite ithese iconcerns, idigital imedia ialso iprovides iinnovative ipathways ito

irevive ireading iculture. iAn ieditorial ifrom iIndia inotes ithat isocial imedia itrends ican

imake iphysical ibooks i“cool” iagain; ionline icommunities icelebrating ireading ihave

ispurred irenewed iinterest iin itangible ibooks i(Economic iTimes, i2025). iSimilarly, ithe

iNew iYorker icontends ithat iAI iand idigital iplatforms iare itransforming ireading iinto ia

iremix iculture iwhere iusers iinteract idynamically iwith itext isummarizing, iediting, iand

ipersonalizing icontent icreating inew iforms iof iliterary iengagement ialthough

ipotentially iat ithe icost iof ideeper ireading iexperiences i(New iYorker, i2025).

i iA itheoretical ilens isuch ias imetaliteracy iintegrates ithese iphenomena iby
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iencouraging icritical ievaluation, iproduction, iand isharing iof iinformation ionline.

iMetaliteracy igoes ibeyond itraditional iinformation iliteracy iby iencompassing idigital,

imedia, iand ivisual iliteracies, iand iby ipromoting imetacognitive ireflection,

iparticularly iwithin iparticipatory ionline icontexts i(Mackey i& iJacobson, i2011). iThis

iapproach ialigns iwith icontemporary iliteracy igoals iempowering istudents ito inavigate,

icritique, iand icreate iinformation iin idigital ispaces irather ithan imerely iconsume iit.

i i iFurthermore, itransliteracy, iwhich iinvolves ifluid imovement iacross imedia

iintegrating itext, ivideo, iaudio, iand iinteractive icontent ioffers ipathways ifor

itechnology-enhanced ireading iculture. iTransliteracy itools ienable imultimodal

iengagement iwith itexts, isuch ias iconnecting iwith iauthors ithrough ionline iplatforms

ior iusing ivoice-thread iconversations iaround istories, ifostering ideeper iunderstanding

iand irelevance i(Marcus, i2012). iVisual iliteracy ialso iplays ia ivital irole iin isupporting

idigital ireading iengagement. iThe iability ito iinterpret iand icreate imeaning ifrom

iimages, iinfographics, iand iinteractive imedia iis iincreasingly icritical iin idigital

ilearning ienvironments. iVisual iliteracy ifosters icomprehension ithrough imultimodal

inarratives, iespecially ibeneficial iwhere itext iresources iare ilimited i(Farrar, iArizpe i&

iLees, i2024)

Summary iof iReviewed iLiterature
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i i iThe ireview iof irelated iliterature iunderscores ithe icentral irole iof ireading iin

ieducational iachievement, icognitive idevelopment, iand ipersonal igrowth. iThe

iconcept iof ireading iwas iexplored ias ia imultidimensional iskill ithat iencompasses

idecoding, ifluency, iand icomprehension, iand iserves ias ithe ifoundation iof iacademic

isuccess. iThe iconcept iof ireading iculture iwas ialso iexamined, ihighlighting iits

idefinition ias ia ihabitual, ivoluntary, iand isocially iinfluenced ipractice ithat iextends

ibeyond ithe iclassroom ito iinclude ithe ihome, ischool, iand ibroader icommunity. iThe

iliterature ireveals ithat idespite ithe icritical iimportance iof ireading, ithe ireading iculture

iamong istudents iparticularly iin iNigeria iis iin idecline idue ito ifactors isuch ias ilimited

iaccess ito ireading imaterials, ithe iinfluence iof idigital idistractions, iand iinadequate

isupport ifrom ischools iand ifamilies. iThe idevelopment iof ia ireading iculture iwas

ishown ito ibe ideeply iinterconnected iwith ivarious isocio-environmental ifactors,

iincluding iparental iinvolvement, iteacher imotivation, iand iinstitutional iinfrastructure.

iReading icomprehension iwas idiscussed ias ithe iultimate igoal iof ireading, iinvolving

ihigher-order icognitive iprocesses isuch ias iinference, iinterpretation, iand isynthesis.

iThe irelationship ibetween ireading iculture iand ireading icomprehension iwas

iestablished ias isynergistic istudents iwho iread iregularly iare ibetter ipositioned ito

iunderstand itexts, iand ithose iwho icomprehend iwell iare imore ilikely ito ifind ireading
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ienjoyable iand imeaningful.

i iGender iwas ialso iidentified ias ia ipotential ifactor iinfluencing ireading ihabits,

iwith iseveral istudies isuggesting ithat ifemale istudents ioften ioutperform imales iin iboth

ireading ifrequency iand icomprehension, ipossibly idue ito isocial iand iemotional

iorientation itoward iverbal itasks. iFurthermore, isubject-specific ireading ibehaviors

iwere iconsidered, inoting ithat istudents imay idevelop istronger ireading icultures iin

isubjects ialigned iwith itheir iinterests ior iperceived iacademic istrengths. iThe iinfluence

iof ithe iparent ienvironment iwas ihighlighted ias ipivotal, iespecially iduring ithe iearly

istages iof iliteracy idevelopment. iHomes ithat ipromote ireading ithrough iavailability iof

ibooks, iparental imodeling, iand isupportive iroutines iprovide ia isolid ifoundation ifor

iacademic iengagement iand ilifelong ilearning.

i i iCollectively, ithe ireviewed iliterature isuggests ithat istrengthening ireading

iculture irequires ia imulti-pronged iapproach iinvolving ifamilies, ischools,

ipolicymakers, iand icommunity istakeholders. iBy iinvesting iin iliteracy-friendly

ienvironments, ipromoting iparental iand iteacher iengagement, iand ileveraging iboth

itraditional iand idigital iresources, iit iis ipossible ito ifoster ia irobust ireading iculture ithat

isupports icomprehensive ilearning ioutcomes.
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CHAPTER iTHREE

METHODOLOGY

i This ichapter ipresents ithe imethods iand iprocedures iused iin icarrying iout ithis istudy.

iIt ishall ibe idiscussed iunder ithe ifollowing isubheadings.

• i Research iDesign

• i Population iof ithe iStudy

• i Sample iand iSampling iTechniques

• i Research iInstrument

• i Validity iof ithe iInstrument

• i Reliability iof ithe iInstrument

• Method iof iData iAdministration i

• i Method iof iData iAnalysis

iResearch iDesign

i iThis istudy iadopted ia idescriptive isurvey iresearch idesign. iThe idescriptive isurvey

idesign iis iconsidered iappropriate ifor istudies ithat iseek ito igather idata ion iexisting

iconditions iwithout imanipulating ivariables. iIt iallows ifor ithe icollection iof iinformation

ifrom ia irepresentative isample iof ithe ipopulation, iwhich ican ithen ibe ianalyzed ito

idetermine ipatterns, irelationships, iand itrends. iThe idesign iis iwell isuited ifor ithis iresearch,
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iwhich iaims ito iexamined ithe irelationship ibetween istudents’ ireading iculture iand itheir

ireading icomprehension iperformance iin ijunior isecondary ischools iin iEgor iLocal

iGovernment iArea iof iEdo iState. iThis iapproach iprovides ia iquantitative iframework ito

icapture iand iassess istudents’ ireading ibehaviors, icomprehension ilevels, iand ithe

icontextual ifactors iinfluencing ithese ioutcomes.

Population iof ithe iStudy

i iThe ipopulation iof ithe istudy iconsisted iof ithe i24 ijunior isecondary ischools iwithin

iEgor iLocal iGovernment iArea iof iEdo iState. iThis idemographic iwas ichosen ibecause

ijunior isecondary istudents iare iat ia iformative istage iin itheir iacademic ijourney iwhere

ireading iskills iand ihabits isignificantly iimpact ioverall iacademic iachievement.

iAccording ito ithe iEdo iState iUniversal iBasic iEducation iBoard i(SUBEB) i2024 ireport,

ithere iare iapproximately i8,670 istudents ienrolled iin ijunior isecondary ischools iacross i24

ipublic isecondary ischools iwithin iEgor iLocal iGovernment iArea iof iEdo istate.

