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ABSTRACT

This study investigates the effects of conflict on the academic performance of students at the
University of Benin and explores the implications for social work interventions. Drawing on the
Social-Ecological Model, the research examines how academic, personal, and social conflicts
ranging from grading disputes and interpersonal tensions to financial stress impact students’
academic outcomes and mental well-being. Using a mixed-methods approach, the study analyzes
students’ coping mechanisms, evaluates the effectiveness of existing conflict resolution structures
within the university, and identifies gaps in institutional support. Findings reveal that unresolved
conflicts contribute to decreased academic motivation, heightened anxiety, and lower performance
metrics. While some students employ adaptive coping strategies, many rely on avoidance or peer
support, which may not yield sustainable academic success. The study highlights the limited
accessibility and perceived ineffectiveness of current university conflict resolution mechanisms. It
underscores the critical role of social workers in educational settings, advocating for their
integration into university systems to provide counseling, mediation, and psycho-social support. The
research concludes with practical recommendations for social work-led interventions aimed at
fostering a more supportive and resilient academic environment.

Keywords: Conflict, Academic Performance, Social Work, Coping Mechanisms, Conflict
Resolution, Student Well-being, Higher Education, Mental Health.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Conflict is a universal phenomenon that affects individuals, communities, and societies

across the globe. In the academic sphere, its impact on students' ability to learn and succeed is

particularly profound. Research has consistently demonstrated that conflict, whether interpersonal or

institutional, can significantly hinder academic performance. A study by Koth, Bradshaw, & Leaf

(2018) found that students exposed to high levels of conflict often experience decreased academic

motivation, lower grades, and a higher propensity to drop out. Beyond academic metrics, conflict is

also a major contributor to mental health issues, including anxiety, depression, and post-traumatic

stress disorder (PTSD), which further compromise a student's capacity to engage in their studies

(Hammen, 2015). In a university setting, conflict is an inevitable part of human interaction,

stemming from diverse sources such as academic pressures, personal relationships, financial strain,

and institutional policies. When left unmanaged, these conflicts can create a toxic environment that

negatively impacts student well-being and academic outcomes. Social workers, with their

specialized skills in mediation, counseling, and systems theory, are uniquely positioned to address

these issues and promote a supportive learning environment.

The effects of conflict on academic performance is often exacerbated in underdeveloped

nations, where existing vulnerabilities are magnified. Many of these countries struggle with poverty,

limited infrastructure, and a lack of educational resources. Armed conflicts, in particular, have a
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devastating effect; for instance, in countries such as Syria, Yemen, and South Sudan, educational

systems have been severely disrupted, leaving countless students without access to schooling for

years (Save the Children, 2019). The long-term consequences of this educational loss on students'

academic trajectories are incalculable. In developing nations, the challenge is often more nuanced,

with conflict arising from socioeconomic disparities. A World Bank (2018) report highlights that

students from low-income backgrounds in countries like Brazil and South Africa are

disproportionately affected by community violence and conflict, which invariably impacts their

academic focus and performance. Furthermore, research by Hendarwati et al. (2019) in Indonesian

schools revealed that inadequate teacher training in conflict resolution and peace-building can lead

to a lack of trust between students and educators, creating a cycle of aggression that undermines

academic progress.

In developed nations, while the nature of conflict may differ, its impact on students'

academic performance remains significant. High academic pressure and a highly competitive

environment can lead to intense stress and conflict among students (Pascoe et al., 2020). The rise of

cyberbullying and online harassment, in particular, presents a new and complex challenge that

affects students' mental health and academic engagement (Hertz et al., 2017). Social workers in these

settings play a crucial role by providing targeted support services, such as counseling, and by

collaborating with school administrators to develop comprehensive programs for social-emotional

learning and restorative practices. For instance, Morrison (2017) demonstrated that restorative

practices, when implemented by social workers, can build positive relationships and resolve conflicts



3

constructively, leading to a more supportive school culture and better academic outcomes.

At the University of Benin, a major institution of higher learning in Nigeria, these global

challenges manifest in a local context. The relationship between conflict and academic performance

is complex and multifaceted. Students may experience conflict with lecturers over grades, with peers

over academic group work, or with administrators over institutional policies. These conflicts, along

with personal stressors such as financial difficulties or family issues, can significantly reduce

students' ability to focus and engage with their academic material (Koth et al., 2018). Furthermore,

conflicts can severely impact mental health, leading to anxiety and depression, which are proven to

negatively affect academic success (Betancourt et al., 2023). Given these realities, understanding the

specific dynamics of conflict at the University of Benin and identifying the role of social work in

creating a more supportive educational environment is not just an academic exercise but a critical

necessity.

1.2 Statement of Research Problem

The University of Benin, like many higher education institutions in Nigeria, is not immune to

the pervasive challenges posed by conflict. While the general effects of conflict on academic

performance are well-documented, a significant gap exists in the specific understanding of how these

dynamics play out within this institution. The University of Benin faces a unique confluence of

challenges, including a large and diverse student population, a high-pressure academic environment,

and a complex social landscape. Conflict, whether stemming from academic grievances,

interpersonal disputes, or socioeconomic pressures, can have a profound and often undocumented
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impact on students' ability to succeed. For instance, there is a lack of research on how academic

conflicts, such as disagreements over grading or academic policies, specifically affect student

motivation and performance at the University of Benin. Similarly, the impact of personal conflicts,

such as those related to financial strain or relationship issues, on a student's mental health and

subsequent academic output remains largely uninvestigated in this context.

Furthermore, while the university may have existing conflict resolution mechanisms, such as

student affairs departments or disciplinary committees, the effectiveness of these strategies in

mitigating the negative academic effects of conflict is not well-understood. There is a need to

explore whether these existing resources are sufficient or if they are accessible and trusted by

students. A critical issue is the potential for a disconnect between students' lived experiences of

conflict and the institutional responses available to them. This study seeks to address these gaps by

specifically examining the impact of various types of conflicts on academic performance within the

University of Benin. It also aims to investigate the specific coping mechanisms students employ and,

crucially, to identify and articulate the a practical, evidence-based role for social workers in

developing and implementing effective interventions. By focusing on the University of Benin, this

study will move beyond generalized findings to provide actionable insights for an institution facing a

significant, yet largely unaddressed, problem.

1.3 Aims and Objectives of the Study

This study aims to investigate the effects of conflict on the academic performance of students in the

University of Benin and explore the role of social workers in mitigating these effects.
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The Specific objectives are to:

i. investigate the perceived effects of various forms of conflict (academic, personal, and social) on

the academic performance of students in the University of Benin.

ii. explore the coping mechanisms students use to deal with conflict and analyze their effectiveness

in relation to academic outcomes in University of Benin.

iii. examine the existing conflict resolution mechanisms of students and assess their adequacy and

accessibility from students' perspective in University of Benin.

iv. identify and propose practical strategies for social work intervention that can effectively support

students in managing conflict and improving their academic performance in University of

Benin..

1.4 Research Questions

This Study will be guided by the following research questions:

i. What is the perceived impact of academic, personal, and social conflicts on the academic

performance of students in the University of Benin?

ii. How do students cope with conflict, and what are the effects of these coping mechanisms on

their academic performance in University of Benin?

iii. What are the current conflict resolution mechanisms available to students and how effective are

they in the University of Benin?

iv. What are the practical social work strategies that can effectively support students in managing

conflict and improving their academic performance in University of Benin?
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1.5 Significance of the Study

This research holds significant value for various stakeholders within the educational and

social work sectors. First, it will contribute substantially to the existing body of knowledge on

conflict management within educational institutions, specifically providing empirical data from a

major Nigerian university. By moving beyond generalized assumptions, the findings will offer a

nuanced understanding of the unique challenges faced by students at the University of Benin,

thereby enriching the academic literature on this topic within the African context.

The study's findings will have direct and practical implications for institutional policy. The

empirical evidence on the impact of conflict on academic performance and the perceived

effectiveness of existing resolution mechanisms will provide a strong basis for university

administrators and policymakers to re-evaluate and improve their support services. The insights

gained will inform the development of more robust, evidence-based policies and programs aimed at

fostering a more supportive and conducive learning environment. This could lead to a reduction in

student dropout rates, improved academic outcomes, and enhanced student well-being.

This study is of critical importance for the social work profession. It will clearly articulate

and substantiate the vital role social workers can play in a university setting. By identifying specific

and actionable strategies, this research will serve as a foundational document for advocating for the

integration and expansion of social work services within Nigerian universities. It will provide a

blueprint for how social workers can develop interventions focused on conflict mediation,

counseling, and psycho-social support, thereby promoting the value and necessity of the profession
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in educational institutions. The findings will also contribute to the development of a theoretical

framework that connects conflict, academic performance, and social work interventions, which can

be used to guide future research and professional practice.

Finally, the study will directly benefit the student population. By shedding light on the issues

they face, the research will empower student leaders and organizations to advocate more effectively

for their needs. The recommendations for improved support systems will ultimately contribute to a

better student experience, fostering a campus culture where students feel supported in their academic

journey and equipped with the skills to manage conflict constructively.

1.6 Scope of the Study

This study focuses on investigating the impact of conflict on the academic performance of

students in the University of Benin. The study will be conducted exclusively on the university's main

campus, covering undergraduate students from all faculties. The study population is the

undergraduate student body of over 77,000, as reported by the National Universities Commission

(NUC). A representative sample will be drawn from this population using a robust sampling

methodology to ensure the generalizability of the findings.

1.7 Definition of Key Concepts

Academic Performance: A student's achievement or success in their academic pursuits, typically

measured by grades, GPA, or other institutional metrics.

Conflict Management: Strategies and techniques used to resolve or mitigate conflicts, with the goal

of promoting a positive and productive environment.



