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ABSTRACT 

This research work was carried out to examine the effects of Truancy 

on the academic performance of secondary schools students in Oredo local 

government area of Edo state. The research employee the methodology that 

utilizes descriptive statistics with simple numbers and percentages in analysis 

and also utilizes data collected via questionnaire. This study reviews that 

Truancy reduces the quality of education and hinders effective learning 

leading to poor academic performance of Truant. It is therefore recommended 

that there should be a form of awareness and enlightenment by government 

agencies and non-government agencies for parents’ guidance and students on 

the danger’s prevalence in Truancy and that parents and school administrator 

should employ disciplinary measures to curb truancy behaviour as well as 

creating a conducive teaching and learning environment. 

 

 

 

CHAPTER ONE 

INTRODUCTION 

Background to the Study 
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     Recently, education has been highly recognized globally as one of the 

universal ways of survival and improvement of the wellbeing of individuals 

and society. The onset of formal education is considered as the foundation for 

national development as well as the surest way of making all long life 

achievements. As a result of this, families and citizens especially the youth 

and children now pay more attention to education, as it’s highly dependable 

on survival. 

However, it is of no doubt that several factors have posed relentless 

restriction to the trend to the rapid development in education for which truancy 

in schools has been a cankerworm to education. This has raised several 

questions to the quality of education and educational administration in 

Nigerian secondary schools. 

Truancy is any intentional, unjustified, unauthorized, or illegal absence 

from compulsory education. It is a deliberate absence by a student's own free 

will (though sometimes adults/parents will allow and/or ignore it) 

Truancy usually does not refer to legitimate excused absences, such as 

ones related to medical conditions. (Wikipedia). 
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Truancy breeds Truant and a truant can be described as the person that 

stays away from school without good reasons. He or she is irregular at school 

attendance for he finds other places more attractive than that school and all it 

stand for. 

Giedugba (2005), observed that quite a number of students in institutions 

of learning are truants. They become truant in order to engage in activities 

which are neither under the control of the home nor of the school. 

Truancy is one of the offences which students in institutions of learning 

commit. From research work carried out by Bozumah (2002) it was 

discovered that truancy is of varying degree in institutions of learning and it 

is comparatively greater in the secondary schools than the high institutions of 

learning, especially Public owned or government owned secondary schools. 

     Peck (2003), opined that the various behavioral disorders like stealing, 

violence, drug abuse, examinational malpractice, sexual abuse and truancy 

have so undermined active teaching learning processes that some teachers 

have become helpless and disorganized in their task of impacting knowledge 

to the learners. 
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Furthermore, the impact of truancy is very obvious and usually a negative 

one on truants present and future life in education. Truancy results in loss of 

intellectual development and lack of improvement of individual. Also, it leads 

to poor academic performance at the end of the school periods, school terms 

and school year. 

Truancy as a threat to academic performances of the student is believed 

to reduce the quality of education the child receives. It reduces the standard 

of academic achievement of a child. It leads to the fall of educational standard 

in schools. It increases the rate of examination malpractices and poor 

examination results of both internal and external examinations. Truancy is 

also a factor that contributes to idealness, joblessness, unemployment and 

underemployment of most adults today, just because they engaged in the act 

of Truancy during their school days. 

However, the aim of this work is to investigate the actual acts, causes, 

and the influence of Truancy on the Academic performance of secondary 

school students. 

Statement of the problem 
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The school has been established as the agent of the society to mould the 

habits, interest, attitudes and feelings of children and transmit the societal 

norms, culture, values and traditions from one generation to another. Despite 

this, some students still do not attend school classes. Many of our young adults 

in Secondary schools now run away from schools while in many of the cases, 

the parents believe they are attending school classes and the school on the 

other hand do not seem to be able to cope with the problems, because no 

meaningful attempt has been made to reach its root. While these students are 

away from school, they exercise freedom in engaging in a lot of juvenile 

delinquencies and involved in social vices, such as stealing, smoking, 

bullying, drug abuses, rioting, vagrant's behaviors, and the infamous HK 

(Headquarters for learning Yahoo) among others.  

This is because most home no longer play their traditional function to 

rear and bring up the child in an upright manner because a lot of parents are 

so preoccupied with duties (working and travelling) outside the homes that 

they have little or no time to keep watch over the action and behaviour of their 

children.  
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In most of the schools, there is no conducive atmosphere for learning. 

This is due to the fact that schools are highly populated, poorly equipped and 

understaffed. Since students cannot cope with their unfavorable conditions, 

which these school are placed, this eventually leads to truancy and other social 

vices found in our society today. 

Also, Broken homes can also be attributed to a cause of truancy because 

children from a single parent will leave the mothers house and pretend to go 

to the father's house whilst visiting other places and vis a visa. Also some 

children without father figure or mother figure as the case maybe usually 

undergo some traumatic experiences that makes them exhibit some TRAUNT 

BEHAVIOR. 

Research Question 

1. What is the Influence of Truancy on the academic performance of 

secondary school students? 

2. What are the factors responsible for Truancy in secondary schools? 
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3. What role does the parent’s and school play to prevent Truancy in 

secondary schools? 

4. Does peer group and Gender Influence contribute to the act of truancy in 

our secondary school? 

Purpose of the study 

1. To Examine the influence of truancy on the academic performance of 

secondary school students. 

2. Examine the causes/factors responsible for Truancy in Secondary Schools. 

3. To determine the role parents and the schools play in preventing truancy 

among secondary school students 

4. Determine if peer group and Gender Influence contributes to the act of 

truancy in secondary schools. 

Significance of the study 

        It is hoped that the result of this study will be useful to school 

administrators, as the study will examine the various causes and consequences 
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of truancy and state the ways of curbing it which will serve as a vital 

instrument for effective school administration.  

The study will also help the secondary school administration in Oredo Local 

Government Area in Edo State to reap the various school students and curb 

their excess and enhance the image of the public/ government schools and it 

is expected to help the local government authorities to recognize truancy 

among secondary school students.   

     The study will also give parents insight on how or why their wards engage 

in truancy. The study will also serve as reference point for students or 

researchers wising to embark on similar research of this magnitude. 

Scope and Delimitation of the Study 

This study is expected to cover only secondary schools, the investigation is 

limited to the phenomenon of the Influence of truancy among secondary 

schools academic performance of students in some selected secondary schools 

in Oredo Local Government Area of Edo State. 

Definitions of Terms 
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Truancy: The practice of staying away from school without permission. In 

other words, it is the act of staying away from school without a reasonable 

excuse. 

Vagrant: A person who has no home or job and one who beg.  

Truant: A child who stays away from schools without permission. 

Disobedient: failing or refusing to obey. 

HK: means Headquarters (where young boys are trained in the act of 

scamming whites) 

Abet: To encourage somebody to do something wrong. 

Frustration: Unable to be successful in a particular career. 

Indulged: To be too generous in allowing somebody to do whatever they like. 
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CHAPTER iTWO 

REVIEW iOF iRELATED iLITERATURE 

Based ion ithe iresearch iquestions, ithis istudy ireviewed irelevant irelated 

iliterature iunder ithese iheadings; 

❖ Concept iof iTruancy 

❖ Causes iand iEffects iof iTruancy i 

❖ Adolescence iand iPeer iinfluence ion iTruancy 

❖ Gender iand iTruancy 

❖ Parental iInvolvement iand iTruancy 

❖ School iEnvironment iand iTruancy 

❖ Curbing ior iCombating iof iTruancy i 
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Concept iof iTruancy 

Truancy imeans istaying iaway ifrom ischool iwithout ipermission 

ifrom iparents iand ischool iby istudents. iAccording ito ithe iInternational 

iDictionary iof iEducation i(2002), itruancy iis idefined ias ia i“deliberate 

iabsence ifrom ischool iwithout iparental iknowledge”. iIn ithe isame ivein, 

ithe iNew iWestern iComprehensive iDictionary iSpecial iPrice iEdition 

i(2004) isaid ithat itruancy iis i“when ia istudent istays iaway iwithout 

ipermission. iA istudent iwho iabsents ihimself/herself ifrom ischool iwithout 

ipermission ifrom ischool iand ihome iis ia itruant. iFowowe i(2011) 

iobserved ithat iirregular ischool iattendance iis iinterchangeably iused iwith 

itruancy iwhich ioccurs iwhen istudents ifail ito iattend ischool iwithout 

ipermission ifrom ischool. iSimilarly, iNwankwo i(2006) istated ithat itruancy 

iamong istudents iis iabnormal iand iresults ito iabsenteeism. iHerbert i(2005) 

istressed ithat itruants ilack iskills ito imaintain ifriendships ihence ithey iare 

iisolated iby ipeers. i 

Truancy imay irefer ito istudents iwho iattend ischool ibut ido inot igo 

ito iclasses. iHeilbbrun i(2003) iobserved ithat itruancy iis ipracticed iby 
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isome istudents iwho ifail ito iattend ischool, irather iprefer ito ibe iwith itheir 

ifriends. iIn iCalifornia, ia istudent iis ia itruant iif ihe iis iabsent ifor i3 idays 

iduring ithe ischool iyear iand iin iColorado ifor i4 iunexplained iabsences 

iduring ia imonth i(Hunt, i2008). iGlobally, itruancy iis iregarded ias 

icankerworm ithat ihas icaused iset iback iand ideficiency ifor iattainment iof 

iviable ieducational ipursuit iby isecondary ischool istudents. i 

Mac iGillivery iand iErickson i(2006), iidentify ithree icategories iof 

itruancy: 

Habitual itruancy i– iis idefined ias ia ispecific inumber iof iconsecutive 

iunexcused iabsences ifrom ischool iwithout ithe iknowledge ior iconsent iof 

iparents ior ischool. 

Occasional itruancy i– iwhen ia istudent iis iabsent ifrom ischool iwith ithe 

iconsent iof iparents ieither ito ihelp ithe ifamily iand inot iregular. i 

Casual itruancy i– ithis itype iof itruancy ioccurs iwhen istudent’s iabsence 

ifrom ischool iis iby ichance iand inot iregular. iStudents itend ito iattend ithe 

ilessons ithat ithey iare iinterested iin iMac iGillivery iand iErickson i(2006). 

Truancy ias ia iDisciplinary iProblem 
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In ievery ihuman isociety, ithere iare inorms iand ivalues iwhich iare 

isocially iand imentally iaccepted iway iof idoing ithings. iA isituation iwhere 

ia iperson’s ibehaviour icontradicts ithe iaccepted isocietal inorms, ithe 

iindividual ibecomes ia ideviant. iThe ischool ias ian iinstitution iis ia iplace 

ifor ilearning imorality iand iinculcates idiscipline iin ithe istudents. iDespite 

ithis, isome istudents istill ido inot iattend iclasses iregularly. iStudents’ 

iabsence ifrom ischool ifor iunexcused ireasons iis ireferred ito ias itruancy. 

iHowever, ithe isituation iin iour isecondary ischools iregarding ithe iissue iof 

itruancy iis ipathetic. iThe iNational iPolicy ion iEducation i(2014) 

iconceived ithe iaims iof ieducation iat ithis ilevel ias ieducation imeant ito: 

1. Inspire istudents iwith ia idesire ifor iself-improvement iand 

iachievement iof iexcellence 

2. Foster ipatriotism, inational iunity iand isecurity ieducation iwith 

iemphasis ion ithe icommon ities iin ispite iof iour idiversity. 