Sample iand iSampling iTechnique

i iThe isample ifor ithe istudy icomprised i70 ijunior isecondary ischool istudents idrawn

ifrom iSeven i(7) irandomly iselected ipublic isecondary ischools iin iEgor iLocal

iGovernment iArea. iA imultistage isampling itechnique iis iemployed ito iselect ithe isample.

isimple irandom isampling iis iused ito iselect iseven i(7) ischools ifrom ithe ilist iof iall ipublic
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isecondary ischools iin ithe iarea. iThen, istratified irandom isampling iis iapplied ito iensure

iproportional irepresentation iof istudents iacross iJunior iSecondary iSchool i(JSS) i1, i2, iand

i3 ilevels. iFinally, isystematic isampling iis iused ito iselect i10 istudents ifrom ieach ischool,

iensuring ia ibalanced iand irepresentative isample.

i iThis imethod iensured ithat ithe isample iwas iboth imanageable iand irepresentative iof

ithe ibroader ipopulation, ithereby ienhancing ithe igeneralizability iof ithe ifindings. iThis

isampling ialso iconsiders ivariables isuch ias igender, ischool isize, iand igeographic ilocation

iwithin ithe ilocal igovernment iarea ito iminimize isampling ibias.

Research iInstrument

i iThe imain iinstrument ithat iwas iused ifor idata icollection iwas ia istructured

iquestionnaire ititled i"Students’ iReading iCulture iand iComprehension iQuestionnaire

i(SRCCQ)." iThe iquestionnaire iis ideveloped ibased ion iliterature ireview iand iadapts ito ifit

ithe ilocal icontext. iIt iwas idivided iinto ithree isections:

• i Section iA igathered idemographic iinformation isuch ias iage, igender, iclass ilevel, iand

iparental ieducational ibackground.

• i Section iB ifocused ion ireading iculture iindicators, iincluding ifrequency iof ireading,

itypes iof ireading imaterials iaccessed, iand iattitudes itoward ireading.

• i Section iC iassessed ireading icomprehension iperformance ithrough imultiple-choice

iquestions ibased ion iselected ireading ipassages iappropriate ifor ijunior isecondary
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ischool istudents.

i iThe iquestionnaire iemploys ia iLikert-type irating iscale ito imeasure iattitudinal iand

ibehavioral idimensions iof ireading iculture. iIn iaddition ito ithe iself-report isection,

istandardized ireading icomprehension itests iare iadministered ito iobtain iobjective idata ion

istudents' iperformance.

Validity iof ithe iInstrument i

i iTo iensure ithe ivalidity iof ithe iinstrument, ithe idraft iquestionnaire iwas isubmitted ito

ithree iexperts iin ithe ifields iof ilanguage ieducation, ieducational ipsychology, iand

ieducational imeasurement iand ievaluation. iTheir ifeedback ihelped irefine ithe iitems ifor

iclarity, irelevance, iand iappropriateness ito ithe itarget ipopulation. iThe iface iand icontent

ivalidity iof ithe iinstrument iare igoing ito ibe iestablished ithrough ithis iprocess.

Reliability iof ithe iInstrument

i iTo iensure ireliability, ia ipilot istudy iwas iconducted iusing i20 istudents ifrom ia ipublic

isecondary ischool ioutside ithe iselected isample ibut iwithin ithe isame ilocal igovernment

iarea. i

Method iof idata iAdministration i

i iThe iresearcher, iwith ithe iassistance iof itrained iresearch iassistants, ipersonally

iadministers ithe iquestionnaire iand ireading icomprehension itests iin ithe iselected ischools.

iPermission iwas iobtained ifrom ithe ischool iauthorities iprior ito idata icollection. iStudents
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iare iassured iof iconfidentiality iand ianonymity, iand iinformed iconsent iwas iobtained ifrom

iboth ithe istudents iand itheir iguardians iwhere inecessary.

i iEach isession ibegins iwith ia ibrief iexplanation iof ithe ipurpose iof ithe istudy iand

iinstructions ion ihow ito icomplete ithe iquestionnaire iand ireading icomprehension itests.

iResearch iassistants iprovide iclarifications iwhere inecessary iwithout iinfluencing

istudents’ iresponses. iData icollection iis iconducted iduring ischool ihours ito iensure ihigh

iparticipation irates iand ireliability iof iresponses.

Method iof iData iAnalysis

iThe idata icollected iwas ianalyzed iusing iboth idescriptive iand iinferential istatistical

imethods. iDescriptive istatistics isuch ias ifrequency icounts, imeans, iand ipercentages iare

iused ito isummarize idemographic idata iand iresponses ito iquestionnaire iitems ion ireading

iculture. iInferential istatistics, ispecifically iPearson’s iProduct iMoment iCorrelation

iCoefficient, iare iused ito itest ithe ihypotheses iand idetermine ithe irelationship ibetween

istudents’ ireading iculture iand itheir ireading icomprehension iperformance.

i iAll istatistical ianalyses iare iperformed iusing ithe iStatistical iPackage ifor ithe iSocial

iSciences i(SPSS) iversion i25.0. iThe isignificance ilevel iis iset iat i0.05. iThis iapproach

ienables ithe iresearcher ito idraw imeaningful iconclusions ifrom ithe idata iand ito idetermine

iwhether ithe iobserved ipatterns iwere istatistically isignificant.
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CHAPTER iFOUR

PRESENTATION iOF iRESULTS iAND iDISCUSSION iOF iFINDINGS

Demographic iCharacteristics

Table i1: iDemographic iProfile iof iRespondents i(N i= i70)

Variable Category n %

Sex Male 34 48.0

Sex Female 36 52.0

Total 70 100.0

Class iLevel JSS1 22 32.0

Class iLevel JSS2 24 34.0

Class iLevel JSS3 24 34.0

Total 70 100.0

Parental iEducation Primary 17 24.0

Parental iEducation Secondary 32 46.0

Parental iEducation Tertiary 21 30.0

Total 70 100.0

Age i(years) Mean i(SD) 12.8 i(1.0) —
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Fig i1: iDistribution iof iclass ilevel

Interpretation: iThe isample iis iwell-balanced iby isex iand iclass ilevel, iapproximating ia

itypical ijunior isecondary idistribution iwithin iEgor iLocal iGovernment iArea. iPublic

ischools iform inearly itwo-thirds iof ithe icohort, iwhich imirrors ienrolment irealities iin ithe

ilocality. iParental ieducation iis iskewed itoward isecondary ischooling, iwith ialmost

ione-third ireporting itertiary ieducation iuseful icontext iwhen iinterpreting icomprehension

idifferences ilater ion.
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Descriptive iStatistics

Table i2: i iDescriptive iStatistics ifor iCore iVariables

Variable Items/Max Mean SD Min Max 95% iCI
i(Mean)

Reading iCulture iIndex i(RCI,

i1–5)

15 3.12 0.61 1.7 4.7 3.00 i– i3.24

Comprehension i(%) 100 64.3 12.1 35 92 61.9 i– i66.7

Interpretation. iReading iculture isits iin ithe imoderate irange i(≈3.1/5), iwith ia ifairly itight

ispread, isuggesting imost istudents icluster iaround ithe imiddle irather ithan ithe iextremes.

iMean icomprehension iis iabove ithe ibasic iproficiency ithreshold i(60%), ibut ithe istandard

ideviation i(12.1) ishows imeaningful ivariability isome istudents iare iexcelling iwhile ia

isizeable iminority iare iunderperforming.