8

Conflict: A state of tension, disagreement, or struggle between individuals or groups that can impact

students' academic performance.

Coping Mechanisms: The behavioural and psychological strategies used by students to manage

stress, anxiety, or other negative emotions resulting from conflict.

Intervention: A deliberate and structured action or set of actions, often guided by professional

expertise (e.g., social work), taken to address a specific issue like conflict to promote positive

outcomes for students.

Social Work: A helping profession that aims to improve the well-being of individuals, families, and

communities, including students in educational settings, by addressing social and personal

challenges.
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CHAPTER TWO

LITERATURE REVIEW

Preamble

This chapter provides a comprehensive review of existing literature pertinent to

understanding student well-being, conflict dynamics, and the critical role of social work

interventions within university environments

2.1 Conceptual Clarification

This section meticulously defines the core concepts central to this study, establishing a

shared understanding of terminology and laying the groundwork for subsequent

2.1.1 Overview of Conflict

Conflict is an inevitable and multifaceted social phenomenon arising from the perceived or

actual incompatibility of needs, values, interests, or goals between two or more interdependent

parties (Rahim, 2011). It is a dynamic process that unfolds over time, beginning with a latent phase

of underlying tension, progressing to a perceived or felt stage where parties acknowledge the

disagreement, and potentially manifesting as overt behaviour ranging from constructive debate to

destructive aggression (Midgley & Rajagopalan, 2020; Coleman, 2003). Conflict exists on a

spectrum, from the subtle, such as a difference of opinion in a study group, to the severe, including

protracted interpersonal animosity or systemic bullying (Perkins, 2011; Boulding, 2011; Medea,

2011). Its manifestations are diverse, encompassing intrapersonal conflict (internal struggle within

an individual), interpersonal conflict (between individuals), intragroup conflict (within a team or
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cohort), and intergroup conflict (between different groups, departments, or cliques) (Afzal &

Mahmood, 2015). Crucially, the perception of conflict is subjective; what one party views as a

healthy debate, another may experience as a personal attack. Understanding conflict not as a

pathological state to be eradicated but as a natural byproduct of human interaction and diversity of

thought is the first step toward managing it constructively within the complex ecosystem (Watson et

al., 2017).

2.1.2 Overview of Academic Performance

Academic performance is the primary quantitative measure of a student's educational

achievement and learning progress within a higher education institution (York et al., 2015; Astor,

2018). While traditionally and most commonly gauged by the Grade Point Average (GPA) or final

degree classification, it is a multidimensional construct that encompasses more than just grades

(York et al., 2015). A comprehensive understanding of academic performance includes a range of

indicators such as course completion rates, attendance and participation, skill acquisition (both

disciplinary and transferable), and the successful attainment of learning outcomes (Chen et al., 2022).

Furthermore, it involves the development of critical thinking abilities, research proficiency,

and the capacity for original intellectual or creative work. In the context of university life,

performance is not merely an individual output but is deeply intertwined with a student's overall

engagement, their integration into the academic and social communities of the institution, and their

ability to navigate the myriad challenges of higher learning (Chen et al., 2022; Pollack Peacebuilding,

2022). Therefore, a holistic view of academic performance considers both the tangible outcomes
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(grades, awards) and the intangible processes (intellectual growth, persistence, and adaptability) that

together paint a complete picture of student success.

2.1.3 The Social-Ecological Model and Student Well-being

The Social-Ecological Model (SEM) provides a comprehensive framework positing that an

individual's development is shaped by a complex interplay of interconnected environmental systems

(Stanley & Kuo, 2022). This theory emphasizes that development is not solely determined by

individual traits but emerges from the dynamic interactions between individuals and their immediate

and broader environments, including family, schools, communities, and societal structures (Stanley

& Kuo, 2022; Pollack Peacebuilding, 2022). The SEM is highly relevant for understanding student

well-being and academic performance in higher education (Stanley & Kuo, 2022). It helps

stakeholders grasp how both internal (individual) and external (environmental) factors collectively

influence a student's overall success (Stanley & Kuo, 2022). The theory advocates for expanding

traditional partnerships (e.g., family-school) into a "quadruple partnership" involving families,

schools, communities, and universities, emphasizing that intentional efforts and awareness of these

complex factors lead to more effective collaborations for student learning and development (Stanley

& Kuo, 2022).

The consistent emphasis across the literature on an individual's development being shaped by

interconnected environmental systems (Stanley & Kuo, 2022) signifies a critical departure from

traditional, individual-centric views of student challenges. Often, difficulties faced by students, such

as poor academic performance or mental health issues, are attributed solely to individual
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shortcomings or choices (Stanley & Kuo, 2022). However, the Social-Ecological Model

fundamentally challenges this perspective by positing that a student's struggles are frequently

symptoms of dysfunctions or pressures originating from various interconnected environmental layers.

If development is indeed shaped by these systems, then problems arising in a student's life are not

isolated incidents but rather emergent properties of the interactions within and between these

systems (Stanley & Kuo, 2022). For instance, a student's stress within their immediate academic

environment might be exacerbated by parental financial struggles or broader societal pressures

related to economic insecurity. This understanding implies a critical shift in responsibility:

universities cannot effectively support students by focusing solely on individual counseling or

academic remediation. Instead, a truly effective approach necessitates systemic interventions,

collaborative efforts across different university departments, and active engagement with families

and community resources (O'Flynn et al., 2022; Pollack Peacebuilding, 2022). The responsibility for

support thus moves from solely the student to the collective responsibility of the interconnected

systems.

Within this multi-layered framework, the interconnections between a student's immediate

environments emerge as a particularly significant area for intervention (Stanley & Kuo, 2022). This

level is where the coherence or incoherence between different aspects of a student's life becomes

most apparent (Stanley & Kuo, 2022). Positive, communicative, and supportive interactions between

a student's immediate environments—for example, between their academic department and their

family, or between student support services and a student's part-time employer—can create a
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reinforcing positive feedback loop, enhancing overall well-being and academic integration

(University of Michigan, 2012; University of Oregon, 2011). Conversely, disconnects or conflicts at

this level, such as the conflict between life responsibilities and academic work, can create significant

stress (O'Flynn et al., 2022). Therefore, universities should strategically target these interconnections

for interventions. This means actively fostering communication and collaboration among different

student support departments, academic advisors, career services, and external stakeholders like

families and community mental health providers. Strengthening these inter-system connections can

significantly amplify the positive impact on student well-being and academic success, creating a

more seamless and supportive environment.

2.1.4 The Impact of Conflict on Academic Performance

Empirical evidence demonstrates that various forms of conflict can significantly influence

student academic performance and overall well-being in higher education, while also acknowledging

potential positive aspects of academic controversy. Interpersonal conflicts among students are a

pervasive issue within universities, with nearly 90% of surveyed students reporting such conflicts

within a year, predominantly with close contacts like friends, roommates, and romantic partners

(Astor, 2018). While many students may not perceive these disputes as severely impacting their

daily lives, a significant 70% acknowledge a negative impact on their academic efforts. These

personal conflicts are empirically correlated with increased stress, diminished self-esteem, and

heightened anxiety, all of which can undermine academic focus and success (Astor, 2018; Pollack

Peacebuilding, 2022). For students, particularly those in graduate-entry healthcare programs,
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conflicts between their life responsibilities (e.g., family, caring duties, financial obligations) and

academic pursuits have been shown to negatively affect academic performance (O'Flynn et al., 2022).

This "role conflict" is associated with decreased productivity, increased health risks, and

psychological distress (Obrenovic et al., 2020). Crucially, empirical findings suggest that high self-

efficacy for learning can mitigate these negative effects, enabling students to better cope with

competing demands and reduce anxiety (Asikainen & Gijbels, 2017; O'Flynn et al., 2022).

Bullying within educational settings has profound negative consequences for student well-

being and academic outcomes (Dawes, 2019). Targeted students frequently experience poor

academic performance, alongside sleep disturbances, anxiety, and depression (Dawes, 2019).

Beyond individual impact, bullying and demeaning behaviours undermine morale, create hostile

learning environments, impede equitable access to resources, and directly interfere with academic

success across the university community. Such behaviours erode confidence and productivity,

leading to severe psychological damage. Even bullying within the adult culture of a school can

negatively affect students (Patterson, 2019). Counter to the prevailing negative perception of conflict,

research indicates that engaging in academic controversies can yield positive outcomes (Johnson et

al., 1991). Studies show that participation in structured academic debates leads to the adoption of

more constructive conflict resolution strategies in future disputes and fosters improved working

relationships among students. Furthermore, academic conflict has been found to increase motivation

to learn and stimulate creative thinking (Curry, 2019; Johnson et al., 1991). While more research is

needed on the transferability of these skills to "real world" conflicts, engaging in academic
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controversies appears to enhance participants' competencies in managing future intellectual

disagreements (Curry, 2019).

The empirical data highlights a significant, yet often under-recognized, academic cost

associated with informal interpersonal conflicts (Astor, 2018). While interpersonal conflicts (e.g.,

with friends, roommates) are the most common type reported by university students, and a

substantial majority acknowledge a negative academic impact (Astor, 2018), the literature suggests a

gap in focused research on this specific area compared to more formal disputes (Astor, 2018). This

indicates a systemic oversight in both research and potentially in institutional support design (Astor,

2018). This discrepancy between the high prevalence and reported negative academic impact,

coupled with a relative lack of focused attention, suggests that universities and researchers must shift

their focus beyond formal conflicts (e.g., student-teacher disputes) to acknowledge and address the

pervasive, often hidden, academic toll of informal interpersonal conflicts among students (Astor,

2018). This necessitates tailored support services and educational interventions that help students

navigate these common, yet academically detrimental, relational challenges.

