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ABSTRACT 

This study was carried out examine the influence of religious belief on students’ 

perception of religious education in the University of Benin. Four research 

questions were raised for this study: What is the influence of religious belief on 

students’ perception of religious education in the University of Benin? How do 

students’ religious beliefs affect their academic performance in religious 

education? What are the challenges faced by students with different religious 

beliefs in learning religious education in the University of Benin? What 

measures can be put in place to improve students’ perception of religious 

education in the University of Benin? 

Descriptive research design was adopted for the study. A sample of the study 

consist of 100- 400 levels students of Educational Foundations, Faculty of 

education University of Benin, Benin City. The sample cuts across the various 

Departments in the faculty of Education of the University of Benin.  

The major findings of the study revealed show that students abstain from sexual 

activities after Christian Religious studies class, it was revealed that Christian 

Religious studies should be made a compulsory subject in the curriculum due to 

its positive effects in their school, it was revealed that study of Christian 

religious study influence student academic performance positively, religious 

beliefs affect students’ academic performance, it was revealed Christian 

Religious studies should influence students’ academic performance positively. 

It was revealed that misinformation about religious education is one of the 

challenges faced by students with different religious beliefs in learning religious 

education in the University of Benin. It was seen that social cohesion about 

religion education is one of the challenges faced by students with different 

religious beliefs in learning religious education in the University of Benin. 
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CHAPTER ONE 

INTRODUCTION 

 

Background of the Study 

Religion can be defined as the beliefs, attitudes, emotions or behaviour constituting 

man’s relationship with the power and principles of the universe, especially with a deity or 

deities. It is also an object of conscientious devotion or scrupulous care (Lawal, 2002). 

Religious Education means different things to different people. Religion education is the 

oldest discipline in human history therefore, it may not be easy to come out with a definite 

and universally acceptable definition of the term. Education is the process by which an 

individual acquires knowledge, attitude, skills and values. Education is an importation 

knowledge that affects discipline and maturity in the recipient to enable him/her to survive as 

an independent person. Religion is the process of learning introduced by the missionaries to 

shape the minds, beliefs, attitudes, and values through the acquisition of knowledge, skills 

and trainings or instructions (Kazi ,2003).  

Religious ieducation ialso ipromotes ichildren’s itolerance iand imutual irespect iin ia 

idiverse isociety. iIt ican ibe iseen ias ia idaunting isubject ifor ihome ilearning. iIt iraises 

ichallenging iquestions ifor ichildren ito igrasp, isuch ias ithe imeaning iand ipurpose iof ilife, 

iand ithe iconcepts iof iright iand iwrong. iReligion iis ia ipowerful itool ifor icharacter 

ireformation iglobally iespecially iChristian ireligion iwhich ihas ibeen idescribed iby imany 
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ischolars ias ia igood iweapon ifor ireforming ithe ibehaviour iand icharacter iof iall 

iindividual. iThis iis iwhy ithis iwork iwill ifocus ion ithe ineed iespecially ithis icomputer 

iage ito ihave ithe- ifear iof iGod iin ithe ilives iof ievery istudent iin iour ischool isystem. 

iThe iEducationists ihave ithe ibelief ithat, iit iis ithrough ithe iinstilling iof ireligious 

iconsciousness ithat isanity ican ibe ibrought iinto ievery ifact iof ithe icountry. i 

Religion iis ithe iexperience iand iexpression iof ifaith. iLearning iabout ireligion iand 

ilearning ifrom ireligion iare iimportant ifor iall iStudents, ias ireligious ieducations iseem ito 

ihelp iStudents idevelop ian iunderstanding iof ithemselves iand iothers. iIheoma i(2014). iIt’s 

ialso ipromotes ithe ispiritual, imoral, isocial iand icultural idevelopment iof iindividuals iand 

iof igroups iand icommunities. iIn iparticular, ireligion ieducation ioffers istudent iwith 

ilearning idifficulties iopportunities ito idevelop itheir iself-confidence iand iawareness 

iunderstand ithe iworld ithey ilive iin ias iindividuals iand ias imembers iof igroups ibring 

itheir iown iexperiences iand iunderstanding iof ilife iinto ithe iclassroom idevelop ipositive 

iattitudes itowards iothers, irespecting itheir ibeliefs iand iexperience ireflect ion iand 

iconsider itheir iown ivalues iand ithose iof iothers ideal iwith iissues ithat iform ithe ibasis 

ifor ipersonal ichoices iand ibehaviour ithat iis ipeaceful icoexistence i 

Religious ibelief iis iintegral ipart iof ihuman isociety isince ithe idawn iof 

icivilization. iIt iis ia ifundamental iaspect iof ihuman iculture ithat ishapes ipeople’s 

ibehaviour, ivalues, iand ibeliefs. iIn iNigeria, ireligion iplays ia isignificant irole iin ishaping 

ithe ilives iof iindividuals iand icommunities. iThe icountry iis ihome ito iseveral ireligions, 
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iincluding iChristianity, iIslam, iand itraditional ireligions. iThese ireligions ihave iinfluenced 

ithe iway iNigerians iperceive ieducation, iparticularly ireligious ieducation. iReligious 

ieducation iis ia ivital icomponent iof ithe iNigerian ieducational isystem. iIt iis iaimed iat 

iproviding istudents iwith ian iunderstanding iof ireligious iprinciples, ivalues, iand ipractices. 

iThe iUniversity iof iBenin iis ione iof ithe ihigher iinstitutions iin iNigeria ithat ioffers 

ireligious ieducation. iThe iuniversity iprovides icourses iin iChristian iReligious iStudies, 

iIslamic iStudies, iand iother irelated ifields. 

The iperception iof ireligious ieducation iamong istudents iin ithe iUniversity iof 

iBenin iis iinfluenced iby ivarious ifactors, iincluding itheir ireligious ibeliefs. iStudents iwho 

isubscribe ito ia iparticular ireligion imay ihave ia idifferent iview iof ireligious ieducation 

icompared ito ithose iwho ido inot. i 

Statement iof ithe iProblem 

Religious ieducation iis ian iimportant iaspect iof ithe iNigerian ieducational isystem, 

iand iit iis iexpected ito iprovide istudents iwith ian iunderstanding iof ireligious iprinciples, 

ivalues, iand ipractices. iHowever, ithere iis ia igrowing iconcern ithat istudents’ iperception 

iof ireligious ieducation iis iinfluenced iby itheir ireligious ibeliefs. iThis icould ilead ito ia 

ibias iin itheir iunderstanding iof ithe isubject, iwhich imay iaffect itheir iacademic 

iperformance. iFurthermore, ithere iis ia ineed ito iinvestigate ithe iinfluence iof ireligious 

ibelief ion istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof iBenin. iThis 

iis ibecause ithe iuniversity iis ia idiverse icommunity iwith istudents ifrom idifferent 

ireligious ibackgrounds. iIt iis iunclear ihow istudents’ ireligious ibeliefs iaffect itheir 
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iperception iof ireligious ieducation, iand ithis istudy iaims ito iaddress ithis igap iin 

iknowledge. 

Research iQuestions 

The ifollowing iresearch iquestions iwill iguide ithis istudy: 

1. What iis ithe iinfluence iof ireligious ibelief ion istudents’ iperception iof ireligious 

ieducation iin ithe iUniversity iof iBenin? 

 

2. How ido istudents’ ireligious ibeliefs iaffect itheir iacademic iperformance iin ireligious 

ieducation? 

 

3. What iare ithe ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin 

ilearning ireligious ieducation iin ithe iUniversity iof iBenin? 

 

4. What imeasures ican ibe iput iin iplace ito iimprove istudents’ iperception iof ireligious 

ieducation iin ithe iUniversity iof iBenin? 

Purpose iof ithe iStudy 

The ipurpose iof ithis istudy iis ito iexamine ithe iinfluence iof ireligious ibelief ion istudents’ 

iperception iof ireligious ieducation iin ithe iUniversity iof iBenin. iThe ispecific iobjectives 

iare: 

1. to iexamine ithe iinfluence iof ireligious ibelief ion istudents’ iperception iof ireligious 

ieducation iin ithe iUniversity iof iBenin. 

 

2. to idetermine ihow istudents’ ireligious ibeliefs iaffect itheir iacademic iperformance iin 

ireligious ieducation. 

 

3. to iidentify ithe ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin 

ilearning ireligious ieducation iin ithe iUniversity iof iBenin. 

 

4. to irecommend imeasures ito iimprove istudents’ iperception iof ireligious ieducation iin 

ithe iUniversity iof iBenin. 
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Significance iof ithe iStudy 

The istudy iwill ibe iof ibenefit ito ithe ifollowing istudents, ieducators, icontributing 

ito ibody iof iknowledge, ipolicymakers iin ithe ieducation isector, 

To ithe istudent iit iwill iprovide iinsights iinto ithe iinfluence iof ireligious ibelief ion 

istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof iBenin. i 

This iwill ialso ihelp ieducators ito idevelop ieffective istrategies ito iimprove istudents’ 

iunderstanding iof ireligious ieducation. 

The ifindings iof ithis istudy iwill icontribute ito ithe ibody iof iknowledge ion ithe 

irelationship ibetween ireligious ibelief iand ieducation. iThis istudy iwill ihelp ito ifill ithe 

igap iin iknowledge iregarding ithe iinfluence iof ireligious ibelief ion istudents’ iperception 

iof ireligious ieducation, iparticularly iin ithe iNigerian icontext. iThe istudy iwill ibe iuseful 

ito ipolicymakers iin ithe ieducation isector. iThe ifindings iwill iprovide iinsights iinto ithe 

ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious 

ieducation. iThis iinformation ican ibe iused ito idevelop ipolicies iand iprograms ithat 

iaddress ithese ichallenges iand iimprove istudents’ iperception iof ireligious ieducation. 