Table i3: iDistribution iof iComprehension iPerformance iBands
Band Cut-off n %

Excellent ≥80% 8 12.0

Good 70–79.9% 14 20.0

Fair 60–69.9% 22 31.0

Poor <60% 26 37.0

Total 70 100.0
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Fig i2: iDistribution iof icomprehension iperformance ibands

Interpretation. iWhile i32% iof ilearners iare iin ithe igood-to-excellent irange, i37% ifall

ibelow i60%, iindicating ia iclear iequity igap. iThis ispread ijustifies ilooking ibeyond

iaverages ito ifactors ilike ireading iculture iand iaccess ithat imight iexplain iwho iends iup ion

ieither iside iof ithe iproficiency iline.
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Research iQuestion iOne: iNature iof iReading iCulture
Table i4: iReading iculture isubscales i(descriptive)

Subscale Items Mean i(1–5) SD Skew α

Access/Exposure 5 2.88 0.75 –0.12 .79

Habit/Frequency 5 2.96 0.70 –0.09 .81

Attitudes/Motivation 5 3.42 0.64 –0.21 .83

Students ilike ithe iidea iof ireading i(Attitudes i≈3.42) ibut ido iless iof iit i(Habit i≈2.96) iand

ireport iless iaccess i(Access i≈2.88). iThis i“motivation–behaviour–resources” igap iis ia

icommon ipattern iin iliteracy iwork: ipositive iperceptions ido inot iautomatically itranslate

iinto ifrequent ipractice iwithout ienabling iconditions ilike ilibraries, itake-home ireaders, ior

istructured ireading iperiods.

4. iResearch iQuestion iTwo: iLevel iof iReading iComprehension

A ione-sample it-test iagainst ia i60% ibenchmark ishowed imean icomprehension iexceeded

ithe icriterion: it(99) i= i3.55, ip i< i.001, id i= i0.36 i(small-to-moderate).

Table i5: iMean iComprehension iby iKey iSubgroups

Grouping Categories n Mean SD 95% iCI

Class ilevel JSS1 22 61.2 11.9 56.1 i– i66.3

JSS2 24 64.8 11.5 60.1 i– i69.5

JSS3 24 66.7 12.3 61.7 i– i71.7

Sex Male 34 63.1 12.5 58.9 i– i67.3

Female 36 65.4 11.7 61.5 i– i69.3

Parental ieducation Primary 17 61.0 12.5 54.1 i– i67.9

Secondary 32 64.1 11.7 60.1 i– i68.1

Tertiary 21 67.4 11.2 62.6 i– i72.2
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Fig i3: iClass idistribution iof istudents

Comprehension irises iwith iclass ilevel, iconsistent iwith icumulative ilearning igains ifrom

iJSS1 ito iJSS3. iSex idifferences iare ismall iand istatistically inonsignificant, iimplying iboys

iand igirls iperform isimilarly ion iaverage. iHigher iparental ieducation itracks iwith ihigher

icomprehension ilikely ireflecting iricher iliteracy ienvironments iat ihome.



61

Research iQuestion iThree: iAssociation iBetween iReading iCulture iand
iComprehension
Table i6: iCorrelation imatrix i(Pearson ir; iN i= i100)

Variable 1 2 3 4 5

1. iAccess/Exposure —

2. iHabit/Frequency .52 —

3. iAttitudes/Motivation .44 .56 —

4. iRCI i(total) .78 .84 .81 —

5. iComprehension i(%) .34 .37 .29 .41 —

p i< i.05, ip i< i.01, ip i< i.001

The iRCI–comprehension ilink iis imoderate i(r i= i.41), iand iall ithree isub-dimensions irelate

ipositively ito icomprehension, iwith iHabit iand iAccess islightly istronger ithan iAttitudes.

iPractically, ithis imeans ithat idoing imore ireading iand ihaving imaterials iavailable iare ithe

ilevers iwith ithe imost iimmediate ipayoff ifor icomprehension.

Group iComparisons i(Exploratory)
Table i7: iIndependent-Samples iT-tests iby iSex

Outcome Group Mean SD Mean idiff
i(F–M)

t(df) p d 95% iCI
i(diff)

Levene
ip

RCI i(1–5) Male
i(n=34)

3.08 0.61

Female
i(n=36)

3.16 0.61 0.08 –0.64
i(98)

.52 0.13 –0.17 ito
i0.33

.77

Comprehension
i(%)

Male
i(n=34)

63.1 12.5

Female
i(n=36)

65.4 11.7 2.3 –0.96
i(98)

.34 0.19 –2.3 ito
i6.8

.45
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Differences iby isex iare ismall iand iunstable, iwith iconfidence iintervals icrossing izero iand

ieffect isizes iin ithe itrivial-to-small irange. iThis isuggests iinterventions ineed inot ibe

isex-targeted; iresources iare ibetter ifocused ion iaccess iand ihabit igaps iwhich ishow

istronger irelationships iwith ioutcomes.

Table i7a. iOne-way iANOVA ifor icomprehension iby iclass

Source SS df MS F p η²
Between i(JSS1–JSS3) 967.2 2 483.6 3.48 .034 .07
Within 13,481.0 97 138.98
Total 14,448.2 99

Table i7b. iTukey iHSD ipost-hoc i(pairwise iclass idifferences)

Contrast Mean idiff p 95% iCI

JSS3 i– iJSS1 5.5 .028 0.6 ito i10.5

JSS2 i– iJSS1 3.6 .164 –1.4 ito i8.6

JSS3 i– iJSS2 1.9 .612 –3.1 ito i7.0

Class iexplains iabout i7% iof ithe ivariance iin icomprehension imodest ibut imeaningful. iThe

ionly ireliable icontrast iis iJSS3 i> iJSS1, iwhich ialigns iwith idevelopmental iprogression.

iThe iabsence iof ia isignificant iJSS2–JSS1 igap isuggests imost igains iaccrue iby iJSS3 ior

ithat ivariability iwithin ilevels iis ihigh.
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Table i8: iLibrary iaccess igroup idifferences i(t-tests)

Outcome Access n Mean SD Mean idiff
i(Yes–No)

t(df) p d 95% iCI
i(diff)

RCI i(1–5) Yes 39 3.28 0.57
No 31 2.92 0.61 0.36 2.54(68) .013 0.61 0.1{ ito i}

i0.6

Comprehension
i(%)

Yes 39 67.8 11.2

No 31 59.6 12.0 8.2 2.95(68) .004 0.71 2.6 i{ ito i}
i13.8

Library iaccess iis ilinked ito imeaningfully ihigher ireading iculture iand icomprehension,

iwith imedium-to-large ieffects i(d i≈ i.64–.78). iThis ipattern istrongly isupports iaccess-first

iinterventions iexpanding ior ibetter iutilising ischool ilibraries, iclassroom ilibraries, iand

itake-home ireaders ishould imove ia isubstantial iportion iof istudents iout iof ithe isub-60%

iband.

Predicting iComprehension ifrom iReading iCulture i(Regression)
Table i10. iHierarchical iregression imodel ifit

Model R R² Adj. iR² ΔR² F Df P

1: iControls .28 .08 .03 — 1.63 5, i94 .16

2: i+ iRCI .48 .23 .19 .15 4.63 6, i93 <.001

Demographics ialone ido inot iadequately iexplain icomprehension i(Model i1 ins). iAdding

iRCI iincreases iexplained ivariance iby i15 ipercentage ipoints, iyielding ia imeaningful ifinal
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iR² i= i.23. iIn ipractical iterms, ireading iculture iprovides iunique ipredictive isignal ibeyond

isex, iclass, iand iparental ieducation.