A critical internal resource for academic resilience amidst conflict is self-efficacy (O'Flynn et

al., 2022). The literature explicitly states that "high self-efficacy for learning buffered the negative

effects of the conflict from their life role to their academic work on academic performance". This

suggests that while students, particularly those with significant life responsibilities, will inevitably

face conflicts between their academic and personal lives, the impact is not uniform. Self-efficacy

acts as a crucial moderating variable. High self-efficacy means students believe in their ability to
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cope and learn despite competing demands (O'Flynn et al., 2022; MacCann et al., 2011; Carver et al.,

1989). This belief reduces anxiety and rumination, allowing them to allocate cognitive resources

more effectively to their studies. It functions as an internal psychological resource that transforms

how external stressors are processed and managed (O'Flynn et al., 2022). Therefore, beyond

providing external support or conflict resolution services, universities should strategically invest in

programs that enhance students' self-efficacy for learning and coping. This could include academic

skills workshops, mentorship programs, and resilience-building initiatives, empowering students

with the internal resources needed to navigate and mitigate the academic challenges posed by

various forms of conflict.

2.1.5 Student Coping Mechanisms and Their Effects

Coping encompasses the conscious thoughts and behaviours individuals mobilize to manage

internal and external stressful situations (Al-Falah & Al-Hamad, 2020; Taylor et al., 2007). These

responses manifest as relatively stable "coping styles" consistent across time and situations, which

can be broadly categorized as reactive (responding after a stressor) or proactive (aiming to neutralize

future stressors). Key types include problem-focused, emotion-focused, meaning-focused, and social

coping.

a. Adaptive (Healthy) Coping Mechanisms: These strategies are associated with positive

mental health outcomes and effective stress reduction (Al-Falah & Al-Hamad, 2020).
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b. Problem-focused/Task-oriented coping: This approach involves actively exploring and

implementing changes in the environment or directly addressing the problem (Machado et al., 2020).

This approach aims to reduce or eliminate the causal factors of stress by empowering the individual

to take control and modify the stimuli.

c. Biology-focused coping: This incorporates physiological techniques such as progressive

muscle relaxation, mindfulness, and deep breathing to mitigate the body's stress response, leading to

reduced blood pressure and respiration rates (Algorani, 2024).

d. Emotion-focused coping (constructive aspects): While primarily focused on managing

emotional responses, constructive forms include positive reframing, acceptance, turning to religion,

and humor (Avance Care, 2024; Healthline, 2024).

e. Social coping (support-seeking): This involves reducing stress by seeking emotional or

instrumental support from one's community (Algorani, 2024). Individuals with strong social support

tend to adopt healthier pathways for conflict resolution, such as non-defensive attitudes, calmness,

and compromise, which in turn strengthens their social ties (Afzal & Mahmood, 2015). Overall, the

incorporation of healthy coping strategies, such as task-oriented, biology-focused, and emotion-

focused techniques, has been shown to drastically impact perceived stress and lead to an overall

decline in stress levels.

f. Maladaptive (Unhealthy) Coping Mechanisms: These strategies are associated with poor

mental health outcomes and higher levels of distress (Aloka et al., 2024). Examples include

disengagement, avoidance, emotional suppression, rumination, denial, substance abuse, social
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withdrawal, and eating disorder behaviours. These dysfunctional coping strategies have been linked

to heightened stress levels, negative academic outcomes, and lower grade point averages (GPAs).

They can exacerbate stress levels and lead to a detrimental cycle of stress, maladaptive coping, and

poor health. Students employing these methods are also more prone to engaging in health-risk

behaviours and are less adherent to therapy protocols (MacCann et al., 2011; Peter et al., 2022).

The choice of coping mechanism significantly impacts their stress levels and overall well-

being (Aloka et al., 2024). Promoting adaptive strategies and providing targeted support are crucial

for mitigating adverse effects and enhancing overall academic performance and well-being among

students. The literature clearly delineates between "adaptive" and "maladaptive" coping, explicitly

linking the former to positive outcomes and the latter to negative consequences (Aloka et al., 2024;

MacCann et al., 2011; Friedel et al., 2007). This suggests that coping is not a monolithic response; it

exists on a spectrum, and the quality of coping is paramount. Maladaptive strategies create a vicious

cycle, exacerbating stress and undermining health and academic success, potentially leading to

thoughts of dropping out (Aloka et al., 2024; Friedel et al., 2007). Conversely, adaptive strategies

empower students to manage stressors effectively, leading to improved well-being and academic

resilience (Friedel et al., 2007). This indicates that the choice of coping mechanism acts as a critical

determinant of a student's overall trajectory in higher education (Aloka et al., 2024). Therefore,

universities must move beyond simply acknowledging student stress to actively educating and

equipping students with adaptive coping skills (Aloka et al., 2024). This involves integrating

resilience-building programs, promoting problem-solving approaches, fostering social support
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networks, and providing accessible mental health services that specifically address maladaptive

patterns (NYC Community Schools, 2023). The objective should be to empower students to make

healthier coping choices, thereby breaking negative cycles and fostering long-term academic and

personal flourishing.

Furthermore, the literature reveals a complex, cyclical relationship where stressors lead to

mental and physical health issues, which are then either mitigated or exacerbated by coping

strategies, ultimately impacting academic performance (Aloka et al., 2024; NYC, 2023). This is not

a linear cause-and-effect but a dynamic feedback loop. Poor mental health can drive maladaptive

coping, which in turn worsens mental health and academic outcomes, creating a downward spiral.

This highlights that academic difficulties are often symptomatic of underlying mental health and

coping challenges (NYC, 2023). Consequently, effective student support cannot compartmentalize

academic advising, mental health services, and stress management. Instead, universities need to

develop truly integrated and holistic support systems. This means cross-referrals, collaborative case

management, and a shared understanding across departments that a student's academic struggles may

stem from mental health issues, which are influenced by their coping repertoire (NYC Community

Schools, 2023). Proactive interventions that address mental well-being and teach adaptive coping

skills should be seen as direct investments in academic success and student retention, rather than

separate support services.
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2.1.6 Conflict Resolution Mechanisms in University Settings

Effective conflict resolution within university settings requires a combination of proactive

strategies, structured communication, and collaborative problem-solving approaches. Addressing

conflict early and directly is crucial, as ignoring issues often allows them to fester and build (Pollack

Peacebuilding, 2022). Transparency and honesty are fundamental to effective conflict management.

Central to constructive resolution are structured dialogue and communication (Pollack Peacebuilding,

2022; UTSA, 2022). Active listening and empathy are essential for understanding differing

perspectives and fostering mutual respect. Techniques include maintaining eye contact, paraphrasing

to confirm understanding, avoiding interruptions, and asking open-ended questions (University of

Michigan, 2012). Establishing clear communication channels, utilizing platforms that foster

collaboration and allow for real-time feedback, and conducting regular meetings help prevent

misunderstandings and keep all parties aligned. Poor communication skills are frequently identified

as a primary cause of misunderstandings and negative feelings (Pollack Peacebuilding, 2022).

Encouraging participants to express concerns without interruption builds an inclusive atmosphere

where all opinions are valued.

Collaborative problem-solving frameworks are highly effective. This involves clearly

defining the conflict and focusing on underlying interests rather than fixed positions, which

facilitates finding common ground. The goal is to brainstorm and identify solutions that satisfy all

involved parties. While negotiation and compromise, where each party sacrifices a portion of their

solution, can resolve situations, they may not fully satisfy all involved and can harbor resentment
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(Alternative Resolutions, 2012). A more optimal approach is collaboration, which aims to bring all

parties together for a resolution through active listening, respectful communication, and open minds,

leading to the best outcome for all. This style integrates the interests and needs of all parties (Afzal

& Mahmood, 2015). Identifying shared objectives and interests helps shift focus from personal

grievances to collective responsibility (University of Delaware, 2023). In cases where conflicts

persist or escalate, mediation plays a vital role (Nebraska Department of Education, 2023). A neutral

third party, such as a teacher, trained peer mediator, or professional mediator, can facilitate

discussions, guide parties toward agreement, and reduce tension (Nebraska Department of Education,

2023; Missouri Law, 2023; Pollack Peacebuilding, 2022). Peer counselors, who are fellow students

trained in counseling, can also provide support and act as a bridge to professional help, often being

more relatable to students facing similar issues (Pollack Peacebuilding, 2022; EBSCO, 2022).

Conversely, some conflict management styles are generally less effective for positive

outcomes (Alternative Resolutions, 2012; USCg, 2020). Avoidance, where the conflict is simply

ignored, often allows issues to fester and build, though it may temporarily de-escalate very tense,

non-emergency situations (Alternative Resolutions, 2012). Accommodative styles, where one party

wins and one loses, benefit one individual over all involved, potentially leading to resentment.

Similarly, competitive styles, where one party wins and one loses, resolve the situation but do not

promote a unified or team approach to problem-solving (USCg, 2020). Ultimately, universities

should promote a culture of conflict resolution. This involves fostering an environment where

conflict is normalized and addressed meaningfully (Watson et al., 2017). Training team members in
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active listening and negotiation skills and implementing regular check-ins to encourage open

communication are crucial steps. A strong conflict management culture can increase trust, enhance

productivity, and improve recruitment and retention of faculty, staff, and students (Watson et al.,

2017).

