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This study was carried out examine the influence of student- teacher
relationship on the academic performance of students in Christian Religious
Studies junior secondary schools. Four research questions were raised for
this study which are outline thus; Does student- teacher relationship
influence students’ adjustment in school? Does student- teacher relationship
influence Christian Religion students to study? Does student teacher-
relationship make Christian Religion students free to participate in class?
Does students’ teachers’ relationship influence their academic performance
in Christian Religion Studies?

The population of the study thirteen thousand three hundred and thirty
students (13,330) in the twenty (20) junior secondary schools in Ikopa Okha
Local Government Area of Edo State. The sample for the study consists of
consists of two hundred (200) students drawn from five (5) secondary
schools in Ikopa Okha Local Government Area of Edo State. The sample
size for this study was selected using the random sampling technique.

The major findings of the study It revealed that teachers allow students to
ask questions always. It was seen that some students do not ask questions in
class. It was seen that students like schools were the teachers are friendly. It
was shown that the students have a close relationship with their teachers.
From the study it was recommended that Mentorship should be encouraged
in schools to foster and improve the relationship between the teachers and
students. Teachers should try and reinforce their students passively
whenever the answer questions correctly or wrongly in the class.
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CHAPTER ONE

INTRODUCTION

Background to the Study

Teachers play an important role in the training of students throughout

the formal schooling experience (Baker, Grant and Morlock, 2018).

Although most research regarding teacher-student relationships investigate

the elementary years of schooling, teachers have the unique opportunity to

support students’ academic and social development at all levels of schooling

(Baker 2018; Bronfenbrenner, 1979; Bronfenbrenner & Morris, 1998;

McCormick, Cappella) in agreement with attachment theory, positive

teacher-student relationships enable students to feel safe and secure in their

learning environments and provide scaffolding for important social and

academic skills (Baker, 2018). It could be possible that when teachers

support students in the learning environment, it brings about positive impact

in their social and academic outcomes, which is important for the long-term

trajectory of school and since studies have shown that when teachers form

positive bonds with students, classrooms become supportive spaces in which

students can engage in academically and socially in productive ways (Hamre
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and Pianta, 2017). Positive teacher-student relationships are classified as

having the presence of closeness, warmth, and positivity (Hamre & Pianta,

2017). Students who have positive relationships with their teachers use them

as a secure base from which they can explore the classroom and school

setting both academically and socially, to take on academic challenges and

work on social-emotional development (Hamre & Pianta, 2017). This

includes, relationships with peers, and developing self-esteem and self-

concept (Hamre and PIanta, 2017). Students in low-income schools can

especially benefit from positive relationships with teachers (Murray and

Malmagren, 2015).

Students in high-poverty urban schools may benefit from positive

teacher-student relationships even more than students in high income

schools, because of the risk associated with poverty (Murray & Malmgren,

2015). Risk outcomes associated with poverty include high rates of high

school dropout, lower rates of college applications, low self-efficiency, and

low self-confidence (Murray & Malmgren, 2015). There are several factors

that can project against the negative outcomes often associated with low-
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income schooling, one of which is a positive and supportive relationship

with an adult, most often a teacher (Murray & Malmgren, 2015).

Low-income students who have strong teacher-student relationships have

higher academic achievement and have positive social-emotional adjustment

than their peers who do not have a positive relationship with a teacher

(Murray & Malmgren, 2015). There is substantial research on the

importance of teacher-student relationships in the early elementary years

(Pianta, 1992; Hamre & Pianta 2017). However, little is known about the

effects of teacher-students’ relationships on high school students. Studies

show that early teacher-student relationships affect early academic and

social outcomes as well as future academic outcomes (Pianta 1992; Hamre

and Pianta 2017). But few researchers have looked at the effects of teacher-

student relationships in later years of schooling. Researchers who have

investigated teacher-student relationships for older students have found that

positive teacher student relationships are associated with positive academic

and social outcomes for high school students (Alexander, Entwisle & Horset,

1997; Cataldi & Kewall Ramani, 2019).
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Parents and educators quickly accept that students need to be taught from an

effective curriculum in order to be successful in school. However, although

most parents would say that they would want their children to have positive

relationships iwith itheir iteachers, ithey imay iview ia iclose iteacher-

student irelationship ias iless ithan inecessary. iResearchers isuggests ithat

ithis ivariable ihas ia isignificant iinfluence ion istudents’ iachievement. iIn

iorder ifor istudents ito ilearn iwhat iis ioffered ifrom ian ieffective

icurriculum, ithey imust ibe iable ito iaccess isupport ifrom itheir iteachers

i(Klem i& iConnell, i2016). iIn ithis iage iof ihigh istakes itesting iand

iaccountability ifor iboth istudents iand iteachers, iit iis iimportant ito

iexamine ithe ievidence ito idetermine iif ithese irelationships iare iindeed ia

ifactor iof iraising istudents’ iachievement. iAdvocates ifor ithe iNo iChild

iLeft ibehind i(NCLB) iAct iassert ithat ithe iway ito iimprove istudents’

iachievement iis ito ifocus ion itest iscores. iHowever, ilearning iis ia

iprocess ithat iinvolved icognitive iand isocial ipsychological idimensions

iand iboth iprocesses ishould ibe iconsidered iif iacademic iachievement iis

ito ibe imaximized i(Hallman, i2018).
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An iextensive iexamination iof ithe ivariables ithat iimpact ilearning

ishould iinclude istudying ithe ifactors ithat iimpact istudents’ iattitudes

iregarding ischool iand ithe irelationships ithey iform iwith itheir iteachers.

iTwo iarguments ican ibe imade ifor ithe iidentification iof ithese ifactors.

iFirst, iif istudents ilike ischooling iprocesses ithey ireap iimportant isocial

iadvantages isuch ias ibuilding ifriendships, igaining irespect ifrom ipeers

iand iadults, iand ilearning isocial iskills. iSecond, iif istudents ilike

ischooling iprocesses, itheir iacademic iperformance iis ienhanced i(Hallinan,

i2018). iRegardless iof iif ia iteacher-students irelationship iis iclose ior

ifraught iwith iconflict, ithat irelationship imay ibe ifactor ithat, iand ibe ian

iindicator iof ia ichild’s iadjustment ito ischool i(Pianta i& iStuhlman,

i2016). iIt iis iimportant ito inote ithat iduring ithe iresearch iprocess ithis

iauthor irelied iprimarily iupon ijuried iresources.

Statement iof ithe iProblem

It ihas ibeen iobserved ithat idue ito iover-crowded iclassrooms, istudents

iare inot ireceiving ithe inecessary iattention iin iorder ito isucceed iin itheir

iacademics. iThis imay iresult iin iteacher iinability ito ihave ieffective iclass

icontrol iover ihis/her istudents iin ithis icase ithe iproblem ihas ieffect ion
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iboth ismall iand ilarge iclass isize ias iit iaffects ithe iquality iof iteaching

iand ilearning iof iChristian iReligion istudies. iAlso idue ito iovercrowded

iclassrooms, isome iteachers imay ifind iit idifficult ito iuse iits iinstructional,

imedia ias ithese iinstruments iwould inot igo iround ito ieach istudent iin

ithe iclass iwhich ihinder ithe ieffective iteaching iand ilearning iof

iChristian iReligion iStudies iin iJunior isecondary ischools. iThere iis ialso

ia ipossibility ithat ithe iteacher-student irelationship ican ihave ia iway iit

iaffects ithe iacademic iachievement iof iChristian iReligion istudies istudent.

iHence ithis istudy iwill ifocus ion iinfluence iof istudent- iteacher

irelationship ion ithe iacademic iperformance iof istudents iin iChristian

iReligious iStudies iin ijunior isecondary ischools.

Research iQuestions

The ifollowing iresearch iquestions iwere iraised ito iguide ithe istudy

 Does istudent- iteacher irelationship iinfluence istudents’ iadjustment iin

ischool?

 Does istudent- iteacher irelationship iinfluence iChristian iReligion

istudents ito istudy?
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 Does istudent iteacher- irelationship imake iChristian iReligion istudents

ifree ito iparticipate iin iclass?

 Does istudents’ iteachers’ irelationship iinfluence itheir iacademic

iperformance iin iChristian iReligion iStudies?

Purpose iof ithe iStudy

The ipurpose iof ithe istudy iis ito icarry iout ia isurvey iof iinfluence iof

istudent- iteacher irelationship ion ithe iacademic iperformance iof istudents

iin iChristian iReligious iStudies iin ijunior isecondary ischools, imore

ispecifically, ithis istudy iwill iseek ito:

 Find iout iif istudents iteacher irelationship iinfluence istudents

iadjustment iin ischool.

 Find iout iif istudent- iteacher irelationship iinfluence iChristian

iReligion istudents ito istudy i

 Examine iif istudent iteacher- irelationship imake iChristian iReligion

istudents ifree ito iparticipate iin iclass i

 Find iout iif iteacher-student irelationship iencourages istudents ipersonal

istudy
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 Determine ihow istudents’ iteachers’ irelationship iinfluence itheir

iacademic iperformance iin iChristian iReligion iStudies.

Significance iof ithe iStudy

The istudy iwill ibe iof ia igreat ibenefit ito istudents, iteachers, ipolicy

imakers, iand ieducational iadministrators.

The istudy iwill ienhance istudents’ iperformance iin ithat iit iprovide

imedium ithrough iwhich itheir iteachers ican ibe ienhanced.

The istudy iwill ialso iprovide iteachers iwith iinformation iabout istudent-

teachers irelationship iand i iways isuch irelationship ican ibe iimproved

iupon.

The istudy iwill iequally iprovide ivital iinformation ito ipolicy imakers ion

ihow ibest ito iformulate ieducational ipolicies ithat iwill iencourage

istudent-teachers irelationship iin ithe ischool isystem.

Finally, ithe istudy iwill iprovide iuseful iinformation ito ischool

iadministrators iabout ithe iusefulness iof istudent-teacher irelationship iand

ihow ito ienhance isuch irelationship ito iimprove ithe iacademic

iperformance iof ithe istudents.

Scope iand iLimitations iof ithe iStudy
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The istudy ishall icover isome iselected ijunior isecondary ischools iin

iOredo iLocal iGovernment iArea iof iEdo iState iwith ireference ito

iinfluence iof istudent- iteacher irelationship ion ithe iacademic

iperformance iof istudents iin iChristian iReligious iStudies iin ijunior

isecondary ischools iThe istudy iis ilimited ito ijust ione ilocal igovernment

iarea iand isome iselected ischools iin iOredo iLocal iGovernment iArea iof

iEdo istate.

Definition iof iTerms

the ifollowing iterms iare iused iin ithe istudy

Relationship: iThe iway iin iwhich itwo ior imore ipeople iare iconnected

Teacher: iA iperson iwho ipass iinstruction iin ia ischool.