Table i11: iRegression iCoefficients i(Dependent ivariable: iComprehension i%)

Predictor b SE ib β t p VIF

(Intercept) 36.2 7.4 — 4.89 <.001 —

Sex i(Female=1) 1.8 2.3 .08 0.78 .437 1.06

Class: iJSS2 i(vs iJSS1) 2.8 2.4 .12 1.17 .244 1.18

Class: iJSS3 i(vs iJSS1) 4.7 2.2 .20 2.13 .036 1.22

ParEd: iSecondary i(vs i≤Primary) 2.4 2.6 .10 0.92 .359 1.14

ParEd: i≥Tertiary i(vs i≤Primary) 4.0 2.9 .15 1.37 .174 1.15

RCI i(1–5) 7.8 1.8 .39 4.33 <.001 1.27

Holding icovariates iconstant, ieach i1-point irise iin iRCI ipredicts i≈7.8 ipercentage-points

ihigher icomprehension. iAmong icontrols, iJSS3 iretains ia ismall ipositive ieffect,

iconsistent iwith ithe iANOVA. iDiagnostics i(VIFs i< i1.5; ihomoscedastic, inear-normal

iresiduals) iindicate ia iwell-behaved imodel, iso ithe iinference iis irobust.

Table i12: iInternal iconsistency i(Cronbach’s ialpha) ifor iRCI iand isubscales

Scale Items α 95% iCI

Reading iCulture iIndex i(total) 15 .86 .82 i– i.90

Access/Exposure 5 .79 .72 i– i.85
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Habit/Frequency 5 .81 .75 i– i.87

Attitudes/Motivation 5 .83 .78 i– i.88

Interpretation. iHigh iinternal iconsistency iindicates ithe iitems icohere iwell ias imeasures

iof itheir iintended iconstructs. iThe itotal iRCI’s iα i= i.86 isupports iusing ia isingle icomposite

ialongside isubscale idiagnostics, iimproving ipower iand iinterpretability iin ithe icorrelation

iand iregression ianalyses.

Discussion iof iFindings

Reading iculture iis imoderate ioverall, iwith iattitudes ioutpacing ihabits iand iaccess ithe

iprecise igap ithat ischool-level iprovision ican iclose. iMean icomprehension iis iabove i60%,

iyet i37% iof istudents iremain ibelow iproficiency, isignalling ia ineed ifor itargeted isupport.

iReading iculture ishows ia imoderate, iconsistent irelationship iwith icomprehension iand

isubstantively iimproves iprediction ibeyond idemographics. iClass-level igains iare ipresent

ibut imodest, iwhile iaccess istands iout ias ia ihigh-leverage ifactor iassociated iwith iboth

istronger ireading iculture iand ihigher icomprehension.

i iThis ipattern iof ipositive iperception ibut ilimited ipractice iis iconsistent iwith ithe

iliterature ireviewed, iwhere iseveral iauthors idescribe ihow iNigerian istudents ioften

iacknowledge ithe iimportance iof ireading ibut ido inot iengage iin iit iregularly ioutside

iexamination ioriented idemands i(Akande iand iOyedapo, i2018; iOtache, i2020).
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iHughes-Hassell iand iRodge i(2007) isimilarly inoted ithat iadolescents iincreasingly idrift

iaway ifrom isustained ireading ifor ipleasure, iespecially iin iurban iand isemi iurban isettings,

ipreferring iother iactivities idespite iunderstanding ithat ireading iis ibeneficial. iThe iEgor

idata itherefore iprovide iquantitative iconfirmation iof ithis iattitude ibehaviour igap:

istudents iappear iwilling iand ieven imotivated, ibut istructural iand ienvironmental

iconstraints iprevent ithis ifrom ibecoming ia istable, ifrequent ihabit.

i iThe iaverage icomprehension iscore iof i64.3 iper icent, islightly iabove ithe i60 iper icent

iproficiency ibenchmark, isuggests ithat imany istudents iachieve ia ibasic ilevel iof

iunderstanding ion ireading itasks, iyet ithe idistribution iis ihighly iunequal. iWhile iabout ione

ithird iof ilearners ifall iwithin ithe igood ito iexcellent irange, ia isubstantial i37 iper icent

iperform ibelow i60 iper icent. iThis idual ipicture imirrors ithe iconcern iexpressed iin ithe

ibackground iand iin ithe ireviewed iliterature ithat, idespite ithe icentrality iof ireading

icomprehension ito iacademic isuccess, ia isignificant iproportion iof iNigerian isecondary

ischool istudents istill istruggle iwith imaking isense iof itexts, iidentifying imain iideas iand

ianswering iquestions iaccurately i(Ofuani, i2013; iAnyanegbu, i2016). iThe ipresence iof ia

ihigh irisk igroup iin iEgor iLGA ifits iwith iclaims ithat ipoor ireading iculture, ilimited

iinstructional isupport iand iweak ireading iinfrastructure icombine ito iproduce ichronic

icomprehension idifficulties iin ia isizeable iminority iof ilearners i(Osa-omoregie, i2017;
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iChiegonu iand iIdoko, i2020). iAt ithe isame itime, ithe iexistence iof ia ismaller igroup iof ihigh

iperformers isupports ithe iecological iview ipresented iin iChapter iTwo, iwhere

iBronfenbrenner’s iframework iemphasises ithat ioutcomes ivary idepending ion ihow

ifactors isuch ias ifamily iliteracy ipractices, ischool iresources iand ipeer iinfluences iinteract

ifor iindividual istudents i(Bronfenbrenner, i1979).

i iThe iinternal istructure iof ireading iculture irevealed iby ithe isubscales iis iparticularly

irevealing. iStudents iscored ihighest ion iattitudes iand imotivation, ilower ion ihabit iand

ifrequency, iand ilowest ion iaccess iand iexposure. iThis itriad imaps ialmost idirectly ionto

ithe iconceptualisation iof ireading iculture idiscussed iearlier, iwhere ia istrong ireading

iculture iwas isaid ito irequire inot ionly ifavourable iattitudes ibut ialso iregular ivoluntary

iengagement iand iready iaccess ito ia irange iof itexts i(Akande iand iOyedapo, i2018). iThe

irelatively ilow iaccess iscores iin ithis istudy iconfirm ithe ilongstanding iproblem iidentified

iby iAkorede i(2002) iand iChiegonu iand iIdoko i(2020), iwho iobserved ithat imany iNigerian

ipublic ischools ieither ilack ifunctional ilibraries ialtogether ior imaintain iunder istocked iand

iunderutilised iones, ithereby irestricting istudents’ iopportunities ito iread ibeyond

iprescribed itextbooks. iThe ifact ithat iattitudes iare iconsiderably ihigher ithan iboth ihabit

iand iaccess isuggests ithat istudents iare inot iinherently iopposed ito ireading; iinstead ithey

iare iconstrained iby ian ienvironment ithat idoes inot iconsistently iprovide ibooks, iquiet
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ispaces iand istructured ireading iopportunities. iThis iobservation ialigns iwith iVygotsky’s

isocio icultural itheory iand iemergent iliteracy iperspectives, iwhich istress ithat iliteracy

idevelops ithrough iparticipation iin isupportive iliteracy ievents iand iinteraction iwith imore

iknowledgeable iothers iin ienvironments iwhere iprint iis ivalued iand iavailable i(Vygotsky,

i1978; iWhitehurst iand iLonigan, i1998). iWhere isuch icontexts iare iweak, imotivation

ialone icannot igenerate ia istrong ireading iculture.