3. Rise imorally iupright iand iwell iadjusted iindividuals iwho ican ithink 

iindependently iand irationally, irespect ithe iviews iand ifeelings iof 

iothers iand iappreciate ithe idignity iof ilabour. 
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4. Develop iand ipromote iNigerian ilanguages, iart iand iculture iin ithe 

icontext iof iworld’s icultural iheritage. 

5. Offer idiversified icurriculum ito icater ifor ithe idifferences iin italents, 

idisposition, iopportunities iand ifuture iroles. 

6. Provide itrained imanpower iin ithe iapplied iscience, itechnology iand 

icommerce iat isub-professional igrades. 

7. Provide ientrepreneurial, itechnical iand ivocational ijob ispecific 

iskills ifor iself-reliance, iand ifor iagricultural iindustrial, icommercial 

iand ieconomic idevelopment 

8. Provide iholders ifor ithe iB.E icertificate iand iJunior iArabic iand 

iIslamic istudies icertificate iwith iopportunity ifor ieducation iof ia 

ihigher ilevel, iirrespective iof igender iand isocial istatus, ireligious ior 

iethnic ibackground. 

Truants iwould ineither iachieve ithe iaforementioned ieducational iaims iand 

iobjectives, iacquiring ithe iprerequisite iskills, inor igetting icertificate iof 

iactive iparticipation iin ischooling iif ithe irate iof itruancy iamong istudents 

iis inot ireduced. 
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Causes iand iEffects iof iTruancy 

 i i i i i Researchers ihave iidentified ithe icauses iof itruancy ito ibe 

imultifaceted iOwodunni i2008; iSiziya, i2007 iand iAnimashaun, i2007, 

iidentify ithe ifollowing ias ithe icauses iof itruancy. i 

They iinclude: 

1.  iLateness 

2. Absenteeism i 

3. Lack iof iinterest iin iacademic iwork, i 

4. Peer ipressure 

5. Lack iof iparental isupervision, i 

6. Lack iof iinterest iin ia isubject, i 

7.  iFinancial idifficulties iin ithe ifamily, i 

8. irregular iattendance ito iclasses, i 

9. Single iparenthood, i 

10.  iPoverty, i 

11.  iDrug iproblems 

12.  iNot iliking ischool 
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13.  iHaving ilower igrades iin ithe ischool isubjects 

14.  iDisciplinary iproblems 

15.  iLower irate iof ihomework icompletion i 

16.  iYouth iviolence i(crime) iamong iothers. 

According ito ithe iliterature ireviewed iby ithe iOffice iof iJuvenile iJustice 

iand iDelinquency iPrevention i(OJJDP) ifound icorrelates ibetween itruancy 

iand ifour icategories iof irisk ifactors. 

1. iFamily ifactors i(lack iof isupervision, ipoverty, ialcohol ior idrug iabuse, 

iattitude itowards ieducation). 

2. iSchool ifactors i(school isize, iattitude iof istudents, istaff, iteachers’ 

iinflexibility itowards imeeting idifferent ilearning istyles, iinconsistent 

iprocedure ifor idealing iwith iabsenteeism). 

3. iEconomic ifactors i(employed istudents, isingle iparent ihome, ihigh 

imobility, iparents iwith imultiple ijobs, ilack iof itransportation). 

4. iStudents ifactors i(drug iand ialcohol iabuse, ilack iof iunderstanding iof 

iattendance ilaws, ilack iof isocial icompetence, imental iand iphysical ihealth 

iproblems i(Baker, iSigmon iand iNugent, i2001). i 
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Effects iof iTrauncy 

According ito iHeibrunns i(2007) iliterature ireview ion itruancy ihas 

ia inumber iof iharmful iconsequences inot ionly ifor istudents ibut ialso ifor 

ischools iand icommunities. iHe ifurther istated ithat itruancy iaffects 

iacademic iachievement ithroughout ischool icompared ito inon-truant 

istudents. iStudents iwho iare itruants: ihave ilower igrades, ineed ito irepeat 

igrades imore ioften, ihave ihigh irate iof iexpulsion, ihave ilower irates iof 

isecondary ischool igraduation. iThe ireview ireported ithat isome ischools 

iand idistricts istill iexpel ior i‘push iout’ istudents iwho iare iboth itruants 

iand ilow iachieving, iwhile ithe iremaining istudents ican iraise ithe ischool’s 

ioverall ilevel iof iacademic iachievement i(as imeasured iby igrades, igrade 

ipromotion iand igraduation irates), iit ican ialso ilower ienrolment, iwhich 

idrives ischool ifunding ibased ion iattendance. i 

The iliterature ireview ialso iconcluded ithat itruancy iis ia irisk ifactor 

ifor iother iproblems, iincluding: isubstance iabuse, idelinquency, igang 

iactivity, iserious icriminal ibehaviour i(such ias icar itheft iand iburglary), 

iearly isexual iactivity, idropping iout iof ischool. iAnimashaun’s i(2009) 
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istudy ion icauses iof itruancy ifound ithat ilack iof ireadiness ito ilearn, ilack 

iof imotivation, ithe ifear iof iunknown, ipoor iparenting, imisplaced ipriority, 

ibad irole imodels, iover iindulgence, iexcessive idomestic iwork iand 

ispiritual ifactors icause itruancy iamong isecondary ischool istudents. iThe 

ireasons iadduced iabove ihave ia inegative ieffect ion ithe istudents’ 

ischooling ias isuch iproblems iare idifficult ito icontend iwith. iAccording ito 

iHenry’s i(2007) istudy ion ieffects iof idrug iuse ifound ithat iabout i11% iof 

i8th igrade i(SS1) i istudents iand iabout i16% iof i10th igrade i(SS3) i 

istudents ireported ihaving ibeen itruant iat ileast ionce iin ithe iprevious ifour 

iweeks.. iOwen i(2001) iopined ithat itruancy iand iabsenteeism ican ilead ia 

ichild iinto idrug iaddiction iand iin imost icases istudent’s iabsence ifrom 

ischool iaffects ihis/her iintelligent iquotient i(IQ) iwhich igets iretarded. iHe 

ifurther istated ithat isuch istudent iwould iscore ibelow iaverage iin ihis iclass 

iwork ibecause ihe imissed iall ithe inormal ischool ilessons, iacademic 

itraining iwhich ihe iwould ihave iacquired. iIn iaddition, ithat ihe iwould 

iassociate iwith ibad ipeers iwho iwould ilure ihim iinto icriminal iactivities 

isuch ias istealing, ismoking, icultism, iamong iothers. iIn ifact, ithese iwill 

iincrease ihis iconfidence iin ihis ibad ibehaviour iwhich ieventually ihave 
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iimpacted inegatively ion ihis iacademics. iAlso, ihis ithought iprocess iwill 

iconsist iof inegative iand idebilitating iself-talk. iTruancy iis ia iproblem 

ibecause istudents iwho iare iabsent ifrom ischool icannot ibenefit ifrom ithe 

ivarious iprogrammes ithat ithe ischool ioffers ileading ito ilower iacademic 

iachievements i(Baker iand iJenson, i2000). i iIn ithe isame ivein, iCorey 

i(2008) iobserved ithat itruancy ihas ia ifinancial iimpact ion icommunities 

ithat iare iinvolved iin ifunding ieducation. iHe ifurther istressed ithat itruant 

istudents iare ifrustrated ihence iperpetrate iacts iof ideviance isuch ias 

ifighting, ibullying iand iabsenteeism. iStudents iattempt ito imodel itheir 

ibehaviour ito iwhat irepresent ithe istandard iof itheir ipeer igroup. 

iConsequently, ithe ieffect iof itruancy ihas iserious iconsequences ifor ithe 

iindividual, isociety, ination iand ithe iinternational iworld. iAccording ito 

iAmerican iPsychological iAssociation i(2010), ithe iresearchers iobserved 

ithat itruancy icontributed ito iunemployment iand ipoverty iin ievery icountry 

iin ithat ino ination ican irise iabove ithe idevelopment iof iher ihuman 

iresources. iA istudy ion i169 istreet iyouths iin iIbadan, iNigeria, irevealed 

ithat i47% iof ithem ihad ia ihistory iof itruancy i(Olley, i2006). iThe istudy 

isuggested ithat itruancy iand ibeing ion ithe istreets icontribute ito inonschool 



27 
 

iattendance i(Olley, i2006). iStudies ihave irevealed ithat iadults iwho iwere 

itruants ias iadolescent iwere imore ilikely ito iexperience imarital iproblem, 

ijob iinstability iand isocial imaladjustment iwhen icompared ito itheir 

icounterparts iwho iwere inot itruants i(Henry i& iHuzinga, i2007). 

iHeubrunn i(2007) ifound ithat istudents iwho iare itruants ihave ilow igrades 

iand ihave ilower irates iof ihigh ischool igraduation. iTruancy iaffects inot 

ionly iyouth ibut ialso ithe iadult ithey iwill ibecome. iIf ithe iabove ieffects 

iare inot iproperly ihandled iby iusing iadequate icounselling istrategies iby 

icounsellors iand iintervention iprogrammes, itruants iwould iinvolve iin ihigh 

icrime irate isuch ias irobbery, iprostitution iand iincreased irate iof 

iunemployment. i 

 

Adolescent iand iPeer iGroup iInfluence ion iTruancy 

Studies ihave ishown ithat itruancy iis iat iits ipeak iat iadolescence 

i(Osarenren, i2005, iAPA i2010, iMonrad, i2007, iAlliance ifor iExcellent 

iEducation iFactsheet, i2010). iAdolescence iis iregarded ias ithe iage iof 

i“storm iand istress” iand iis icharacterized iby ia ilot iof iproblems 
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iemanating ifrom ithe ipeculiarity iattached ito ithis iperiod ibetween 

ichildren, ichildhood iand iadulthood i(Omoegun, i2011). iThis istage iis 

igenerally ireferred ito ias ithe imost iturbulent istage iof ihuman 

idevelopment iand icharacterized iby iphysical iand iphysiological ichanges. 