Secondary iSchool iStudents: iThese iare iindividuals istudying iin ia

ischool imeant ifor iyoung ipeople ibetween iages iof i11 ito i16 iyears.

Academic iPerformance: iThis irefers ito ithe iintellectuals’ iability iof

ihow ithe ichildren iperform iin itest ior iexamination iat ithe iend iof ithe

isession.
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CHAPTER iTWO

REVIEW iOF iRELATED iLITERATURE

This ichapter ipresents ithe ireview iof irelated iliterature ion iinfluence iof

istudent- iteacher irelationship ion ithe iacademic iperformance iof istudents

iin iChristian iReligious iStudies iin ijunior isecondary ischools. iUnder ithe

ifollowing isub-headings:
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 Conceptual iFramework i

 Theoretical iframework

 Academic iPerformance

 Influence iof iStudent’s iTeacher iRelationship ion iChristian
iReligion iStudy iStudents iAdjustment ito iStudy

 Influence iof iStudents-teacher iRelationship ion iStudents iFreedom
ito iParticipate iin iClass i

 Influence iof iTeacher i– iStudents iRelationship ion iAcademic
iAchievement iof iStudents iof iChristian iReligion iStudy

 Effects ion iStudent iAcademic iAchievement

 Effects ion iStudent iBehaviour

 Effects ion iStudent iSocial iEmotional iGrowth

Conceptual iFramework i

Relationship iis ithe iway iin iwhich itwo ior imore ipeople ior ithings iare

iconnected, ior ithe istate iof ibeing iconnected. iThe iconcept iof irelationship

iprovides ithe ianalytical iand ioperational iframework ithrough iwhich ithe

irelationship iparadigm ireveals iitself, imay ibe istudied, iand iis iput iinto

ipractice. iThis iconcept igives ihands iand ivoice ito ithe iprocess iof icontinuous
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iinteraction iin ipolitical, isocial, iand ieconomic ilife. iIt iis iboth ia iframework

ifor ianalysis iand ian iinstrument iof ichange. i i

The ieffective iteacher ipreparation iis ia ivery ivital iinstrument ifor ithe

idevelopment iand itransformation iof iany ination. iTeacher’s ipreparation iis

iessential iif ithe ieducational isector iof iany isociety iwants ito igrow itowards

iachieving iits igoals iand imeeting iits iteacher’s ineeds. iIf iteachers iare

iempowered iproperly ithrough ieffective itraining, ithe itasks iof iteaching iand

ilearning iwill ibecome ia imirage. iTeacher’s ipreparation iis ithe itraining

iundertaken iby iprospective iteachers ibefore ibeing iemployed iin iteaching

i(Gwany, i2012). iGood iteachers ipreparation iprogramme iwill igive ibirth ito

iquality iteachers, iwho iwill iin iturn iproduce iquality istudents/school ileavers,

iquality istudents iwill igive iquality imanpower iin iall ispheres iof ilife ithat

ican isupport, isustain iand itrigger idevelopment.

Therefore, iany iteacher ieducation iprogramme ithat iis ideficient icalls ifor

iconcern; iit iis ion ithis ibasis ithat ifederal igovernment iof iNigeria

iprescribes ithe icurrent icurriculum icontent ifor iteacher ieducation

iprogramme ithat ican ihelp iproduce iquality iteachers iwho iwill ieducate

iNigeria icitizens. iSome iof ithe iteachers iare ito iteach ibiology iat ithe

isenior isecondary ilevel.
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One istudy iexamines ithe iways iin iwhich iteacher iqualifications

iand iother ischool iinputs iare irelated ito istudent iachievement iacross

istates. iThe ifindings iof iboth ithe iqualitative iand iquantitative ianalysis

isuggest ithat ithe iinvestments iin ithe iquality iof iteachers imay ibe irelated

ito iimprovements iin istudent iperformance. iQuantitative ianalysis

iindicates ithat imeasures iof iteachers ipreparation iand icertificates iof

istudent iachievement iin ireading iand ilearning iboth ibefore iand iafter

icontrolling ifor istudent ipoverty iand ilanguage istatus. iState ipolicy

isurveys iand icase istudy idata iare iused ito ievaluate iteachers

iqualifications iwithin iand iacross istatus. iThis ianalysis isuggests ithat

ipolicies iadopted iby istates iregarding iteacher ieducation, ilaicizing,

ihiring, iand iprofessional idevelopment imay imake ian iimportant

idifference iin ithe iqualifications iand icapacities ithat iteachers ibring ito

itheir iwork. iThe iquality iof iteacher-student irelationships iplays ian

iimportant irole iin ia istudent’s ieducational iexperiences. iEmpirically,

istudents iwho iposses ipositive irelationships iwith itheir iteachers ihave ian

iincreased ilikelihood iof ipositive iattitudes ias iwell ias ipositive iacademic

i“outcomes” isuch ias ihigher igrades. iStudents iwith iconflicted iteacher i–



26

istudent irelationships iare iat iincreased irisk ifor iacademic iproblems isuch

ias ipoor igrades iand irepeating ia igrade. iIt iis itherefore iimportant ito

iconsider inot ionly iwhat ithe istudent ibrings iinto ithe iclassroom, ibut

ialso iwhat ikind iof irelationship ievolves iin iorder ito iminimize ifactors

icontributing ito ilower iteacher istudents iquality.

Theoretical iframework

This istudy ireviewed ithe iMartin iFord’s iMotivational iSystems

iTheory i(MST). iThis iframework ifocuses ion ithe iindividual ias ithe iunit

iof ianalysis, ibut iembeds ithe iindividual iin ithe ibiological, isocial, iand

ienvironmental icontexts ithat iare icrucial ito idevelopment. iFord iproposed

ia isimple imathematical iformula ithat iattempts ito irepresent iall ithese

ifactors iin ione imodel. iThe iformula ifor ieffective iperson iin-context

ifunctioning iis:

Achievement i= i(Motivation ix iSkill) ix iResponsive iEnvironment

The iformula iproposes ithat iactual i“achievement iand icompetence

iare ithe iresults iof ia imotivated, iskillful, iand ibiologically icapable

iperson iinteracting iwith ia iresponsive ienvironment” i(Ford, i2012).

iSimilar iformula iwas iused iby iPinder i(2014) iand iothers icited iin iNonis
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i& iHudson, i(2016) ito idemonstrate iperformance ias ia imultiplicative

ifunction iof iboth iability iand imotivation.

Performance i= iAbility ix iMotivation

The iabove iformula iindicates ithat ia istudent iwith ivery ihigh

iability ibut ilow imotivation iis iunlikely ito iperform iwell, iwhereas ia

istudent iwith ilow iability ibut ihigh imotivation iis ilikely ito iperform

iwell. iThat iis, ithe ivariability iin imotivation iacross istudents imay

idampen iassociations ibetween iability iand iperformance. iIn ithe isame

ivein, ione ican iargue ithat iit iis isimply ithe istudy ihabits iand iattitudes

ithat iultimately ibring iabout ithe idesired iperformance iand inot istudents’

iinner idesires ior imotivations. iTherefore, isimilar ito ihow imotivation

iinteracts iwith iability ito iinfluence iacademic iperformance, ione ican

iinfer ithat istudy ihabits iand iattitudes iinteract iwith iability ito iinfluence

istudent iperformance iin iboard iexamination.

Academic iPerformance

Academic iperformance iis icommonly imeasured iby iexaminations

ior icontinuous iassessment ibut ithere iis ino igeneral iagreement ion ihow

iit iis ibest itested ior iwhich iaspects iare imore iimportant. iAccording ito
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iAnnie, iHoward, iStoker iand iMildred i(2012) iacademic iachievement iis

ithe ioutcome iof ithe iextent ito iwhich ia istudent, iteacher ior iinstitution

ihas iachieved itheir ieducational igoals. iBossaert, iDoumen, iBuyse iand

iVerschueren i(2011) idefines iacademic iachievement ias ia istudent’s

isuccess iin imeeting ishort ior ilong-term igoals iin ieducation. iIn ithe ibig

ipicture iaccording ito iauthors iacademic iachievement imeans icompleting

ihigh ischool ior iearning ia icollege idegree, iLassiter i(2012) ilooks iat

istudents’ iacademic iachievement ireferring ito ia istudent’s istrong

iperformance iin ia igiven iacademic iarea. i

A istudent iwho iearns igood igrades ior iawards iin iscience ihas

imade ia ipositive iachievement iin ithe iacademic ifield iof iscience. iHe

ifurther istated ithat ieducation iassociations iand ischools imonitor ithe

ioverall ilevel iof istudent’s iacademic iachievement ito idecide iif iany

ichanges ineed ito ibe imade iin ithe ieducational isystem. i iGood i(2019)

idefines iacademic iperformance ias ithe iknowledge iobtained ior iskills

ideveloped iin ischool isubjects iusually idesigned iby itest iscores ior

imarks iassigned iby ithe iteacher. iMelta i(2011) idefines iacademic

iachievement ias i“academic iperformance iincludes iboth icurricular iand
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ico-curricular iperformance iof istudents, iit iindicates ithe ilearning

ioutcomes iof ithe istudents. iIn iclassrooms, istudents iperform itheir

ipotentials iefficiently, ias ia iresult iof iit, ilearning itakes iplace: ithe

ilearning ioutcomes ichanges ithe ibehaviour ipattern iof ithe istudent

ithrough idifferent iobjectives.

Influence iof iStudent’s iTeacher iRelationship ion iChristian iReligion
iStudy iStudents iAdjustment ito iStudy

The ieffort ito ikeep ias imany istudents ias ipossible iin ischool ihas

ibeen ipartially isuccessful i(Bracey, i2019). iThis ihas iresulted iin istudents

ias iremaining iin ischool iwho iat ione itime iwould ihave ieither idropped

iout ior ihave ibeen iremoved. iAlthough ithe igoal iof ikeeping ias imany

istudents ias ipossible iin ischool iis icertainly iworthy, iit ican ilead ito

ihave imore istudents iin ithe iclassroom iwho ilacks ia isense iof idirection

iand ipurpose, iand ihence ia ilow ilevel iof imotivation ifor ilearning.

iBearing iin imind ithat ithe ichallenge iof imotivating istudents imay ibe

idifficult ias ia iresult iof ipoor iteacher i– istudents irelation. iHere iare

isome ifive ipractical iand ieasy iways ito ihelp istudents iadjust ito itheir

istudy.
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Get ito iknow ithe iStudents iby iName ias iQuickly ias iPossible

Students iwill iappreciate ithis. iYou imay iwant ito idistribute ian

iinformation isheet iat ithe ifirst iclass isession. iThe isheet ican iask

istudents ifor itheir iname, ithe iname ithey iprefer ito ibe icalled iby, iwhere

ithey ilive, iinterests ior ihobbies, ia isuccess iexperience, igoals, iplaces

ithey ihave ivisited. iAfter iyou ihave istudents iuse ithe iinformation ifrom

ithe isheet ito iintroduce ithemselves ito itwo ior ithree iother istudents

iwhom ithey iay inot iknow iin ithe iclass, iyou ican ihave ithem icome

ibefore ithe iwhole iclass iand iintroduce ithemselves. iAs istudents ido ithis,

iyou iwill ihave ia ichance ito ifocus ione istudent iat ia itime. iYou imay

iwant ito iuse iimagery ito ihelp iyou iremember ieach istudent iby

iassociating isome iparticular iimage ithat iis ibased ion ithe istudent’s iname.

iYou imay ialso iwant ito iask isome ifollow-up iquestions. iThis iwill inot

ionly iallow iyou ito icome ito iknow imore iabout ieach istudent ibut iwill

ialso icommunicate iyour iinterest iin ithem. iThis iwill inot ionly iallow

iyou ito icome ito iknow imore iabout ieach istudent ibut iwill ialso

icommunicate iyour iinterest iin ithem. iThis ican ihelp itop ithe iteacher

iand ithe istudents icome ito iknow iand ihopefully ilike ieach iother ibetter
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ias ithey ishare iinterest iand iexperience iand ibuild ia ibetter iand ipositive

irelationship.