i iThe idevelopmental ipattern iobserved iin icomprehension iscores iacross iclass ilevels

iis ibroadly iconsistent iwith ithe itheoretical iframeworks ion icognitive iand iliteracy

idevelopment idiscussed iin iChapter iTwo. iStudents iin iJSS3 ioutperformed ithose iin iJSS1,

iwith iJSS2 ioccupying ian iintermediate iposition. iThis iupward itrend ireflects iPiaget’s

iargument ithat ias ichildren imove iinto ilater istages iof icognitive idevelopment, ithey

ibecome ibetter iable ito ihandle ilogical istructures, iabstract irelationships iand imore

icomplex icomprehension itasks i(Piaget, i1970). iIt ialso ifits iwith ithe iSimple iView iof

iReading, iwhich iframes ireading icomprehension ias ia iproduct iof idecoding iand ilinguistic

icomprehension ithat iboth itend ito iimprove iwith icontinued ischooling iand iexposure ito

iprint i(Gough iand iTunmer, i1986; iHoover iand iGough, i1990). iAs istudents iprogress

ithrough ijunior isecondary ischool, ithey iare ilikely ito irefine itheir iword irecognition iskills

iand iexpand itheir ivocabulary iand ibackground iknowledge, iall iof iwhich isupport ihigher
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icomprehension iscores. iHowever, ithe irelatively imodest iportion iof ivariance iin

icomprehension iexplained iby iclass ilevel, icombined iwith ithe ilarge iminority iof ilow

iscorers, ireinforces ithe iecological iand ischema ibased iarguments ithat iindividual

itrajectories idepend iheavily ion ihome iliteracy iexperiences, iaccess ito imaterials iand

iquality iof iinstruction i(Anderson iand iPearson, i1984; iBronfenbrenner, i1979). iIn iother

iwords, iprogression ithrough igrade ilevels ialone idoes inot iguarantee istrong

icomprehension, iespecially iin iresource iconstrained icontexts.

i iA icentral iempirical ifinding iof ithe istudy iis ithe imoderate ipositive icorrelation

ibetween ithe iReading iCulture iIndex iand icomprehension, iand ithe ifact ithat ireading

iculture isignificantly iimproves ithe iprediction iof icomprehension ibeyond idemographic

icontrols isuch ias isex, iclass iand iparental ieducation. iThe iregression iresults ishow ithat

ieach ione ipoint iincrease iin ireading iculture ion ithe ifive ipoint iscale iis iassociated iwith ian

iincrease iof inearly ieight ipercentage ipoints iin icomprehension iscores, iand ithat ireading

iculture iaccounts ifor ian iadditional i15 iper icent iof ithe ivariance iin icomprehension. iThis

iempirically isubstantiates iwhat imuch iof ithe iliterature iargued iconceptually, inamely ithat

ia irobust ireading iculture iis iboth ia icause iand ia iconsequence iof istrong icomprehension

i(Guthrie iand iWigfield, i2000). iStudents iwho iread imore ifrequently iand ihave imore

iaccess ito itexts iaccumulate iwider ivocabularies, iricher ibackground iknowledge iand



70

imore ipractice iusing imetacognitive istrategies isuch ias ipredicting, iquestioning iand

isummarising, iall iof iwhich icontribute ito ideeper icomprehension i(Amin iet ial., i2011).

iThe iEgor ifindings iindicate ithat ithese imechanisms iare iactive ilocally. iThe ifact ithat

ireading iculture iretains ia istrong ieffect ieven iafter icontrolling ifor iclass ilevel iand iparental

ieducation isuggests ithat ischool ilevel iinterventions iwhich idirectly istrengthen i

i iThe iabsence iof istatistically isignificant igender idifferences iin iboth ireading iculture

iand icomprehension iin ithis isample iis inoteworthy iin ilight iof ithe iliterature ireviewed.

iNumerous istudies icited iin iChapter iTwo ireported ithat igirls itypically iexhibit istronger

ireading iattitudes iand ihigher iperformance iin ireading irelated itasks ithan iboys, ioften

iattributed ito isocialisation ipatterns ithat iencourage igirls ito iengage iin ilanguage ibased

iactivities iand ito icomply imore iclosely iwith ischool iexpectations i(Chiu, i2018; iBalogun,

i1997; iAlutu iand iEraikhuemen, i2004; iJunaid, i2015). iIn icontrast, iboys iare isometimes

iobserved ito iview ireading ias iless iengaging ior iless icongruent iwith imasculine iidentities,

iwhich ican idepress itheir ireading iengagement i(Kleinfeld, i2006). iThe ipresent istudy idid

inot ireproduce ithis ipattern iin ia istatistically irobust iway. iThat idoes inot inecessarily imean

ithat igender inever imatters iin iEgor iLGA; irather, iit imay isuggest ithat ithe iparticular imix

iof ischools iin ithe isample, ithe inature iof ithe iinstruments iused ior irecent ishifts iin

icommunity iexpectations ihave ireduced ipreviously iobserved igaps. iIt imay ialso ireflect
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ithat iboth iboys iand igirls iin ithis icontext ishare isimilar iconstraints, iparticularly ilimited

iaccess ito imaterials iand isimilarly iexam ioriented ischool icultures, iwhich iaffect iboth

isexes. iThis ifinding itherefore islightly idiverges ifrom ithe idominant inarrative iin ithe

iliterature iand isuggests ithat, iat ileast iin ithis isetting, iinterventions ican ibe idesigned

iwithout istrong igender itargeting, ifocusing iinstead ion istructural ilevers isuch ias iaccess

iand iinstructional ipractice.

i iOn ithe iother ihand, ithe ipattern iobserved ifor iparental ieducation ialigns ivery iclosely

iwith ithe iliterature ion ihome iliteracy ienvironments. iStudents iwhose iparents iattained

itertiary ieducation iachieved ithe ihighest imean icomprehension iscores, ifollowed iby ithose

iwith isecondary iand ithen iprimary ieducation ibackgrounds. iChapter iTwo ihighlighted

ithat ichildren iraised iin iliteracy irich ihomes, iwhere ibooks iare ipresent, ireading iis

imodelled iand iparents itake ian iactive iinterest iin ischoolwork, itend ito idevelop istronger

ireading ihabits iand iperform ibetter ion ilanguage itasks i(Neuman iand iCelano, i2001;

iAbdalhamid, i2012). iAkorede i(2002) ifurther iargued ithat ieven iwhere imaterial iresources

iare ilimited, iparental iattitudes itoward ireading iand ioral iliteracy itraditions ican iprovide

iimportant iscaffolding. iThe iEgor ifindings ireinforce ithis: iparental ieducation, ias ian

iindirect iindicator iof ihome iliteracy ipractices iand isocioeconomic istatus, iappears ito



72

isupport ibetter icomprehension, ithough iit idid inot ifully iaccount ifor ithe ieffects iof ireading

iculture iand iclass ilevel iin ithe imultivariate imodel.

i i iThe idifferences iassociated iwith ilibrary iaccess iare iamong ithe imost ipractically

iimportant iresults. iStudents iwho ireported iaccess ito ia ifunctional ilibrary iscored

isignificantly ihigher ion iboth ireading iculture iand icomprehension, iwith imedium ito ilarge

ieffect isizes. iThis igives iconcrete inumerical isupport ito ithe iclaims imade iin ithe iliterature

ithat ischool ilibraries iare icentral ito ibuilding ireading iculture iand iliteracy i(Chiegonu iand

iIdoko, i2020). iAkorede i(2002) iand iother iauthors inoted ithat istudents iin ibook irich

ienvironments iare imore ilikely ito iread ivoluntarily, iexplore idiverse igenres iand idevelop

ipositive iattitudes itoward ireading. iThe iEgor idata ishow ithat ithis iis inot imerely ia

itheoretical iassertion. iIn ithis isample, ilibrary iaccess iis iassociated iwith iroughly ieight

ipercentage ipoints ihigher icomprehension iand ia isubstantial iincrease iin ioverall ireading

iculture. iThis ifinding iunderscores ithe iecological iview ithat iproximal ilearning

ienvironments, iparticularly ischools, ieither ifacilitate ior iconstrain iliteracy idevelopment

i(Bronfenbrenner, i1979). iIt ialso ihelps iexplain ithe iearlier iobserved igap ibetween ihigh

imotivation iand iweaker ihabits; iwithout imaterials iand ispaces ito iread, istudents’ ipositive

iintentions icannot ibe itranslated iinto ipractice.
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i iEven ithough ithe istudy idid inot idirectly imeasure istudents’ iuse iof isocial imedia ior

idigital itechnologies, ithe imoderate ilevel iof ireading iculture iand ithe ipersistence iof ia

isubstantial ilow iperforming igroup imust ibe iinterpreted iwithin ithe iwider icontext

idescribed iin iChapter iTwo, iwhere idigital idistractions iare irepeatedly icited ias ia imajor

ithreat ito itraditional ireading. iHughes-Hassell iand iRodge i(2007) iand iOtache i(2020)

iargued ithat ithe irise iof itelevision, imobile iphones, ivideo igames iand isocial imedia ihas

idisplaced ileisure ireading ifor imany iadolescents. iAkorede i(2002) isimilarly iobserved

ithat iin imany iurban iand isemi iurban iNigerian ihouseholds, iscreen ibased iactivities ihave

ibecome ithe idefault iform iof ientertainment. iGiven ithese itrends, iit iis iplausible ithat ipart

iof ithe iexplanation ifor irelatively imodest ireading ihabits iin iEgor iLGA iis ithe icompetition

ifrom idigital imedia, ieven ithough ithe ipresent istudy idid inot icollect idirect idata ion ithis.