A critical re-evaluation of conflict resolution paradigms suggests a move beyond mere

suppression to strategic engagement for systemic health (Watson et al., 2017). The conventional

approach to conflict often centers on its eradication or minimization, viewing it as inherently

negative. However, the literature suggests that a complete absence of conflict can be detrimental,

leading to stagnation and impoverished decision-making (Curry, 2019; Johnson et al., 1991). This

indicates that the objective is not zero conflict, but rather the normalization and strategic

management of conflict (Watson et al., 2017; Watson et al., 2017). When conflict is viewed as a

natural, even necessary, component of social interaction, it can be approached constructively

(Watson et al., 2017). This reframing allows for the development of adaptive mechanisms to address

disagreements, fostering innovation and resilience within the university system (Watson et al., 2017).

Therefore, universities should shift from a reactive, conflict-avoidance paradigm to a proactive,

conflict-engagement culture (Watson et al., 2017). This means investing in comprehensive conflict

resolution education that teaches not just how to resolve disputes, but how to leverage them for

positive outcomes (Watson et al., 2017). By normalizing conflict and providing structured pathways

for its meaningful address, institutions can transform potential disruptions into opportunities for

growth, improved relationships, and enhanced organizational effectiveness, ultimately strengthening
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the entire university ecosystem (Watson et al., 2017).

The foundational role of communication skills in elevating conflict resolution beyond mere

tactics is also evident. While various strategies such as mediation and compromise are offered for

conflict resolution, the underlying success of nearly all constructive approaches hinges on robust

communication skills (Pollack Peacebuilding, 2022; University of Michigan, 2012). Without the

ability to clearly articulate one's own perspective, empathetically understand others, and engage in

respectful dialogue, even well-intentioned resolution tactics will falter. Poor communication skills

are explicitly identified as a reason for misunderstandings and negative feelings (Pollack

Peacebuilding, 2022). This suggests that communication is not merely one strategy among many, but

rather the foundational prerequisite that enables all other constructive resolution mechanisms to

function effectively. It is the "how" that determines the success of the "what" (Pollack Peacebuilding,

2022). Consequently, university conflict resolution programs should prioritize the development of

core communication competencies—active listening, empathetic responses, clear articulation, and

non-defensive dialogue—as a primary intervention. Rather than focusing solely on dispute resolution

procedures, institutions should invest in training that builds these fundamental interpersonal skills

across the student body and staff (Pollack Peacebuilding, 2022). This foundational investment will

not only improve the efficacy of formal conflict resolution processes but also foster a more generally

respectful, understanding, and collaborative campus environment, reducing the incidence and

severity of conflicts before they escalate.

2.1.7 The Role of Social Work in Educational Settings
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Social work is a broad profession dedicated to enhancing the well-being and quality of life

for individuals, families, groups, and communities, grounded in principles of social justice and

human rights (NC Dept. of Public Instruction, 2023). In educational settings, school social workers

are recognized as trained mental health professionals whose primary role is to provide services

related to a student's social, emotional, and life adjustment to school and society. They serve as a

vital link connecting the home, school, and community, working to promote and support students'

academic and social success. Their responsibilities are diverse, encompassing individual and group

counseling, crisis intervention, assessments, treatment plan development, advocacy for students, and

extensive collaboration with school staff and community partners (DPI Wisconsin, 2023). Social

workers are crucial in addressing a range of student difficulties. They provide essential mental health

services, assisting the significant percentage of students (18-20%) who struggle with mental health

issues that impair primary life functions, recognizing that untreated issues can lead to poor

educational outcomes, including low GPAs and attrition (UNR Online Degrees, 2023). They actively

intervene in bullying situations, supporting victims, teaching positive social skills to perpetrators,

engaging with parents, and empowering student bystanders (DPI Wisconsin, 2023). Furthermore,

social workers advocate for students facing socioeconomic challenges such as abuse, poverty, or

food insecurity, connecting them with vital community organizations and support systems.

Negotiating conflict is identified as an essential skill for social workers, applicable across

micro, mezzo, and macro practice environments (Baylor University, 2023; UMass Global, 2023).

While traditionally focused on reducing unnecessary conflict, social workers are also trained in
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assertiveness, advocacy, and strategic "direct conflict engagement" when necessary to effect positive

change (Algert, 202). Their training includes fundamental steps in managing conflict, such as

initiating confrontation, establishing common ground, emphasizing communication and cooperation,

and cultivating empathy for opposing parties (Afzal & Mahmood, 2015).

This comprehensive skill set positions social workers as key facilitators of conflict resolution

and positive social change within universities (Walden University, 2023). Despite facing challenges

such as working with resistant students/families, navigating bureaucracy, and witnessing trauma,

social workers consistently make a profound, long-term positive impact on students' lives (Pollack

Peacebuilding, 2022). They empower students to thrive academically and socially, often through

therapeutic relationships and comprehensive family-level support, and are instrumental in building

crucial relationships across the university ecosystem. Furthermore, the literature highlights a

strategic imperative for social workers to engage in conflict for social justice and systemic change

(Walden University, 2023). While social workers traditionally focus on conflict management to

reduce unnecessary discord, they are also trained to practice assertiveness, advocacy, and sometimes,

direct conflict engagement to create change (Walden University, 2023). This is deeply rooted in

social work's core values of social justice and empowering vulnerable populations (Social

Workers.org, 2023). Achieving these goals often requires challenging existing norms, advocating for

marginalized groups, and confronting oppressive structures (Walden University, 2023; Nandan et al.,

2015). Such challenges inherently involve conflict. Therefore, for social workers, "conflict

engagement" is not a failure of management but a deliberate, strategic tool to initiate necessary
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change (Algert, 2025; Watson et al., 2017). It is about using conflict constructively to disrupt unjust

equilibria and create new, more equitable systems (Walden University, 2023). This reframing

positions social workers as proactive agents of positive institutional change, rather than merely

reactive problem-solvers, underscoring their unique contribution to fostering a just and equitable

university environment.

2.1.8 Social Work Interventions for Conflict Management

Social work interventions play a crucial role in conflict management within university

settings, leveraging both direct support and systemic approaches (DPI Wisconsin, 2023). Social

workers are trained mental health professionals who provide direct services related to students' social,

emotional, and life adjustment. They are equipped with essential skills for negotiating conflict across

micro, mezzo, and macro environments. Their training emphasizes both conflict management

(reducing unnecessary conflict) and strategic conflict engagement (assertiveness, advocacy) to create

change (Algert, 2025).

Social workers promote constructive conflict management styles by teaching fundamental

steps, including initiating confrontation, establishing common ground, emphasizing communication

and cooperation, and cultivating empathy (Afzal & Mahmood, 2015). They aim to help individuals

understand their thoughts, feelings, and physical responses to conflict to identify better solutions.

Furthermore, social work interventions leverage the power of social support (Algorani, 2024; Taylor

et al., 2007). Social support is a crucial factor in how individuals handle conflict (Afzal & Mahmood,

2015). By strengthening social ties, social work can enhance coping strategies, as individuals with
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strong social support are more likely to choose healthy pathways for resolving conflict, which in turn

reinforces their social connections (Afzal & Mahmood, 2015). Studies indicate that while both male

and female students can benefit from conflict management interventions, females may derive greater

benefit from interventions specifically addressing social support.

Social work principles align with fostering a culture of conflict engagement within the

university (Watson et al., 2017). This involves creating an environment where conflict is normalized

and strategically addressed. By honing conflict management skills, individuals feel empowered,

leading to increased trust, enhanced team dynamics, and improved productivity within the

organization. This contributes to a positive workplace climate, aiding in recruitment and retention of

faculty, staff, and students. Beyond direct conflict resolution, social workers address underlying

issues that can lead to conflict, such as mental health challenges, bullying, abuse, poverty, and food

insecurity (NC Dept. of Public Instruction, 2023; DPI Wisconsin, 2023). By addressing these root

causes and connecting students with community resources, they prevent conflicts from escalating

and support overall student well-being and academic success. This highlights social work's dual

mandate: not only managing conflict but also leveraging it for systemic justice (Walden University,

2023). The role of social work in conflict extends beyond mere de-escalation or resolution. While

social workers are adept at managing disputes to restore harmony, their professional mandate often

requires them to actively engage in conflict. This engagement is not about perpetuating discord but

about challenging inequities, advocating for marginalized populations, and driving necessary

systemic change (Nandan et al., 2015). This implies a sophisticated understanding of conflict, where
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it is sometimes a barrier to be removed, and at other times, a catalyst to be strategically utilized for

broader social justice objectives within the university environment.

Universities should therefore recognize social workers not just as counselors or mediators,

but as crucial agents for fostering an equitable and just campus environment (Nandan et al., 2015).

Their unique training allows them to identify and address systemic injustices that manifest as

conflict, transforming reactive problem-solving into proactive advocacy for vulnerable student

populations. This dual capacity makes them indispensable for both maintaining order and driving

progressive institutional development. Furthermore, the effectiveness of social work interventions

underscores the interdependence of individual skill development and systemic social support in

conflict resolution (Afzal & Mahmood, 2015; Watson et al., 2017). Effective conflict resolution is

not solely dependent on an individual's innate skills or a one-off training session. While social

workers directly equip students with conflict management techniques, the literature also points to the

profound influence of the broader social environment (Afzal & Mahmood, 2015; Watson et al.,

2017). Strong social support networks can predispose individuals to adopt healthier, more

constructive conflict approaches, reinforcing the skills learned (Algorani, 2024; Taylor et al., 2007).

Conversely, a supportive institutional culture around conflict management can empower individuals

to apply these skills more effectively, knowing that their efforts are part of a larger, beneficial

system (Watson et al., 2017). This suggests a reciprocal relationship where individual capacity is

enhanced by, and in turn reinforces, a supportive collective environment (Afzal & Mahmood, 2015;

Watson et al., 2017).
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Consequently, social work interventions for conflict management should adopt a multi-level

approach (Baylor University, 2023; UMass Global, 2023). This means not only providing individual

and group training in conflict resolution skills but also actively working to cultivate supportive social

networks and a positive, conflict-engaging institutional culture (NYC Community Schools, 2023).