Get ito iKnow iPersonal iThings iabout iEach iStudents

Another iactivity iis ito itake iadvantage iof ithe itime iat ithe

ibeginning iand iend iof iclass, iafter itests, ibefore iholidays, ior iafter

iholidays ijust ito italk iwith iand ilisten ito istudents. iAsk istudents iabout

itheir iweekends, igoals iand iaspirations, iand iopinions iabout ilocal iand

inational. iWhat iyou italk iabout iis iprobably iless iimportant ithan ithe ifelt

ithat iyou iwere iinterested ienough ito iask iand ilisten. iIn ithe iteacher’s

ieffort ito iimprove iclassroom iclimate iand ibuild ibetter iteacher i- istudent

irelationships, iavoid ifocusing ion ianswering ifactual iquestions ior itesting

istudent’s iknowledge iwhen idiscussing icurrent ievents. iInstead, iask

ithem iopinion iquestions. iThe igoal iis ito iget istudents ito iparticipate, ito

ifeel ilike ithey iare ivalued imembers iof ithe iclass iand ithat itheir

icomments iare ivalued inot ito iassign igrades.

Create ian iEnvironment iwhere iQuestions iand iAnswer i- iEven

iWrong iAnswers iAre iEncouraged iand iValued i
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i Students ilearn iore iand iparticipate imore iwhen ithey ifeel

icomfortable iasking iand ianswering iquestions. iBut istudents iwill inot

iask ior ianswer iquestion iif ithey ithink ithey iwill ibe iembarrassed.

iEncourage iand irecognize istudents iwhen ithey iask iand ianswer

iquestions. iWhen istudents itell iyou ithat ithey ido inot iunderstand

isomething, itell ithem ithat iyou iappreciate itheir icomment ibecause iit

ihelps iyou ito iknow iwhat iaspects iof ia ilesson ineed iadditional icourage.

Avoid ithe iUse iof ithreats iand iPunishment i

If istudents ido isomething ithat iis idisruptive, iuse ia itimeout

iprocedure irather ithan ipunishment. iAfter ithe itime-out-procedure ihas

ibeen iused, ibe isure ito isit idown iwith istudents iand italk iwith ithem.

iPractice iactive ilistening. iThat iis, iask ithem ihow ithey ifeel iabout iwhat

ioccurred, igive ithem ia ichance ito iget iout iany ifrustrations iand ifeelings.

iAfter ithey ihave ihad ia ichance ito idiscuss itheir ifeelings, ithen iyou ican

italk iabout iways ito iavoid isuch ian ioccurrence iin ithe ifuture. iMake iit

iclear ito ithe istudents ithat iit iis ithe iBehaviour iand inot ithe iperson ithat

iis iunacceptable. iIn ifact, ithe iteacher ishould imake iit ia ipoint ito isay ior

ido isomething ithat iwill imake ithe istudents ifeel ivalued.
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Create ia iSupportive iClassroom iEnvironment

Instead iof ihaving istudents icompete iwith ieach iother ifor igrades,

irecognition, iand/or isuccess, ihave istudents iwork itogether icooperatively

ito icarry iout isome itask ior iproject iin ithe ievaluation iprocess, ibase ithe

igrade ion iboth iindividual iand igroup iachievement. iStructure ithe

ievaluation iprocess iin isuch ia iway ithat iindividual iimprovement iwill

ihelp ithe igroup igrade ias iwell ias ithe iindividual igrade. iThis iwill

ihopefully iget istudents ito iwork itogether iand ihelp ieach iother’s. iThe

iideas iand iactivities ilisted iin ithis iarticle iare inot ian iexhaustive ilist,

ibut irather ia ibeginning. iTeachers ishould iuse ithem ito istimulate itheir

ithinking iabout iwhat ithey ican ido ito. i i i i i

Influence iof iStudents-teacher iRelationship ion iStudents iFreedom ito
iParticipate iin iClass i

Students iare iinfluenced iby iperceptions iof itheir iteacher’s ieven

ihandedness, icompetence, icaring iand isupport ias iwell ithe inature iof ithe

iteacher i– istudent irelationship ithat iresults i(Stipek, i2010). iA istudent

iwants ito ifeel iconnected ito ipeople iand ito ifeel ias ithough ihe ior ishe

ideserves ito ibe iloved iand irespected i(stipek, i2010). iAccording ito
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iStipek imany iof ithe istudents iwho iare inot idoing iwell iacademically,

iare ithe isame iones iwho ihave ia ipoor irelationship iwith itheir iteachers.

iTypically, ithe imore ithe ifall ibehind iacademically, ioften, ithe imore ithis

irelationship iis iweakened. iIf ithey iconstantly iremains iback iin iclass,

ithe ienvironment iand ithe iteacher i– istudent irelationship ibegin ito ihold

inegative iassociations. iStudents iwho iperceived ia imore inurturing

irelationship iwith itheir iteachers itended ito ihave ibetter iattitudes itowards

iacademics iand ioften idid ibetter ithan itheir ipeers iwho ilacked ithe isame

isupport isystem. iSome iother iresearchers isupported ithe iidea ithat ia

igood iteacher i– istudent irelationship ipositively iinfluenced ilearning. iThe

imore iconnected ia ichild ifeels, ithe imore ithey iare iwilling ito iattempt

itasks iand ito iseek ihelp iwhen inecessary. iThe istudent iwho ifeels ithis

isense iof iconnectedness imay iwant ito imaintain iit ior iplease ithe iteacher

iby idoing iwell iin iclass.

Hyman iand iSnook i(2021) idefined iemotional imaltreatment iin

ischools ias i“any idisciplinary ior imotivational ipractice ithat

ipsychologically ihurts ichildren”. iThese iincludes ihumiliation, irejection,

iexcessive iauthority, isarcasm, iand iother idisciplinary itechnique ican
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idevelop i(in ithe ichild) ia icluster iof isymptoms, isuch ias ineurotic itraits,

ihabit idisorders, iBehaviour iextremes ishyness, iwith idrawal i(Bhasin i,

i2007), iintimidation, ianxiety ior iimpulsive iBehaviour i(Chandler, i2019).

iThese imanifestations imay ibe itemporary ior imay ilast ithe istudent’s

ientire ilife. iHowever idysfunctional iand ipoor iinteractions iand

irelationship iof iteacher iand istudents imay inegative iinfluence ithe

istudents ipsychologically iand isomatically ias iwell ias iacademically.

Environmental iInfluence

Reinforcement itheorists iargue ithat imotivation iis iin ithe

ienvironment, inot iin ithe iperson isuch ias ithe iteacher i(Stipek, i2013).

iHowever, iit iis ithe iteacher iwho iplays ithe igreatest irole iin isetting ithe

iatmosphere i(Whitaker, i2013). iWhitaker i(2013) iargues ithat iit iis ibetter

ito icreate ithe irelationship ithat iwill imotivate ithe istudent ito ibehave

iwell. iSchool iclimate iand iculture iwill ienable ior irestrict iclassroom

iinstruction iand istudent ilearning i(Stewart, i2008), isince istudents iadapts

ito itheir ienvironment, iif ieducators icreate ia iculture iwhere istudents iare

icannot iadapt iand ifeel ifree ithey ifind iit idifficult ito ilearn iand ias iwell

icommunicate, iinteract iand irelate iwith itheir iteachers. i
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Researchers ilike iCoetsee iand iMosoge i(2010) isuggest ithat inon-

effective iorganizational iculture ican ireduce iacademic iachievement iand

ilead ito ihigh irate iof istudent idropout iand ifailure irates, ieffective

idiscipline iand iirregular iattendance.

Influence iof iTeacher i– iStudents iRelationship ion iAcademic
iAchievement iof iStudents iof iChristian iReligion iStudy

The imost ipowerful ielements iwithin ithe ilearning ienvironment iis

ipoor iteacher i– istudents irelationship iwhich igreatly iinfluence ithe

iacademic iachievement iof isenior isecondary ischool ibiology istudents.

iMajor ifactor iaffecting ibiology istudent’s idevelopment, ischool

iengagement iand iacademic imotivation, iteacher i– istudents irelationship

iforms ithe ibasis iof ithe isocial icontext iin iwhich ilearning itakes iplace

i(Hyghes i2021). iTeacher i– istudents’ iinteractions iare inot ionly

iinfluenced iby ia inumber iof iaspects iincluding igender, ibut iin iturn ialso

iinfluence ia istudent’s iacademic ioutcomes iand iBehaviour. iSupportive

iand ipositive irelationships ibetween iteachers iand istudents iultimately

ipromote ia i“sense iof ischool ibelonging” iand iencourage istudents ito

i“participate icooperatively iin iclassroom iactivities i(Chem iand ieider

i2021).
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Academic iOutcome

Teacher’s iclassroom ipractices iand itheir iinteractions iwith itheir

ibiology istudents iare iseen ito ihave ithe igreatest ieffect ion ibiology

istudents ilearning ioutcomes i(Hayes i2010). iConnoret i(2013), iexamine

iresearch ithat iindicates ithat iteacher’s iregards ifor itheir istudents, itheir

iresponsiveness ito istudent’s iquestions iand iinterest, ithe iemotional

iclimate iof ithe iclassroom iand itheir iexpectations, ihave iall ibeen irelated

ito istudent’s iachievement. iThese iexpectation, ihave iall ibeen irelated itop

istudent’s iachievement. i iThese iexpectations ideveloped iby ithe iteachers

ipotentially iinfluence itheir iapproach ion iparticular istudents, iwhich ican

iintimately iaffect ithe iperformance iof ithose istudents i(Vaile, i2021).