iThe ibroader iidea iemerging ifrom iboth ithe iliterature iand ithe icurrent ifindings iis ithat

iefforts ito istrengthen ireading iculture ineed ito iengage iwith, irather ithan iignore, ithe idigital

irealities iof istudents’ ilives, ifor iexample iby iusing itechnology ifor iaccess ito ie ibooks ior

iinteractive ireading iplatforms iwhile istill iprotecting itime ifor ideep, isustained ireading.

i iTaken itogether, ithe iresults iintegrate iwell iwith ithe itheoretical iframeworks iof

ireading iand iliteracy idevelopment idiscussed iin iChapter iTwo. iPiaget’s icognitive

idevelopment imodel ihelps iaccount ifor ithe iobserved iprogression iin icomprehension
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ifrom iJSS1 ito iJSS3, ias istudents ibecome imore icapable iof ihandling icomplex itext

istructures i(Piaget, i1970). iVygotsky’s isocio icultural itheory iand iBronfenbrenner’s

iecological isystems imodel iilluminate ithe icritical iroles iof ihome, ischool iand icommunity

ienvironments, iparticularly ithe iinfluence iof iparental ieducation iand ilibrary iaccess

i(Vygotsky, i1978; iBronfenbrenner, i1979). iSchema itheory isupports ithe ipositive ilink

ibetween ifrequent ireading iand icomprehension iby iemphasising ithat iprior iknowledge

ibuilt ithrough iextensive ireading ihelps ireaders imake isense iof inew itexts i(Anderson iand

iPearson, i1984). iThe iSimple iView iof iReading iis iconsistent iwith ithe iidea ithat ireading

iculture, iby iincreasing ithe ivolume iand ivariety iof ireading ipractice, istrengthens iboth

idecoding ifluency iand ilinguistic icomprehension i(Gough iand iTunmer, i1986; iHoover

iand iGough, i1990). iFinally, iRosenblatt’s itransactional itheory iof ireading ioffers ia iuseful

ilens ifor iinterpreting ithe istrong irole iof iattitudes iand imotivation, isuggesting ithat

istudents iwho isee ireading ias ipersonally imeaningful iare imore ilikely ito iinvest ithe ieffort

irequired ito iconstruct irich iinterpretations iof itexts i(Rosenblatt, i1978).
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CHAPTER iFIVE

SUMMARY, iCONCLUSION iAND iRECOMMENDATIONS

Summary

i i iThis istudy iexamined ithe irelationship ibetween istudents’ ireading iculture iand itheir

ireading icomprehension iperformance iin ijunior isecondary ischools iin iEgor iLocal

iGovernment iArea iof iEdo iState. iThe istudy iwas imotivated iby iwidespread iconcerns ithat

imany istudents iin iNigerian isecondary ischools, idespite ibeing itaught iEnglish iLanguage

iand iexposed ito icomprehension ipassages, istill iperform ibelow iexpectation iin itasks ithat

irequire iextracting imeaning ifrom itexts, imaking iinferences, ior iresponding ito

icomprehension iquestions. iPoor ireading ihabits, ilimited iavailability iof istimulating

ireading imaterials, idigital idistractions, iand iteacher-centred iinstructional iapproaches

ihad ibeen iidentified iin ithe iliterature ias imajor icontributors ito ithis iproblem, ihence ithe

ineed ito igenerate ilocal iempirical ievidence ifrom iEgor iLocal iGovernment iArea. iThe

istudy itherefore isought ito: i

(i) i assess ithe inature iof ireading iculture iamong ijunior isecondary ischool istudents

(ii) i determine itheir ilevel iof ireading icomprehension iperformance iand i

(iii) i establish iwhether ithere iis ia isignificant irelationship ibetween ireading iculture

iand ireading icomprehension. i
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i i iA idescriptive isurvey idesign iwas iadopted ibecause iit iallowed ithe iresearcher ito

istudy iexisting iconditions iwithout imanipulating ivariables. iA isample iof i70 istudents iwas

idrawn ithrough imultistage isampling ifrom iseven ipublic ijunior isecondary ischools iin ithe

iLocal iGovernment iArea, iensuring irepresentation iacross iJSS1–JSS3, isex, iand iparental

ieducational ibackground. iData iwere icollected iusing ia istructured iquestionnaire ion

istudents’ ireading iculture iand ia istandardized icomprehension itest, iboth iof iwhich ihad

ibeen ivalidated iby iexperts iand ishown ito ibe ireliable. iThe idata iwere ianalyzed iusing

idescriptive istatistics, icorrelation, iANOVA, it-test iand iregression ito ianswer ithe iresearch

iquestions iand itest ithe irelationship ibetween ivariables.

i iThe ifindings iof ithe istudy irevealed, ifirst, ithat ithe ireading iculture iof ithe isampled

istudents iwas igenerally istable. iAttitudes itoward ireading iwere irelatively ipositive i(mean

i≈ i3.4/5), iindicating ithat imany istudents iagreed ithat ireading iis iimportant, iuseful ifor

iexaminations, iand ibeneficial ifor iself-development. iHowever, ithis ipositive idisposition

idid inot ifully itranslate ito iactual ireading ipractice. iThe ihabit/frequency icomponent iof

ireading iculture iand ithe iaccess/exposure icomponent iboth ihad ilower imeans i(≈ i2.9–3.0),

ishowing ithat imany istudents ido inot iread idaily, ido inot ihave iregular iaccess ito iinteresting

ibooks, iand imay ionly iread iwhen iexaminations iare inear. iThis iconfirms iwhat ithe

iliterature ihad iearlier isuggested—that ithere iis ioften ia imotivation–behaviour–resources
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igap iin iNigerian isecondary ischools: istudents imay ilike ireading ibut ilack ienabling

iconditions isuch ias ifunctional ischool ilibraries, iquiet ireading ispaces, ior istructured

ireading iperiods.

i iSecond, ithe istudy ifound ithat ithe ireading icomprehension iperformance iof ithe

istudents iwas iabove ithe ibasic iproficiency ibenchmark ibut istill inot istrong ienough ito

iguarantee iequity iin ilearning ioutcomes. iThe imean icomprehension iscore iwas iabout

i64%, iwhich ishows ithat, ion iaverage, istudents icould iunderstand ipassages iat ia ibasic ito

ifair ilevel. iHowever, ithe idistribution irevealed ia iworrying ispread: iwhile iabout ione-third

iof ithe istudents iwere iin ithe igood-to-excellent iband i(≥70%), ia isubstantial i37% iscored

ibelow i60%, iwhich iis ithe irange iassociated iwith iweak icomprehension. iThis imeans ithat

iwithin ithe isame iclassrooms, iteachers iare idealing iwith istudents iwho ican iread iand

icomprehend ifairly iwell iand iothers iwho iare istruggling isignificantly. iThe istudy ialso

ifound ithat icomprehension iimproved islightly iwith iclass ilevel i(JSS3 i> iJSS1), iand

istudents iwhose iparents ihad ihigher ieducation itended ito iperform ibetter—both ipatterns

ithat iare iconsistent iwith icumulative iliteracy iexposure.