Finally, ithe istudy iwill ibe ibeneficial ito iuniversity istudents, iparticularly ithose iin ithe 

iUniversity iof iBenin. iThe ifindings iwill ihelp ithem ito iunderstand ihow itheir ireligious 

ibeliefs iinfluence itheir iperception iof ireligious ieducation iand ihow ithey ican iimprove 

itheir iacademic iperformance iin ithe isubject. 

Scope iand iDelimitation iof ithe iStudy 
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This istudy iwill ifocus ion ithe iinfluence iof ireligious ibelief ion istudents’ iperception iof 

ireligious ieducation iin ithe iUniversity iof iBenin. iThe istudy iwill ibe ilimited ito 

iundergraduate istudents iin ithe iFaculty iof iEducation. 

Definition iof iTerms 

Religious ibelief: iA iset iof ibeliefs iand ipractices ithat irelate ito ithe iworship iof ia 

isupernatural ipower ior ipowers. 

Perception: iThe iway iindividuals iinterpret iand imake isense iof iinformation ibased ion 

itheir iexperiences, ibeliefs, iand iattitudes. 

Religious ieducation: iThe istudy iof ireligious iprinciples, ivalues, iand ipractices. 

 

 

 

 

 

 

 

 

 

 

 

 



16 

 

 

 

 

 

 

 

CHAPTER iTWO 

REVIEW iOF iRELATED iLITERATURE 

 This ichapter ipresents ithe ireview iof irelated iliterature ion ithe iinfluence iof 

ireligious ibelief ion istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof 

iBenin. i iunder ithe ifollowing isub-headings: 

• Theoretical iFramework 

• Influence iof iReligious iBelief ion iStudents’ iPerception iof iReligious iEducation iin 

ithe iUniversity iof iBenin i 

• Challenges iFaced iby iStudents iwith iDifferent iReligious iBeliefs iin iLearning 

iReligious iEducation i 

• Measures ithat iCan ibe iput iin iPlace ito iImprove iStudents’ iPerception iof iReligious 

iEducation 

• Summary iof iReviewed iLiterature 

 

Theoretical iFrame iWork 
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Conflict iTheory 

 Conflict itheorists iview ireligion ias ian iinstitution ithat ihelps imaintain ipatterns iof 

isocial iinequality. iFor iexample, ithe iVatican ihas ia itremendous iamount iof iwealth, 

iwhile ithe iaverage iincome iof iCatholic iparishioners iis ismall. iAccording ito ithis 

iperspective, ireligion ihas ibeen iused ito isupport ithe i“divine iright” iof ioppressive 

ihereditary imonarchies iand ito ijustify iunequal isocial istructures, ilike iIndia’s irigidly 

ihierarchical icaste isystem. 

Conflict itheorists iare icritical iof ithe iway imany ireligions ipromote ithe iidea ithat 

ibelievers ishould ibe isatisfied iwith iexisting icircumstances ibecause ithey iare idivinely 

iordained. iThis ipower idynamic ihas ibeen iused iby iChristian iinstitutions ifor icenturies 

ito ikeep ipoor ipeople ipoor iand ito iteach ithem ithat ithey ishouldn’t ibe iconcerned iwith 

iwhat ithey ilack ibecause itheir i“true” ireward i(from ia ireligious iperspective) iwill icome 

iafter ideath. iConflict itheorists ialso ipoint iout ithat ithose iin ipower iin ia ireligion iare 

ioften iable ito idictate ipractices, irituals, iand ibeliefs ithrough itheir iinterpretation iof 

ireligious itexts ior ivia iproclaimed idirect icommunication iwith ithe idivine, iperhaps 

ithrough i“revelation” ior ia iprocess iof i“divination.” 

The ifeminist iperspective iis iconsidered ito ibe ianother iconflict itheory iview ithat ifocuses 

ispecifically ion igender iinequality. iIn iterms iof ireligion, ifeminist itheorists iassert ithat, 

ialthough iwomen iare itypically ithe iones ito isocialize ichildren iinto ia ireligion, ithey ihave 

itraditionally iheld ivery ifew ipositions iof ipower iwithin ireligions. iA ifew ireligions iand 
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ireligious idenominations iare imore igender iequal, ibut imale idominance iremains ithe 

inorm iof imost. iIn iaddition ito iexamining ipower irelations iwithin ireligious 

iorganizations, ifeminists ialso iattend ito ithe iways ithat ireligion ijustifies iand isustains ia 

ibelief iin ipatriarchy, ior ithe iassumption ithat imen ishould ioccupy ipositions iof iauthority 

iin isociety. 

Influence iof iReligious iBelief ion iStudents’ iPerception iof iReligious iEducation 

iin ithe iUniversity iof iBenin i 

According ito iStorch iand iStorch i(2001), ireligiosity iis iresponsible ito ia igreat 

iextent ifor iacademic ihonesty. iA ifollow iup istudy iconducted iby iHuelsman, iPiroch, iand 

iWasieleski i(2016) ihypothesized ian iinverse iconnection ibetween ireligiosity iand 

iacademic ihonesty. iThe istudy imeasured ireligiosity iusing ia ireligious ifaith iquestionnaire 

iand imeasured iacademic idishonesty iusing ithe iAcademic iPractices iSurvey. iThe 

iresearchers ifound ithere iwas inot iany isignificant icorrelation ibetween ireligiosity iand 

iacademic idishonesty. iA ipossible ishortcoming iof ithe iHuelsman istudy iwas ithe isample 

iof istudents isurveyed: ithey iwere iall iChristians ifrom ia ismall iChristian ischool iin 

iCalifornia; ithe isample iwas itoo ihomogeneous. iTherefore, iconclusion imust ibe 

iconsidered iwith icaution. iA ibroader iapproach iencompassing iethical iteachings iwhich 

iincluded icommon ivalues iof ireligions iwas iconducted iby iCraig iand iDalton i(2017). 

iThe iresearchers ifocused ion istrategies ito iestablish ia iculture iof iacademic iintegrity. iThe 

istudy iwas iexperimental iand istudents imade ia ipledge ito iabide iby ithe iacademic ihonor 
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ipolicy iof itheir iinstitution. iAlthough iempirical idata iwas inot iavailable, ianecdotal 

ievidence isuggested ithere iwas ia idecrease iin iincidences iof icheating iand iplagiarism. i 

Walker iand iTownley i(2017) iaddressed ithe iissue icomprehensively. iThe 

iresearchers iexamined ithe iquestion iof icontract icheating ia irecent itype iof iplagiarism 

iby iwhich ithe istudent icontracts iout ihis iassignment ito ia iprofessional iwriter. iThis itype 

iof idishonesty iis ivery idifficult ito iprove. iThe iresearchers isuggested ia iculture iof 

iacademic ihonesty icould ibe iattained iin iuniversities iby ideemphasizing ithe ipunitive 

iaspect iof iacademic idishonesty iand ifocusing irather ion iunderstanding ithe icauses iof 

icontract icheating iand ifinding iways ito iprevent iit. iIn iaddition ito iapplying itraditional 

imeans iof ipreventing icyber-plagiarism ito iprevent icontract icheating, iWalker iand 

iTownley imentioned itrust irelationships. iBuilding itrust iamong istudents icould iencourage 

ithem ito ihave iintegrity iand ithus iincrease ithe ipossibility iof ideveloping ia iculture iof 

iacademic ihonesty. i 

Case istudy iresearch iconducted iby iLie i(2018) iin iIndonesia ipresented ia iview 

ithat iincluded ia icombined iapproach. iLie ipointed iout ithat ialthough iIndonesia iis 

ipredominantly iMuslim, iIndonesians iare irequired iby ilaw ito iidentify ithemselves ias 

ipertaining ito ione iof isix irecognized ireligions iBuddhism, iCatholicism, iConfucianism, 

iHinduism, iIslam, iand iProtestantism. iConsequently, ithe iconcept iof ireligion ifigures 

iconstantly iin iIndonesian ilife, iand ireligious ieducation iis ian iimportant iaspect iof 

iIndonesian ieducation. iThe iresearcher ialso istated idespite ia istrong ipresence iof ireligion 

iin ischools, icorruption iis irampant iin ithe iprivate iand icivil isectors. iThe iresearch, 



20 

 

ihowever, idid inot iaddress ithe iissue iof icheating iin ischools, ibut iit ipresented imodels 

ieach irecognized ireligion itaught iin ischool ito idevelop icharacter. iThe iquestion, 

itherefore, ipersists iwhy iis ithere isuch ilevel iof icorruption iin isociety? iAlso, iwhat iis ithe 

isituation iin ischools iconcerning icheating? iThe iIndonesian icase iappears iin itheory ias ia 

imodel iof iharmonious icoexistence iof ia imulti-religious imulticultural isociety iand ia 

ifertile ienvironment ifor ithe ipromotion iof iacademic ihonesty ithrough ireligious 

ieducation. i 

Religious ieducation ican ibe iunderstood ias iimparting ithe itenets iof ia iparticular 

ifaith iprimarily ito ichildren iand iadolescents iwith ithe iintent iof itheir ibecoming 

iadherents ito ithat iset iof ibeliefs. iOn ithe iother ihand, ireligious ieducation ican ibe 

ideemed isimply ias ia ipresentation iof ithe iprinciples iof ia ireligion ito istudents iwith ithe 

iintent iof iproviding ithem iwith iopportunity ito imake ian iinformed ichoice i(Moore i2009). 