iAnother iis ithe idevelopment iof ibiology istudent’s iself-regulatory iskills,

isuch ias iautonomy iand iinitiative i(Lagwig, i2014). iThe ilearning

ienvironment ias ia iresult ineeds ito iencourage iteacher-students

iinteractions iwhere ibiology istudents iare iplaced iat ithe icentre iof

ilearning iand iare iencouraged iand ichallenged ito imake isense iof

iinformation ifor ithemselves i(Churchchill, i2013).
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Intrinsic imotivation itends ito ideteriorate iover itime. iBecause

ilearning ienvironment iplay isuch ia isignificant irole iin idetermining

imotivation, istudents imust ifeel ia isense iof ibelonging, iwhich iis ia

ipredictor iof imotivational iout icomes iand iengagement. iWhen ia iteacher

icreates ia iwelcoming ienvironment iand iconsiders ithe ineeds iof ithe

istudents, ilearning ioutcomes iwill ibe iideal-students iwill ieffectively

iperform itasks ithey ifind ipersonally iimportant ior iinteresting i(Maulang

i2013). iCreating ia iclimate iof iwarmth iand icaring ias iwell ias

isupporting iautonomy iand iself idetermination iwill ihelp istudents ifeel ia

isense iof icontrol i(Skinner, i2008). iAll istudents ishould ihave ia ipeaceful,

icaring iand ipositive ilearning ienvironment ithat ienhances ithe ijoy iof

ilearning. iThe inature iof ithe iclassroom ienvironment ihas ia ipowerful

iinfluence ion ihow iwell istudents iachieve ieducational ioutcomes i(Asiyai,

i2014). iWhen iteachers ihave ipositive irelationships iwith itheir istudents,

ithey iimprove ithe iclassroom iand ienvironment, iwhich iresults iin imore

imotivation.

Effects ion iStudent iAcademic iAchievement
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There iis ian iexisting ilarge ibody iof iresearch iassociated iwith

istudents’ iacademic iachievement ias iassociated iwith ia iteacher istudent

irelationship. iThis isection iwill icover ia ifew istudies iand iliterature

ireviews iwhich ihave iexplored ithis itopic. iResearch iarticles iare

iincluded ithat iLook iat iboth ilong iand ishort iterm iacademic iaffects,

iteacher istrategies ifor ibuilding irelationships, iand iwhat iis iimportant ito

istudents iin ifeeling isupported. iJohnston, iWildy iand iShand i(2022)

iconducted ia istudy iusing i25 igrade i10 istudents iacross isecondary

ischools iin iAustralia. iThey icollected idata ithrough i100 iinterviews iand

i175 iclassroom iobservations. iResearchers icollected iqualitative idata

icentered ion ithe imain iresearch iquestion: i“How ido istudents iexperience

itheir iteachers’ iexpectations ifor itheir iacademic iachievement?” iAnalysis

iof ithe idata irevealed ithat istudents iacted iin iways ithat iimproved itheir

iacademic iperformance iwhen itheir iteachers icommunicated ihigh

iexpectations iof ithem. iFurthermore, iwhen iteachers iwere iinterested iin

ipersonally iconnecting iwith istudents iand ishowed icare, istudents

ireciprocated iby ideveloping ipositive irelationships iwith ithose iteachers.

iStudents ireflected ion ithis irelationship ias ihaving ia ipositive iimpact ion



40

itheir iacademic iperformance. iMa, iLiu, iand iLi i(2022) iconducted ia

iquantitative istudy ito iexamine ithe ieffects iof ia iteacher istudent

irelationship ion ilearning ioutcomes. i

The istudy iincluded i332 ifourth igraders iand ieleventh igraders

ifrom iChina. iThe istudy imeasured istudent iperceived iteacher istudent

irelationship, icurriculum ibased imeasures iof iachievement iand istudent

iperceived iparental iinvolvement. iStudents’ iacademic iachievement iwas

imeasured iusing itheir istandardized itest iscores. iThe iresults iof ithe

istudy irevealed ithat iteacher istudent irelationship iand istudent iacademic

iachievement icorrelated ipositively, iin iboth iprimary iand isecondary

ischools. iMagro, iNivison, iEnglund iand iRoisman i(2023) iconducted ia

iquantitative iresearch istudy.

This istudy ilooked iat ithe iextent iof iwhich irelationships iwith iearly

icaregivers iand iearly ielementary ischool iteachers ihad ion ia istudent’s

iacademic iperformance iat i16 iyears iold. iThe istudy iused ilongitudinal

iresearch ito ifollow istudents ithrough itheir iacademic icareer. iThey

iexamined ithe iextent ito iwhich ia ichild’s iprimary icare iexperience i(3 ito

i42 imonths) iwith itheir icaregivers iand itheir i irelationships iwith itheir
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ielementary ischool iteachers i(K-6th igrade) iwere iassociated iwith itheir

iacademic iachievement iat iage i16. iThe iresults ifound ithat ithree iout iof

ithe ifour iindicators iof ia istrong iteacher istudent irelationship iwere

iassociated iwith iacademic iachievement iin ithe imedium irange.

iEvaluated ialongside imaternal isensitivity, irelationships iwith iadult

ifigures iin ia ichild’s ilife iare iassociated iwith iacademic iachievement

ilater iin ilife.

iIn ia iliterature ireview iby iMyers iand iPianta i(2008) ithe iauthors

iexamined iqualitative idata icentered ion iteacher irelationships iin imultiple

idifferent imanners. iThe igoal iwas ito iconceptualize iwhat ifactors iaffect

iteacher istudent irelationships iand iin iturn, ihow ithose irelationships

iaffect iclassroom iperformance. iResearch ishows ithat isupportive iteacher

istudent irelationships iare inecessary ifor ihealthy istudent idevelopment, ias

iwell ias ihelp istudents iwho iare iat irisk iof ischool ifailure. iConflict

ibetween ian iadult iand istudent iwas ishown ito iincrease ithe irisk iof

ischool ifailure. iQuality irelationships iboost iboth iacademic iachievement

iand isocioemotional ilearning, iand ithe ineed ifor ithem idoes inot

idiminish ias ia istudent iages. iThe iperspective iof ifocusing ion
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irelationships iis ia irelatively inew ipractice iwithin ieducational icontexts,

ibut ifurther iresearch imay ireveal imore ibenefits iof ithe itheory iin

ipractice. iIn ithis iresearch istudy iby iSemeraro, iGiofre, iCoppola,

iLucangeli iand iCassibba i(2020), icognitive i(mathematical iability) iand

inoncognitive i(anxiety) ieffects ion iperformance iin ia imath iclass iwere

iexamined ias icompared ito ithe iteacher istudent irelationship. iA isample

iof i219 istudents iwere ievaluated iwhen ithey ientered isixth igrade.

iGeneral icognitive iability iwas imeasured ithrough ithe iadministration iof

ifour itimed istandardized itests. iThe itopics iwere: iseries icompletion,

iodd-one-out, imatrices iand itopology. iMath ianxiety iwas imeasured

ithrough ithree iquestionnaires ithat imeasured iattitude itowards imath

ilearning. iTeacher istudent irelationship iquality iwas imeasured ifrom ia

istudent iperception ibased iquestionnaire. iLastly, imathematical

iachievement iwas imeasured ithrough ithe iadministration iof ia

istandardized itest. iWhile ithe iresults ishowed ithat icognitive iability iwas

ithe istrongest ipredictor iof imathematics iachievement, ithe istudent

iteacher irelationship iwas ifound ito ihave ian iindirect irelationship

ithrough ialleviating imath ianxiety. iThe irole iof ithe istudent iteacher
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irelationship iwithin imath ilearning iis ithought ito iplay ia irole iin

imediating ianxiety iwhich iaids ilearning. iSethi iand iScales i(2020)

iconducted iresearch iwhich iconsisted iof itwo istudies, iStudy i1 iwas

iquantitative, iand iStudy i2 iwas iqualitative. iStudy i1 iused isurvey iand

istructural iequation imodeling ito icollect idata iabout iteacher istudent

irelationships iand ischool iachievement. iStudy i2 iused isurveys ito ilook

iat ihow iteachers ibuild irelationships. iSix ihundred iand itwenty ithree

imiddle ischool istudents iand i672 ihigh ischool istudents iparticipated iin

ithe istudy, iand ithree ifocus igroups iof ismall isamples iof istudents ialso

imet iduring ithe istudy. iRelationships iwith iteachers iwere ifound ito

idirectly iaffect iboth istudent imotivation iand ischool iclimate. iThey iwere

ifound ito iindirectly iaffect iGPA. iStudy i iexamined ibest ipractices ifor

iteachers ito ibuild irelationships. iAll ifive ielements iof idevelopmental

irelationships iwere ifound ito ibe ipresent iin ithese iteacher istudent

irelationships, ithough ipower isharing iwas iless icommon. iThe imost

ipowerful imessages istudents ireceived ifrom iteachers iwere ias

follows: iYou ican itrust ime ito ibe ihere ithrough iyour igood iand ibad

idays, iand ifor
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the ilong ihaul, iI iwill ishare isome iof imy iself iwith iyou ias ia iperson iso

iwe iget ito iknow

each iother, ieven imaybe imake ieach iother ilaugh ionce iin ia iwhile; iI

iwill ibe iand ifair ihonest iwith iyou, i iI iwill ibe iflexible iwith iyou iwhen

iI ican ibe iwhile istill iexpecting ia ilot ifrom iyou iI iwill igive iyou ithe

isupport iyou ineed ito isucceed” i(Sethi, iScales, i2020, ipage i13)Pakarinen,

iLerkkanen, iPoikkeus, iSalminen, iSilinskas, iSiekkinen iand iNurmi i(2017)

iconducted ia ilongitudinal istudy ito iexamine ithe iextent ito iwhich ithe

iquality iof iteacher istudent irelationships ias iassessed iin ikindergarten

iwere iassociated iwith ithe isame ichildren’s ireading iand imath igrowth

iduring ielementary ischool, ispecifically igrade i4. iThe isample iincluded

i515 ichildren, iand ithey iobserved iteacher istudent iinteractions iin i49

ikindergarten iclassrooms. i‘Quality irelationships’ ias imeasured iin ithe

istudy iwere icharacterized iby i3 icategories: iemotional isupport,

iclassroom iorganization iand iinstructional isupport. iThe ichildren’s imath

iand ireading iability iwere itested iusing ipre-tests iat ithe ibeginning iof

ithe ikindergarten iyear, iand ia inonverbal ireasoning itest iat ithe iend iof

itheir ikindergarten iyear. iThe iclassrooms iwere iobserved iusing ithe
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iClassroom iAssessment iScoring iSystem i(CLASS) ipre-K iobservation