Universities should invest in initiatives that build community and foster social cohesion, recognizing

that these elements create a fertile ground for individual conflict management skills to flourish and

contribute to a healthier, more resilient campus environment.

2.2 Review of Theories

This section reviews key theoretical perspectives that underpin the understanding of conflict,

development, and learning within educational settings, particularly universities. While

Bronfenbrenner's Social-Ecological Model has been discussed in detail as a conceptual framework,

other theories offer complementary lenses to analyze the intricate dynamics of student experiences.

2.2.1 Conflict Theory

This sociological perspective posits that public schools do not inherently reduce social

inequality; rather, they reinforce and perpetuate social inequalities stemming from differences in

class, gender, race, and ethnicity (Ritzer, 2015). Where functionalists view education as beneficial,

conflict theorists perceive it more negatively, arguing that educational systems preserve the status

quo and compel individuals of lower socioeconomic status into obedience. This theory suggests that

the fulfillment of one's education is closely linked to social class, with students from lower

socioeconomic backgrounds generally not afforded the same opportunities as their higher-status
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counterparts, irrespective of academic ability or desire to learn (Ritzer, 2015). Mechanisms through

which conflict theory operates include the concept of cultural capital, where members of upper and

middle classes possess more cultural knowledge that serves as a metaphorical currency, leading

educational systems to reward the values of the dominant culture (Ritzer, 2015). Instruction and tests

often cater to this dominant culture, leaving others struggling to identify with competencies outside

their social class. The "hidden curriculum," referring to nonacademic knowledge learned through

informal learning and cultural transmission, further reinforces existing hierarchies (Jackson, 1968).

Additionally, tracking, a formalized sorting system that places students on different academic paths,

is seen as perpetuating inequalities by limiting opportunities for disadvantaged students and

preparing them primarily for lower-tier roles in the workforce. Conflict theorists also highlight the

disparity of resources available to students in richer versus poorer neighborhoods as a mechanism for

maintaining social stratification (Ritzer, 2015). From this perspective, education functions as a tool

for elite classes to socialize individuals to accept their class position, prioritizing order over

individualism and creativity, thereby maintaining existing societal structures with little significant

growth or change.

2.2.2 Social Learning Theory

Developed by Albert Bandura, Social Learning Theory provides a framework for

understanding how individuals acquire new behaviours, skills, and attitudes through observation and

imitation of others (Bandura, 1977; Nabavi, 2012). Unlike traditional learning theories that

emphasize direct reinforcement and punishment, this theory highlights the importance of social
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context and the interactions between individuals, positing that much of what is learned comes from

observing the actions and outcomes of others' behaviours. Key elements for observational learning

include attention, retention, reproduction, and motivation (Bandura, 1977). In education, the

principles of social learning theory are applied to create interactive learning experiences, with

teachers incorporating modeling, peer learning, and collaborative activities to enhance student

engagement and retention (Restad, 2021). This theory is highly relevant to conflict resolution, as it

can explain how both positive and negative behaviours related to conflict are learned and unlearned

(Bandura, 1977; Nabavi, 2012). For instance, individuals may learn aggressive responses to conflict

by observing such behaviours in their environment, or conversely, learn constructive approaches

through observing effective role models (Bandura, 1977; Nabavi, 2012). Group work and role-

playing activities, common in conflict resolution education, are direct applications of social learning

strategies that encourage active participation and skill development (Bandura, 1977). The concept of

vicarious reinforcement or punishment, where observing the consequences of others' actions

influences one's own behaviour, is also central to this theory's application in promoting or

discouraging certain conflict behaviours (Bandura, 1977). Motivation is a critical element, as

students need to perceive the benefit of new behaviours for long-term assimilation.
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2.2.3 Systems Theory

Systems theory offers a holistic way of understanding the world by acknowledging the way

relationships and interactions between elements form the organization of life (Midgley &

Rajagopalan, 2020). It posits that the totality of a system is viewed as more than the sum of its

individual components, emphasizing emergence, interdependence, and interconnectedness. This

perspective encourages moving beyond arbitrary disciplinary boundaries to understand complex

phenomena (Midgley & Rajagopalan, 2020). Applied to conflict, systems theory views conflict as a

fundamental feature of social relations that can be either adaptive (promoting the evolution of new

ideas and rules) or maladaptive (destroying relationships or undermining a social system). It suggests

that intractable conflicts, where antagonism persists even after initial issues are resolved, can be

understood through the lens of nonlinear dynamical systems (Coleman, 2003). In this view,

psychological and social processes interact over time to promote the emergence of stable and

coherent patterns of thought and behaviour, known as "attractors". These attractors constrain the

mental and behavioural dynamics of each party, making the system resistant to external influences

that would otherwise promote different patterns (Coleman, 2003). This implies that once trapped in

such a pattern, escape requires significant will and energy. In the context of universities, systems

theory can help analyze and understand the key drivers of mental health problems and services,

optimize mental health services, and comprehend the organization of people, institutions, and

resources required for scaling up interventions (Jordans, 2024). It supports understanding the

complexity of factors involved in sustainable mental health care and reflects the complex context of
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real-world implementation.

The interplay between Conflict Theory and Social Learning Theory illuminates how conflict

can be perpetuated through learned social hierarchies (Ritzer, 2015). Conflict Theory posits that

educational systems subtly instill feelings of inferiority in subordinate groups and socialize them to

accept their class positions. If this is the case, then the behaviours associated with these hierarchical

structures—including power dynamics, discrimination, and the suppression of certain voices—are

likely learned and reinforced through observational learning (Ritzer, 2015). Students observe how

power is wielded, how conflicts are handled (or avoided) in unequal settings, and how certain groups

are rewarded or penalized (Ritzer, 2015). This "hidden curriculum" of conflict management, learned

through social observation, can perpetuate existing social inequalities and patterns of conflict, rather

than challenging them (Jackson, 1968). Therefore, addressing conflict effectively in universities

requires more than just teaching individual resolution skills (Ritzer, 2015). It necessitates a critical

examination of the underlying social structures and power dynamics within the institution, as

illuminated by Conflict Theory.

Furthermore, interventions should leverage Social Learning Theory to model and reinforce

equitable and constructive conflict engagement behaviours, actively disrupting the learned patterns

that perpetuate inequality and fostering a culture where all voices are valued and conflicts are

addressed justly. Connecting Systems Theory with the Social-Ecological Model reveals the

entrenched nature of conflict as a systemic attractor, requiring multi-level intervention (Midgley &

Rajagopalan, 2020; Stanley & Kuo, 2022). When conflict manifests within a university, it is not
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merely an isolated incident between individuals but often a symptom of deeper, systemic issues.

Systems Theory explains that these conflicts can become "attractors," meaning the patterns of

thought, feeling, and behaviour around the conflict become self-reinforcing and highly resistant to

external attempts at resolution. This "intractability" is amplified when the conflict is embedded

across multiple layers of the Social-Ecological Model—from individual interactions to departmental

policies and broader university culture (Midgley & Rajagopalan, 2020; Stanley & Kuo, 2022).

A conflict at one level can feed into and be reinforced by dynamics at another, creating a

robust, stable, and often maladaptive system. This understanding implies that effective conflict

intervention in universities must adopt a comprehensive, systems-level approach, moving beyond

individual-level mediation (Midgley & Rajagopalan, 2020; Jordans, 2024). Recognizing conflict as a

potential "systemic attractor" suggests that interventions must target multiple ecological layers

simultaneously (Midgley & Rajagopalan, 2020; Jordans, 2024). This means not only addressing

immediate disputes but also examining and reforming underlying policies, cultural norms, and inter-

departmental interactions that contribute to the conflict's persistence (Jordans, 2024). A holistic

strategy, informed by both Systems Theory and the Social-Ecological Model, is essential to disrupt

entrenched conflict patterns and foster sustainable positive change within the complex university

environment (Jordans, 2024).

2.3 Theoretical Framework

The theoretical framework for this study is primarily anchored in Bronfenbrenner's Social-

Ecological Model (SEM), complemented by insights from Systems Theory, Social Learning Theory,
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and Conflict Theory. This integrated approach provides a comprehensive lens through which to

understand the complex interplay of factors influencing student well-being and conflict experiences

within university settings.

The Social-Ecological Model serves as the foundational framework, offering a robust

understanding of how an individual's development and experiences are shaped by multiple,

interconnected environmental systems (Stanley & Kuo, 2022). It moves beyond individual-centric

explanations to consider the dynamic interactions within various environmental levels. This model is

particularly valuable for illuminating how both internal and external factors collectively influence a

student's overall success and well-being in higher education (Stanley & Kuo, 2022). Systems Theory

complements the SEM by providing a framework for understanding the dynamic nature of conflict

within these interconnected systems. It highlights that conflict is not merely an isolated event but an

emergent property of complex interactions, capable of becoming entrenched patterns or "attractors"

that resist change (Jordans, 2024). This perspective underscores the need for holistic, multi-level

interventions to address conflict effectively, as problems at one level can be reinforced by dynamics

at others (Jordans, 2024).

Social Learning Theory offers a crucial mechanism for understanding how behaviours related

to conflict and its resolution are acquired and perpetuated within the social and educational

environments described by the SEM. It explains how individuals learn through observation and

imitation, emphasizing the role of modeling, peer learning, and vicarious reinforcement in shaping

responses to conflict. This theory informs how interventions can effectively model and reinforce
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constructive behaviours, moving beyond punitive measures to foster positive behavioural change.