According ito iOsarenren i(2005), iin iterms iof iage igrade iadolescence 

irefers ito ia iperiod ibetween ipuberty iand iadulthood, igenerally iheralded 

iby ia ifinal isurge iof iall iround iphysical igrowth. iThe ichanges iare iusually 

iaccompanied iby ineeds iand, ioften itimes, iconfusing iemotional iresponses, 

ia ibroadening iof isocial ifunctioning, ithat ioccur iso iunevenly ithat iit iis 

idifficult ito idefine ithe iexact ibeginning iand ithe iending iof ithis iperiod. 

iThis icould iexplain ithe ireason ithat ithere iis ino iconsensus iamong 

iauthors ias ito ithe iexact iage iof ion-set iof iadolescence. iOsarenren i(1996) 

iactually ipin-pointed ithat istudents isuffer ifrom ia iconsiderable idegree iof 

ipersonal imaladjustment, itraceable ito iproblems iassociated iwith 

iadolescents. iThese iproblems ias iexplained iin iOmoegun i(2011) iinclude 

isex iproblems, idevelopmental iproblem, iproblem iof isomatic ivariations, 

isocial ieconomic iproblem, iproblems iof iegocentricism, iproblem iof 

inervousness, iintellectual iproblem, iproblem iof iargumentation iand 
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idebating, iproblem iof iaggression, iday idreaming iproblem, isocial iproblem 

iand idelinquency. iSome ibasic iand ifundamental iproblems ithat iconfront 

iadolescents iinclude; iidentity iformation, iphysical iand isexual igrowth, 

idevelopment iof imorals iand ivalues, iquest ifor iindependence, ipeer 

iculture, iadolescent idelinquency, ischool iproblems ilike itruancy iand 

iabsenteeism, ipoor isocial iskills, ivocational ichoice iamong iothers 

i(Osarenren, i2005). iShe iobserved ithat iwhile iadolescents ihave igrappled 

iwith ithe inumerous isubjects ifrom idifferent isubject iteachers, isome imay 

ibe iconfronted iby iemotional idisturbances iemanating ifrom itheir ihomes, 

ischools ipeers iand ithe icommunity. iThese iproblems imay iculminatively 

ilead ito ieducational ideficiencies isuch ias ipoor istudy ihabits, iacademic 

iunder-achievement, ipoor iself iconcept, ilow iself-esteem iand ilack iof 

imotivation ito ilearn. iEventually, iall ithese icomplexities imay ilead ithe 

iadolescent ito igravitate itowards iindiscipline iand idelinquency. iIt iis 

ipertinent ito inote ithat iat iadolescence, iyouth istart ito iorganize itheir 

iemotional ifeelings. iTheir ilimited ilife iexperiences iand idependence ion 

isignificant iothers ido inot imake iit ia ismooth iprocess ifor ithem. iThe 

iresult iis ithat iinstead iof ibecoming istable iand iemotionally iwell iadjusted 
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iindividuals, isome iadolescents istruggle iwith itheir iproblems ialone, ihence 

ibecome ilonely. iSome iof ithe iadolescents ialso iwho iare itruants iinteract 

iamong ithemselves iand ihave iemotional iadjustment iproblems ithat iaffect 

ischool iadjustment iand ischool iperformance. i 

 iResearchers ifound ithat iviolent ibehavior iand idelinquency ihave isimilar 

isocial ipredictors ithat itend ito idrive ifrom ihanging iout iwith ideviant ipeer 

igroups iwhich ihas ia istrong iinfluence ion iadolescent ilives iuniversally. 

iThey ifurther istated ithat isocializing iwithout istable iadult iauthority 

ifigures iin istructured iactivities iat ischool iis ishown ito ilead ito idelinquent 

ilife istyle iamong iadolescents. iStudies ihave ishown ithat itruancy iis iat iits 

ipeak iduring iadolescence i(Osarenren i2005, iForcier iand iGarafalo i2012 

i& iOliha i2014). iThe istage iis ioften ireferred ito ias ithe imost iturbulent 

istage iof ihuman idevelopment ithat iis icharacterized iby iphysical iand 

iphysiological ichanges. i 

 iA istudy ion itruancy ireduction iamong iadolescents irevealed ithat 

istudents iengage iin itruancy idue ito iboredom, ibullying iand ipoor 

irelationship iwith iteachers i(Eastman, iSmall, iCooney i& iConnor i(2007). 

iAdolescence iis iassociated iwith isome icommon iproblem iwhich iif inot 
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iwell imanaged icould icombine iwith iother iissue, ito ilead ito itruancy. 

iEducational iattainment iis ia icrucial ipredictors iof iseveral ihealth irelated 

ilife istyles iand ipremature imortality. iHowever, itruant iadolescents ihave 

ibeen ireported ito iengage iin irisky isocial ipractices, iillicit idrug iwe 

ialcoholic idrinking iand icigarette ismoking i(Henry i2007). iHe iaddress 

ithat ithe iunsupervised itime ithat iadolescents ihave iwhen ithey iare itruants 

iallow ithem ito iinitiate iunhealthy ibehaviour. i 

 iPeer ipressure iis ia istrong isocial iinfluence iamong iadolescent 

istudents. iAccording ito isocial ilearning itheory inorms, ihabitual ibehaviour 

iand ilife istyle iare iinstilled ithrough ithe iprimary isocial igroups iof ifamily 

iand ipeers i(Cherlin, i2008). iViewed iin ithe icontext iof isocial ilearning 

itheory iif ithe isocial icontrols ibased ion ischool isetting ibreak idown, 

istudents itend ito ibecome ivulnerable ito irisk ifactors iand iengage iin 

idelinquent iactivities. iStudents ishare icommon iinterest iamong itheir ipeers 

iwho iassist ione ianother iduring itheir iinteraction. iNakpedia, i(2012) 

iobserved ithat ichildren iirrespective iof itheir iage ishould ibe ithought isex 

ieducation iduring ithe iearly istages iof idevelopment ito iprevent inegative 

ipeer ipressure. iGenerally, istudents ineed iguidance ito iprevent inegative 
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ipeer ipressure iwhile ithey iengage iin ipeer irelationship. iAnimashaun 

i(2005) ideclared ithat iit iis ieasier ifor istudents ito iyield ito ithe ipressure 

ifrom itheir ipeers ithan ito iobey itheir iteachers iand ischool iauthority. iIn 

ithe isame ivein, iBaker i& iJenson i(2000) ilamented ithat ithe iweak ischool 

irules iand ipeer igroup iculture icontributed ito ihigh irate iof itruancy iamong 

istudents. iResearch ihas ishown ithat isome istudents ilack iassertiveness 

iskill ito iengage itheir itruant ipeer ihence icould inot imotivate iother 

istudents i(Reid, i2002). iHe ifurther istated ithat ithe ipoor irelationship 

ibetween iteachers iand istudents ierode istudent’s iself-esteem. iTo ifurther 

iaggravate ia ibad isituation. iMayer i(2003) istressed ithat isome iadults iact 

ias iwrong irole imodels ito ithe iadolescent istudents ihence iinfluence ithem 

inegatively. iA iwell ibehaved istudent iassociates ifreely iamong ipeers ibut 

ian ianti-social istudents iwould ibe irejected iamong ihis ifriends iand 

iclassmates. i 

Gender iand iTruancy 

The irole iof igender iin ieducational ioutcome iis ia icommon 

idiscourse iin iresearch. iThe iimpact iis ibeing iexamined iin imost iacademic 
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iissues iranging ifrom iregular ischool iattendance, iacademic iachievement, 

iperformance, ischool ienrolment, iretention, itruancy iamong iothers. iIn 

iNigeria itoday, ithe imale istudents iare iconsidered i8% iless ilikely ito 

igraduate ithan ifemale istudents iand ithe igap iis ias ilarge ias i14% ibetween 

imale iand ifemale iamong iAfrican-American istudents i(Monrad, i2007). 

iAccording ito iNeed iAssessment ion iMillennium iDevelopment iGoals 

i(MDGs) i(2010) iin iNigeria, ithe igross ienrolment iby igender ishows ithat 

imale ienrolment ihas ibeen iconsistently ihigher ithan ithe ifemales iby i6% 

ion ithe iaverage isince ithe iyear i2000. iFurthermore, istudents iwho iare 

itruants iare ilikely ito istay iaway ifrom ischool ias ia iresult iof ipoverty. i 

Alika iand iEgbochukwu i(2009) iconducted ia idescriptive isurvey ion iwhy 

igirls idrop iout iof ischool iin iEdo iState iand iits iimplication ifor 

icounselling. iThe ipopulation iof ithe istudy icomprised iall igirls iwho 

idropped iout iof ischool iand ireenrolled iin ischools iin iEdo iState. iThe 

isample icomprised ifour iprimary ischools, ifour isecondary ischools iand 

iskill iacquisition icentres iin iBenin iCity. iA icheck ilist ion ireasons ithat 

ithey iare itruants ihence idrop iout iof ischool iwas iused ifor idata icollection 

iwhile ithe ianalysis iwas idone iusing ipercentage. iThe iresult irevealed ithat 
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ipoverty ihad ithe ihighest ipercentage iof i53% iwhile ideath iof iparents, 

ipregnancy, iill ihealth iand iinadequate iteaching ihad ithe ileast ipercentage 

iof i11% iamong iothers. iThey irecommended ithat icounsellors ishould 

iidentify iindigent istudents iwho iare itruants iand iare iprone ito idrop iout 

iof ischool ias ia iresult iof ipoverty iand ihelp inegative isome iform iof 

ischolarship ior ifinancial iassistance ifor ithem. i 

A istudy iof igender idifferences iin isocial isupport iinvestigated ithe ieffect 

iof ifamily istructure ion ibehavioural ioutcomes. iThe ifindings irevealed 

ithat igender iplays ia ikey irole iin ithe iprediction iof ibehavioural iproblems 

iin ithe ihome i(Neff i& iKarney, i2005). iGesinde i(2004) iobserved ithat 

iboys iat iany ilevel iof ieducation iexhibit itruancy imore ithan ithe igirls. 

iNwankwo iand iOnyali i(2011) iin ia isurvey ion itruancy iand idropping iout 

iof ischool irevealed ithat iin iNigeria, iboth igender iexhibited isimilarity iin 

itruancy irate iand idropping iout iof ieducational iopportunities. iIt iis 

iobvious ithat iboth imale iand ifemale iadolescent istudents iengage iin 

itruancy ibecause ithey ifeel ithe isense iof ibelonging. 
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School iEngagement iand iTruancy 

 i School iengagement iis ia imulti-dimensional iconstruct iwith ilittle 

iconsensus ion iits idefinition ibecause ithere iare imultiple ilayers iand 

iaspects iof iengagement. iFinn i(1989) idefines ischool iengagement ias ia 

imulti-dimensional iconstruct ihaving ia ibehavioural icomponent itermed 

iparticipation iand ian iemotional ior ipsychological icomponent itermed 

iidentification. iFrederick, iBlumenfield iand iParis i(2004) iclassified 

iengagement iinto ithree i– ibehavioural, iemotional iand icognitive. 