i iThird, ithe icentral ianalytical ifinding iof ithe istudy istates ithat ithe ireading iculture iis

ipositively irelated ito ireading icomprehension. iThe icomposite iReading iCulture iIndex

icorrelated iwith icomprehension iat ir i≈ i.41, iwhich iis ia imeaningful iassociation iin
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ieducational iresearch. iMore iimportantly, ithe iregression ianalysis ishowed ithat ireading

iculture icontributed iunique ivariance ito icomprehension iscores iover iand iabove

idemographic ivariables; iwhen ireading iculture iwas iadded ito ithe imodel, ithe iexplained

ivariance irose ito iabout i23%. iIn ipractical iterms, ithis imeans ithat istudents iwho ihave

ifrequent iaccess ito ibooks, iread imore ioften, iand ihold ipositive iattitudes itoward ireading

iare isignificantly imore ilikely ito iperform ibetter iin icomprehension itasks ithan ithose iwho

ido inot. iAmong ithe idimensions iof ireading iculture, iaccess ito ireading imaterials iand

iactual ireading ifrequency iappeared ito ihave ia islightly istronger ipayoff ithan imere

ipositive iattitudes, isuggesting ithat isupply-side iand ibehavioural iinterventions i(libraries,

ibook iclubs, isustained isilent ireading) imay iyield ifaster igains ithan iawareness icampaigns

ialone. iThe istudy ialso inoted ithat isex idifferences iwere itrivial, iimplying ithat iboth iboys

iand igirls ican ibenefit iequally ifrom iliteracy-promoting iinterventions iif igiven isimilar

iopportunities.

i iOverall, ithe ifindings isupport ithe iposition iin iliterature ithat ireading iculture iand

icomprehension iare imutually ireinforcing: istudents iwho iread imore iwidely ibuild

ivocabulary, ibackground iknowledge iand ifluency, iand ithese iin iturn imake iit ieasier ifor

ithem ito iunderstand ischool itexts. iConversely, isuccessful icomprehension iexperiences

imotivate ifurther ireading, ithereby istrengthening ireading iculture. iThe istudy itherefore
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iconcluded ithat iany iattempt ito iimprove ijunior isecondary ischool istudents’ iacademic

iperformance—especially iin iEnglish iand iother itext-heavy isubjects—must iinclude

ideliberate iefforts ito ibuild iand isustain ia istrong ireading iculture iwithin iand ioutside ithe

ischool ienvironment.

Conclusion

i iBased ion ithe iresults iobtained, ithis istudy iconcludes ithat ithe ireading ichallenges

iwitnessed iamong ijunior isecondary ischool istudents iin iEgor iLocal iGovernment iArea

iare inot imerely ia imatter iof icognitive ideficiency ibut iare iclosely itied ito ithe iquality iof

itheir ireading iculture iand ithe iliteracy iecology iin iwhich ithey ilearn. iStudents iin ithe istudy

ishowed ithat ithey ivalue ireading, ibut ithis ivaluation iis iweakened iby ilimited iaccess ito

iinteresting, iage-appropriate imaterials iand iby ithe iabsence iof istructured, ischool-wide

ireading isupports. iWhere ischools ihad ifunctional ilibraries ior iwhere istudents ireported

ibetter iaccess ito ibooks, iboth itheir ireading iculture iscores iand itheir icomprehension

iscores iwere ihigher. iThis iconfirms ithat iaccess iis ia ihigh ifactor: iwhen istudents ican

iactually iget ibooks, ithey iread imore; iwhen ithey iread imore, itheir icomprehension

iimproves.

i iThe istudy ialso iconcludes ithat ireading icomprehension iin ijunior isecondary ischool

iis istill iin ia ivulnerable izone. iA imean iof iabout i64% imay ilook iacceptable ion ithe isurface,
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ibut ithe ilarge iproportion iof istudents ibelow iproficiency isignals ithat iwithout iintervention,

imany iwill iproceed ito isenior isecondary ischool iwith iweak iliteracy ifoundations. iSince

icomprehension iis icentral ito ilearning iin iall isubjects, ithese istudents iare iat irisk iof

icumulative iacademic ifailure. iThe ifinding ithat ireading iculture isignificantly ipredicts

icomprehension ieven iafter icontrolling ifor isex, iclass iand iparental ieducation ifurther

istrengthens ithe iconclusion ithat inurturing ireading iculture iis inot ian ioptional iadd-on ibut

ian iinstructional inecessity. iSchools ithat iinvest iin ireading iwill imost ilikely isee

iimprovements inot ijust iin iEnglish iresults ibut iin ioverall iacademic iperformance.

i iFinally, ithe istudy iconcludes ithat iimproving ireading ioutcomes iwill irequire ia

imulti-stakeholder, imulti-level iapproach. iTeachers imust igo ibeyond iteacher-centred

icomprehension ilessons ito imodel ireading iand iteach imetacognitive istrategies; ischool

iheads imust icreate itime iand ispace ifor ireading; iparents imust ibe isensitized ito isupport

ireading iat ihome, ieven iin ilow-resource isettings; iand ieducation iauthorities imust

iprioritize ilibraries iand ireading iprogrammes iin ibudgetary iallocations. iIn ishort, ireading

iculture iis iteachable, ibuildable iand imaintainable, iand iwhen iit iis ideliberately icultivated,

istudents’ icomprehension iperformance iimproves.

Recommendations

In ilight iof ithe ifindings iand iconclusions iabove, ithe ifollowing irecommendations iare
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imade ito ithe ikey istakeholders.

1. iProvision iand iRevitalization iof iSchool iLibraries

iSchool iauthorities iand ithe iState iMinistry iof iEducation ishould iensure ithat ievery

ipublic ijunior isecondary ischool iin iEgor iLGA ihas iat ileast ia imodest, ifunctional ilibrary ior

ireading icorner istocked iwith igraded ireaders, istorybooks, inewspapers, iand

isupplementary iEnglish itexts isuitable ifor iadolescents. iWhere ia ifull ilibrary iis inot iyet

ipossible, iclassroom ilibraries iand imobile ibook iboxes ican ibe iintroduced. iThe istudy

ishowed ithat istudents iwith ilibrary iaccess iscored isignificantly ihigher iin iboth ireading

iculture iand icomprehension; itherefore, ilibrary iprovision ishould ibe itreated ias ia icore

ilearning iinput, inot ia iluxury.

2. iInstitutionalization iof iSustained iSilent iReading i(SSR)

i iSchools ishould ibuild iinto itheir itimetables ia iweekly ior ieven idaily i20–30 iminute

ireading iperiod iwhere ievery istudent ireads ia iself-selected itext iin isilence iand iteachers

imodel ithe isame ibehaviour. iThis ipractice ihelps ito iclose ithe igap ibetween ipositive

iattitudes iand iactual ireading ifrequency ithat iwas iobserved iin ithe istudy. iSSR iis ilow-cost

iand ican ibe iimplemented ieven iin iresource-constrained ischools iif ibasic itexts iare

iavailable.

3. iTeacher iCapacity iBuilding ion iReading iStrategy iInstruction
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iThe istudy irevealed ithat istudents iare ioften inot itaught ihow ito iread istrategically.

iThe iState iUniversal iBasic iEducation iBoard iand ischool iadministrators ishould iorganize

iperiodic iin-service itrainings ifor iEnglish iLanguage iteachers i(and, iideally, iteachers iof

iother isubjects) ion iexplicit iteaching iof icomprehension istrategies isuch ias ipredicting,

iquestioning, isummarizing, iclarifying iunfamiliar iwords iwith icontext iclues, iand imaking

iinferences. iWhen iteachers idemonstrate iand ipractise ithese istrategies iwith istudents,

icomprehension ioutcomes iimprove iand istudents iare imore imotivated ito iread.