Finally, Conflict Theory provides a critical lens, particularly relevant to the broader societal

and institutional levels of the SEM. It highlights how existing power structures, social inequalities,

and institutional practices can generate and perpetuate conflict, especially for marginalized student

populations (Ritzer, 2015). This perspective emphasizes that conflict is often rooted in systemic

disparities rather than solely individual disagreements, underscoring the necessity of considering

issues of social justice in any comprehensive analysis of conflict within a university setting.

By integrating these theoretical perspectives, the study aims to provide a nuanced and

comprehensive understanding of student conflict and well-being. The SEM provides the structural

map of influences, Systems Theory explains the dynamic and often entrenched nature of conflict

within that map, Social Learning Theory details how individuals learn to navigate (or perpetuate)

these dynamics, and Conflict Theory offers a critical lens on the underlying power imbalances that

contribute to conflict. This multi-theoretical approach enables a deeper exploration of the problem,

moving beyond superficial symptoms to address root causes and systemic complexities.

2.4 Review of Empirical Studies

Empirical studies consistently demonstrate the significant impact of various forms of conflict

on student academic performance and overall well-being within university contexts, while also

highlighting the critical role of coping mechanisms and social work interventions.

Research indicates that interpersonal conflicts are highly prevalent among university students,

with nearly 90% reporting such disputes, primarily with close contacts like friends, roommates, and
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romantic partners (Astor, 2018). A substantial 70% of these students acknowledge a negative impact

on their academic efforts, even if they do not perceive the conflicts as severely affecting daily life

(Astor, 2018). These personal conflicts are empirically correlated with increased stress, diminished

self-esteem, and heightened anxiety, all of which can impede academic focus and success.

Furthermore, for students with significant life responsibilities, particularly those in graduate-entry

healthcare programs, empirical findings show that conflicts between their life roles (e.g., family,

financial obligations) and academic pursuits negatively affect academic performance (O'Flynn et al.,

2022). This "role conflict" is associated with decreased productivity, increased health risks, and

psychological distress (Obrenovic et al., 2020). However, studies reveal that high self-efficacy for

learning can mitigate these negative effects, enabling students to better cope with competing

demands and reduce anxiety, thereby buffering the impact on academic performance (Asikainen &

Gijbels, 2017; O'Flynn et al., 2022).

Bullying within educational settings also has profound negative consequences. Targeted

students frequently experience poor academic performance, alongside sleep disturbances, anxiety,

and depression (Dawes, 2019). Beyond individual impact, bullying and demeaning behaviours

undermine morale, create hostile learning environments, impede equitable access to resources, and

directly interfere with academic success across the university community (University of California,

Berkeley, 2019). Such behaviours erode confidence and productivity, leading to severe

psychological damage (University of California, Berkeley, 2019).

In contrast to the negative impacts of interpersonal and social conflicts, empirical evidence
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suggests potential positive aspects of academic controversy. Studies indicate that engaging in

structured academic debates can lead to the adoption of more constructive conflict resolution

strategies in future disputes and fosters improved working relationships among students. Academic

conflict has also been found to increase motivation to learn and stimulate creative thinking. While

further research is needed on the transferability of these skills to "real world" conflicts, engaging in

academic controversies appears to enhance participants' competencies in managing future

intellectual disagreements.

Regarding student coping mechanisms, empirical studies consistently differentiate between

adaptive and maladaptive strategies and their respective outcomes. Adaptive coping mechanisms,

such as problem-focused or task-oriented approaches (e.g., active planning, seeking guidance), are

empirically linked to positive academic achievement and a reduction in perceived stress. Healthy

coping strategies, including biology-focused techniques like mindfulness and constructive emotion-

focused approaches, are shown to reduce overall stress levels. Conversely, maladaptive coping

mechanisms, such as avoidance, denial, emotional suppression, rumination, and substance abuse, are

consistently linked to heightened stress levels, negative academic outcomes, and lower GPAs (Aloka

et al., 2024). These dysfunctional strategies can exacerbate stress and contribute to a cycle of stress,

poor health, and diminished academic performance.

Empirical evidence also supports the critical role of social work interventions in conflict

management and student support. Social workers, as trained mental health professionals, provide

essential direct services, including individual and group counseling, crisis intervention, and
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advocacy for students facing mental health issues, bullying, or socioeconomic challenges. Their

training equips them with essential skills for both conflict management and strategic conflict

engagement to effect positive change. Studies suggest that social support can significantly enhance

coping strategies and promote constructive conflict resolution, with individuals having strong social

support more likely to choose healthy pathways for resolving disputes (Afzal & Mahmood, 2015).

Furthermore, a strong conflict management culture within an institution, often fostered through

social work principles, has been empirically shown to increase trust, enhance productivity, and

improve student and staff retention (Watson et al., 2017). Peer mediation programs, for example,

have demonstrated effectiveness in reducing disciplinary problems and increasing student

involvement in conflict resolution.
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CHAPTER THREE

RESEARCHMETHODOLOGY

Preamble

This chapter detailed the research methodology that was employed to investigate the effects

of conflict on the academic performance of students at the University of Benin and the implications

for social work.

3.1 Research Design

The study adopted a cross-sectional descriptive survey research design. This design was

considered appropriate because it allowed the researcher to collect data from a sample of the

population at a single point in time.

3.2 Population of the Study

The population of this study comprises of all undergraduate students of the University of

Benin. According to the National Universities Commission (NUC), the university's undergraduate

student population is over 77,000. It is from this specified population that the sample for the study

was drawn to ensure the findings are representative and could be generalized to the larger student

body.

3.3 Sample Size and Sampling Technique

The sample size for this study was determined using the Taro Yamane formula, with a 95%

confidence level and a 0.05 level of precision. The formula is as follows:

n = N / (1 + N(e2)
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Where:

n = desired sample size

N = total population (77,000)

e = level of precision (0.05)

n = 77,000

(1 + 77,000(0.052)

n = 77,000

(1 + 77,000(0.0025)

n = 77,000

(1 + 192.5)

n = 77,000

193.5

n = 398

Therefore, the calculated sample size for this study was approximately 398 students.

The sampling technique that was employed is a stratified random sampling technique. The

method ensured a representative sample of the diverse undergraduate student population. The

population was stratified by faculty to guarantee that students from each academic discipline are

proportionally represented. From each stratum, a simple random sampling method was used to select

participants. This process eliminated sampling bias and ensure that every student has an equal and

fair chance of being included in the study.
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3.4 Instrument of Data Collection

The primary instrument for data collection was a structured questionnaire, which was

designed to capture data directly related to the study's research questions. The questionnaire was

divided into different sections, each meticulously crafted to address a specific aspect of the research.

The use of a Likert scale was employed to measure the perceived effect of conflicts, the

effectiveness of coping mechanisms, and the roles of social workers.

The sections of the questionnaire were structured as follows:

Section A: Demographic Information. This part collected essential data about the participants,

including their gender, age, faculty, and year of study.

Section B: Perceived Impact of Conflicts. This section addresses research question (i) on the extent

to which academic, personal, and social conflicts are perceived to impact academic performance.

Section C: Coping Mechanisms. Addresses research question (ii) on the frequency and perceived

effectiveness of various coping mechanisms students employ.

Section D: Conflict Resolution Mechanisms. This section addresses research question (iii) by

inquiring about students' awareness of and satisfaction with the current conflict resolution

mechanisms available at the university.

Section E: The Role of Social Work. This section, corresponds to research question (iv), uses a

Likert scale to assess students' perspectives on the specific and practical roles social workers can

play in supporting them.
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3.5 Method of Data Collection

The researcher personally administered the structured questionnaires to the selected

participants with the help of some trained research assistants. After obtaining the necessary

permissions from the university authorities and heads of faculties, the researcher visited the faculties

and distribute the questionnaires during non-lecture periods. The purpose of the study was clearly

explained to each participant, and their voluntary consent were sought before they fill out the

questionnaire. The completed questionnaires were collected immediately after completion to ensure

a high response rate and to maintain the integrity of the data. This direct engagement allowed for the

clarification of any questions and helped in building rapport with the participants.

3.6 Validity and Reliability of the Instrument

The validity of the research instrument was established through content validity. The initial

draft of the questionnaire was subjected to rigorous scrutiny by lecturers in the Department of Social

Work at the University of Benin. These experts evaluated the instrument for its clarity, relevance to

the research questions, and overall logical structure. Their feedback was used to refine and finalize

the questionnaire. The reliability of the instrument was determined using the test-retest method. A

pilot study was conducted with a small group of 20 students who are not part of the main sample.

The questionnaire was administered to this group twice, with a two-week interval between

administrations. The scores from both test sessions was correlated using a statistical method to

assess the consistency and stability of the instrument. An acceptable reliability coefficient (typically

0.70 or higher) confirmed the instrument’s ability to produce consistent results over time.
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3.7 Method of Data Analysis

The data collected from the questionnaires was analyzed using a single, comprehensive

method: descriptive statistics. Frequency counts and percentages were used to summarize the

demographic data and the responses to the various sections of the questionnaire. This approach is

sufficient for providing a clear, empirical overview of the students' perceptions and experiences

without requiring more complex inferential analyses. This method allowed the researcher to describe

the characteristics of the sample and the variables of interest directly and was conducted using the

Statistical Package for the Social Sciences (SPSS) software.

3.8 Ethical Considerations

Throughout the research process, the well-being and rights of the participants were

paramount. All participants were fully informed about the study's purpose and procedures, and their

free and informed consent was obtained before their participation. The anonymity of all respondents

was guaranteed, and their personal data was kept strictly confidential. The questionnaires did not

contain any personally identifiable information, and all collected data were securely stored. The

study did not pose any physical or psychological risks to the participants.
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CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.0 Preamble

This chapter presents and analyzes the data collected from a sample of undergraduate students at the

University of Benin. The data was gathered using a structured questionnaire. This analysis aims to

address the four research questions of the study by investigating the perceived effects of conflict on

students' academic performance and exploring the potential role of social work. The findings are

presented using descriptive statistics, including frequency counts, percentages, means, and standard

deviations, to provide a clear and empirical overview of the students' perceptions and experiences.