i iThe iquestion iof ithe ineed ifor ireligious ieducation iwas iaddressed iby iseveral ischolars 

i(Aslanargun, iKilic iand iBozkurt, i2014; iFreathy iand iParker, i2013; iGruenwald i2019; 

iMoore, i2019). iThe itopic iwas iexamined ifrom ivarious iangles iincluding ithe ihistorical, 

ipolitical, iand ipedagogical iperspectives. iThis ipaper iconsiders ithe iviewpoints 

imentioned. i 

students’ ireligious ibeliefs iaffect itheir iacademic iperformance iin ireligious ieducation 

Religiosity irefers ito ione’s ireligion, ibelief, ipractices, iexperiences, iidentities iand 

iattitudes. iReligiosity iserves ias ia ispringboard ifor ithe iinculcation iand iimprovement iof 

isocio-cultural ivalues iwhich iare ifundamental ito iactualizing icorrect ihuman ibehavioural 
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ipatterns iparticularly ias ithey irelate ito iproductivity iand ination ibuilding. iThus, ithis 

icould iinfluence istudents’ iacademic iachievement iin iRegion istudy ieither inegatively ior 

ipositively. iAccording ito iRichard i(2011), ireligion ihelps ito iteach istudents imorals, 

ivalues, idiscipline iand ieven iculture, iwhich imay ihelp ito ienhance itheir iacademic 

iachievement iin ischools. iThe ireligiosity iof ithe istudents imay iinfluence itheir idecision 

ito iabstain ifrom ichurch ior ihome idirectly ibased ion imessages ithey ilisten ito iat itheir 

iplace iof iworship. iStudents iwho iare imore ireligious imay ihave ia ihigher ilikelihood iof 

iadjusting ito ithe ivalues iand inorms iof itheir iplace iof iworship. iThis icould ihelp ito 

iinfluence itheir iacademic iachievement iin iRegion istudy. iJeynes i(2002) ireported ithat 

i“religious ipractice iand ireligious icommitment ieach ihas ia ipositive ieffect ion iacademic 

iachievement iincluding ireading iand iregion istudy itests iand ischool- irelated ibehaviour. i 

iSimilarly, iRegenerus iand iElder i(2003) ireported ithat istudents ireporting ihigh ireligiosity 

iattained ihigher iscores ion istandardized iregion istudy iand ireading itests ithan ithose 

istudents iwho ireported ino ireligious icommitment. iMoreover, iLoury i(2004) ifound ithat 

imore ireligiously icommitted istudents iperformed ibetter ion imost iacademic imeasures 

ithan itheir icounterparts iwith iless ireligious icommitment. iShermer i(2003) ifound ithat 

ireligiosity iis inegatively icorrelated iwith ieducational iattainment. iZubairu iand iSakariyau 

i(2016) iexamined ithe iassociation ibetween ireligiosity iand iacademic iperformance iand 

ifound ino isignificant icorrelation ibetween ireligiosity iand iacademic iperformance iamong 

istudents ienrolled iat ithe iInternational iIslamic iUniversity, iMalaysia i(IIUM). iHowever, 

ia icloser iexamination iof ithe iresults irevealed ithat istudents iat iIIUM ipossessed ihigh 
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ilevels iof ireligiosity ias iwell ias ihigh ilevels iof iacademic iperformances. iRichard’s 

i(2007) istudy iexplored ithe irelationship ibetween ireligiosity iand iacademic isuccess iin 

ifirst-year icollege istudents. iThe istudy iemployed iqualitative imethods iof idata icollection 

iand ianalysis ito iaccomplish ithis ipurpose. iThe ifinding iof ithe istudy ishows ithat ithe 

iknowledge iof ireligiosity iplays ia isignificant irole iin iacademic isuccess iof ifirst-year 

icollege istudents iin iRegion istudy. iNing iand iMurphy i(2018) iexamined ithe ieffects iof 

ireligious iaffiliation iand ireligiosity ion istudents’ iperformance iusing ia isample iof i740 

istudents icomprising ifaiths ispanning i5 imajor ireligions iin ithe iUnited iStates. iThey 

ifound ia ipositive iinteraction ieffect ion iperformance ifor iChristianity iand ireligiosity, ino 

iinteraction ieffect ion iperformance ifor iJudaism, iBuddhism, iand iHinduism, iand ia 

inegative iinteraction ieffect ion iperformance ifor iIslam iand ireligiosity. iConclusively, 

ireligiosity isignificantly iinfluences istudents’ iacademic iachievement iin iregion istudy. 

iStudents’ ireligiosity ihas ialso ibeen ishown ito iincrease iacademic iachievement iand 

ilower ithe iachievement igap ifor iunder-represented istudents i(Jeynes, i2010). iReligiosity 

iimpacts istudents’ iview iof ieducation, iincluding itheir itype iof imindset iand idegree iof 

ipersistence. iIn iaddition ito imindset, ireligion iand ispirituality ihave ibeen ifound ito 

imotivate istudents iand iincrease iacademic iachievement i( iJeynes, i2010; iRichard, i2011). 

iDerrico, iTharp iand iSchreiner i(2015) ifound ireligiosity ias ian iessential iquality ifor 

istudents’ isuccess iand iprolonged iacademic iengagement. iSimilarly, iMvududu iand 

iLarocque i(2008) ifound ithat igreater iintrinsic ireligious imotivation iwas iassociated iwith 

ia imore ipositive iattitude itoward iRegion istudy iand istudents iwho ipracticed ireligion 
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ireported iless ianxiety iand ihad imore imotivation iin istudying iRegion istudy. iThis 

iimplies ithat ieducating ithe iwhole iperson iand inot iignoring ielements iof ireligiosity ican 

ihave ipositive iacademic iimplications ifor istudent’s idevelopment. iReligiosity, 

iparticularly iChristianity, ichanged ithe ipeople’s iattitudes itoward itheir ienvironment iand 

iincreased itheir iacademic iachievement. iIn iaddition ito ithose ipositive ieffects iamong ithe 

idisadvantaged, ireligiosity ihas ialso ibeen ifound ito ihelp iclose ithe iachievement igap. iIn 

ia imeta-analysis iof i28 iquantitative istudies, iJeynes i(2010) imeasured ielements ithat itried 

ito iclose ithe iachievement igap iand ifound ireligiosity ito ihave isignificant iinfluence ion 

istudents’ iacademic iachievement. iIn ia ilarge ilongitudinal isurvey istudy iof iover i18,000 

istudents, iJeynes i(2010) ifound ithat ireligious istudents iachieve iat ihigher ilevels 

iacademically iand ioutperform itheir iless ireligious icounterparts. 

Gender iis ione iof ithe ifactors ithat ihave iconsiderable ieffects ion istudents’ iacademic 

performances iespecially iin iRegion istudy iand iscience isubjects iirrespective iof itheir 

religiosity iand ibackground. iGender iis ithe irange iof iphysical, ibiological, imental iand 

behavioural icharacteristics ipertaining ito iand idifferentiating ibetween ithe ifeminine iand 

imasculine i(female iand imale) ipopulation i. 

examined igender idifferences iin iacademic imotivation iof isecondary ischool istudents iin 

iRegion istudy, iand ifound ino igender idifferences iin iacademic iself-concept, iin iintrinsic 

imotivation, iin isuccess-related iattributions iand iin iperformance iattained iin 

Region istudy, ibut iwith igirls ishowing ilower ilevels iof iextrinsic imotivation, itaking imore 

iresponsibility ifor itheir ifailures. iNenty i(2010) iexamined ithe ianalysis iof isome ifactors 
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ithat iinfluence icausal iattribution iof iregion istudy iPerformance iamong iSecondary 

iSchool iStudents iin iLesotho iand ifound igender iof istudents ito ihave ino isignificant 

iinfluence ion istudents’ iattribution iof itheir iperformance iin iregion istudy. 

Atovigba, iMicheal, iO’Kwu iand iEmmanuel i(2012) iexamined igender itrends iin iNigerian 

iSecondary iSchool iStudents’ iPerformance iin iAlgebra. iA iposttest ionly iexperimental 

istudy iwas icarried iout iwhich irandomly iselected i100 isenior isecondary istudents ifrom 

itwo ischools iin iMakurdi, iBenue iState, imade iup iof i50 imales iand i50 ifemales iwho 

iwere itreated ito icompletion iof isquares imethod iof isolving iquadratic iequations. iThe 

istudents iwere ithereafter iexamined iusing ithe iQuadratic iEquation iRoots iTest i(QERT) 

iinstrument. iThe iresult iof ithe ianalysis iusing iindependent it-test ishows isignificant 

idifference iin imean iperformance iof imales iand ifemales istudents iin iRegion istudy. iThe 

male istudents iperformed isignificantly ihigher ithan ithe ifemale istudents. 