iinstrument iand i17 iobservers iconducted ithe iobservations. iDuring

ielementary ischool, ithe istudents' imath iand ireading iability iwas

imeasured iat ithe iend iof ieach iyear i(1, i2, i3, i4) iusing istandardized

itests. iThe iresults ifound ithat ihigh iquality iteacher istudent irelationships

iin ikindergarten iwere ipositively iassociated iwith ichildren’s imore

iadvanced iacademic idevelopment ilater iin ilife. iHigh iquality iteacher

istudent irelationships iin ikindergarten iwere ialso ipositively iassociated

iwith ibaseline iacademic iskills, isuggesting i“that iwarm iand isensitive

iteacher–child iinteractions, iwell-organized iactivities iwith iproactive

iBehaviour imanagement, iand iprocess-oriented ifeedback iprovide

ichildren iwith ia igood istart ito ischooling” i(Pakarinen, iet ial. i2017, ipage

i199). iPlatz i(2021) iconducted ia iliterature ireview iin iorder ito iexplore

ithe iquestion: i“What iis ithe inature iand iwhat iis ithe irole iof itrust

ibetween iteacher iand istudent iin iacademic ieducation iat ischool?” iThe

iresearcher iexamines ithis iquestion iin itwo iparts: ithe ifirst ipart ifocuses

ion ihow itrust ibetween iteachers iand istudents iis iabout ibeing iin ia itrust

irelationship, ithe isecond ion ihow ithe ireasons ifor itrust iare irelationship
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idependent. iThe isecond ipart iexplores itrust iby ilooking iat ithe ilevel iof

iknowledge iacquired ifrom ithe iteacher iand ithe idevelopment iof

iepistemic iconfidence. iIn iacademic isituations, itrust iincreases ithe

iamount iof iknowledge iacquired. iIn ischools, istudents iare ioften itaught

iby icommunication ithrough ia iteacher, itrusting ithat ithis iteacher iis

iknowledgeable iand idependable imakes ithe istudent imore iapt ito itake iin

iwhat iis ibeing icommunicated. iRelationships iwith iteachers ialso ihave ia

igreat ieffect ion iwhether ior inot istudents itrust ithe iinformation ithey

ireceive, iby itrusting itheir iown iknowledge istudents iare iable ito itrust

itheir iown iabilities.

Effects ion iStudent iBehaviour

There iis ialso ia ibody iof iresearch iwhich iestablishes ia icorrelation

ibetween istudent iBehaviour iand iteacher istudent irelationships. iThis

isection iexplores ihow istudents ipresent iBehaviours iin ischools iand ihow

ithis iis iassociated iwith istudent iteacher irelationships, ihow ipositive

idiscipline iprocedures iwhich iform isupportive iclassrooms, iand ithe iuse

iof iforming irelationships ito ieffectively imanage iBehaviour. iAcar,

iVeziroğlu-Çelik, iRudasill iand iSealy i(2022) iconducted ia iquantitative
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istudy iwhich iinvestigated ithe icorrelation ibetween istudent iself-

regulation iresponses iin ireal isituations iand ithe istudent’s irelationship

iwith itheir iteacher. iThe iresearchers iobserved i140 istudents, iaged i39 ito

i77 imonths. iThe iresearchers iobserved iBehaviours iin iboth ihot iand

icool isituations iand imeasured iparticipants’ iresponse ito ithese isituations.

iThe iresults irevealed ithat iteacher-student icloseness iwas ipositively

iassociated iwith iboth ihot iself-regulation iand ilearning iBehaviours,

iwhile iteacher-student iconflict iwas inegatively iassociated iwith ilearning

iBehaviours. i

Roorda iand iKoomen i(2021) iconducted ia iquantitative iresearch

istudy iexamining ihow istudents iin iprimary iand isecondary ischools

ipresent iboth iexternalizing iand iinternalizing iBehaviours. iThey itook ia

isample ifrom i1,219 isecondary ischool iaged istudents. iThese istudents

ireported ion itheir iexternalizing iand iinternalizing iBehaviours, ias iwell

ias itheir irelationships iwith itheir iteachers iduring ithree idifferent

iintervals iduring ione ischool iyear. iThe iaim iof ithe istudy iwas ito

idetermine ito iwhat iextent ithe irelationship ibetween iteachers iand

istudents iand iexternalizing ior iinternalizing iBehaviours iwas ireciprocal.
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iExternalizing iBehaviour iwas ifound ito ipositively ipredict istudent

iteacher iconflict, iindicating ithat iimproving irelationships ishould ibe

iconsidered iin iorder ito iform ian iintervention ifor iexternalizing

iBehaviours iin ischool. iMcNally iand iSlutsky i(2018) iconducted ia istudy

iwhich ilooked iat ihow ithe irelationships ibetween iteachers iand itheir

istudents iprovide ia isupportive ienvironment ifor ioverall ischool isuccess.

iThe istudy iincluded i4 ipreschool iclassrooms: itwo iof iwhich iwere iHead

iStart iprograms iand itwo iof iwhich iwere iprivate ipreschools. iFour

ipreschool iteachers iwere ialso iincluded iin ithe istudy. iData iwas

icollected iin ithe iforms iof iquestionnaires, iobservations, ia iteacher ibelief

isurvey, iinterviews, iand ia ifinal ifocus igroup. iThe iresearcher iused ithe

iSTRS ilong iform ito iassess iteachers’ iperceptions iof itheir irelationships

iwith iindividual istudents ifor ieach ichild iin ithe iclassroom. iTeachers

iwere iobserved iduring inormal idays ion ithree ioccasions ifor ione ihour

ieach. iThe iteacher isurvey imeasured ithree iaspects iof ibelief: idiscipline

ipractices, iclassroom ipractices, iand ibeliefs iabout ichildren. i

The iresults ishowed ithat ihigher iSTRS iscores ipredicted ilower

ilevels iof iconflict iand idependency, iand ia icloser iand imore ipositive
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irelationship. iOverall, iteachers ireported ithat ithey iengaged iin ipositive

istrategies iof idiscipline, ifirst iclarifying iexpectations, ithen ifollowing

ithrough iwith ia iconsequence iand iusing iguidance ias itheir imain

imethod. iQuality iteacher istudent irelationships iwere ifound ito ibe ilinked

ito ihigh iquality ipractices ilike ipositive idiscipline iand ia isafe iemotional

iclimate. iLongobardi, iSettanni, iLin, iand iFabris i(2021) iconducted ia

istudy ito imeasure ithe irelationship ibetween ia istudent’s iprosocial

iBehaviour iand ithe iteacher istudent irelationship ialongside iacademic

iachievement iand iattitude itowards ischool. iThe iparticipants iof ithe

istudy iwere istudents iaged i4 ito i9 iand i47 iteachers. iThe iresearchers

iadministered ithe iSTRS ishort iform ito iteachers iin iorder ito imeasure

iteachers’ iperception iof ilevel iof icloseness iin irelationships iwith itheir

istudents. iTeachers iwere ialso iasked ito irate itheir istudents’ iprosocial

iBehaviours iusing ia iform icalled ithe istrengths iand idifficulties

iquestionnaire. iResearchers ialso iadministered ia iquestionnaire ito

istudents ithat iwas iaimed ito imeasure itheir ifeelings iabout ischool.

iUsing imultiple iregression ianalysis iresearchers ifound ithat istudents’

iattitude itowards ischool iwas ipositively ipredicted iby istudent iteacher
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icloseness iand ithe istudent iperceived irelationship iwith itheir iteacher.

iStudent iperceived iacademic iachievement iwas ialso ipositively

iassociated iby iteacher istudent icloseness iand ithe iperceived irelationship.

iStudent’s iprosocial iBehaviours iwere ipositively ipredicted iby istudents’

iattitude itowards ischool. iTeacher istudent icloseness iand istudent

iperceived irelationship iwere ialso idirectly iand iindirectly irelated ito

iprosocial iBehaviours. iMcGuire iand iMeadan i(2022) iconducted ia

iliterature ireview iin iorder ito iexplore ihow ithe isocial iinclusion iof

ichildren iwho idemonstrate ipersistent ichallenging iBehaviours i(PCBs)

ican ichange itheir iclassroom iexperience ifor ithe ibetter. iThe isocial

iemotional idelays ipresent iin istudents iwho idisplay iPCBs ican ibe

iresponsible ifor inegative iimpacts ion iplay iskills, iemotional iregulation,

iand isocial iinteractions. iUsing ibest ipractices, iteachers ican iform isocial

iinclusion iby iincluding istudents iin ithe iclassroom icommunity, iensuring

iparticipation iin isocial iactivities iwith ipeers iand ipromoting ipositive

irelationships. iPCBs iusually iresult ifrom ia istudent’s ilack iof isocial

iemotional ireadiness ifor ischool, ithe iskill igap ibetween ithose iwith

istrong isocial iemotional ifunctioning iversus iweak isocial iemotional
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ifunctioning igrows ias istudents iage. iLong iterm ieffects iare iattached ito

ithe iexclusionary idiscipline ipractices ioften iapplied ito istudents

idemonstrating iPCBs, isuch ias idecreased itime iin ithe iclassroom iand

ifuture isuspensions iand iexpulsions. iClassrooms iwhich ipromote ipositive

ienvironments ihave ia ilower irate iof iPCBs iand isuspensions ias ithey

iallow istudents ito ifeel iwelcome, isupported iand igive ithem ithe

iopportunity ito idevelop iprosocial iBehaviours. iStudents iengaging iin

iPCBs ialso itend ito ihave isocial iemotional idelays ior idisabilities,

imaking iconnections iwith ipeers idifficult. iTeachers ican imanage ithis iby

imodeling iappropriate iinteractions ior iallowing iall istudents ito ifeel

iinvolved iin ithe iclassroom. iTeachers ican ipromote iequal iparticipation

iin ithe iclassroom iby iestablishing iand imaintaining isocial iand

iBehavioural iexpectations, ifacilitating iinteractions iwhen ineeded iand

imodeling iBehaviours ifor ibefore, iduring iand iafter iengagement.

iClassroom iactivities iaimed ito ipromote ia iprosocial iclassroom

ienvironment iwill ialso iassist istudent iBehaviour. iTaking ipart iin

iconversations ithat iall ican irelate ito, iand iall ican iparticipate iin ibenefits

istudent iinclusion. iIt iis inecessary ifor ithe iteacher ito ihave ia
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irelationship iwith ia istudent iengaging iin iPCBs, ithe istudent iwill ibe

isupported iby ia ifriendly, ipositive irelationship iand ithe iother istudents

iwill ilearn ihow ito iinteract iwith ia istudent idemonstrating iPCBs iby

iemulating ihow ithe iadult iinteracts. iAn iinclusive iclassroom iis iwithin

ibest ipractice ifor iimprovement iof ischool iexperience.