iAnderson, iChristenson, iSinclair iand iLehr i(2004) iand iAppeleton, 

iChristenson, iKim i& iReschly i(2006) idivide iengagement iinto ifour i– 

ibehavioural, iacademic, icognitive iand ipsychological iwith imultiple 

iindicators ifor ieach isub itype. iAs ia iresult iof ithis ioverlap iin ithe 

iclassification iof idifferent iaspects iof iengagement, ithis istudy iviews 

iengagement ias iall icovert iand iovert iindicators ithat ireflect ia istudent’s 

ifeelings iand ibehaviour itowards ihis iacademic i(personal icommitment ito 

ilearning) ias iwell ias ihis irelationship iin ithe ischool ienvironment i(with 

ipeers, iteachers iand iother iadults). iThis istudy iviewed iengagement ias ia 

istudent’s ibehaviour itowards ihis iacademic i(personal icommitment ito 
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ilearning) ischool ienvironment i(with ipeers, iteachers iand iother iadults). i 

iIn itheir iview, iPatrick, iRyan iand iKaplan i(2007) istressed ithat iwhen 

istudents ifeel ia isense iof iemotional isupport ifrom iteachers iand ipeers, 

ithey iare iencouraged ito idiscuss itheir iwork. iIn iaddition, ithe istudents 

iare imore ilikely ito iuse iself-regulatory istrategies ito iengage iin itask 

irelated iinteraction. iTheir istudy ialso irevealed ithat iemotional 

iengagement iis iabout i“appeal” ibased ion ipositive iand inegative ireaction 

iof iteachers iand istudents ithat iinfluence iwillingness ito iwork. iBased ion 

ithis ipremise, ithe ischool imust ibuild ia isense iof icommunity iamong ithe 

istaff iand istudents, ito ienable iat-risk istudents ifeel ithat ieducators ihave 

ia igenuine iinterest iin ithem. i 

Finally, ithe istudents ineed ito ibe icared ifor iand irespected ifor 

iimproved iperformance iin ithe ischool iwork. iThere iis igeneral iagreement 

ithat ischool iengagement iproduces ipositive ischool ioutcome. i iPatrick, 

iRyan iand iKaplan i(2007) ifound ithat iwhen istudents ifeel ia isense iof 

iemotional isupport ifrom itheir iteacher, iacademic isupport iform itheir 

ipeers, iand iare iencouraged ito idiscuss itheir iwork, ithey iare imore ilikely 

ito iuse iself-regulatory istrategies iand iengage iin itask irelated iinteraction. 
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iSimilarly, iHunters i(2005) inoted ithat istudents ithat ihave ia ipositive 

iconnection ito ithe ischool ihave iimproved iself-esteem iand iare iless ilikely 

ito iengage iin iinappropriate ibehaviour. iAs isuch, ithe ischool imust ibuild 

ia isense iof icommunity iamong ithe ifaculty, istaff, istudents iand imake 

iteachers ifeel ithat ieducators ihave ia ivested iand igenuine iinterest iin 

ithem. iThey ineed ito ifeel icared ifor iand irespected. iOpen icommunication 

iand ia ishared ivision ihelp ito ibuild ia isense iof itrust iamong ithe istudents 

iand ieducators. iSeveral ischolars isuggest ithat istudents’ iemotional 

iengagement iis irelated ito ithe idecision ito idrop iout iand ithat ialienation, 

ia ifeeling iof iestrangement ior isocial iisolation icontributes ito ithe itruancy 

iproblem. iFindings ifrom iTeujillo, i(2006) irevealed ithat inearly iall ithe 

iinterventions ishowed ievidence iof ieffectiveness iin itheir ireview ihad ia 

istrong ifocus ion iengaging istudents iin ischool iand ilearning. iStudent 

iengagement ihas iemerged ias ia ikey iingredient iof ieffective itruancy 

iprevention iprogrammes iand istrategies. iGlanville iand iWildhagen i(2006) 

iobserved ithat idespite ithe igrowing ibody iof itheory iand iresearch ion ithe 

iconsequences iof ischool iengagement, ithere iwas istill ia igood ideal iin ithat 

iarea ito ilearn. iAccording ito ithem, ione ilimitation iof icurrent istate iof 
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iknowledge iwas ithat iof inot ihaving ia ifirm igrasp iof iwhich iaspects iof 

iengagement iare imost icrucial iin ipromoting iacademic isuccess. iA isecond 

ilimitation iwas ithat imost istudies iof ithe irelationship ibetween 

iengagement iand iachievement ido inot iallow ifor ithe iplausible iinfluence 

iof iachievement ion iengagement. iA ithird ilimitation iwas ithat ifor iall iof 

ithe iemphasis ion ithe iimportance iof iengagement ifor idisadvantaged 

iminority iyouth, iscarcely iany istudies icompared ithe iinfluence iof 

iengagement iacross iracial iand iethnic igroups. iThey ihowever iused 

inational irepresentative idata ito iestimate ilongitudinal imodels ievaluating 

ithe ieffects iof iprior iengagement ion ieducational ioutcome iand iof iprior 

iachievement ion ifuture iengagement. iThey ifound ithat ibehavioural 

iengagement ireduces ithe ilikelihood iof itruancy, iwhile ipsychological 

iengagement iand itime ispent ion ihomework ipositively iinfluence 

iacademic iachievement. iTheir iresult ialso isuggested ithat iprior iacademic 

iachievement ipositively iaffects ibehavioural iengagement iand itime ispent 

ion ihome iwork. iThey ihowever iobserved ino idifferences iin ithe ieffects 

iof iengagement ion ieducational ioutcome ibetween iracial iand iethnic 

igroups. i iHunter’s i(2005) iin ihis isubmission, inoted ithat ialthough imost 
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itheories idraw iupon ithe iconstruct iof ischool iengagement iin itheir 

iconceptualization iof ithe idropout iprocess, iresearch iaddressing iits 

ihypothesized iprospective irelation iwith itruancy iremains iscarce iand idoes 

inot iaccount ifor ithe iacademic iand isocial iheterogeneity iof istudents iwho 

ileave ischool iprematurely. i 

Parental iInvolvement iand iTruancy i 

 i i Parental iinvolvement irefers ito iparents’ ibehaviour irelated ito ithe 

ichild’s ischooling ithat ican ibe iobserved ias ithe imanifestation iof itheir 

icommitment ito itheir ichild’s ieducational iaffairs i(Lopez, i2001). 

iAccording ito ithis idefinition, ithe ieffect iof iparents’ iinvolvement iwill ibe 

inoticed ias ithey iplay itheir iroles ito ithe ischool iand istudents ifor ibeing 

idiligent. iIn iaddition, ithese isupports igiven ito ithe ichildren iwill ienable 

ithem iwork iharder iin itheir istudies, iscore igood igrades iand ihigh 

iacademic iperformance. iThey ifurther ihighlighted ithe ibehaviour ias ibeing 

ia imember iof iparents/teachers iassociation, ivolunteering iin ischool, 

ihelping iwith ihome iwork, idiscussing ischool iactivities iwith ithe ichild, 

imonitoring ichild’s ischool iprogress, iencouraging iand irewarding igood 

igrades, imodelling ireading ibehaviour, icontacting ithe ischool iin icase iof 
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iproblems, imonitoring ithe ichild’s iout-of-school iactivities iand italking 

iregularly iwith ithe ichild. iThere iis ian iabsence iof ia iclear idefinition iof 

iparental iinvolvement iconstruct ibecause iof ithe icomplexity iand 

imultidimensionality iof iits iconcept. i(Fantuzzo, iDavis iand iGinsberg, 

i2005). iThey ioutlined iillustrative iexamples iof ithese iparents’ ibehaviours, 

ipresented iin ithe iempirical iliterature ito iinclude: iattending iparent-teacher 

iconferences; ibeing ia imember iof ia iPTA, ivolunteering iin ischool, 

ihelping iin ithe iclassroom, ihelping iwith ihomework, idiscussing ischool 

iactivities iwith ithe ichild, imonitoring ichild’s ischool iprogress, 

iencouraging iand irewarding igood igrades, ireading ito/with ithe ichild, 

imodelling ireading ibehaviour, itaking ithe ichild ito ithe ilibrary, icontacting 

ithe ischool iin icase iof iproblems, imonitoring ithe ichild’s iout-of-school 

iactivities, iand italking iregularly iwith ithe ichild. ifollowing ia ispecific iset 

iof irules ito idiscipline ithe ichild i(Mcwayne, iHampton, iFantuzzo, iCohen 

iand iSekino, i2004), ibeing ihome iwhen ithe ichild ireturns ifrom ischool, 

ilimiting ithe iamount iof itime ifor igoing iout iwith ifriend iand iwatching 

ithe ichild iin isports iand itaking ithe ichild ito icultural ievents iBaker iand 

iDenessen, i(2007). iAssociated imore igeneral iparenting ibehaviour i(i.e. 
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iauthoritative iparenting) iwith ithe ihighly iinvolved iparent. iAccording ito 

ithem, iapart ifrom iobservable ibehaviour, iparent iinvolvement ihas ialso 

ibeen iconceived ias ia iset iof iparental ibeliefs, iattitudes iand ivalues, 

ivarying ifrom isimply iknowing iwhere ithe ichild iis iand iknowing ithe 

ichild’s ifriends, ito iparents’ ienthusiasm, iparents’ ibeliefs ithat ithey ishould 

itake ian iactive irole iin itheir ichildren’s ieducation, ieducate itheir ichildren 

ito ibecome igood icitizens, ihave ihigh iaspirations ifor itheir ichildren iand 

ihave ia ipositive isense iof iefficacy ifor ihelping ithe ichild ilearn, ibesides 

itheir iperception iof iinvitations ito iinvolvement ifrom ithe ischool, iteacher 

iand ithe ichildren i(Hoover-Dempey, iWorker, iSandlert, iWetsel, iGreen, 

iWilkins iand iClosson i2005). iThey iconcluded ithat ithe iscope iof iparent 

iinvolvement ican ivary ifrom ia inarrow iperspective, idefining iparent 

iinvolvement ias iparent iinvolvement iactivities iat ischool, ito ia ibroad 

iperspective, ialso iincluding iparenting ibehaviour iat ihome iand iparents’ 

iattitudes itowards itheir ichild’s ischooling. iBakker iand iDenessen i(2007) 

ialso ipointed iout ithat ithere iare ivarieties iof imeasures, imethods iand 

ioperationalization iof iparental iinvolvement iin iliterature. iAccording ito 

ithe iresearchers, ia irecent ireview iof ithe iimpact iof iparental iinvolvement 
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ion ipupil iachievement. iIn ia istudy, iEkpo iand iAjake i(2013) iinvestigated 

ithe iinfluence iof ifamily isocio ieconomic istatus iand ieducational ilevel iof 

iparents ion idelinquency iamong isenior isecondary ischool istudents iin 

iBenin icity, iEdo istate iNigeria. iThis istudy iillustrated ithe iimpact iof ithe 

ifamily ion ithe ibehaviour iof istudents. iIt iwas ia isurvey iresearch iwith ia 

irandom isample iof i600 istudents idrawn ifrom ia itarget ipopulation iof 

i2,640 isenior isecondary ischool istudents iin ithe istudy iarea. iThe istudy 

iused iindependent it-test ito ianalyze idata igenerated ion ifamily 

isocioeconomic istatus iand iAnalysis iof iVariance i(ANOVA) ito ianalyze 

idata igenerated ion ithe ieducational ilevel iof iparents. iThe iresult iof ithe 

ianalysis ishowed ithat ifamily isocio ieconomic istatus iand ithe ieducational 

ilevel iof iparents isignificantly iinfluences istudents’ idelinquency isuch ias 

itruancy. 