4.1 Data Presentation and Analysis

4.1.1 Demographic Analysis

This section provides a summary of the demographic profile of the respondents who participated in

the study.

Table 4.1: Demographic Distribution of Respondents

Variable Category Frequency Percentage (%)

Gender Male 199 50.0

Female 199 50.0

Total 398 100
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Age 16 – 20 years 159 39.9

21 – 25 years 179 45.0

26 – 30 years 40 10.1

Above 30

years

20 5.0

Total 398 100

Year of Study Year 1 99 24.9

Year 2 100 25.1

Year 3 101 25.4

Year 4 98 24.6

Total 398 100

Faculty Arts 56 14.1

Social Sciences 59 14.8

Science 60 15.1

Engineering 52 13.1

Education 49 12.3

Law 40 10.1

Medicine 40 10.1

Agriculture 42 10.6

Total 398 100

Source: Researcher’s Fieldwork (2025)
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Table 4.1 provides a comprehensive overview of the study's sample. The equal representation of

males and females (50% each) ensures a balanced perspective across genders. The majority of

respondents (84.9%) are between 16 and 25 years of age, which is consistent with the typical age

range of undergraduate students in a university setting. The distribution across the various faculties

is also relatively proportionate, with no single faculty dominating the sample. Similarly, the near-

equal representation of students from all four years of study ensures that the findings reflect the

experiences of both new students and those nearing graduation. This demographic profile confirms

the representativeness of the sample, bolstering the validity and generalizability of the study's

findings.

4.2 Analysis of Research Questions

This section presents a detailed analysis of the questionnaire data as it relates to each of the study's

research questions.
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Research Question 1: What is the perceived impact of academic, personal, and social conflicts on the

academic performance of students in the University of Benin?

Table 4.2: Perceived Impact of Conflicts on Academic Performance

Statement Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

Total Mean
(X̄)

Standard
Deviation
(SD)

Disagreements
with lecturers
over grades
negatively
affect my
motivation to
study.

140
(35.2)

185
(46.5)

50
(12.6)

15
(3.8)

8
(2.0) 398 4.09 0.89

Conflicts with
group members
over academic
projects reduce
my ability to
focus.

165
(41.5)

195
(49.0)

28
(7.0)

7
(1.8)

3
(0.8) 398 4.29 0.69

Personal
conflicts with
friends or
roommates
often lead to a
decline in my
academic
performance.

110
(27.6)

190
(47.7)

78
(19.6)

15
(3.8)

5
(1.3) 398 3.96 0.94

Conflicts
related to
social pressures
on campus
negatively
affect my study
habits.

95
(23.9)

200
(50.3)

80
(20.1)

18
(4.5)

5
(1.3) 398 3.91 0.91

Source: Researcher’s Fieldwork (2025)
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The data in Table 4.2 provides a clear indication of the overwhelming negative perceived impact of

conflict on students' academic performance. The highest mean score is for conflicts with group

members (Mean = 4.29), followed by disagreements with lecturers (Mean = 4.09). This suggests that

conflicts directly tied to academic tasks are perceived as the most disruptive. Personal and social

conflicts also have high mean scores (3.96 and 3.91 respectively), indicating their significant

detrimental effect on students' ability to study effectively. The consistently low standard deviations

reflect a high level of consensus among the respondents.
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Research Question 2: How do students cope with conflict, and what are the effects of these coping

mechanisms on their academic performance?

Table 4.3: Student Coping Mechanisms and Their Effects

Statement Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

Total Mean
(X̄)

Standard
Deviation
(SD)

Discussing
conflicts with
friends or family
is an effective
way to maintain
academic focus.

160
(40.2)

180
(45.2)

40
(10.1)

15
(3.8)

3
(0.8) 398 4.20 0.77

Seeking advice
from a trusted
lecturer or mentor
helps me manage
conflict-related
stress.

70
(17.6)

150
(37.7)

108
(27.1)

50
(12.6)

20
(5.0)

398 3.53 1.05

Avoiding the
source of conflict
is a beneficial
strategy for my
academic success.

65
(16.3)

120
(30.2)

123
(30.9)

60
(15.1)

30
(7.5)

398 3.33 1.15

Focusing on my
studies as a
distraction from
conflict has a
positive effect on
my academic
performance.

100
(25.1)

175
(44.0)

90
(22.6)

25
(6.3)

8
(2.0) 398 3.84 0.94

Source: Researcher’s Fieldwork (2025)
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The data in Table 4.3 indicates that students primarily rely on adaptive coping mechanisms. The

highest-rated strategy is "discussing conflicts with friends or family" (Mean = 4.20), suggesting that

social support is a key resource for students in managing stress. "Focusing on studies as a

distraction" also has a high mean score (3.84), showing it's a popular coping strategy. However, the

data also reveals a notable reliance on avoidance (Mean = 3.33), which can be a maladaptive strategy.

The lowest mean score is for "seeking advice from a lecturer or mentor" (Mean = 3.53), with a large

percentage of students being neutral or in disagreement, indicating that this is a less common or

trusted coping mechanism.
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Research Question 3: What are the current conflict resolution mechanisms available to students and

how effective are they in the University of Benin?

Table 4.4: Awareness and Perceived Effectiveness of University Mechanisms

Statement Yes

(%)

No

(%)

Total

Are you aware of any official university channels

for resolving student conflicts?

215

(54.0)

183

(46.0)

398

100%

Have you ever utilized any of the university's

official conflict resolution mechanisms?

58

(14.6)

340

(85.4)

398

100%

Do you believe that the existing university-level

conflict resolution mechanisms are effective?

105

(26.4)

293

(73.6)

398

100%

Do you believe these mechanisms are easily

accessible to all students?

85

(21.4)

313

(78.6)

398

100%

Source: Researcher’s Fieldwork (2025)

The data in Table 4.4 reveals a significant gap in the utilization and perceived efficacy of existing

university conflict resolution mechanisms. While just over half of the students are aware of these

channels (54.0%), a vast majority (85.4%) have never used them. Furthermore, the data shows

overwhelming dissatisfaction with these mechanisms, as a large majority of students believe they are

neither effective (73.6% No) nor easily accessible (78.6% No). This suggests that the current

institutional framework for conflict resolution is failing to meet the needs of the student body.
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Research Question 4: What are the practical social work strategies that can effectively support

students in managing conflict and improving their academic performance in the University of Benin?

Table 4.5: Perceived Role of Social Work in Conflict Management

Statement Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

Total Mean
(X̄)

Standard
Deviation
(SD)

Social workers can
provide counseling
services that help
students manage
stress and anxiety
resulting from
conflict.

250
(62.8)

125
(31.4)

15 (3.8) 5
(1.3)

3
(0.8)

398
100%

4.54 0.69

Social workers can
mediate disputes
between students
and lecturers or
between peers to
find constructive
solutions.

220
(55.3)

145
(36.4)

25
(6.3)

5
(1.3)

3
(0.8)

398
100%

4.43 0.77

Social workers can
help develop and
implement
programs that teach
students effective
conflict resolution
skills.

230
(57.8)

140
(35.2)

20
(5.0)

5
(1.3)

3
(0.8)

398
100%

4.47 0.75

Social workers can
serve as advocates
for students’ needs
within the
university
administration.

210
(52.8)

150
(37.7)

28
(7.0)

7
(1.8)

3
(0.8)

398
100%

4.39 0.80

Source: Researcher’s Fieldwork (2025)
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The data in Table 4.5 demonstrates a strong and consistent belief among students that social workers

have a vital and effective role to play in managing conflict within the university. All four statements

received very high mean scores, with "providing counseling services" (Mean = 4.54) being the most

highly rated. The low standard deviations across all statements indicate a near-universal consensus

on the perceived value of social work interventions, from direct support like counseling and

mediation to broader systemic roles such as skills training and advocacy.

4.3 Discussion of Findings

The findings from the data analysis shows the significant impact of conflict on student academic life

and the need for a more effective, holistic support system. The data is not only statistically

significant but also aligns consistently with existing scholarly work on the subject. The high mean

scores for conflicts with group members (Mean = 4.29) and lecturers (Mean = 4.09) align with

studies by Astor (2018) and Koth, Bradshaw, & Leaf (2018), who found that interpersonal and

institutional conflicts are major inhibitors of academic focus and motivation. The findings also

support the Social-Ecological Model by showing that a student's personal and social life (Mean =

3.96 and 3.91) is deeply interconnected with their academic success. This confirms that addressing

student well-being requires looking beyond the classroom to the broader environments that shape

their experience, as underscored by Stanley & Kuo (2022).

The analysis of student coping mechanisms reveals a dual reality. On one hand, students are actively

using healthy, adaptive strategies like seeking social support from friends and family (Mean = 4.20),

a finding consistent with research on the positive effects of social ties on conflict resolution (Afzal &
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Mahmood, 2015). On the other hand, a substantial number of students also rely on maladaptive

strategies, such as avoidance (Mean = 3.33). This is a critical finding, as studies by Aloka et al.

(2024) and Friedel et al. (2007) have shown that such strategies can lead to a vicious cycle of

heightened stress, poor health, and diminished academic outcomes. This highlights the urgent need

for interventions that educate students on healthy coping and resilience.