Effects ion iStudent iSocial iEmotional iGrowth

As isocial iemotional igrowth iemerges ias ian iincreasingly

iimportant ieducational istandard, iresearch iobserving ithe iconnection ito

istudent iteacher irelationships ihave ibeen ipopping iup. iThe ifollowing

isection ifocuses ion ithe irelationship iamong ithe iability ito iself iregulate

ias iassociated iwith iteacher istudent irelationships, isocial iinteraction

iskills, iand ieffects iof ian iSEL icurriculum. iLoomis i(2021) iexplores

ihow iexposure ito iearly ichildhood iadversity, ichild icapacity ifor iself

iregulation iand irelationship iwith itheir iteacher iare irelated. iThis iarticle

icollected iquantitative idata ifrom istudent icaregivers iand iteachers iat

idifferent ipoints iin ithe ischool iyear. iData iwas ifirst icollected ifrom ithe

icaregivers iof i126 ipreschool ichildren, irelative ito ithe ichild’s iexposure

ito i idifferent iadverse ichildhood iexperiences. iLater, iduring ithe imiddle
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iof ithe ischool iyear idata iwas icollected ifrom ithe ichild’s iteachers ion

istudent iability ito iself-regulate iand iat ithe iend iof ithe ischool iyear,

itheir irelationship iwith itheir iteacher. iThe iresults ishowed ithat iadverse

ichildhood iexperiences iwere iconnected ito ilow iself iregulation iability

iand iconsequently iincreased istudent iteacher iconflict. iThese iresults

ishow ithe ineed ifor istronger iteaching iof iself iregulation iskills iand

iimplemented itrauma iresponsive ipractices. iThis iarticle iexplains ihow

ithe irole iof iadverse iexperiences idoes iaffect ithe iclassroom, ibut ihow

ithe iteachers irole iis iimportant iin iaffecting ithis ioutcome. iSette,

iBaumgartner iand iSchneider i(2014) iconducted ia istudy iin iorder ito

imeasure iboth iteacher istudent irelationship iand isocial iadjustment. iSixty

ithree iboys iand i66 igirls iparticipated iin ithis istudy; ithe istudents

ibelonged ito i7 iclassrooms. iEach iclassroom ihas itwo iteachers: ione iof

iwhich iwas irandomly iselected ito ievaluate ithe iquality iof ithe ichild

iteacher irelationship ifor ieach ichild, ithe iother ievaluated ithe ichild’s

isocial icompetence iand imaladjustment. iParents ialso iprovided ian

iassessment iof itheir ichild’s ilevel iof ishyness. iOverall, ishy ichildren

iwere ifound ito inot idevelop ias istrong ia irelationship iwith itheir
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iteachers ias itheir ipeers iand ishyness iwas ialso icorrelated iwith ihigher

ilevels iof ipeer irejection. iA ilack iof ia istrong iteacher irelationship iwas

ifound ito ibe ilinked ito

some iother inegative ioutcomes.

Cabell, iJustice, iMcGinty, iDeCoster iand iForston i(2015) iconducted ia

istudy ito iexamine iboth ithe iquantity iand iquality iof iteacher istudent

iconversations iin ipreschool iclassrooms. iUsing iobservations icollected

ifrom i44 iclassrooms iand i297 irandomly iselected istudents, ismall igroup

iplay iconversations iwere itranscribed, iwritten ias iconversations, iand

icoded ifor iteacher istrategies iwhich ievoked iand ibuilt iupon ichildren’s

iconversations. iOne iaim iof ithe istudy iwas ito idiscover iif istrategy iuse

iin iconversations ihad ian iimpact ion istudent ivocabulary igain. iTeachers

iwere itrained ito iuse ielicitation iand iextension istrategies iin itheir

iobserved iconversations iwith istudents. iData iwas icollected iin ithe iform

iof ivideos iof iconversations, itaped iby ithe iteachers iand isent ito ithe

iresearchers. iMeasurement iof ithe istudent’s ivocabulary iskills iwas

iadministered iin iboth ithe ifall iand ispring iof ithe ischool iyear. iThe

iresults ishowed ithat ivariance iin istrategy iuse iover ithe iyear
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isignificantly ipredicted ichildren’s ivocabulary igains iover ithe ilength iof

ithe ischool iyear. iTeachers iwho iwere idedicated itowards iemploying

istrategies iwhich iwould iimprove icommunication ihad istudents iengaged

iin ia ihigher inumber iof imulti iturn iconversations; iengaging iin ia itopic

iover isuccessive iturns igives istudents ithe iopportunity ito ibe iexposed ito

imore ivaluable ivocabulary. iWhen ia irelationship iis iestablished ibetween

ia iteacher iand istudent, imore iconversations iare ilikely ito ibe iheld,

iwhich ican iimprove ithat istudents’ ivocabulary iacquisition. iPoulou

i(2017) iconducted ia istudy iin iorder ito iinvestigate ihow ia iteacher’s

iperception iof iemotional iintelligence iand isocial iemotional ilearning iare

irelated ito istudent iteacher irelationships. iTeachers ifrom i92 ipublic

ischools iin iGreece icompleted ithe iSelf-Rated iEmotional iIntelligence

iScale, iTeacher iSocial iEmotional iLearning iBeliefs iScale, iand iStudent–

Teacher iRelationships iScale-Short iForm iregarding i283 istudents iwho

iwere iaged i5 ito i6. iOne ihundred iseventy istudents iwere iinterviewed

ion itheir iperception iof iteacher istudent irelationship ito imeasure

iagreement ibetween iboth istudent iand iteacher iperceptions iof ithe

istudent iteacher irelationship. iSEL iis ithought ito ibe iimportant iin ithe
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iclassroom ibecause imethods iteach iboth iteachers iand istudents ito

imanage ithemselves iand iallows ifor ithe icommunication iof iskills

iincluding istress imanagement, ianger imanagement, isocial

icommunication iskills iand iencourages ia isense iof isafety ifor ithe ichild.

iWithin ithe istudy, iteacher’s iperceptions iof itheir iown iemotional

iintelligence iwere irelated ipositively ito itheir iperceptions iof ipositive

iclassroom irelationships iand iteacher istudent icloseness. iIn irelation ito

iclassroom irelationships, istudents iemphasized ithe iimportance iof ia

iteacher’s idedication ito iSEL icomfort iand icommitment. iGunter,

iCaldarella, iKorth iand iYoung i(2012) iconducted ia istudy ito ievaluate

ithe ieffects iof ia isocial iemotional ilearning icurriculum icalled iStrong

iStart iPre-K, ion ithe isocial iand iemotional icompetencies iof ipre-K

istudents. iThe istudy iincluded i52 ipreschool istudents. iTwo iclassrooms

iemployed ithe icurriculum, ithese iwere ithe itest igroups, iwhile itwo

iclassrooms idid inot, ithese iwere ithe icontrol igroups. iThe iresearchers

iused ithe iinsight iof ithese istudent’s iteachers ito icollect idata ion iteacher

irated istudent iemotional iregulation, iinternalizing iBehaviours iand ithe

iquality iof ithe irelationship iwith ithe istudent. iAfter ithe iuse iof ithe
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icurriculum, iteachers ireported ian iincrease iin istudents’ iemotional

iregulation. iResults ialso ishowed ia idecrease iin istudents iinternalizing

iBehaviours iafter iexperiencing ithe icurriculum. iLevel iof icloseness iwith

iteachers iincreased iover itime iin iboth itest iand icontrol iclassrooms,

ilikely idue ito iboth idevelopment iover itime iand iuse iof icurriculum.

Summary iof iLiterature iReview

This ichapter iof ithe istudy icovered ithe itheoretical iframework iupon

iwhich ithe istudy iis ibased. iIt ialso icovered ia ireview iof iliterature

ispanning ithe iconcepts iof ithe iinfluence iof iclassroom isize ifacilities

iand ithe imethod iof iinfluence iof istudent- iteacher irelationship ion ithe

iacademic iperformance iof istudents iin iChristian iReligious iStudies iin

ijunior isecondary ischools. iIn iaddition, iit idiscussed ithe iconstraints iand

ichallenges. iConclusively, ian iempirical ireview iof iliterature irelated ito

ithe istudy iwas icarried iout, ithus iconcluding ithe iliterature ireview.
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CHAPTER iTHREE

METHODOLOGY

This ichapter ipresents ithe imethods ithat iwas iused iin icarrying iout ithe

istudy iunder ithe ifollowing isub-headings:

 Research iDesign i

 Population iof ithe iStudy i

 Sample iand iSampling iTechnique

 Research iInstrument i

 Validity iof ithe iInstrument i
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 Reliability iof ithe iInstrument

 Method iof iData iCollection i

 Method iof iData iAnalysis

Research iDesign i

This istudy iadopted ithe idescriptive iresearch idesign, ithe idesign

iwas iconsidered imostly iappropriate ibecause iof ithe isample isize, ialso

ithe istudy iexplained iin idetail ia iphenomenon; iinfluence iof istudent-

iteacher irelationship ion ithe iacademic iperformance iof istudents iin

iChristian iReligious iStudies iin ijunior isecondary ischools. i

Population iof ithe iStudy

The ipopulation iof ithe istudy icomprised iof ithirteen ithousand ithree

ihundred iand ithirty istudents i(13,330) iin ithe itwenty i(20) ijunior

isecondary ischools iin iIkopa iOkha iLocal iGovernment iArea iof iEdo

iState.

Sample iand iSampling iTechnique i

The isample ifor ithe istudy iconsists iof itwo ihundred i(200) istudents

idrawn ifrom ifive i(5) isecondary ischools iin iIkopa iOkha iLocal

iGovernment iArea iof iEdo iState. iThe isimple irandom isampling
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itechnique iwas iused iin iselecting ithe ischools ifrom ithe itwenty i i i

isecondary ischools iin iIkopa iOkha iLocal iGovernment iArea iof iEdo

iState. i iForty i(40) istudents iwere idrawn ifrom ieach ischool iwith ithe

iuse iof ipurposive irandom isampling itechnique. i i i

Research iInstrument

The iinstrument iused iin igenerating idata ifor ithis istudy iis ithe

iLikert iform iof iquestionnaire. iThe iquestionnaire iwhich iwas idesigned

iby ithe iresearcher iand iwas imade iup iof itwo isections i(A iand iB)

iSECTION i“A” iwas idrawn ito icover ithe idemographic iinformation iof

ithe irespondents, iwhile iSECTION i“B” icovered iall ithe iresearch

iquestions iraised ifor ithe istudy.