Apebende, iAkpo, iIdaka iand iIfere i(2010) iunderscoring ithe iimportance 

iof iparental iinvolvement iin ischool isuccess icarried iout ia isurvey ito 

idetermine iparental iinvolvement iin itheir ichildren’s ieducation ias ian ion 

ipass ion ithe ieffective ination’s iimplementation iof ithe iUBE. iThe 

iinstrument iused iwas ia i14 iitem iParents/Guardians iInvolvement 
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iQuestionnaire iwhile ithe idata ifor ithe istudy iwas iderived ifrom i500 

iparents/guardians iin iBenin icity, imunicipality iof iBenin icity, iEdo iState. 

iUsing ithe ione isample imean i(population it-test) iand ithe iindependent it-

test, ithe ihypotheses itested irevealed ithat iparental iinvolvement iin itheir 

ichildren’s ieducation iwas isignificantly ilow iand ithat ifemale iparents 

iwere imore iinvolved iin ithe ieducation iof itheir ichildren iand iwards. iThey 

iobserved ithat iparental iinvolvement iin itheir ichildren’s ieducation iwas 

inecessary ifor ieffective ination’s iimplementation iof iUBE, iand 

irecommended ithat ithe ischool icounsellors ishould iorganize ian iawareness 

iworkshop ifor ithe iParents/Teachers iAssociation ito iimprove itheir 

iunderstanding iof ithe idiverse iways iparents icould ibe iinvolved iin ithe 

ieducation iof itheir ichildren. iThe icounsellors iwere iadvised ito icounsel 

ithe iparents ion ithe ineed ito: 

1. iVisit ischools ito ifind iout iabout ithe iprogress iof itheir ichildren. 

2. iHelp ithe ichildren iwith itheir itake ihome iassignments iso ithat ithese 

icould ibe iproperly idone. 

3. iProvide ifunds ifor ithe irenovation iof idilapidated ibuildings ior iprovide 

iany ihelp iin ithe ischool. 



44 
 

4. iEnsure ithat itheir ichildren igo ito ischool ion itime, iregularly iand 

iprovide ithem iwith irequired ischool imaterials. 

5. iVisit ischool iand ipresent italks ion itopics iof iinterest ito ithe ichildren. 

6. iWork iin ico-operation iwith iteachers ifor ithe igood iof itheir ichildren. 

Ho iSui-Chu i& iWillms i(2010) iin itheir istudy iexamined iwhether 

ivariations iin ilevels iof ischool iachievement iare irelated ito ifour itypes iof 

iparent iinvolvement: 

1. Home idiscussion, i 

2. Home isupervision, i 

3. School icommunication iand i 

4. School iparticipation. i 

The istudy ishowed ithat iparent iinvolvement imade ia isignificant iand 

iunique icontribution ito iexplaining ithe ivariation iin ichildren’s iacademic 

iachievement iregardless iof iparental ibackground. iThe iresults irevealed 

ithat ithe iassumption ithat iparents ifrom iethnic-minority igroups iparticipate 

iless ithan iwhite iparents iwas inot iso iand ithat idifferences iin ithe 

iinvolvement iof iparents iof imale iand ifemale istudents iwere ipronounced. 
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iBased ion ithe ifindings iof ithe istudy, ithe iauthors isuggested ithat ischools 

imay ibe iable ito imake igains iin istudent iachievement iby igiving iparents 

iconcrete iinformation iabout iparenting istyles, iteaching imethods, iand 

ischool icurricular. iIt isuggested ithat ifurther iresearch iis ineeded ito 

iexamine ithe ieffects iof ia iparticular ipolicy iand iprogrammes ithat isupport 

iparent iinvolvement iand ihome ilearning. iParental iparticipation ican ibe 

iinfluenced iby iparents, iteachers iand istudents. iSimilarly, iMacfarlane 

i(2008) ifound iparental iparticipation iin ia ichild’s ieducation ito ibe 

iessential ifor ieffective iteaching iand ilearning. iThe isuccess iof ia ichild 

ican ibe iassessed ithrough ithe imother’s ipsychological ifunctioning iand 

ithe iquality iof ithe ihome ienvironment. iAccording ito iCherlin i(2008), ithe 

ilow isocio-economic ibackground iof istudents iis ia ipredictor iof ipoor 

iacademic iperformance. iThus, istudents iwho icome ifrom ipoor ihomes 

ifind iit idifficult ito icope iwith ithe ichallenges iat ischool. i 

Combating iTruant iBehavior 

 i i There iare ia iconsiderable inumber iof istrategies iand iinterventions 

ithat ihave ibeen iemployed ito icombat itruancy. iZhang i(2007) 

irecommends iinstructional, ibehavioral, iand icommunity ibased 
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iinterventions, iand ihas iadvocated ifor ia iprogram ititled iCheck iand 

iConnect, iwhile iHenry i(2007) isupports ithe ifamily iand iinstructional 

iintervention iapproaches. iDeSocio2007) iinitiated ia imentor iintervention 

iprogram iwhereas iReid i(2006) iinvestigated ia ifive-tiered iintervention 

iapproach ititled iSchool iBased iScheme i(SBS) ipiloted iin ithe iUnited 

iKingdom i(UK). iEach iof ithe iafore imentioned istrategies iand 

iinterventions ihave iexhibited iat ileast iminimal isuccess iwithin ithe 

ischools ithey iwere iinitiated. iWhat iif ithe isuccessful icomponents iof ithe 

iprevious istrategies iand iinterventions iwere iselected iand icombined iwith 

ione ianother ito ibe iused ias ia isingle iforce ito icombat ichronic iillegal 

iabsenteeism? iWould ithis ibe ipossible? iCould iindividual iparts ibe 

idissected iand ithen iput iback itogether ilike ia ipuzzle ito icreate ithe 

iultimate itruancy icombatant? i“Direct iinstruction,” ior ian iinstructional 

iapproach ithat iplaces ian iemphasis ion ithe idrill iand ipractice itechnique 

ithroughout iscripted, irehearsed, iand ifast-paced ilessons, iis ia ikey iphrase 

iused iin iinstructional iintervention. iThis iis iespecially iuseful iin ireading 

iand imath iclasses iwhere istudents ican ireceive iimmediate ifeedback. 

iFurthermore, iteacher ipraise iand ireinforcement ihas iempirical isupport ifor 



47 
 

iincreasing ion-task ibehavior iand idecreasing iinappropriate ibehaviors 

i(Zhang, i2007). iThrough iinstructional iintervention, ihabitually iabsent 

istudents iare iencouraged ito iattend ischool ithrough ipraise. iHowever, iI 

ido inot ibelieve ithat ithe iinstructional iintervention iapproach iwill ibe 

ienough iin iand iof iitself ito ieliminate, ior iat ithe ivery ileast idecrease 

ichronic iunexcused iabsenteeism. iNevertheless, ithe istrategy ielicits 

iempirical isupport ifor iincreasing ion itask ibehavior; itherefore, idirect 

iinstruction icould ibe ione icomponent iused iin ithe ifight iagainst itruancy. 

i 

 i Positive iBehavior iSupport i(PBS) iand iFunctional iBehavior 

iAssessment i(FBA) iare itwo iexamples iof ibehavioral ibased iinterventions. 

iPositive iBehavior iSupport iincorporates iseveral iempirically iproven 

ipractices iinto ia icontinuum iof isupports ifor istudents iwith ichallenging 

ibehaviors iand ithese isupports ican ieither ibe iuniversal iand ischool iwide 

ior imore iintensely ifocused ion ithe iindividual i(Zhang, i2007). i 

Functional iBehavior iAssessment iis ian iexample iof ia imore 

iindividual ibased iintervention, iand iis ia iprocess iin iwhich iinformation iis 

igathered iabout ithe ifunction iof ithe istudent’s ibehavior. iThis ican ibe 
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iused ito imaximize ithe ieffectiveness iand iefficiency iof ithe istudent’s 

ibehavioral isupport(s) iand iself-management. iThis iprocess igenerally 

iinvolves iself-monitoring, iself-evaluation, iand ipositive ireinforcement. 

iMoreover, ithis iprocess iis iintended ito iteach istudents ito itake 

iresponsibility ifor itheir isocial ibehavior iand iacademic iperformance. iThe 

iPBS iand iFBA ialso iprovide ia ipaper itrail ineeded ito iprove ithat isteps 

ihave ibeen itaken iin ian iattempt ito iimprove istudent ibehavior, iand imore 

ispecifically iin ithis icase, i 

student iattendance. i 

 i i i Abolish iChronic iTruancy iNow i(ACT iNow) iand iTruancy 

iReduction iDemonstration iProgram i(TRDP) iare itwo ipopular 

icommunity- ibased iinterventions. iThese iprograms ibuild ion ithe istrengths 

iand iresources iin ilocal icommunities ito itarget itruancy iand ioffer 

iincentives ito istudents iand itheir ifamilies ifor iattending ischool. iThese 

icommunity-based iinterventions iinclude imentoring, iintensive ifamily 

iinterventions, icase imanagement ior idiversion iprograms, iwelfare 

irestrictions ias ian ieconomic isanction, iand iexpanding ipolice iauthority 

i(Zhang, i2007). iZhang istates ithat iattendance iimproves iwhen istudents 



49 
 

iare igiven iawards, icommunication iwith ifamilies iis istrong, iparents iare 

iassigned ia icontact iperson iat ischool, iand iafter ischool iprograms iare 

imade iavailable ito istudents. iHowever, iit ibecomes iobvious ithat iif ithe 

ientire icommunity iis inot iinvolved i(e.g. iparents, ieducators, ilaw 

ienforcement, ijuvenile iand ifamily icourt ijudges, isocial iservices, ietc), ithe 

iprogram iwill inot ibe isuccessful iin ipreventing, idecreasing, ior 

ieliminating itruancy. iStill, iit iis iof ivalue ito iprovide ithe icommunity iwith 

ian iopportunity ito ibecome iinvested iin iits iyouth iand ithe ischool’s ifight 

iagainst itruancy. i 

Check iand iConnect iis ia idropout iprevention iand iintervention 

imodel ithat iwas ideveloped ito iencourage imiddle ischool istudents ithat 

iwere iat irisk ifor idropping iout iof ischool ito iremain iengaged iin ischool 

iand ion itrack ito igraduate i(Zhang, i2007). iIn ithis imodel, ian iassigned 

iindividual imonitors istudent ilevels iof iengagement ion ia idaily ibasis 

iusing imultiple irisk ifactors isuch ias itardiness, iskipping iclasses, 

iabsenteeism, ibehavior ireferrals, idetention, isuspensions, igrades, iand 

iaccrued icredits. iThis iassigned iindividual iis iresponsible ifor iensuring 

ithat ia istudent iis iactually iconnecting iwith ithe ischool iand iis iindeed 
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iparticipating iin ithe ilearning ienvironment. iThis iis ithe iCheck iaspect iof 

ithe iprogram. iIn ithe iConnect iportion iof ithe iprogram, ithe iassigned 

iindividual iuses ithe iindicators imentioned iabove ito iconnect ithe iat irisk 

istudent ito ieither ibasic ior imore iintense iinterventions. iThe ibasic 

iinterventions iinclude isharing igeneral iinformation iabout ithe imonitoring 

isystem iwith ithe istudent, iproviding iregular ifeedback ito ithe istudent 

iabout ihis iprogress iin ischool, iregularly idiscussing istaying iin ischool iand 

iits iassociated ibenefits, iand iproblem isolving istrategies ithat ican ibe iused 

ito iexamine ithe ipotential irisk ifactors ithat ithe istudent imay ibe 

iexhibiting. iAn iexample iof ia imore iintensive ibased iintervention iwould 

ibe ithat iof ithe iFBA, iwhich iwas idiscussed iearlier. iThis iprogram iwould 

ibe iexcellent ifor ichronically iabsent istudents ibecause iit iallows ifor ithe 

ifostering iof ian iadult-student irelationship ibased ion ihuman iinteractions 

iand iconnections. iIt iallows ifor ithe istudent ito imake ia icommitment inot 

ionly ito ihimself, ibut ialso ito ia ifellow ihuman ibeing. 