Abdu-Raheem i(2012) iinvestigated ithe iinfluence iof igender ion isecondary ischool 

students’ iacademic iperformance iin iSouth-West, iNigeria. iThe iresults iof i2003/2004 

ito2007/2008 iWest iAfrican iSchool iCertificate iExaminations i(WASCE) iwere icollected 

ion ivarious isubjects iincluding iRegion istudy ifrom i10 iSecondary iSchools iselected ifrom 

iStates iin iSouth-West, iNigeria. iThe isample iconsisted iof i2,305 istudents. iStratified 

irandom isampling iwas iused ito iselect i2 ischools ifrom ieach istate. iPurposive isampling 

was iused ito icollect ithe iWASCE iresults iof istudents isampled. iChi-Square iwas iused ito 

itest i5 ihypotheses iraised. iThe iresult iof ithe ianalysis, iamongst iothers, irevealed ithat 

imale istudents iperformed ibetter ithan itheir ifemale icounterparts iin iregion istudy iand 
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iScience isubjects iirrespective iof itheir ireligion. iWordu iand iIwok i(2018) iexamined ithe 

iinfluence iof igender iand ilearning ienvironment ion istudents’ iacademic iachievement iin 

Region istudy iin iAkwa iIbom iState. iA idescriptive isurvey idesign iwas iadopted. iThe 

results iof ithe ianalysis iusing it-test istatistics ishowed ia isignificant iinfluence iof igender 

on istudents’ iacademic iachievement iin isenior isecondary ischool iRegion istudy 

irrespective iof itheir ireligious iaffiliation. 

Challenges iFaced iby iStudents iwith iDifferent iReligious iBeliefs iin iLearning 

iReligious iEducation i 

 

Ethno-religious iconflict iis ia iconflict ithat iis iinspired iby iethnic iand ireligious 

ifactors. iThe iword iethnic iis idefined ias ithose igroup iof ipeople ithat ishares ia icommon 

iand idistinctive ifeature iof ilanguage, iheritage iand ireligion. iThis iinclude ithe imajor 

iethnic igroups isuch ias ithe iHausa, iFulani, iYoruba, iIgbos istudents iwhile ireligion iare 

ithe iIslam, iChristianity iand ithe itraditional ireligions. iOn ithe iother ihand, iconflict 

iaccording ito ithe iHeidelberg iinstitute ifor iinternational iconflict iresearch i(HIIK i2005), 

iis ithe i“clashing iof iinterests i(positional idifferences) ion inational ivalues iof isome 

iduration iand imagnitude ibetween iat ileast itwo ithat iare idetermined ito ipursue itheir 

iinterests iand iwin itheir icases. iTherefore, iethno-religious iconflict iin ithis istudy iare 

ithose iethnic iand ireligious igroups ithat iare ifound iamong istudents ithat ico-habits ibefore 

iand iafter ithe icolonial iera. iThese iinclude ithe iHausa/Fulani iMuslims iand 

iChristians/Traditionalists. i iFrom ithe iabove iobservations, iwe ican ioperationally idefine 

iethnoreligious iconflict ias ithe iviolent iconflicts ithat iensured iamong iand ibetween ithe 
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ivarious iethnic iand ireligious igroups iin iamong istudents ithat ioften ileads ito ithe 

idestruction iof ilives i(both ihuman iand ianimals), iproperties iand ibasic iinfrastructural 

ifacilities iand iplaces iof iworship. i 

It iis iwithout iany icontention ithat ipoverty ihas ibeen iconsidered ione iof ithe imajor 

icauses iof iethno-religious iin iNigeria iEven iamong iStudents. iIt icannot ibe idoubted ithat 

iNigeria iis inaturally iendowed iwith imineral iresources iand inaturally iblessed iwith ifertile 

iland ifor iboth icash iand ifood icrops, iand ihigh ipotentials ifor iindustrial iand ieconomic 

idevelopment. iThe idiscovery iof icrude ioil iis ian iadditional iadvantage iand ithis iserves 

ias iits imajor iforeign iexchange iincome. iIn ispite iof iall ithese, iit iis isad ito inote ithat 

ithe icountry iis iscored ilow iin iterms iof ihuman idevelopment. iWhile iethnic iand 

ireligious icrises ihave inearly itorn ithe iNigeria iinto ipieces, iDifferent ifactors iare 

iresponsible ifor ithese iethno-religious irivalries iamong istudents. iAnother ireason iis ithe 

iwrong iinterpretation iof ithe iscripture iby ithose iwho iclaim iauthority ito ithe 

iinterpretation iof ithe iholy ibooks. iIf inot iso, ione iwonders iwhy ipeople iact icontrary ito 

ithe iteaching iof ithe iscriptures iin imatters ipertaining ito ipeaceful icoexistence, iunity iand 

isanctity iof ilife, iand iproperty iLamenting ion ithe iwide igap ibetween ithe iteaching iand 

ipractice iof ireligion iamong iits iadherents, iAdebayo i(2003) iidentifies isome ifactors 

iresponsible ifor iusing ireligion ias iinstrument iof ipolarization, iamong iwhich iis 

ileadership itussle, iwhich ialso iculminated iin ithe iproliferation iof imany idenominations 

iin ithe icountry. iAlso, isectarian ijingoism, ias iwell ias iexcessive ipatriotism ito ione’s 

ireligious isect, iwhich iconsequently itransforms ito ifanaticism. iWhile ithe iroots iof iethnic 
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iand ireligious iconflicts ihave ibeen ilinked ito icolonialism iand ithe iCold iWar i(Machava 

i2008), iother ischolars iargue ithat iethnic iand ireligious iconflicts iare irooted iin ibad 

igovernance, ipoliticization iof iethnic iand ireligious iidentities, ithe icompetition iand 

iconflict ifor ipolitical ipower iby ithe iethnic iand ireligious icommunities irespectively 

i(Anarfi i2004) iidentifies icentrifugal ifactors ithat igave irise ito ithe ipoliticization iof 

iethnic iand ireligious iidentities, iwhich iinclude: ii. iThe iexistence iof itwo ior imore iethnic 

iand ireligious igroups, iwith inumerical istrengths ithat ican isignificantly iaffect ithe 

ioutcome iand idirection iof ia idemocratic ipolitical iprocess; iii. iinstrumentalization iof 

iethnicity iand ireligion ias ilegitimizing itool ifor ihegemony iin iinstances iwhen ithe 

iinterests iof ithe ipolitical iclass iare iunder ithreat; iiii. iwhen ithere iis ian iascendant iradical 

ithinking iwithin ia ipolitically isignificant. iEthnic ior ireligious igroup icapable iof 

iupstaging ihegemony; iiv. iWhen isociety iis icharacterized iby ipolitical, isocial ior 

ieconomic ihardships ithat ican icause ialliances ialong iethnic iand ireligious ifault-lines. 

iLack iof iaccommodation, iFailure ito iguarantee isecurity ito ilives iand iproperties, 

iDissatisfaction iover iacademic iprogrammes, iDissatisfaction iover iNational iIssues, iPoor 

ileadership, iFailure iof iauthority ito ilisten ito istudents’ icomplaints. 

The iterm i‘crises ihas ibeen idescribed ias ithe iart iof iviolence iresulting ifrom 

idissatisfaction ior ia isituation iof idisagreement ibetween itwo iparties i(Fajana, i2019). iIt 

iis ithe istate iof idisharmony ithat iis ibrought iabout iby idifferences iof iimpulses, idesire 

ior itendencies. iIt ioccurs iwhen ithere iis ia itension ior iwhen ipeople iintend ito irevolt 

iagainst icertain isocial iills ior iregularizes iin ian iorganization. iThus, iuniversity istudents 
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itend ito ishow itheir idispleasure ithrough iagitations, iprotest, idemonstrations ibonfire iand 

iso ion. iCrisis itends ito ibe ithe iresult iof iconflict iwhich iresearchers idescribed ias ia 

inatural iand iinevitable ipart iof ipeople iworking itogether. iOn ithis inote, iOgunlade i(2015) 

iclassified icrisis iinto itwo icategories inamely ithe iindividualized icrisis iand ithe 

igeneralized icrisis. iShe iargued ithat iindividualized icrisis iinvolves ione iperson ionly iand 

iit icould ibe iself-inflicted iwhile igeneralized icrisis iinvolves itwo ior imore ipeople ihaving 

idisagreement iin iall iits iramifications ion iissues iof icommon iinterest. i 

The iincidence iof istudents’ icrises iand iconflict icould ifirst ibe imanifested iby 

iboycott iof iclasses, irefusal ito iobey ithe ischools’ irules iand iregulations, icarrying iof 

iplacards iand isinging iwar isongs iby ithe istudents ito imake itheir igrievances iknown ito 

ithe iauthority ias iwell ias icultist iactivities iinvolving ithe iseizure iof ifellow istudents iand 

idisturbing ithe ipeace iof ithe iuniversities. iThe imost icommon icrises iwithin ithe iNigerian 

iuniversity isystem iwere ithe icrises ibetween istudents iand ithe iauthorities ion ithe ione 

ihand iand ibetween istudents iand igovernment ion ithe iother iover iissues iranging ifrom 

iwelfare ito iautonomy iand ipolicies i(Ogonor, i2016). iIt iseems ihowever ithat icrises 

imanagement ivaries ifrom ione iinstitution ito ianother. iThe ileadership istyles iof ithe itop 

imanagement iof iuniversities iseem ito ihave ian iimpact ion istudents’ icrises. i 

A ination ithat iwitnesses iethno-religious irivalries ialmost ion ian iannual ibasis 

icannot ibe isaid ito ibe istable isocially, ieconomically, igeographically iand ipolitically. iIn 

ia isimilar iway, iAdebayo i(2003) iobserves ithat ireligion ihas ino iplace iwhere iethnicity 

iis idominating. iHe iattributed ithe iannulment iof ithe iJune i12, i1993 ielection, ibelieved 
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ito ihave ibeen ithe imost ipeaceful, ifreest, iand. ifairest ielection iin ithe ihistory iof ithe 

icountry, ito iethnicity iwhere, iboth ithe iacclaimed iwinner iand iCentennial iEpoch: ithen-

military ipresident ithat iannulled ithe ielection iwere iMuslims, ibut ifrom idifferent iethnic 

ibackgrounds. iIn iessence, iethno-religious irivalries ibreed iunstable igovernments, iwhich 

iis ivery icrucial ito isustainable idevelopment. iAlso, iethno-religious irivalries iin iNigeria 

iare ilinked ito icitizenship iwithin ithe icontext iof iidentity, iwhich iis irooted iin ithe ipolitics 

iof iinclusion ior iexclusion. iThese iare itied ito iclaims iand icounter-claims iover iidentity 

ias ia ibasis ifor idetermining iwho iis iexcluded ior iincluded ifrom idecision-making, ias 

iwell ias iaccess ito iopportunities iunder ithe i“we-versus-them” icliché i. 