The study's most striking finding is the severe disconnect between students and the university's

official conflict resolution channels. The low utilization rate (14.6%) and overwhelming perception

of ineffectiveness (73.6% negative) suggest a fundamental failure of the current system. This finding

aligns with the principles of Systems Theory, which would view this situation not as a problem of

individual students, but as a systemic issue—a maladaptive pattern that has become entrenched and

requires a new approach to disrupt it (Coleman, 2003). The current mechanisms are not perceived as

a trusted or accessible resource, leaving students to navigate conflicts on their own.

In this context of systemic failure, the students' unanimous endorsement of the potential role of

social work provides a clear path forward. The high mean scores for all proposed social work roles,

from direct counseling (Mean = 4.54) and mediation (Mean = 4.43) to developing skills programs

(Mean = 4.47) and serving as advocates (Mean = 4.39), demonstrate a clear need and desire for these

services. This finding is a strong empirical validation of the literature on the role of social work in

educational settings, as described by the NC Dept. of Public Instruction (2023). It also supports the

concept of social workers as agents of change, who can not only solve immediate problems but also

advocate for the systemic reforms needed to create a more supportive university environment, a role
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consistent with studies by Nandan et al. (2015). The findings therefore provide a powerful argument

for integrating the social work profession into the University of Benin's student support framework.
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CHAPTER FIVE

SUMMARY, CONCLUSION, AND RECOMMENDATIONS

5.1 Summary

The research addresses the growing concern over the negative effects of various forms of

conflict such as academic, personal, and social factors on the well-being and scholastic achievement

of undergraduates. Through a meticulously designed structured questionnaire, data was collected

from a representative sample of 398 students from diverse faculties and year levels. This study

revealed that unresolved conflict acts as a significant impediment to academic success and that the

existing institutional support structures are largely insufficient. The analysis in Chapter Four

demonstrated a strong consensus among students that conflicts, especially those related to academic

group work and interactions with lecturers, severely impact their motivation and focus. Furthermore,

while students employ various coping strategies, their reliance on social support and avoidance

highlights both their resourcefulness and the gap in formal institutional help. The study's most

critical finding was the profound dissatisfaction with and underutilization of the university’s current

conflict resolution mechanisms, which were widely perceived as ineffective and inaccessible. This

systemic failure created a clear and compelling case for the introduction of a new, professional

support system. The data provided a powerful and unambiguous endorsement of a multi-faceted

social work intervention. Students expressed a strong belief that social workers could effectively

provide crucial services ranging from counseling and mediation to skills training and advocacy.

Ultimately, this research not only quantified the problem of conflict on campus but also presented a
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clear, data-driven pathway forward, positioning the social work profession as an essential resource

for creating a more supportive and conducive academic environment for students in the University of

Benin.

5.2 Conclusion

Based on the comprehensive analysis of the data, this study concludes with a firm

understanding of the pervasive and detrimental impact of conflict on students' academic performance

and overall university experience. The research has established that conflicts, whether academic,

personal, or social, do not simply exist as isolated incidents; they are interwoven with the fabric of

student life and act as significant barriers to scholastic achievement. The high mean scores indicating

the negative effects of academic and interpersonal disputes underscore the fact that students are

struggling to navigate these challenges with limited support. Their reliance on informal coping

mechanisms like social circles and avoidance strategies, while resourceful, is a testament to the lack

of a structured, professional safety net. This study’s most compelling conclusion is that the

university's current conflict resolution framework is not a functional system but rather an

institutional void. Students perceive it as inaccessible and ineffective, leading to a state of learned

helplessness where they are forced to either endure conflict or resolve it in ways that may not be

conducive to their long-term well-being. Ultimately, this study concludes that a fundamental shift in

institutional strategy is required. Simply being "aware" of a problem is not enough; the university

must move from a passive, administrative model of conflict management to an active, preventative,

and holistic support model. The overwhelming endorsement for the role of social work provides a
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clear mandate for this change. It is not just a call for another office but a recognition that

professional social workers, with their unique skills in counseling, mediation, community

programming, and advocacy, are uniquely equipped to fill the existing void and create an

environment where students can not only survive but truly thrive academically. The integration of

social work into the university's support services is therefore not just a recommendation, but a

necessity to ensure the academic success and holistic development of its student body.

5.3 Recommendations

Based on the study's findings, the following recommendations are proposed to help the University of

Benin mitigate student conflict and improve academic performance:

1. The University should create a dedicated department staffed by professional social workers and

counsellors. This department would serve as a central hub for all student support needs,

including conflict resolution, mental health counseling, and academic guidance.

2. The university should mandate workshops and seminars on effective conflict resolution,

communication, and emotional intelligence for all first-year students. This proactive approach

would equip students with the necessary skills to manage conflicts independently and

constructively.

3. Social workers should be tasked with overseeing a program that trains senior students to act as

peer mentors and support agents. These mentors could provide initial guidance and help their

peers navigate minor conflicts, serving as the first line of defense before issues escalate.
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4. : The university administration should work in collaboration with social workers and student

representatives to review and revise all current policies related to student-student and student-

staff conflicts. The revised policies should be clear, fair, and aligned with a trauma-informed and

student-centered approach.

5. The new department should launch a comprehensive awareness campaign to educate students,

lecturers, and staff about its services. This campaign would not only promote the new resources

but also help to destigmatize the act of seeking professional help for conflict and mental health

issues.

5.4 Suggestions for Further Studies

1. A follow-up study could be conducted a few years after the implementation of social work

services to assess their actual impact on student conflict incidents, academic performance metrics,

and overall student well-being. This would provide empirical data on the effectiveness of the

proposed interventions.

2. Future research could compare the conflict resolution mechanisms and the role of social work in

public and private universities in Nigeria. This would shed light on different institutional

approaches and best practices that could be adopted across the country's educational sector.

3. With the increasing use of social media and online platforms, a study could explore how digital

conflicts (e.g., cyberbullying, online harassment) affect student mental health and academic

outcomes. This would provide valuable insights into a new and emerging area of student life.
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4. A study focusing specifically on the perceptions of academic staff regarding student conflict and

the role of social work would provide a more holistic view. Understanding lecturers' perspectives

is crucial for developing collaborative and effective solutions.
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APPENDIX I

INFORMED CONSENT

DEPARTMENT OF SOCIALWORK
FACULTY OF SOCIAL SCIENCE

UNIVERSITY OF BENIN
BENIN CITY

Dear Sir\Ma,

My name is Victory Omuwa JAPHET, a final-year student in the Department of Social Work,

Faculty of Social Science, at the University of Benin. I am conducting a research study on the impact

of conflict on the academic performance of students in the University of Benin, with a focus on the

potential roles of social work intervention.

The purpose of this study is to gather information about your experiences with conflict and

its effects on your academic life. Your participation in this survey is crucial for the success of this

research, as your responses will provide valuable insights. Please be assured that all information you

provide will be treated with the utmost confidentiality and will be used strictly for academic

purposes. Your responses will remain anonymous, and your identity will not be revealed in any part

of the research. Participation is entirely voluntary, and you are free to withdraw from the study at

any point without any consequences. Please answer the questions as honestly as possible.

Thank you for your time and cooperation.

Yours Faithfully

Victory Omuwa JAPHET

Researcher
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APPENDIX II

QUESTIONNAIRE

Title of Study: The Effects of Conflict on the Academic Performance of Students in the

University of Benin, Implications for Social Work

Instructions: Please tick the appropriate box (✓) or provide a short answer where necessary.

Section A: Demographic Information

1. Gender: ( )Male, ( )Female

2. Age: ( )16 – 20 years, ( )21 – 25 years, ( )26 – 30 years, ( )Above 30 years

3. Faculty: __________________________________ (Please specify)

4. Year of Study: ( )Year 1, ( )Year 2, ( )Year 3, ( )Year 4, ( )Year 5, ( )Year 6

Section B: Perceived Effect of Conflicts on Academic Performance

Please indicate the extent to which you agree or disagree with the following statements regarding the

impact of conflict on your academic performance.

S/N Statement Strongly

Agree

Agree Neutral Disagree Strongly

Disagree

5. Disagreements with lecturers over
grades negatively affect my
motivation to study.

6. Conflicts with group members over
academic projects reduce my ability
to focus.

7. Personal conflicts with friends or
roommates often lead to a decline in
my academic performance.

8. Conflicts related to social pressures
on campus negatively affect my
study habits.
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Section C: Coping Mechanisms and Their Effects

Please indicate the extent to which you agree or disagree with the following statements about your

coping mechanisms.

S/N Statement Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

9. I believe that discussing my
conflicts with friends or family is an
effective way to maintain my
academic focus.

10. I find that seeking advice from a
trusted lecturer or mentor helps me
manage conflict-related stress.

11. I feel that avoiding the source of
conflict is a beneficial strategy for
my academic success.

12. Focusing on my studies as a
distraction from conflict has a
positive effect on my academic
performance.

Section D: Conflict Resolution Mechanisms

Please answer the following questions regarding the university’s conflict resolution mechanisms.

S/N Statement Yes No

13 Are you aware of any official university channels for resolving student conflicts

(e.g., Student Affairs Department)?

14 Have you ever utilized any of the university's official conflict resolution

mechanisms?

15 Do you believe that the existing university-level conflict resolution mechanisms

are effective in resolving student issues?



70

16 Do you believe these mechanisms are easily accessible to all students?

Section E: The Role of Social Work

Please indicate the extent to which you agree or disagree that social workers can play the following

roles within the university.

S/N Statement Strongly
Agree

Agree Neutral Disagree Strongly
Disagree

17. Social workers can provide
counseling services that help students
manage stress and anxiety resulting
from conflict.

18. Social workers can mediate disputes
between students and lecturers or
between peers to find constructive
solutions.

19. Social workers can help develop and
implement programs that teach
students effective conflict resolution
skills.

20. Social workers can serve as
advocates for students’ needs within
the university administration.
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