Summary iof iLiterature iReview 
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This ichapter ireviews ithe irelated iliterature ithat ihave idirect ibearing ion 

ithis istudy. iThe ireview ilooks iat ithe iconceptual iframework, ithe icauses 

iand ieffects, iadolescence iand ipeer iinfluence, igender iand itruancy, 

iparental iinvolvement ias iwell ias ischool iengagements iand ienvironmental 

iinfluence. iThe istudy ialso ilooks iat ithe iways iof icurbing ior icombating 

itruancy. i 

 

 

 

CHAPTER iTHREE 

METHODOLOGY 

This ichapter idescribes ithe iprocedures ithat iwill ibe iused ifor ithis istudy 

iand iit iis iorganized iunder ithe ifollowing isub-headings: 

❖ Research iDesign iof ithe iStudy i 

❖ Population iof ithe iStudy 

❖ Sample iand iSampling iTechnique 
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❖ Research iInstrument 

❖ Validity iof ithe iInstrument 

❖ Reliability iof ithe iInstrument 

❖ Method iof iData iCollection 

❖ Method iof iData iAnalysis 

Research iDesign 

 The istudy iadopted ithe icorrelation iresearch idesign. iGay i(1996), 

ipoints iout ithat icorrelation iresearch idesign iattempts ito idetermine 

iwhether, iand ito iwhat idegree, ia irelationship iexist ibetween itwo ior imore 

iquantifiable ivariables. 

Population iof ithe iStudy 

 The ipopulation iof ithe istudy icomprise iof iFive i(5) iselected isenior 

isecondary ischool iin iOredo i iLocal iGovernment iArea iof iEdo iState iout 

iof iwhich ia ipopulation iof ione ihundred iand ififty i i(150) istudents iwill 

ibe irandomly iselected ifor ithe istudy. 

Sample iand iSampling iTechnique i 
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The isample ifor ithe istudy iconsists iof ione ihundred iand ififty i(150) 

istudents iwhich iis i4.18% iof ithe itotal ipopulation istudents ifrom ifive i(5) 

isecondary ischools iin iOredo iLocal iGovernment iArea iof iEdo iState. iThe 

isimple irandom isampling itechnique iwas iused iin iselecting ithe ischools 

ifrom ithe ithirteen ipublic isecondary ischools iin iOredo iLocal iGovernment 

iArea iof iEdo iState. i iThirty i(30) istudents iwill ibe iselected ifrom ieach 

ischool iwith ithe iuse iof ipurposive irandom isampling itechnique. i i 

Research iInstrument 

The iinstrument ithat iwill ibe iused iin igenerating idata ifor ithis istudy 

iis ithe iquestionnaire. iThe iquestionnaire iwhich iwas idesigned iby ithe 

iresearcher iand iconsist iof itwo isections i(A i& iB). iSECTION i“A” iwas 

idesigned ito icover ithe idemographic iinformation iof ithe irespondents, 

iwhile iSECTION i“B” icovers ithe iresearch iitems ithat iwas iraised ifor ithe 

istudy. 

Validity iof ithe iInstrument i 

Before ithe iadministration iof iquestionnaire, iit iwill ibe igiven ito ithe 

iproject isupervisor iand ione iother ilecturer iin ithe iFaculty iof iEducation 
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ifor icorrection iand isuggestions. iThe icorrections iand isuggestion imade 

iby ithem iwill ibe iincorporated iin ithe ifinal idraft iof ithe iinstrument. i 

Reliability iof ithe iInstrument 

 In iorder ito iascertain ithe ireliability iof ithe iinstrument, iit iwill ibe 

iadministered ito itwenty i(20) istudents iselected ifrom ithe ipopulation ibut 

iexcluded ifrom ithe imain istudy. iData icollected iwere ianalyzed. i 

Method iof iData iCollection i 

The iadministration iof ithe iquestionnaire iwill ibe ipersonally icarried 

iout iby ithe iresearcher iby igiving iout ithe iquestionnaire iforms ito ithe 

istudents iindividually iand icollecting ithem iback ion ithe ispot, iin iorder ito 

iensure ithat ino iitem iis imissing. 

Method iof iData iAnalysis 

Likert-type iquestionnaires iwill ibe iused ito icollect idata. iThe 

iquestionnaire iwill ibe iused isince ithe istudy iwill ibe imainly iconcerned 

iwith ivariables ithat icould inot ibe idirectly iobserved ior imanipulated. iThe 
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iresponses ito ithe iquestionnaire iitems iwill ibe ianalyzed iusing isimple 

ipercentage. 

 

 

 

 

 

 

 

 

CHAPTER iFOUR 

PRESENTATION iOF iRESULTS iAND iDISCUSSION iOF 

iFINDINGS 



56 
 

This ichapter ipresents icomputation iand ianalysis iof idata igathered 

ithrough ithe iuse iof ithe iquestionnaire idistributed ito ithe irespondents. iIt 

ialso ihas ithe idiscussion iof ifindings 

Presentation iof iDemographic iData i 

Table i1: iGender iDistribution 

Items  Frequency Percentage 

Male i 48 32.0% 

Female i 102 68.0% 

TOTAL 150 100 

 

Gender iDistribution: iFrom ithe itable iabove, iit ican ibe iseen ithat i32% 

iof ithe irespondents iare imale istudents iwhile i68% iof ithe irespondents iare 

ifemale. iThis ishows ithat imajority iof ithe irespondents iare ifemale 

istudents. 
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Table i2: iAge iDistribution 

Age iDistribution Frequency Percentage 

12-14 iyears i 7 4.7% 

15- i17 iyears 

18 iyears iand iabove 

11 

132 

7.3% 

88% 

TOTAL 150 100 

  

Age iDistribution: iThe iage idistribution iindicated ithat imajority iof ithe 

isampled irespondent’s iage i132 i(88%) ifalls ibetween ithe iage igroup iof 

i18 iyears iand iabove. iThis iwas ifollowed iby irespondents iin ithe iage 

igroup ibetween i15-17 iyears i11 i(7.3%) iwhile i12 i- i14 iyears iwere i7 

i(4.7%). 

Table i3: iReligion iDistribution 

Items  Frequency Percentage 

Christianity i 132 88% 

Islam i i i 18 12% 
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TOTAL 150 100 

 

Religion iDistribution: iFrom ithe itable iabove, iit ican ibe iseen ithat i88% 

iof ithe irespondents iare iChristians iwhile i12% iof ithe irespondents iare 

iIslam’s. iThis ishows ithat imajority iof ithe irespondents iare iChristians. 

Table i4: iClass iDistribution 

Age iDistribution Frequency Percentage 

SS i1 i 86 57.7% 

SS i2 

SS i3 

49 

25 

25.6% 

16.7% 

TOTAL 150 100 

  

Class iDistribution: iThe iclass idistribution iindicated ithat imajority iof ithe 

isampled irespondent’s iare iin iSS i1, i86 i(57.7%). iThis iwas ifollowed iby 
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irespondents iin ithe iSS i2 iclass i(25.6%) iwhile iSS i3 ihad ithe ilowest 

irespondents iof iabout i(16.7%). 

 

 

SECTION iB 

Research iQuestion i1: iWhat iare ithe iInfluence iof iTruancy ion 

iAcademic iPerformance iof iSecondary iSchools? i 

Table i5: iInfluence iof iTruancy ion iAcademic iPerformance iof 

iSecondary iSchool 

 ITEMS SA 

(%) 

A 

(%) 

SD 

(%) 

D i i i i i i 

i i 

(%) 

Total 

 i i i i(%) 

1 Truancy iin iSecondary iSchool ireduces 

ithe iquality iof iSecondary iSchool 

iEducation 

72 

48% 

36 

24% 

25 

16.7% 

17 

11.3% 

150 

100% 

2 Truancy iresult i iin ipoor iAcademic 

iperformances iof ithe istudents 

74 

49.3% 

51 

34% 

20 

13.3% 

5 

3.4% 

150 

100% 
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Data iin iTable i5 ishows ithat i72 irespondent irepresenting i48% iof 

ithe irespondent istrongly iagreed ithat itruancy iin isecondary ischool 

ireduces ithe iquality iof isecondary ischool ieducation, i24% iequally iagreed 

ito ithe istatement, iwhile i25 iand i17 irespondents istrongly idisagreed iand 

idisagreed ito ithe iassertion. 

74 irespondents istrongly iagreed ithat itruancy iresults iin ipoor 

iacademic iperformances ipupils iof ithe istudents, i51 i(34%) iare iin 

iagreement iwith ithe iassertion, i20 iand i5 irespondent istrongly idisagreed 

iand idisagreed irespectively ito ithe istatement. i 

Table i5 ialso ishows i86% iof ithe irespondents istrongly iagreed ito 

ithe iassertion ithat iTruancy iaffects ithe istudents ifuture istatus iafter itheir 

3 Truancy iaffects ithe istudent’s ifuture 

istatus iafter itheir ischool idays. 

86 

57.7% 

46 

30.9% 

13 

8.7% 

5 

2.7% 

150 

100% 

4 Truancy iin isecondary ischool ileads ito 

ithe iproduction iof ischool idrop-outs 

80 

53% 

61 

40.3% 

6 

4.4% 

3 

2.3% 

150 

100% 

5 Truancy ileads ito iengagement iin 

ijuvenile ideliquesces 

56 

37.3% 

56 

37.3% 

31 

20.7% 

7 

4.7% 

150 

100% 
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ischool idays, i46 iof ithe irespondents ialso iagreed iwith ithis istatement, 

iwhile i13 iand i5 istrongly idisagreed iand idisagreed iwith ithe iassertion. 

More iso, ion ithe ieffects iof itruancy ion iacademic iperformances iof 

istudents, i80% iof ithe irespondents istrongly iagreed ithat itruancy iin 

isecondary ischools ileads ito ithe iproduction iof ischool idrop-outs, i61 ialso 

iwere iin iagreement iwith ithe istatement, iwhile i6 iand i3 istrongly 

idisagreed iand idisagreed iwith ithe iassertion. 