As iargued iby ithe iCarnegie iCommission ion iPreventing iDeadly iConflicts 

i(1997): iIn isocieties iwith ideep iethnic iand ireligious idivisions iand ilittle iexperience iwith 

idemocratic igovernment iand ithe irule iof ilaw, istrict imajoritarian idemocracy ican ibe 

iself-defeating. iWhere iethnic iand ireligious iidentities iare istrong iand ination ial iidentity 

iweak, ithe ipopulation imay ivote ilargely ialong iethnic ior ireligious ilines. iDomination iby 

ione iethnic ior ireligious igroup(s) ican ilead ito ia ityranny iof ithe imajority. iBabangida 

i(2002) ialso icontends ithat iconsequences iof iethnic iand ireligious iconflicts iconsist iof 

ithe ifollowing: iwaste iof ienormous ihuman iand imaterial iresources iin iethnically iand 

ireligiously iinspired iviolent iencounters, iclashes, iand ieven ibattles, ithreats ito isecurity 

iof ilives iand iproperties, ithe iheightening iof ithe ifragility iof ithe ieconomy iand ipolitical 

iprocess. iThus, ithe iethnic iand ireligious iminority igroups ithat ifeel itreated ias isecond-

class icitizens iby ithe ithree imajor iethnic igroups i(Hausa/Fulani, iYoruba iand iIgbo) iare 
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iforced ito iadopt iboth iconstitutional iand iextra-constitutional imeans ito ichallenge. ithe 

ihegemony iof ithese ithree igroups. iEducation iis ivery ivital iin iany isustainable 

idevelopmental iprogramme. iThe ination iis istriving ito iput iin iplace iamenities ifor ithe 

ipurpose iof ielevating ithe ieducation, istandard iof ithe icountry. iThis iis ihampered, 

ihowever, iby iincessant iclosure iof ischools iand iin isituations iin iplaces iwhere iethno-

religious irivalries iare irife. iApart ifrom ithis, ischools iare inot ispared iin ithe idestructive 

itendencies iof ithose iparticipating iin icrises iof iany inature. iMany ihave ibeen iburnt idown 

iand imany i(especially itertiary iinstitutions) iforced ito ishut idown ifor imonths. iThe 

ieducation iof iinnocent iyouths iwas iequally idisrupted iunder itumultuous isituations 

icreated iby iethno-religious irivalries, ias imany iwere iforced ito iemigrate ifrom icrisis 

iareas. i 

It ineeds ito ibe imentioned ias iwell ithat ino iremarkable idevelopment ican ibe 

irecorded iin ian iatmosphere iof iB.D.R. i(build, idestroy, iand irebuild) ias iit iamounts ito 

icycling iwithin ithe icircle. iIt igulps imillions iof idollars ito ireplace inumerous iamenities 

idestroyed iduring icrises. iResources ithat ishould igo ito iimproving ithese iamenities iand 

iembark ion iother idevelopmental iprojects iwould ihave ito ibe iused ion irestructuring iand 

ireplacing iwhat ihad ibeen idamaged iduring ithe iclashes. iIncessant icrises iare ialso 

iinimical ito isustain iable ieconomic idevelopment. iThis iis ibecause, iapart ifrom ithe ifact 

ithat imany ivirile ihands iare iseriously iaffected iin ithe icrises, ithe icountry’s isource iof 

irevenue iis iequally iaffected. iThe iwhole icrisis iarea itherefore ibecomes idesolated iand 

iremains ia ighost-city iuntil inormalcy iis ireinstated. i 
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Since ino ieconomic idevelopment ican itake iplace iin ian iatmosphere iof ifear, 

ianarchy iand iinsecurity, iit itherefore iimplies ithat iethno-religious irivalries iare ia ibane 

ito ieconomic isustainability. iLooking iat iit iinternationally, iincessant iviolence iof ithis 

ikind ihas iadded ito ithe ifear iforeign iinvestors ihave ifor iNigeria. iOne iwonders ihow 

iinvestors icould idecide ito iestablish iin ia i“war izone.” iApart ifrom ithe ifact ithat ithe 

iimage iof iNigeria ihas ibeen idented iglobally ias ia icountry ibreeding isocial imiscreants 

iand icriminals, iNigerians ihave ialso ibecome ithe ifirst isuspects iin iany iscene iof icrime. 

iThey iare ialso ithoroughly iscreened ibefore ithey iare iallowed ito ienter iother icountries. i 

 

 

Measures ithat iCan ibe iput iin iplace ito iImprove iStudents’ iPerception iof iReligious 

iEducation 

 

Teaching iis ian iimportant ipart iof ithe iprocess iof ieducation. iIts ispecial ifunction 

iis ito iimpart iknowledge, idevelop iunderstanding iand iskill i(Aggarwal, i2015). iTeaching 

iand ilearning iare iopposite isides iof ithe isame icoin ia ilesson iis inot ilearned iuntil iit ihas 

ibeen itaught. iTeaching, itherefore, ishould ibe ithought iof ias ia iprocess ithat ifacilitates 

ilearning. iOne iof ithe imain iobjectives iof ithe isecondary ischool i6-3 i-3-3 isystem iin 

iNigeria iis ito iprepare istudents ifor iself-reliance, itraining iand ifurther ieducation. iThe 

iChristian iReligious iEducation icurriculum iis ibroad-based iand iis ibuilt iupon ithe 

iconcepts, iprinciples iand iskills iestablished ithrough ithe iintegrated irelationship iwith 

iother isubjects iand ithe ilearners’ ienvironment. 
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Christian iReligious iEducation iin isecondary ischools iin iNigeria ioccupies ia ikey 

iposition iin ithe i6-3 i-3-3 icurriculum. iThis iis iso ibecause iit ienables ithe ilearner ito 

iintegrate iall isubjects iof ithe icurriculum iinto ia imore imature iview iof iself, itheir 

irelationship iwith ithe ienvironment, iboth iphysical iand icultural, iother ipeople iand iGod 

i(KIE, i2000). iOne iof ithe iobjectives iof iChristian iReligious iEducation iin iNigeria iis ito 

ihelp ilearners iacquire isocial, ispiritual iand imoral iinsights ito ihelp ithem imake 

iappropriate imoral idecisions iin ia irapidly ichanging isociety iand ileaves iin ipeace iand 

iharmony i(KIE, i2000), iyet iobservations iof iCRK istudents iindicate ithat ithis iobjective 

iis inot ibeing iachieved. iThis icould ibe iattributed ito ithe iway ithe isubject iis itaught. iLike 

iany iother isubject, iCRK ineeds ito ibe itaught iby iuse iof iaudio-visual iresources iand ithe 

iright imethods ifor istudents ito iunderstand iand ifor ithe isubject ito ibe irelevant ito itheir 

ilives. iThe iWangai iCommittee i(2001) itasked iwith iinvestigating istudent idiscipline iand 

iunrest iin isecondary ischools iacknowledges ithat ithe idecay iin imoral ivalues iand inorms 

iof ithe isociety ito ia igreat iextent iinfluence ithe ibehaviour iand icharacter iof istudents iand 

ihelp ithem ito ileave iin ipeace iand iharmony. iDespite iacknowledging imoral idecay, inever 

iinvestigated iwhether ior inot iCRK ias ia isubject iis iachieving iits iintended ipurpose iof 

iinculcating imoral ivalues iin ilearners. iThe iCommittee ialso inever ilooked iat ian 

iinstructional iapproach ithat iwould ihelp imore ieffectively iimpart iskills, iknowledge iand 

iattitude ito istudents iwhich iwould ihelp ithem iduring iand iafter ischool ilife. iBecause iof 

ithe idevelopment iof imodern itechnology, iteachers ino ilonger ihave ito irely isolely ion 

imere ilectures ito ideliver itheir iteaching icontent. iThere iis ia igreat ivariety iof imaterials 
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ithat ican ibe iused ito imake imeanings imore ivivid iand imore iinteresting. iThese imaterials 

iare ioften ireferred ito ias iinstructional iaids; idevices iused ito isupplement ior icomplement 

ithe iteachers’ itask. iLike iany iother isubject, iCRK icontent ican ibe imade iclearer, imore 

iinteresting iand irelevant iif iaudio-visual imedia iare iused iin iteaching ihow ito ileaves iin 

ipeace ico-existence. iAggarwal i(2015), iindicates ithat imore iis ilearnt iand iretained iwhen 

iaudio-visual imedia iare iused iduring iteaching. iIf iCRK iwas itaught iby iuse iof iaudio-