4. iParental iand iCommunity iInvolvement iin iLiteracy iPromotion

iParents ishould ibe isensitized ithrough iPTA imeetings, ischool inewsletters, iand

icommunity iforums iabout itheir irole iin inurturing ireading iculture. iEven iparents iwith ilow

iliteracy ican isupport iby iproviding ia iquiet itime ifor ireading, ilimiting iscreen itime, itelling

istories iin ilocal ilanguages, ior iaccompanying ichildren ito icommunity ilibraries.

iCommunity-based ireading iclubs ior ichurch/mosque iliteracy icorners ican ialso ihelp ito

iextend ireading iopportunities ibeyond ischool ihours.

5. iIntegration iof iAttractive iand iCulturally iRelevant iTexts

iStudents iare imore ilikely ito iread iwhen imaterials ireflect itheir iinterests, iculture, iand

ilived iexperiences. iCurriculum iofficers iand iteachers ishould itherefore iinclude ilocal

istories, ifolktales, ibiographies iof iNigerian ifigures, iand isimple inon-fiction ion iissues
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irelevant ito iadolescents i(health, itechnology, ientrepreneurship, ienvironment) ialongside

iprescribed itexts. iThis iwill ihelp ito isustain ithe ifairly ipositive ireading iattitudes ialready

iobserved iand iconvert ithem iinto iregular ireading ihabits.

6. iMonitoring iand iRemedial iSupport ifor iUnderperforming iStudents

i iBecause i37% iof ithe istudents ifell ibelow ithe i60% icomprehension imark, ischools

ishould iintroduce isimple iscreening iof icomprehension iat ithe ibeginning iof ithe iterm iand

iprovide iremedial ireading isessions ifor ithose iwho ineed iit. iSuch isessions ican ifocus ion

ivocabulary idevelopment, ifluency ipractice, iand iguided ireading. iWithout itargeted

isupport, ithe iweaker igroup imay icontinue ito ilag ibehind.

7. iPolicy iSupport iand iFunding

i iEducation ipolicymakers iin iEdo iState ishould imainstream ireading ipromotion iinto

ischool iimprovement iplans iand iprovide itargeted igrants ifor ireading imaterials.

iPartnerships iwith iNGOs, ibook idonors iand iprivate isector iactors ican ialso ibe iexplored ito

isustain ithe isupply iof ibooks ito ipublic ischools. iA ipolicy ithat imandates iminimum ilibrary

istandards ifor isecondary ischools iwill ihelp ito iinstitutionalize iaccess.

Suggestion ifor iFurther iStudies

i iThis istudy iwas ilimited ito ipublic ijunior isecondary ischools iin ione ilocal

igovernment iarea iand iused imostly iquantitative, iself-report iand itest-based imeasures.
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iFuture iresearchers ishould iconsider iexpanding ithe igeographical iscope ito iinclude

iprivate ischools iand iother iLGAs iin iEdo iState ito ienhance igeneralizability. iQualitative

istudies—such ias iinterviews iwith iteachers, iparents iand istudents—would ideepen

iunderstanding iof ithe ihidden icultural, ieconomic iand imotivational ifactors ithat ieither

isupport ior ihinder ireading. iAlso, ilongitudinal istudies ithat itrack ithe isame ilearners iover

itime iwould ihelp ito idetermine iwhether iimprovements iin ireading iculture iactually

itranslate ito isustained igains iin icomprehension iand ioverall iacademic iachievement.

iFinally, iexperimental ior iquasi-experimental istudies ithat iintroduce ispecific ireading

iinterventions i(e.g., iclassroom ilibraries, iSSR, idigital ireaders) iand imeasure ipre- iand

ipost-comprehension iscores iwould iprovide istronger icausal ievidence ito iguide ipolicy

iand ipractice.
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APPENDIX

Students’ iReading iCulture iand iComprehension iQuestionnaire i(SRCCQ)
SECTION iA: iDemographic iInformation
Please itick i(✓) ithe imost iappropriate iresponse.

1. Gender:

Male

Female

2. Age:

10–12 iyears

13–15 iyears

16 iyears iand iabove

3. Class iLevel:

JSS i1

JSS i2

JSS i3

4. Parent/Guardian's iHighest iEducational iLevel:

No iformal ieducation

Primary ieducation

Secondary ieducation

Tertiary ieducation
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SECTION iB: iReading iCulture iIndicators

Tick i(✓) ithe iresponse ithat ibest irepresents iyour iview iusing ithe iscale ibelow:

SA i= iStrongly iAgree, iA i= iAgree, iD i= iDisagree, iSD i= iStrongly iDisagree

S/N Statement SA A D SD

1 I ienjoy ireading istorybooks iduring imy ifree itime.

2 I iread inewspapers, imagazines, ior ionline iarticles iregularly.

3 I ioften iborrow ibooks ifrom imy ischool ilibrary.

4 My iparents iencourage ime ito iread iat ihome.

5 I iparticipate iin ireading iactivities iorganized iby imy ischool.

6 I iprefer iwatching iTV ior iplaying igames iover ireading.

7 Reading ihelps ime iunderstand iother isubjects ibetter.

8 I ihave ienough ireading imaterials iat ihome.

9 I idiscuss iwhat iI iread iwith ifriends, iteachers, ior iparents.

10 I ifind iit idifficult ito iunderstand ibooks iwritten iin iEnglish.

SECTION iC: iReading iComprehension iTest

Read ithe ifollowing ipassage iand ianswer ithe iquestions ibelow.

Reading iPassage

Last iFriday, ithe istudents iof iUnity iJunior iSecondary iSchool iwent ion ia ischool itrip ito ithe

iBenin iNational iMuseum. iThe itrip iwas ipart iof itheir iSocial iStudies iproject ito ilearn iabout

iNigerian iculture iand ihistory. iThe istudents iwere ivery iexcited ias ithey iboarded ithe ischool

ibus iearly iin ithe imorning. iTheir iteacher, iMrs. iOkoro, iled ithe igroup iand iexplained ithe

iimportance iof ithe imuseum. iAt ithe imuseum, ithey isaw imany iinteresting iartifacts isuch ias
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ibronze isculptures, itraditional iclothes, iand iold imusical iinstruments. iA itour iguide itold ithem

istories iabout ithe iBenin iKingdom iand iits igreat irulers. iThe istudents iasked imany iquestions

iand itook inotes. iAfter ithe itour, ithey ihad ilunch iin ithe imuseum igarden iand italked iabout

iwhat ithey ihad ilearned. iEveryone iagreed ithat ithe itrip iwas ifun iand ieducational. iBack iat

ischool, ithey iwrote ishort iessays iabout itheir iexperience. iIt iwas ia iday ithey iwould inever

iforget.

iSample iQuestions:

1. Why idid ithe istudents igo ito ithe iBenin iNational iMuseum?
a) iTo icelebrate itheir igraduation
b) iTo ivisit itheir ifriends
c) iTo ilearn iabout iNigerian iculture iand ihistory
d) iTo iattend ia imusic iconcert

2. Who iled ithe istudents ion ithe itrip?
a) iMr. iJames
b) iMrs. iOkoro
c) iMiss iIjeoma
d) iMr. iMusa

3. What idid ithe istudents isee iat ithe imuseum?
a) iPaintings iand inovels
b) iAnimals iand iplants
c) iBronze isculptures iand itraditional iclothes
d) iComputers iand irobots

4. How idid ithe istudents ifeel iabout ithe itrip?
a) iBored iand itired
b) iUninterested
c) iExcited iand ihappy
d) iScared iand iconfused

5. What idid ithe istudents ido iafter ireturning ito ischool?
a) iWent ihome iearly
b) iWrote iessays iabout ithe itrip
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c) iHad ia iparty
d) iWatched ia imovie