Validity iof iInstrument i

Before ithe iadministration iof iquestionnaire, iit iwas igiven ito ithe

iproject isupervisor iand itwo iother ilecturers iin ithe iFaculty iof iEducation

ifor icorrections iand isuggestions. iThe icorrections iand isuggestions imade

iby ithem iwas iin-cooperated iin ithe ifinal idraft iof ithe iinstrument. iThe

iinstrument iwas ivalidated iin iterms iof iface iand icontent.
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Reliability iof ithe iInstrument i

In iorder ito idetermine ithe ireliability iof ithe iinstrument, iit iwas

iadministered ito i20 irespondents iwho iwere ipart iof ithe ipopulation ibut

iwere iexcluded ifrom ithe istudy isample. iThe idata icollected iwas

ianalyze iusing iCronbach ialpha ito iobtaine ia icoefficient ivalue iof i7.6.

Method iof iData iCollection

The iquestionnaire iwas iadministered ipersonally iby ithe iresearcher,

iby igiving iout ithe iquestionnaire iforms ito ithe istudents iindividually

iand icollecting ithem iback. iThis iwas idone ito iensure ithat ino

iquestionnaire iwas imissing.

Method iof iData iAnalysis i

The idata igenerated ifrom ithe iadministration iof ithe iinstrument

iwas ianalyzed iwith ithe iuse iof idescriptive istatistics imean i(tables iand

ipercentages). iThis imethod iof ianalysis iwas iemployed
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CHAPTER iFOUR

PRESENTATION iOF iRESULTS iAND iDISCUSSION iOF iFINDINGS

This ichapter ipresented ithe ianalysis iof ithe idata icollected. iThe ipurpose iof

ithis iresearch iwas ito iinvestigate istudents’ iperception iof ithe iroles ischool

icounsellors iplay iin itheir icareer ichoice iin ipublic isecondary ischool iin iOvia iNorth

iEast iLocal iGovernment iArea iof iEdo iState. i
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Data iAnalysis iof iDemographic iInformation
The idata ianalysis ifor ithe idemographic iinformation iwas icarried iout iusing

isimple ipercentage. iThe iresults iare ipresented iin iTables i4.
Table: i4
Items i Frequency Percentage

Gender

Male i
Female
Total i

92
108
150

46%
54%
100%

Age iDistribution
15-25 iyears i 93 62%
26- i45years
Total

57
150

38%
100%

Presentation iof iData

Gender iof iRespondents: iThe iresults iin iTable i1 ishows ithat i70% iof ithe

irespondents iwere imale iwhile i80% iwere ifemale. iThis iimplied ithat imajority iof

ithe’ irespondents isampled ifor ithe istudy iwere ifemale. i i i

Age iDistribution: iThe iage idistribution iindicated ithat imajority iof ithe isampled

irespondent’s iage i(62%) ifalls ibetween i15-25 iyears iof iage. iThis iwas ifollowed iby

irespondents iin ithe iage igroup iof i26-45 iyears. iThose irespondents iwhose iage ifalls

iwithin i15 i- i25years iwere ithe imajority iin ithe istudy. i

SECTION iB:

Research iQuestion i1: iDoes istudent- iteacher irelationship iinfluence istudents’
iadjustment iin ischool?

Table i1: iStudent- iteacher irelationship iand ihow iit iinfluences istudents’
iadjustment iin ischool?



64

ITEMS N X i i i i i i i i i i i i i i i i i i
iX

Remark

1. My iteachers iallow ime ito iask
iquestions ialways.

200 321 i i i i i i i i i i i i i
i3.21

Agree

2. My iteachers ido inot iallow ime ito iask
iquestions iin ithe iclassroom.

200 300 i i i i i i i i i i i i i
i3.00

Agree

3. My iteachers igive ime ifreedom iof
iexpression iin ithe iclass.

200 342 i i i i i i i i i i i i i3.42 Agree

i i i
i4 i

I ido inot iask iquestions iin ithe iclass. 200 331 i i i i i i i i i i i3.31 i i
i i i i i i i

iAgree

i i i
i5

My iteachers iallow ime ito iask iquestions
ialways.

200 331 i i i i i i i i i i i3.31 i i
i i i i i i i

Agree

Grand iMean 200 325 i i i i i i i i i3.25 Agree

iSignificant iScore i> i2.50
In itable i17 iabove, ithe iresearcher ipresents ithe iresponses iby ithe irespondents ito

iquestionnaire iitem i1 ito i10 iin irelation ito ifirst iresearch iquestion iwhich isought ito

ifind iout istudent- iteacher irelationship iand ihow iit iinfluences istudents’ iadjustment

iin ischool. iIn iresponse ito iresearch iquestion ione, ithe itable iabove ishows ithat ithe

irespondents iagree iwith iitem i1, i2, i3, i4 iand i5, iwhich ihas ithe imean iratio iof i3.21,

i3.00, i3.42, i3.31, iand i3.31, iwhich iis iabove ithe icriteria imean iof i2.50. iAlso, ithe

igrand imean ihas ia imean iscore iof i3.25. iIt irevealed ithat iteachers iallow istudents

ito iask iquestions ialways. iIt iwas iseen ithat isome istudents ido inot iask iquestions iin

iclass. iIt iwas ishown ithat istudents iare igiven ithe ifreedom iof iexpression iin iclass. i

Research iQuestion iTwo: iDoes istudent- iteacher irelationship iinfluence iChristian
iReligion istudents ito istudy?
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Table i2: iStudent- iTeacher iRelationship iand ihow iit iInfluences iChristian
iReligion iStudents ito iStudy

ITEMS N X i i i i i i i i i i i i i i i
i i i iX

Remark

6 I ilike ischool iwhere imy iteachers iare
ifriendly.

200 321 i i i i i i i i i i i i i
i3.21

Agree

7 I ihave ia iclose irelationship iwith imy
iteacher.

200 300 i i i i i i i i i i i i i i i
i3.00

Agree

8 My iteacher iencourages ius ito icome ito
ihim/her iconcerning iany iissues.

200 342 i i i i i i i i i i i i i i
i3.42

Agree

i i
i9

My iteacher ipraises/ iencourage ime
iwhen iI iperform iwell iacademically.

200 331 i i i i i i i i i i i i i i i
i3.31 i i i i i i i i i

iAgree

10 My iteacher iis iharsh, iso iI ican’t iask
ihim i/her iquestions iin iclass.

200 331 i i i i i i i i i i i i i i i
i3.31 i i i i i i i i i

iAgree

Grand iMean 200 325 i i i i i i i i i i i i i i i
i3.25

Agree

iSignificant iScore i> i2.50
In itable i2 iabove, ithe iresearcher ipresents ithe iresponses iby ithe irespondents ito

iquestionnaire iitem i1 ito i10 iin irelation ito ifirst iresearch iquestion iwhich isought ito

ifind iout istudent i– iteacher irelationship iand ihow iit iinfluences iChristian ireligion

istudents ito istudy. iIn iresponse ito iresearch iquestion itwo, ithe itable iabove ishows

ithat ithe irespondents iagree iwith iitem i6, i7, i8, i9 iand i10 iwhich ihas ithe imean

iratio iof i3.21, i3.00, i3.42, i3.31 iand i3.31, iwhich iis iabove ithe icriteria imean iof

i2.50. iAlso, ithe igrand imean ihas ia imean iscore iof i3.25. iIt iwas iseen ithat istudents

ilike ischools iwere ithe iteachers iare ifriendly. iIt iwas ishown ithat ithe istudents ihave

ia iclose irelationship iwith itheir iteachers. iIt iwas irevealed ithat iteachers iencourage

istudents ito ibe iopen iminded iconcerning iany iissues. iIt iwas ishown ithat iteachers

ipraise iand iencourage istudents iwhen ithey iperform iwell iacademically. i
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Research iQuestion i3: iDoes istudent iteacher- irelationship imake iChristian iReligion
istudents ifree ito iparticipate iin iclass?
Table i3: iStudent iteacher- irelationship iand ihow iit imakes iChristian iReligion
istudents ifreely iparticipate iin iclass
ITEMS i i iN X i i i i i i i i i i i i i i i i

i i iX
Remark

11 I ilearn imore iwhen imy iteacher ismiles
iwhile iteaching.

200 331 i i i i i i i i i i i i i i i
i3.31 i i i i i i i i i

Agree

i i i i i
i12

I ilearn imore iwhen iI ianswer iquestions
iin iclass.

200 300 i i i i i i i i i i i i i
i3.00

Agree

i i i i
i13 i i i

My iteacher iencourages iclass idiscussion
iabout ia itopic.

200 342 i i i i i i i i i i i i
i3.42

Agree

i14
I ilove iC.R.S ibecause imy iteacher imakes
iit ieasy ito iunderstand.

200 331 i i i i i i i i i i i i
i3.31 i i i i i i i i i

iAgree

15 My iteacher ipunishes ius iwhen iwe
imisbehave.

200 331 i i i i i i i i i i i i
i3.31 i i i i i i i i i

iAgree

Grand iMean 200 i327 i i i i i i i i i i i i
i3.27

Agree

iSignificant iScore i> i2.50
In itable i3 iabove, ithe iresearcher ipresents ithe iresponses iby ithe irespondents ito

iquestionnaire iitem i1 ito i10 iin irelation ito ithird iresearch iquestion iwhich isought ito

ifind iout istudent iteacher irelationship iand ihow iit imakes iChristian ireligion istudents

ifreely iparticipate iin iclass ithe itable iabove ishows ithat ithe irespondents iagree iwith

iitem i11, i12, i13, i14, iand i15 iwhich ihas ithe imean iratio iof i3.31, i3.00, i3.42, i3.31

iand i3.31, iwhich iis iabove ithe icriteria imean iof i2.50. iAlso, ithe igrand imean ihas ia

imean iscore iof i3.27. iIt iwas irevealed ithat istudents ilearn imore iwhen iteacher ismile

iwhile iteaching. iIt iwas iseen ithat istudents ilearn imore iwhen ithey ianswer iquestions

iin iclass. iIt iwas irevealed ithat iteachers iencourage iclass idiscussion iabout ia itopic.

iIt iwas ishown ithat imost istudents ilove iC.R.S. ibecause ithe iteacher imake iit ieasy

ito iunderstand. iIt iwas iseen ithat iteacher ipunishes istudents iwho imisbehave iin iclass
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Research iQuestion i4: iDoes istudents’ iteachers’ irelationship iinfluence itheir
iacademic iperformance iin iChristian iReligion iStudies?
Table i4: iStudent iteacher- irelationship iand ihow iit iinfluences itheir iacademic
iperformance iin iChristian iReligion iStudies
ITEMS i i iN X i i i i i i i i i i i i i i i i

i i iX
Remark

16 My iteacher iuses iinstructional imaterial
iwhile iteaching.

200 331 i i i i i i i i i i i i i i i
i3.31 i i i i i i i i i

Agree

i i i i i
i17

The iclass isize iaffects iteacher-student
irelationship.