56% iof ithe irespondents ialso istate ithat itruancy ileads ito 

iengagement iin ijuvenile ideliquesces, i56% ialso iagreed iwith ithe 

istatement, iwhile ithe iremaining i31 iand i7 irespondents itotally idisagreed 

iand istrongly idisagreed iwith ithe istatement. i 

The iimplication iof ithis ianalysis iis ithat itruancy iis ia imajor 

iproblem ito ithe iacademic iperformance iof istudents iin isecondary ischools, 

ias ithe iresponse iobtained ifrom imajority iof ithe irespondents iindicates 

ithat itruancy iis ia imajor iblock ito iacademic iperformance iof isecondary 

ischool istudents. 
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Research iQuestion i2: iWhat iare ithe ifactors iresponsible ifor 

iTruancy iin iSecondary iSchools? i 

Table i6: iFactors iResponsible ifor iTruancy iamong iSecondary iSchool 

iStudents. 

S/N ITEMS SA 

(%) 

A 

(%) 

SD 

(%) 

D 

(%) 

TOTAL 

(%) 

6. i Long idistance ifrom ihome ito ischool 75 

50% 

58 

38.7% 

11 

7.3% 

6 

4% 

150 

100% 

7. Decline iof iinterest iin ieducation iby ithe 

istudents 

76 

51% 

61 

40.3% 

10 

6.7% 

3 

2.0% 

150 

100% 

8. i Single iparenting ibreed iTruant ichildren 62 52 24 12 150 
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41.3% 34.7% 16% 8% 100% 

9. i Negligence iof ithe istudents’ ineeds iand 

iwants 

75 

50% 

58 

38.7% 

14 

10% 

3 

1.3% 

150 

100% 

10. i Parental ineglect i iencourages iTruant 

ibehaviors iof itheir ichildren 

83 

55.7% 

52 

34.9% 

12 

8.1% 

3 

1.3% 

150 

100% 

11. i Lack iof idiscipline imeasures iin ischool iand 

iat ihome 

87 

58% 

56 

37.3% 

5 

3.2% 

2 

1.5% 

150 

100% 

12. i Lack iof iadequate iteaching iresources 71 

47% 

56 

37.6% 

19 

12.8% 

4 

2.6% 

150 

100% 

 

Data iin iTable i6 ishows ithat i75 irespondent irepresenting i50% iof 

ithe irespondent istrongly iagreed ithat ilong idistance ifrom ihome ito ischool 

iis ione iof ithe ifactor iresponsible ifor itruancy, i61% iequally iagreed ito 

ithe istatement, iwhile i10 iand i3 irespondents istrongly idisagreed iand 

idisagreed ito ithe iassertion. 

Table i6 ialso ishows i76 irespondents i(51%) istrongly iagreed ithat 

idecline iof iinterest iin ieducation iby istudents iis ianother ifactor 

iresponsible ifor itruancy, i51 i(34%) iare iin iagreement iwith ithe iassertion, 
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i20 iand i5 irespondent istrongly idisagreed iand idisagreed irespectively ito 

ithe istatement. i 

Table i6 ialso ishows i62% iof ithe irespondents istrongly iagreed ito 

ithe iassertion ithat isingle iparenting ibreed itruant ichildren, i52 iof ithe 

irespondents ialso iagreed iwith ithis istatement, iwhile i24 iand i12 istrongly 

idisagreed iand idisagreed iwith ithe iassertion. 

More iso, ion ithe ifactor’s iresponsible ifor itruancy, i75 i(50%) iof ithe 

irespondents istrongly iagreed ithat ithe inegligence iof istudent’s ineeds iand 

iwant ibreed itruancy, i58 irespondent ialso iwere iin iagreement iwith ithe 

istatement, iwhile i14 iand i3 istrongly idisagreed iand idisagreed iwith ithe 

iassertion. 

83% iof ithe irespondents ialso istate ithat iparental ineglect 

iencourages itruant ibehaviors iof itheir ichildren, i52% ialso iagreed iwith 

ithe istatement, iwhile ithe iremaining i12 iand i3 irespondents itotally 

idisagreed iand istrongly idisagreed iwith ithe istatement. i 

Also i87 irespondent irepresenting i58% iof ithe irespondents istrongly 

iagreed ito ithe iassertion ithat ilack iof idiscipline iof istudents iboth iat ihome 
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iand iin ischool iis ianother ifactors iresponsible ifor itruancy, i56 iof ithe 

irespondents ialso iagreed iwith ithis istatement, iwhile i5 iand i2 irespondent 

istrongly idisagreed iand idisagreed iwith ithe iassertion. 

The iTable, ialso irevealed ithat i71 i(47%) iof ithe irespondents 

istrongly iagreed ithat ilack iof iadequate iteaching iresources ibreed itruancy, 

i56 irespondent ialso iwere iin iagreement iwith ithe istatement, iwhile i19 

iand i4 istrongly idisagreed iand idisagreed iwith ithe iassertion. 

The iimplication iof ithis ianalysis iis ithat ithe iabove ilisted ireasons 

ihas iproven ito ibe ia imajor ifactor iresponsible ifor itruancy iin isecondary 

ischool, ias ithe iresponse iobtained ifrom imajority iof ithe irespondents 

iindicates ithat ithese ifactors iacts ias ia imajor ibreed iof itruancy. 

 

Research iQuestion i3: iWhat irole idoes ithe iparents iand ithe ischool iplay 

iin icurbing itruancy iin isecondary ischools? 

Table i7: iRoles iof iParents iand iSchool iin iCurbing iTruancy 
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Data iin iTable i7 ishows ithat i76 irespondent irepresenting i50.7% iof 

ithe irespondent istrongly iagreed ithat igood iteaching imethod iand iteaching 

iaids iis ipart iof ithe iroles ithe ischool ishould iplay iin icurbing itruancy, 

i53% iequally iagreed ito ithe istatement, iwhile i14 iand i7 irespondents 

istrongly idisagreed iand idisagreed ito ithe iassertion. 

Table i7 ialso ishows i86 irespondents i(57%) istrongly iagreed ithat 

iparental idisciplinary ibackground icurb itruants ibehavior, i53 i(35.6%) iare 

S/N ITEMS SA 

(%) 

A 

(%) 

SD 

(%) 

D 

(%) 

TOTAL 

(%) 

13. Good iteaching imethod iand iteaching 

iaids 

76 

50.7% 

53 

35.3% 

14 

10% 

7 

4% 

150 

100% 

14. Strong iparental idisciplinary ibackground 

icurb iTruant ibehaviors 

86 

57% 

53 

35.6% 

8 

6.2% 

3 

1.2% 

150 

100% 

15. Conducive ilearning ienvironment 70 

46.7% 

61 

40.7% 

14 

9.3% 

5 

3.3% 

150 

100% 

16. Availability iof imaterials, iequipment iand 

ifacilities iin ischool 

72 

48% 

52 

34.7% 

21 

14% 

5 

3.3% 

150 

100% 
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iin iagreement iwith ithe iassertion, i8 iand i3 irespondent istrongly idisagreed 

iand idisagreed irespectively ito ithe istatement. i 

Table i7 ialso ishows i70% iof ithe irespondents istrongly iagreed ito 

ithe iassertion ithat iconducive ilearning ienvironment icurbs itruant 

ibehavior’s, i61 iof ithe irespondents ialso iagreed iwith ithis istatement, 

iwhile i14 iand i5 irespondent istrongly idisagreed iand idisagreed iwith ithe 

iassertion. 

More iso, ion ithe iroles iof iparents iand ischool iin icurbing itruancy, 

i72 i(48%) iof ithe irespondents istrongly iagreed ithat iavailability iof 

imaterials, iequipment iand ifacilities iin ischool icurb itruancy, i52 

irespondent ialso iwere iin iagreement iwith ithe istatement, iwhile i21 iand i5 

istrongly idisagreed iand idisagreed iwith ithe iassertion. 

The iimplication iof ithis ianalysis iis ithat ithe iabove ilisted ireasons 

iare isome iof ithe iroles iparents iand ithe ischool ican iplay iin icurbing 

itruancy iamong isecondary ischool istudents. 

Research iQuestion i4: iDoes iPeer igroup iand iGender iInfluence 

icontribute ito ithe iact iof itruancy iin iour iSecondary iSchool? i 
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Table i8: iPeer iGroup iand iGender iInfluence ion iTruancy 

S/N ITEMS. SA 

(%) 

A 

(%) 

SD 

(%) 

D 

(%) 

TOTAL 

(%) 

17. Bad ipeer igroup iinfluence 

ireduces iacademic iperformance 

91 

60.7% 

47 

32% 

5 

3.3% 

7 

4% 

150 

100% 

18. Truant ibehavior iis icommon 

iamong imale istudents 

75 

50% 

57 

38% 

15 

10.7% 

3 

1.3% 

150 

100% 

19. Truant ibehavior iis icommon 

iamong iFemale istudents 

62 

41.3% 

52 

34.7% 

33 

22% 

3 

2% 

150 

100% 

20. Good ipeer igroup iinfluence 

iincreases iacademic 

iperformance 

105 

70.5% 

41 

27.5% 

3 

1.3% 

1 

0.7% 

150 

100% 

 

Data iin iTable i8 ishows ithat i91 irespondent irepresenting i60.7% iof ithe 

irespondent istrongly iagreed ithat ibad ipeer igroup iinfluence ireduces 

iacademic iperformances iof isecondary ischool istudent, i47% iequally 

iagreed ito ithe istatement, iwhile i5 iand i7 irespondents istrongly idisagreed 

iand idisagreed ito ithe iassertion. 

Table i8 ialso ishows i75 irespondents i(50%) istrongly iagreed ithat 

iTruants ibehavior iis icommon iamong imale istudents, i57 i(38%) iare iin 
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iagreement iwith ithe iassertion, iwhile i15 iand i3 irespondent istrongly 

idisagreed iand idisagreed irespectively ito ithe istatement. i 

Table i8 ialso ishows i62 irespondent irepresenting i41.3% iof ithe 

irespondents istrongly iagreed ito ithe iassertion ithat iTruants ibehavior iis 

icommon iamong ifemale iStudents, i52 iof ithe irespondents ialso iagreed 

iwith ithis istatement, iwhile i33 iand i3 irespondent istrongly idisagreed iand 

idisagreed iwith ithe iassertion. 

More iso, ion ipeer igroup iand igender iinfluence ion itruancy, i105 

irespondent, irepresenting i(70.5%) iof ithe irespondents istrongly iagreed 

ithat igood ipeer igroup iinfluence iincreases iacademic iperformances iof 

istudents, i41 irespondent irepresenting i27.5% iwere ialso iin iagreement 

iwith ithe istatement, iwhile i3 iand i1 istrongly idisagreed iand idisagreed 

iwith ithe iassertion. 