visual imedia ion ihow ito ilive ia ipeaceful ico-existence, ithe istudents iwould iunderstand 

iand iretain imore iof iwhat ithey iwould ihave ilearnt iand ithis iis ilikely ito ihave ia ipositive 

imoral iimpact iin itheir ilives iand ihelp ithem ito ilives ia ipeaceful iand ico-existence. iBased 

ion iresearch idone iin i1969 iby iChiba iPrefectural iEducation iobserves ithat ithere iare 

iconsiderable ieducational iadvantages iwith ithe iapplication iof ieducational itechnology iin 

iprimary, isecondary iand ihigher iinstitutions ischools. iIf iCRK iwas itaught iby iuse iof 

imodern itechnology istudents iwould igain imore ithan iif iit iwas itaught iby iverbal 

icommunication ionly. iToday, imany icountries iaround ithe iworld iuse isome iform iof 

itechnological imedia iin ieducation ito ienhance ilearning. iIn ia ifew icountries, ithe iuse iis 

ifairly iwidespread. iIn iinstances iwhere ithe istudent iis ithe icentre iof iattention, 

itechnology iis ia icatalyst ifor ieducational ichange. iIts iabsence iwould imake ia isignificant 

idifference ito ithe ieducational iprocess ibecause itechnology iis ian iintegral ipart iof ia 

iwell-thought-out isystem inot imerely ia iteacher’s iaids. iThe ifailure ito iuse imodern 

icommunication imedia iwithin ithe ieducational isystem ias itools iof iinstruction iis 

iintimately irelated ito ithe ilack iof irecognition iof icommunication ioutside ithe isystem. 
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iTo iignore icommunication imedia ifits iinto ithe itendency iof ipreparing istudents ifor ithe 

iworld iof ithe ipast irather ithan ifor ithe icapacity ito ilive iwith iand ito idominate ithe 

ifuture. iToday, ithe iproblem iis inot iwhether ior inot iaudio-visual iaids ishould ihave ia 

iplace iin ieducation. iRather, ithe iproblem inow iis ithat iof iextending ithe ibenefits iof 

ithese iaids ito iall iteachers iand ito iall ichildren. iCRK iis iin ipractice ione iof ithe ileast 

ivisual isubjects ion ithe itimetable. iMany iexcellent idiscussion ilessons iin iReligious 

iEducation iare ipossible iwithout ithe iuse iof iany ivisual iaids. iNevertheless, iteachers 

imust ibe iCRK iactive ito idevise ivisual iaids ito ihelp ilearners iin iconceptualizing 

iconcepts irendered ithrough ithe ilecture imethod iand idiscussions. i 

Various isteps ihad ibeen itaken iby ithe igovernment iand iChristian iEducation ito 

iresolve iand iprevent ithe icrisis ithat ihave ihappened iover ithe iyears ifrom ireoccurring. 

iFirst, iin ithe iaftermath iof i12 iApril i1994 icrises ia icommission iof iinquiry iHon. iJustice 

iJ. iAribiton iFiberesima iwas iappointed iby ithe imilitary igovernor, ito idetermine ithe 

iremote iand iimmediate icauses iof ithe iconflicts. iTo iassess ithe idamage, iidentify ithose 

iinvolved iand iadvise ias ito iwhat ifurther iaction iif iany ishould ibe itaken iagainst ithem, 

iand, ifinally, ito imake irecommendations iabout ihow ito iavoid irecurrences. iFiberesima 

igathered, icheck ithe istatus, ireceived imemoranda, itook itestimony, iand imade iits ireport 

ito ithe igovernor. iSince ithen, inothing iwas iheard inor iwas iit ipublished, ino 

iconspirators, i 

Second, iin ithe iearly icrisis iin i2001 ispecial itask iforce i(STF) iwas iestablished 

iwhich icomprises iof imobile ipolices iand imilitary isoldiers. iBefore ithe iSeptember i2001 
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icrisis, ithe iCivil iLiberties iOrganization, iCommunity iAction ifor iPopular iParticipation, 

iand ithe iChristian iFoundation ifor iSocial iJustice iand iEquality ihad ialerted istate ipolice 

iand igovernment iauthorities ito iwhat ithey iperceived ias iimminent ithreats ito ipeace ibut 

ithe iauthorities iand ithe isecurity iforces ifailed ito irespond ito ithe iwarnings iand iwere 

inot iprepared iwhen ithe icrisis ibroke iout ieven ias iof ithat itime ithe igovernor iof ithe 

istate ihad itravelled iabroad idespite ithe iwarning iof ithe itrouble iahead. i 

Third, ilike iin i1994, iwhen ithe i2008 icrisis ibroke iout ithe istate igovernment ialso 

iset iup ia ijudicial icommission iof iinquiry iunder iJustice iAjibola ito idetermine ithe icause 

iof ithe iconflict iand irecommend ia iway iforward. iAfter ithe i2008 iriots ithe iimmediate 

iresponse iof ithe istate igovernment ito iviolent iunrest ihas ibeen ithe ideployment iof 

iSpecial iForces iwhich icomprises iof iNigerian iarmy, inavy, iair iforce iand ipolice iofficers 

iwho iare idistributed ito ieach icorner iof ithe istate. iThe igovernment ialso iensure ithat 

ithere iis idust ito idawn icurfews, ithe iSpecial iForces iensured ithat ieveryone iis ihome 

iafter ithe icurfew iand ithey imade ieffort ito icollect iillegal iweapons ifrom ithe iyouths, 

ithey ialso iengaged iin iweapons isearches iat icheckpoints ion ithe iroads ileading ito iJos 

i(Krause, i2011). 

Again, ilike iin i2008 ithe ifindings iand irecommendation iof ithe icommission iof 

iinquiry iwas inot ireleased iuntil ianother iviolent ibroke iout iin i2010. iThe isituation iwas 

iso ibad iin i2010, ithat ithe ifederal igovernment irecommended ia ihigh-powered icommittee 

iwhich iwas iheaded iby iChef iSolomon iLar ito iwork ion ithe isolution ifor ithe icrisis. 

iHowever, ithe ifederal igovernment inever isaid ianything ito iNigerians iabout ithe iSolomon 
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iLar irecommendation iand ithereon. iIn i2010, ionly ia iconstant iheavy imilitary ipresence 

iremained iwithin ithe icity ito isecure ian iuneasy icalm. iThe istate igovernment iset iup ithe 

iInter-Religious iCommittee ifor iPeace iand iHarmony iin iPlateau iState iafter ithe i2001 

icrisis. iThe icommittee iis ijointly ichaired iby ithe ichairman iof iCAN iin iPlateau iState 

iand ithe iEmir iof iWase. iBoth ireligious ileaders iwent ithrough ithe istate ipreaching 

ipeace iand ireaching iout ito ilocal icommunities. 

Fourth, iin i2002, ithe igovernment iestablished ithe iPlateau iState iPeace iand 

iReconciliation iCommittee iwhich iwas icalled ipeace isubmit. iIt icomprises iof ielders, 

icommunity iand ireligious ileaders, iand irepresentatives iof iwomen’s iand iyouth igroups 

iand istudents. iVarious imeetings, iseminar iand iconferences iwas iheld ito idiscuss ithe 

iconflict iand iway iforward ifor ipeaceful ico iexistences. iThey iwere iable ito iput iforward 

ithat ithe iarchitects iof iviolence ishould ibe iapprehended iand ibe iprosecute, ithe ispread 

iof irumors igossip iand isuspicions ishould ibe idiscouraged, ifinally iPlateau ipeople imust 

isustain itheir iaccommodating inature iand icreate iroom ifor iother ipeople ito ico-habit. 

iThe igovernment ialso iorganized iseveral imedia icampaigns ito ireach iout ito ithe 

ipopulation iwith imessages iof ipeace iand itolerance i(Krause, i2011). 

In i2004 iduring ithe istate iof iemergence iwhen iGen iAlli iwas iappointed ias ithe 

iadministrator iorganized ia iPlateau iState iPeace iConference iwhich iwas iin iheld iin iJos 

ifrom i18th iof iAugust ito i21 iSeptember. iSeveral imeetings iwere iheld ibut iresult iwas 

iineffective. iAlthough iit iwas ia iwell-designed iinstrument iin iorder ito itransform iconflict 

iinto ipeaceful iresolution. i iMany iissues ithat ilead ito iconflicts iin iJos iwas idiscuss ithe 



37 

 

iHausa-Fulani irepresentative irequest ithat ithey ishould ihave iequal iright iwith iindigene 

isince ithey ihave ilived iin iplateau istate ifor ia ilong itime ibut ithey iwere idenied. i iHausa–

Fulani iand iJama’atu iNasril iIslam i(JNI) irepresentatives irefused ito isign ifor iconference 

ireport, icomplaining ithat itheir igrievances iremained icompletely iunaddressed. iThey ialso 

icomplained ithat ithe iagreement iin imeetings iwasn’t ishared iwith ithe ilocal icommunities. 

iSome iMuslim irespondents ialso iaccused ithe igovernment iof ionly iinviting icommunity 

irepresentatives iand inot ithe iactual istakeholders iwith istrong iconnections ito ithe 

icommunities iconcerned. i(Krause, i2011) 