200 300 i i i i i i i i i i i i i
i3.00

Agree

i i i i
i18 i i

My iteacher iis inot igood iin iteaching
iC.R. iS

200 342 i i i i i i i i i i i i
i3.42

Agree

i19
I ihave iimproved iin iC.R.S ibecause imy
iteacher iexplains iit iin ia iway ithat iis
ivery ieasy ito iunderstand.

200 331 i i i i i i i i i i i i
i3.31 i i i i i i i i i

iAgree

20 My iteacher igives ius iassignment iat ithe
iend iof ievery ilecture.

200 331 i i i i i i i i i i i i
i3.31 i i i i i i i i i

iAgree

Grand iMean 200 i327 i i i i i i i i i i i i
i3.27

Agree

iSignificant iScore i> i2.50
In itable i3 iabove, ithe iresearcher ipresents ithe iresponses iby ithe irespondents ito

iquestionnaire iitem i1 ipto i10 iin irelation ito ithird iresearch iquestion iwhich isought

ito ifind istudent iteacher irelationship iand ihow iit iinfluences itheir iacademic

iperformance iin iChristian ireligion istudies, ithe itable iabove ishows ithat ithe

irespondents iagree iwith iitem i11, i12, i13, i14, iand i15 iwhich ihas ithe imean iratio iof

i3.31, i3.00, i3.42, i3.31 iand i3.31, iwhich iis iabove ithe icriteria imean iof i2.50. iAlso,

ithe igrand imean ihas ia imean iscore iof i3.27. iIt iwas irevealed ithat iinstitutional

imaterials iare iused iby iteachers iwhile iteaching. iIt iis iseen ithat iclass isize iaffects

iteacher i– istudent irelationship. iIt iwas irevealed ithat imost iteachers iare inot igood iin

iteaching iC.R.S. iIt iwas ishown ithat istudents ieasily iunderstand isubjects iexplained
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iby iteachers. iIt iwas iseen ithat iteachers igive iassignment iat ithe iend iof ievery

ilecture

Discussion iof iFindings
From iresearch iquestion ione. iIt irevealed ithat iteachers iallow istudents ito iask

iquestions ialways. iIt iwas iseen ithat isome istudents ido inot iask iquestions iin iclass.

iIt iwas ishown ithat istudents iare igiven ithe ifreedom iof iexpression iin iclass. i i

From iresearch iquestion itwo, iit iwas iseen ithat istudents ilike ischools iwere

ithe iteachers iare ifriendly. iIt iwas ishown ithat ithe istudents ihave ia iclose

irelationship iwith itheir iteachers. iIt iwas irevealed ithat iteachers iencourage istudents

ito ibe iopen iminded iconcerning iany iissues. iIt iwas ishown ithat iteachers ipraise iand

iencourage istudents iwhen ithey iperform iwell iacademically. i

From iresearch iquestion ithree, iit iwas iseen ithat istudents ilearn imore iwhen

ithey ianswer iquestions iin iclass. iIt iwas irevealed ithat iteachers iencourage iclass

idiscussion iabout ia itopic. iIt iwas ishown ithat imost istudents ilove iC.R.S. ibecause

ithe iteacher imake iit ieasy ito iunderstand. iIt iwas iseen ithat iteacher ipunishes

istudents iwho imisbehave iin iclass. i

From iresearch iquestion ifour iIt iwas irevealed ithat iinstitutional imaterials iare

iused iby iteachers iwhile iteaching. iIt iis iseen ithat iclass isize iaffects iteacher i–

istudent irelationship. iIt iwas irevealed ithat imost iteachers iare inot igood iin iteaching

iC.R.S. iIt iwas ishown ithat istudents ieasily iunderstand isubjects iexplained iby

iteachers. iIt iwas iseen ithat iteachers igive iassignment iat ithe iend iof ievery ilecture. i
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CHAPTER iFIVE

SUMMARY, iCONCLUSION iAND iRECOMMENDATIONS

Summary
The ipurpose iof ithis istudy iis ito icarried iout ia isurvey iin iof iinfluence iof istudent-

iteacher irelationship ion ithe iacademic iperformance iof istudents iin iChristian

iReligious iStudies ijunior isecondary ischools. iThe ipopulation iof ithe istudy ithirteen

ithousand ithree ihundred iand ithirty istudents i(13,330) iin ithe itwenty i(20) ijunior

isecondary ischools iin iIkopa iOkha iLocal iGovernment iArea iof iEdo iState. iThe

isample ifor ithe istudy iconsists iof iconsists iof itwo ihundred i(200) istudents idrawn

ifrom ifive i(5) isecondary ischools iin iIkopa iOkha iLocal iGovernment iArea iof iEdo

iState. iThe isample isize ifor ithis istudy iwas iselected iusing ithe irandom isampling

itechnique.

Conclusion

It irevealed ithat iteachers iallow istudents ito iask iquestions ialways. iIt iwas

iseen ithat isome istudents ido inot iask iquestions iin iclass. i iIt iwas iseen ithat istudents

ilike ischools iwere ithe iteachers iare ifriendly. iIt iwas ishown ithat ithe istudents ihave

ia iclose irelationship iwith itheir iteachers. iIt iwas irevealed ithat iteachers iencourage

istudents ito ibe iopen iminded iconcerning iany iissues. iIt iwas irevealed ithat iit iwas

iseen ithat istudents ilearn imore iwhen ithey ianswer iquestions iin iclass. iIt iwas

irevealed ithat iteachers iencourage iclass idiscussion iabout ia itopic. iIt iwas ishown
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ithat imost istudents ilove iC.R.S. ibecause ithe iteacher imake iit ieasy ito iunderstand.

iIt iwas ishown ithat iinstitutional imaterials iare iused iby iteachers iwhile iteaching. iIt

iis iseen ithat iclass isize iaffects iteacher i– istudent irelationship. iIt iwas irevealed ithat

imost iteachers iare inot igood iin iteaching iC.R.S.

iRecommendations

The ifollowing iunder ilisted iare irecommended ibased ion ithe ifindings iof ithe

istudy:

Mentorship ishould ibe iencouraged iin ischools ito ifoster iand iimprove ithe

irelationship ibetween ithe iteachers iand istudents.

Qualified iand isound iminded iteachers ishould ibe iemployed, iso ithat ithe iwill ibe

iable, iwilling iand idisposed ito idevelop, inurture iand imaintain igood irelationship

ibetween ithem iand itheir istudents.

Seminar ior iworkshop ishould ibe iorganized iat ileast ionce ior itwice iin ia iyear ifor

iteachers iin iorder ito ienlighten ithem imore ion ihow ito irelate, icommunicate,

iassociate iand imeets ithe ineeds iof itheir istudents.

Teachers ishould itry iand ireinforce itheir istudents ipassively iwhenever ithe ianswer

iquestions icorrectly ior iwrongly iin ithe iclass.
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APPENDIX

DEPARTMENT iOF iEDUCATIONAL iFOUNDATIONS

FACULTY iOF iEDUCATION

UNIVERSITY iOF iBENIN

BENIN iCITY

QUESTIONNAIRE

INFLUENCE iOF iSTUDENT- iTEACHER iRELATIONSHIP iON
iTHE iACADEMIC iPERFORMANCE iOF iSTUDENTS iIN

iCHRISTIAN iRELIGIOUS iSTUDIES iIN iJUNIOR iSECONDARY
iSCHOOLS

Dear iRespondents,

I iam ian iundergraduate istudent iin ithe iabove-named idepartment.

iAs ipart iof ithe irequirements iof ithe iprogramme, iI iam iundertaking ia

istudy ion i“influence iof istudent- iteacher irelationship ion ithe iacademic

iperformance iof istudents iin iChristian iReligious iStudies iin ijunior

isecondary ischools iin iIkpoba i-Okha iLocal iGovernment iArea iof iEdo
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iState”. iIn ithis iregard iyou ihave ibeen iselected ias ia imember iof ithe

isample.

I iwish ito iappeal ito iyou ito ikindly iassist ithis istudy iby isparing ifew

iminutes iof iyour itime ito icomplete ithis iquestionnaire ias isincerely ias

ipossible. iPlease ibe iassured ithat iyour ianswers iwill ibe itreated iin istrict

iconfidence iand iused ifor ithe iacademic ipurpose isolely.

Thank iyou ifor iyour icooperation.
The iresearcher
Okoh iBridget i iRukevw

SECTION iA

Respondent’s ipersonal idata

Sex: iMale i( i) iFemale i( i)

Age: i10-14 i( i) i15-18 i( i)

SECTION iB
INSTRUCTION: iKindly iindicate iyour iresponds ito ithe iquestions iby
iticking iyour ipreferred iresponse iin ithe ispace iprovided istrongly iagree,
iagree iisagree iand istrongly idisgrace

S/N ITEMS SA A D SD
Does istudent- iteacher irelationship iinfluence istudents
iadjustment iin ischool?

1 My iteachers iallow ime ito iask iquestions ialways.
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2 My iteachers ido inot iallow ime ito iask iquestions iin ithe

iclassroom.

3 My iteachers igive ime ifreedom iof iexpression iin ithe iclass.

4 I ido inot iask iquestions iin ithe iclass.

5 My iteachers iallow ime ito iask iquestions ialways.

Does istudent- iteacher irelationship iinfluence iChristian
iReligion istudents ito istudy?

6 I ilike ischool iwhere imy iteachers iare ifriendly. i
7 I ihave ia iclose irelationship iwith imy iteacher.
8 My iteacher iencourages ius ito icome ito ihim/her iconcerning iany

iissues.
9 My iteacher ipraises/ iencourage ime iwhen iI iperform iwell

iacademically.
10 My iteacher iis iharsh, iso iI ican’t iask ihim i/her iquestions iin

iclass.
Does istudent iteacher- irelationship imake iChristian iReligion
istudents ifree ito iparticipate iin iclass?

11 I ilearn imore iwhen imy iteacher ismiles iwhile iteaching.
12 I ilearn imore iwhen iI ianswer iquestions iin iclass.
13 My iteacher iencourage iclass idiscussion iabout ia itopic.
14 I ilove iC.R.S ibecause imy iteacher imakes iit ieasy ito iunderstand.
15 My iteacher ipunish ius iwhen iwe imisbehave.

Does istudents’ iteachers’ irelationship iinfluence itheir
iacademic iperformance iin iChristian iReligion iStudies?

16 My iteacher iuses iinstructional imaterial iwhile iteaching. i
17 The iclass isize iaffects iteacher-student irelationship.
18 My iteacher iis inot igood iin iteaching iC.R.S
19 I ihave iimproved iin iC.R.S ibecause imy iteacher iexplains iit iin ia

iway ithat iis ivery ieasy ito iunderstand.
20 My iteacher igives ius iassignment iat ithe iend iof ievery ilecture.
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