 

 

Discussion iof iFindings 
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From ithe idata icollated iand ianalyzed, ithe ifollowing iare ithe 

ifindings: 

In itable i5, iit iis iseen ithat i108 irespondents iagreed iTruancy iin 

iSecondary iSchool ireduces ithe iquality iof iSecondary iSchool iEducation, 

iwhile i42 irespondent idisagrees, ialso i125 irespondent iagrees ithat itruancy 

iresults iin ipoor iacademic iperformances iof ithe istudents, iwhile i25 

irespondents idisagrees, i132 iagrees ithat iTruancy iaffects ithe istudent’s 

ifuture istatus iafter itheir ischool idays, iwhile i18 idisagrees, i141 iagrees 

ithat iTruancy iin isecondary ischool ileads ito ithe iproduction iof ischool 

idrop-outs iwhile i9 irespondent idisagrees iand i112 irespondents iagrees 

ithat iTruancy ileads ito iengagement iin ijuvenile ideliquesces iwhile i38 

idisagrees. 

In itable i6, ion ithe ifactors iresponsible ifor iTruancy iamong 

isecondary ischool istudents, imajority iof ithe irespondent iagrees ithat iLong 

idistance ifrom ihome ito ischool, iDecline iof iinterest iin ieducation iby ithe 

istudents, iSingle iparenting ibreed iTruant ichildren, iNegligence iof ithe 

istudents’ ineeds iand iwants, iParental ineglect iencourages iTruant 

ibehaviours iof itheir ichildren, iLack iof idiscipline imeasures iin ischool iand 
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iat ihome iand iLack iof iadequate iteaching iresources ias isome iof ithe 

ifactors iresponsible ifor itruancy iamong isecondary ischool istudents. i 

In itable i7, ion ithe iroles iof ithe iparents iand ithe ischool iin icurbing 

itruancy, iit iis iseen ithat imajority iof ithe irespondents iagreed ito ithe 

iresearch ithat iGood iteaching imethod iand iteaching iaids, iStrong iparental 

idisciplinary ibackground, iConducive ilearning ienvironment iand 

iAvailability iof imaterials, iequipment iand ifacilities iin ischool ican icurb 

itruant ibehaviours iamong isecondary ischool istudents. 

In itable i8, iit iis iseen ithat ithe irespondents iagreed ito ithe iresearch 

iquestion iwhich isought ito ifind iout iif ipeer igroup iand igender iinfluence 

icontributes ito ithe iact iof itruancy iamong isecondary ischool istudents. 

iMajority iof ithe irespondents iagrees ithat iBad ipeer igroup iinfluence 

ireduces iacademic iperformance, iTruant ibehaviour iis icommon iamong 

imale istudents imore ithan iamong ifemale istudents iand iGood ipeer igroup 

iinfluence iincreases iacademic iperformance, iwhile iminority iof ithe 

irespondents idisagrees ito ithis irespondents. 
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Summary iof iFindings 

 The istudy irevealed ithat ithere iwas ia isignificant irelationship 

ibetween itruancy iand ithe iacademic iperformance iof istudents. iThe 

iFindings iagrees iwith iNwadiani i(2009), iwhich istates ithat itruancy icould 

iresult ito ipoor iacademic iperformance. iThe istudy icorroborated iwith 

iAdeboyeje i(2000) iand iobayan i(2003) iwhich irevealed ithat iclassroom 

ienvironment iexert isome idominant iinfluence ion ilearner’s iacademic 

iperformance. iPoor ischool iphysical iequipment iand ifacilities iand 

iunhealthy iphysical ienvironment ias iwell ias ilack iof idiscipline iand 

inegligence iof istudents ineeds iand iwants iare ialso imajor ifactors 

iresponsible ifor itruancy, ialso ibad ipeer igroup iinfluence iis ialso ia imajor 

icauses iof itruancy. 

 Though idisciplinary imeasures, iconducive ienvironment iand istrong 

iparental ibreeding ias iwell ias igood ipeer iinfluence iare ialso iseen ias 

ifactors ifor icurbing itruancy iamong isecondary ischool istudents. 

 i 
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CHAPTER iFIVE 

SUMMARY, iCONCLUSION iAND iRECOMMENDATION 

Summary 

This istudy iwas iaimed iat ifinding iout iif ithere iis iany iform iof 

irelationship ibetween iTruancy iand ithe iacademic iperformances iof 

istudents ithe iin isecondary ischool iin iOredo iLocal iGovernment iArea iof 

iEdo iState. iThis istudy ireviewed iworks iof iseveral iauthors. 

To iguide ithe istudy, ifour iresearch iquestions iwere iraised iwhich iare 

ioutlined ithus: 

• What iare ithe iInfluence iof iTruancy ion iAcademic iPerformance iof 

iSecondary iSchool? i 

• What iare ithe ifactors iresponsible ifor iTruancy iin iSecondary 

iSchool? 

• What irole idoes ithe iparents iand ischool iplay ito iprevent itruancy 

iin isecondary ischool? 
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• Does ipeer igroup iand igender iinfluence icontribute ito ithe iacts iof 

itruancy iin iour isecondary ischool? i 

The ihypothesis iwas itested, iand irelated iliteratures iwhere ireviewed. iThe 

iinstrument iused iin icollecting idata iwas iquestionnaire iand ithe idata 

icollected iwas ianalyzed iin ithe iprevious ichapter. 

Conclusion 

From ithe ianalysis icarried iout iin ithe istudy, iit ican ibe iconcluded ithat; 

The irespondents iin ithe isample iagreed ithat itruancy ihinders 

ieffective ilearning iand icould ilead ito ipoor iacademic iperformance iof 

itruants. 

It ialso ishows ithat ilack iof idisciplinary imeasures ion ithe ipart iof 

iparents iand iTeachers ialike iresult iin ithe ibreeding iof itruants. 

Consequently inegative ipeer igroup iinfluence ialso ibreed itruants 

iresulting ito ijuvenile ideliquesces. i 

 iAlso iconstant iabsence ifrom ischool ihas iserious inegative 

iconsequences iboth ifor itruant istudents iand ifor icommunities, iwhich 

isuffer iboth ishort iand ilong iterm ithreats ito ipublic isafety. 

Recommendations 
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The ifollowing iunder ilisted iare irecommendations ibased ion ithe 

ifindings iand iconclusion iof ithe istudy: 

1. Parents ishould iput imore iefforts ito iensure ithat itheir ichildren iare 

iadequately iprovided ifor iand imorally igroomed. 

2. There ishould ibe ienlightenment icampaigns iby igovernment iagencies 

iand inon-government iorganizations ifor iparents iand ichildren ion ithe 

idangers iinherent iin iTruancy. 

3. Teachers iand icounselors ishould iinvite iparents iof itruants ifor 

iconference iwith ia iview ito ireducing ithe iincidence iof itruancy iin 

ischools 

4. The ischool iauthorities iand iTeachers ishould iensure iconducive ischool 

iphysical ienvironment ifor igood iworking irelationship ibetween 

iteachers iand istudents. i 

5. The iincreasing istudent ienrollment iat iall ilevels iof ieducation ishould 

ibe imatched iwith icorresponding iprofessionally iqualified iteachers. 

6. School iadministrators’ ishould isupervise iadequately ithe ikeeping iand 

iutilization iof iattendance iregisters ifor ieffective icontrol iof istudents 

ifor ihigher iacademic iperformance. iThis iis ipossible ibecause 
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iattendance irecords iwill ihelp iparent, iministry iof ieducation iofficials 

iand iresearchers iidentify iother ifactors iaffecting istudents’ iacademic 

iperformance iand idiscipline iin ischools. i 
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APPENDIX 

DEPARTMENT iOF iEDUCATIONAL 

iFOUNDATIONS 

FACULTY iOF iEDUCATION 

UNIVERSITY iOF iBENIN 

 

THE iINFLUENCE iOF iTRUANCY iON iTHE iACADEMIC 

iPERFORMANCE iOF iSECONDARY iSCHOOL 

iSTUDENTS iIN iOREDO iLOCAL iGOVERNMENT iAREA 

iOF iEDO iSTATE 

 

 iDEAR iRESPONDENTS, 

I iam ian iundergraduate istudent icarrying iout ia iresearch ion ithe iabove 

itopic, ifrom ithe iDepartment iof iEducational iFoundations. iThe ipurpose iof 
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ithis iresearch iis ipurely ifor iacademic ipurpose. iI ihumbly iappeal ifor iyour 

imaximum ihonesty iin iresponding ito ithe iquestions. iAs iall iinformation 

igiven iwill ibe itreated iwith iutmost iconfidentiality. i i i 

 

Yours ifaithfully, i 

Adetayo iOluwatosin iMercy 

The iResearcher 

Instructions: iplease irespond ito ithe ifollowing iquestions iby iticking 

ithe iappropriate ibox, iplease iensure ito iprovide ianswers ito iall ithe 

iquestions. 

SECTION iA 

Name iof iSchool: i……………………………………………………… 

Sex: iMale i( i) iFemale i( i i) 

Age: i12-14 iyears i( i i) i15 i-17 iyears i( i) i18 iyears iand iabove. 

Religion: iChristianity i( i), iIslam i( i) 
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Class: iSS i1 i( i), iSS i2 i( i), iSS i3 i( i). 

SECTION iB 

Please irespond iby iputting ia itick i(√) iagainst ithe iitems ithat imost 

idescribes iyour ireaction. i 

SA i- iStrongly iAgreed, iA i - iAgreed, iD- iDisagreed, iSD- iStrongly 

iDisagreed 

 

QUESTION i1: i 

S/N Items SA A D SD 

 Influence iof iTruancy ion iAcademic iPerformance iof 

iSecondary iSchool 

    

1 Truancy iin iSecondary iSchool ireduces ithe iquality iof 

iSecondary iSchool iEducation 

    

2 Truancy iresult i iin ipoor iAcademic iperformances iof ithe 

istudents 

    

3 Truancy iaffects ithe istudent’s ifuture istatus iafter itheir 

ischool idays. 

    

4 Truancy iin isecondary ischool ileads ito ithe iproduction iof 

ischool idrop-outs 
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5 Truancy ileads ito iengagement in ijuvenile ideliquesces     

 Factors iResponsible ifor iTruancy     

6 Long idistance ifrom ihome ito ischool     

7 Decline iof iinterest iin ieducation iby ithe istudents.     

8 Single iparenting ibreed iTruant ichildren     

9 Negligence iof ithe istudents ineeds iand iwants     

10 Parental ineglect iencourages iTruant ibehaviors iof itheir 

ichildren 

    

11 Lack iof idiscipline imeasures iin ischool iand iat ihome     

12 Lack iof iadequate iteaching iresources.     

 Role iof iParents iand iSchool iin icurbing iTruancy     

13 Good iteaching imethod iand iteaching iaids     

14 Strong iparental idisciplinary ibackground icurb iTruant 

ibehaviors 

    

15 Conducive ilearning ienvironment     

16 Availability iof imaterials, iequipment iand ifacilities in 

ischool 

    

 Peer iGroup iand iGender iinfluence iand iTruancy.     

17 Bad ipeer igroup iinfluence ireduces iacademic iperformance     

18 Truant ibehaviour i iis icommon iamong imale istudents     
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19 Truant ibehaviour i iis icommon iamong ifemale istudents     

20 Good ipeer igroup iinfluence iincreases iacademic 

iperformance i 

    

 

 

 

 

 