Fifth, icivil isociety iactors ialso imade ieffort ifor ia ipeaceful ico iexistences. iThese 

iinclude itraditional ileaders, iNGOs, ireligious iorganizations, ihumanitarian irelief 

iagencies, iand icommunity-based iorganizations. iNGO iCentre ifor iPeace iInitiative iand 

iDevelopment i(CEPID) icarried iout iworkshops ion ipeace iand itolerance ifor iyouth 

ileaders iof iboth ireligion iafter ithe iSeptember i2001 icrises. iThey ialso icontributed ito 

iresearch iand ipublications ion ithe iJos iconflict. iThe iJos ibased iNGO iCentre ifor iPeace 

iAdvancement iin iNigeria ialso ioffered iworkshops, icommunity iengagement, iand 

itrainings. iThe iYoung iAmbassadors ifor iCommunity iPeace iand iInter-Faith iFoundation 

iorganized isocial iactivities ito ibring itogether iyouths iof idifferent ireligious ibackgrounds 

iand iheld ia ipeace imarch iwithin ithe icity iof iJos. iState iand iinstitution ibuilding, 

ipremised ion ithe iprovision iof ibasic isecurity, ieffective iand ilegitimate ipublic iand icivil-

society iinstitutions, iwith iadequate iaccountability isafeguards, iare iessential ito imeet ithe 

iongoing ipublic isafety iand isocial/economic iwelfare ineeds inecessary ito iensure ipublic 
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iconfidence iin iany isystem iof igovernance iis ia icentral igoal iof iconflict imanagement 

iand ipeace-building ithat ishould ibe iput iin iplace iand istrengthened. iIn ithis isense, 

iimmediate iattention ialso ineeds ito ibe ipaid ito ilaying ithe ifoundations ifor idurable 

ipeace, isecurity, istability iand idevelopment. iSince idemocracy iguarantees iand irecognizes 

iethnic iand ireligious ipluralism, iefforts ishould ibe imade iby ithe istate iand iits iinstitutions 

ito iensure ithe isafeguarding iof iinclusivity iin ithe itask iof ination ibuilding, iequitable 

ipolitical irepresentation, isocial ijustice, imutual irespect iand itolerance iamong ithe idiverse 

igroups. iEfforts itoward isecularization iof ithe istate ifrom ireligion ishould ibe ipursued 

ivigorously. iThis iwould ino idoubt ihelp ito iregain ithe icredibility iand ilegitimacy iof ithe 

istate. iGovernment iand iother istakeholders ishould istrengthen istate iinstitutions ito iensure 

ithat ithe iexistence iof imajority ior iminority iethnic iand ireligious igroups iare inot 

ithreatened iby iexclusion iin iterms iof iaccess ito ipower, ispace iand iresources. iEthnic iand 

ireligious iconflicts iare inot iavoidable ibut ican ibe iprevented. iThis irequires ithat ipotential 

isources iof iconflicts ineed ito ibe iidentified iand ianalyzed iwith ia iview ito itheir iearly 

iresolution. i iAdvocating ireligious itolerance iand ithe icall ito iforget ithe idifferences iof 

iethnic idiversity iand ireligious iaffiliation idoes inot iappear ito ibe iyielding iresults ias ifar 

ias iunity igoes. iWe iopt, ihowever, ifor ibetter iunderstanding iof ithe idifferences ifor ithe 

ipurpose iof ibuilding ia iunified ination. iThrough iproper ieducation iand iknowledge iof 

ithe iplight iof ieach iethno-religious igroup, iamicable isettlement iof ithe idifferences icould 

ibe ifacilitated. iIt iis ia ipity ito isay ithat ian iaverage iIgbo iman iknows inothing iabout ithe 

iculture iof iother itribes iin ithe isame icountry, iwhile iChristians ilook iat iMuslims iwith 
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icontempt iand isuspicion, iand ivice-versa. i iIt iwill ibe iwise ifor ithe igovernment ito 

iexplore iother iresources ifor inational idevelopment ias ia iway iof ikeeping iidle ihands 

ibusy iand icreate ijob iopportunities ifor iits icitizens. iThis iwill ireduce ipoverty, iwhich iis 

ione iof ithe ikey ifactors ifor iethno-religious irivalry. iThe ination iseems ito ihave ibid 

ifarewell ito ilove, ijustice, itrust, ipatience, ihonesty, iintegrity, ifairness, iaccountability, 

iselfless iservice iand iother ivirtues, iwelcoming icorruption, iinjustice, iviolence, ikilling, 

imaiming iand iother ivices. iThis imakes iindividuals ito ilook ifor imeans iof isatisfying 

ithemselves, inot iminding istepping ion ipeople’s itoes, ior ieven igoing ias ifar ias icutting 

itheir ithroats. iThere iis ialso ithe ineed ito irevamp ithe inational ieducational ipolicy iin 

isuch ia iway ithat ial-majiri ieducation iwill ibe iintegrated iinto ithe imainstream. 

iExperience ihas ishown ithat ithe iproducts iof ithese ischools ihave ilargely ibeen iinvolved 

iin imany iof ithe iethno-religious irivalries iin ithe iNorth. iThis isystem iflourished iin 

ipreco-lonial itimes iand iproduced igreat ischolars. iIn ithe ipostcolonial iera, ihowever, ithis 

isystem iof ieducation ihas ibeen igrossly ineglected iand iits iproducts iare inot igiven iany 

irecognition. iThose iwho ipursue ithe iprogramme itake ito ibegging, iroaming ithe istreets, 

iand iindulging iin icrime iand iother ideviant ibehaviour. iThe ipersistence iof imoral 

idecadence ican ibe iattributed ito iwestern icivilization iand icolonization iwhich iare 

iexemplified iin iwestern ieducation, iscience iand itechnology, iforeign ireligion iand 

iinfluence. iOthers iinclude ipriest icraft, ithe iquest ifor irebellion iagainst ithe iword iof 

iGod, idisobedience ito iparents iand ithose iin iauthority, ilack iof irespect ifor ielders, 

ilaziness, iidleness, igossip iand iworldly ipleasures iaccount ifor ithe ipersistence iof imoral 
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idecadence iin iNigeria. iOther ipersistent ifactors iinclude ilack iof ifear iof iGod, ipoverty, 

igreed, iunemployment iand ibad ileadership iqualities, ihuman iright iabuses, ilack iof 

irespect ifor isanctity iof ilife, iget irich iquick isyndrome iand iinsensitivity ito ithe ivarious 

iforms iof isocial, ieconomic iand ispiritual idecay iof ithe iday iare inot ileft iout iof ithe 

ipersistence iof imoral idecadence iin iNigeria. iPluralism icalls ifor ithe ipersistence iof 

imoral idecadence iin iNigeria. iThe iearliest iNigerian isociety iwas imonolithic iand 

iwhatever ioccupied ithe iminds iof iNigerians ifrom idifferent iethnic iextractions iwas 

ilimited iand ieasy ifor ithe ichurch ito imonitor. iThis iperiod iwitnessed ino itelephone, 

itelevision, ino icomputer iand ino iinternet ifacilities. iHowever, iwith ithe iintroduction iand 

icommercialization iof icomputer-internet, ithe isocio-economic iframework ichanged. iThe 

iattention iof iNigerians ibecame idiverted ifrom itraditional ivalue isystem ito ithe icomputer-

internet iwhich ibrought iabout idivided iinterest iin ithe ivices ithat iviolated isocietal inorms 

iand ivalues. iThis iviolation ihas inot ionly ipersisted ibut iit ihas ieroded ithe imoral ivalues, 

icultural ivalues iand iare iresponsible ifor ithe ipersistence iof ithe imoral idecadence iin 

iNigeria. iLack iof istrong imoral ieducation iprogram iunder ithe igeneral istudies iunit iof 

iNigeria iUniversity iand itertiary ieducation iprograms iexplains ianother ipersistent ifactor 

iof imoral idecadence iin iNigeria. iThere iis ineed ito isustain ithe imoral ivalues iat iprimary, 

isecondary iand itertiary ilevels iof iour ieducational isystem. iThe ifamily isystem iin iNigeria 

ihas ibeen ibedeviled iby ipolygamy, idivorce, iseparation, iunemployment, ipoverty, idisease, 

ilack iof ishelter iand iilliteracy. iThe ifamily iwhich iis ithe ibasic iprimary, isocial, 

ieconomic iand ipolitical iunits iand iagent iof isocialization ihas inot ibeen ieffective iin 
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iinstilling igood imoral ivalues iin ichildren iand iwards. iAnofienm i(2007) isays i“parents 

iwith isound imoral iand iethical isanctity iare ino ilonger iavailable ilike iin ithe itraditional 

isociety, ihence imoral idecadent ichildren iwith ilittle ior ino iregard iwith isocietal inorms 

iand ivalues. iSimilarly, ithere ihas ibeen iconcentration ion iformal ieducation iwithout ia 

icorresponding ieffort iin imoral ieducation iat ifamily ilevel. iThis ierror iis iresponsible ifor 

ithe ipersistence iof imoral idecadence. iMaking ithe ifamily ithe ibedrock iof isound imoral 

iupbringing iwill ireduce ito ithe ibarest iminimum ithe ipersistence iof imoral idecadence iin 

iNigeria. iAumal i(2015) imaintains ithat iwhen ithose ichildren imove ifrom ihome ito 

ieducational iinstitution, ithey ibecome iworst idue ito ithe icurrent istate iof ieducation iin 

ithe icountry. iAs ia ifollow iup ito ithe ifamily iaiding ithe ipersistence iof imoral idecadence, 

ithe irole iof iparents iand iguardians iwith istrong imoral ifoundation iin iorder ito isafeguard 

iacceptable imoral istandard ineed inot ito ibe ioveremphasized. i 

The ieconomic ichallenges iseem ito iweaken iparents’ imandate iin ithe imoral 

iupbringing iof itheir ichildren iand iwards iin iNigeria. iThe idifficulty iin igardening ithe 

imind ias ia iway iforward itowards iNigeria’s idignity iexplains ithe ipersistence iof imoral 

idecadence iin iNigeria. iMoral ivalues iare iexpected ito ibe iinculcated iforcefully ibut iNaija 

iChurch iNews isays ithe ireverse iis ithe icase. iMany istrange ipractices iand iteachings iare 

isubject iof iorchestrated iarguments. iSimilarly, iEyoboka i(2004) iargues ithat imost 

iPentecostal ichurches ihave inot icome iout ito icondemn iimmorality, irather, ithey iprovide 

icomfort izone ifor imoral idecadence iin iall iramification. iThe imanifestation iof imoral 

idecadence icould ibe ifound iin iindecent idressing iand isuch iattraction iis ione iof ithe 
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ibreeding igrounds ifor imoral idecadence. iWhat ithen iconstitutes ithe isetback iof imoral 

idecadence ito imoral ieducation iin iNigeria? 

Moral idecadence iin ithese ianalyses iof isetbacks iwill ibe iinterchangeably iused iby 

ilearning iwithout icharacter, imoral iindecency, ichurches iwithout imoral iintegrity, 

iindecent iactivities ibecause ithey iare ianomic, iconflicting iand inegate iacceptable igoals 

iby ithe imembers iof ithe isociety. iIt iis icharacterized iby ibehaviours, iactions, iattitudes 

iand iopinions ithat iare iconsidered iby imost imembers iand isocial igroup inot iright iand 

ithereby iunacceptable, iwrong iand iretrogressive. iIt iis ilike iimmorality iwhose iset iof 

iideas iput iforward iby iany igroup iare igrossly iunacceptable ibecause ithey iimpact 

inegatively ion ipeople, iinstitutions iand irelationships iin iNigeria. iMoral idecadence idoes 

inot ihelp iNigerians idistinguish ibetween iwrong ifrom iright. iIt iis inot iin iour inorm ito 

ipromote iacts iof idisrespect, iinsubordination, ifear, itension, ilaziness, iand iidleness. iThese 

iacts iimply ia ibreakdown iof imoral ivalues iwhich ihave ifar-reaching imoral, isocial, 

ireligious, ieconomic iand ipolitical iimplications. iIt ihas ibecome icomplicated iprimarily 

ibecause iof ithe igreater imixing iof icultures iand ireligions. iEach ihas iits iown icultural 

iideas iabout ievil. iGenerally ispeaking, ifalling ifrom ia ihigher istandard iof isocial iliving 

ito ia ilower istate iin imorals iexplains ithe ipersonal itrait iwhich iimplies idiminishing iin 

ithe imoral ivalues iamong iNigerians. iIt iis ialso icalled imoral imisconduct iwhich ishows 

ipoor imoral istandards iprevalent iin ieducational isystem isuch ias isexual iabuse, iindecent 

idressing, irape, icultism, iexamination imalpractice, iarmed irobbery iand iother iantisocial 

ibehaviours. i 
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Summary iof iReviewed iLiterature 

Conflict itheorists iview ireligion ias ian iinstitution ithat ihelps imaintain ipatterns iof isocial 

iinequality. iFor iexample, ithe iVatican ihas ia itremendous iamount iof iwealth, iwhile ithe 

iaverage iincome iof iCatholic iparishioners iis ismall. iAccording ito ithis iperspective, 

ireligion ihas ibeen iused ito isupport iit. 

religiosity iis iresponsible ito ia igreat iextent ifor iacademic ihonesty. iA ifollow iup istudy 

iconducted iby iHuelsman, iPiroch, iand iWasieleski i(2016) ihypothesized ian iinverse 

iconnection ibetween ireligiosity iand iacademic ihonesty. iThe istudy imeasured ireligiosity 

iusing ia ireligious ifaith iquestionnaire iand imeasured iacademic idishonesty iusing ithe 

iAcademic iPractices iSurvey 

 

 

 

CHAPTER iTHREE 

METHODOLOGY 

 This ichapter idescribes ithe imethods iand iprocedures iused ito icarry 

iout ithe istudy iunder ithe ifollowing isub-headings: 

• Design iof ithe iStudy 

• Population iof ithe iStudy 

• Sample iand iSampling iTechnique 

• Research iInstrument 
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• Validity iof ithe iInstrument i 

• Reliability iof ithe iInstrument 

• Method iof iData iCollection 

• Method iof iData iAnalysis 

Design iof ithe iStudy 

Descriptive isurvey iresearch idesign iwas iemployed ifor ithis istudy. iThis idesign 

iwas iadopted ifor ithe istudy ibecause iit iwas ia idescription iof ialready iexisting 

iphenomenon. 

Population iof ithe iStudy 

The ipopulation iof ithe istudy icomprised iof inine iand iforty i(940) ifull itime 

istudents iof ithe iDepartment iof iEducational iFoundation iFaculty iof iEducation 

iUniversity iof iBenin, iBenin iCity. 

 

 

Sample iand iSampling iTechnique 

The isample iof ithe istudy iconsist iof i100- i400 ilevels istudents iof iEducational 

iFoundations, iFaculty iof ieducation iUniversity iof iBenin, iBenin iCity. iA iproportionate 

isampling itechnique iwas iadopted itwo ihundred i(200) ias ithe isample isize, ifor ithe istudy. 

Research iInstrument 
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 The iresearch iinstrument ithat iwas iused iin icollecting idata ifrom ithe irespondents 

iis ithe iquestionnaire. iThe iquestionnaire ititled iinfluence iof iimpact iof ionline iteaching 

ion ithe iacademic iperformance iof iChristian ireligious istudies istudents iin iUniversity iof 

iBenin iQuestionnaire iconsisted iof itwo iSections. iThe ifirst isection i(Section iA) iwill 

icontain ithe isocio- idemographic icharacteristics iof ithe irespondents. iThe isecond iSection 

i(Section iB) icontain itwenty i(20) iitems iquestions ibordering ion iinfluence iof iimpact iof 

ionline iteaching ion ithe iacademic iperformance iof iChristian ireligious istudies istudents 

iin iUniversity iof iBenin, iBenin iCity. iThe iitems iwere istructured ito iget iinformation ion 

ithe iresearch iquestions iraised ito iguide ithe istudy iusing ia imodified iLiket iScale 

iFormate iof iStrongly iAgree, iAgree, iDisagree iand iStrongly iDisagree. 

Validity iof ithe iInstrument 

The iinstrument iwas idesigned iby ithe iresearcher iand isubject ito icareful iscrutiny 

iby ithe iproject isupervisor iand itwo iother iexperts ifrom ithe iDepartment iof iEducational 

iFoundations. 

Reliability iof ithe iInstrument 

In iorder ito ia icertain ithe ireliability iof ithe iinstrument ithe iinternal iconsistency 

iof iitems iwas iadopted iusing ithe iCronbach iAlpha ireliability iIndex. iIn idoing ithese 

itwenty i(20) istudents iwere iselected ifrom ithe iDepartment iof iEducational ifoundations 

iwho iwas iexcluded ifrom ithe istudy’s isample. i iA ireliability iindex ivalue iof i0.7 

idetermine. 

Method iof iData iCollection 
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The iadministration iof ithe iinstrument iwas idone iby ithe iresearcher iand itwo iother 

iassistants iby igiving iout ithe iquestionnaire ito ithe irespondents iindividually iand 

itherefore iwait ito icollect ithem iin iorder ito iprevent iloss ior ireduce ithe ichance iof ierrors 

iin ithe iprocess iof ifilling ithe iinstrument. 

Method iof iData iAnalysis 

 The iresponses ito ithe iquestionnaire iitems iwas ianalysed iusing idescriptive 

istatistics, iinvolving isimple ipercentage, i 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER iFOUR 

PRESENTATION iOF iRESULTS iAND iDISCUSSION iOF iFINDINGS 
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This ichapter ipresents ithe ianalysis iof ithe idata icollected. iThe ipurpose iof ithis 

iresearch iwas ito iexamine ithe iinfluence iof ireligious ibelief ion istudents’ iperception iof 

ireligious ieducation iin ithe iUniversity iof iBenin. iThe iquestionnaire iwas idistributed ito 

itwo ihundred i(200) irespondents(students) iin ithe iFaculty iof iEducation, iUniversity iof 

iBenin. i 

PRESENTATION iOF iDATA 

SECTION iA: iDemographic iData i 

TABLE i1 

Items Frequency Percentage 

Male i 75 37.5% 

Female i 125 62.5% 

TOTAL 200 100 

 

From ithe itable iabove, iit ican ibe iseen ithat i37.5% iof ithe irespondents iare imale istudents 

iwhile i62.5% iof ithe irespondents iare ifemale. iThis ishows ithat imajority iof ithe 

irespondents iare ifemale istudents. 

TABLE i2 

Age Frequency Percentage 

18-20 iyears 80 40% 

21-25years 

26-30years 

90 

30 

45% 

15% 

TOTAL 200 100 

 

Age iDistribution: iThe iage idistribution iindicated ithat imajority iof ithe isampled 

irespondent’s iage i45% ifalls ibetween i21-25 iyears iof iage. iThis iwas ifollowed iby 

irespondents iin ithe iage igroup iof i18-20 iyears i40% iwhile i26-30 iyears iwere i15% 

iThose irespondents iwhose iage ifalls iwithin i21-25 iyears iwere ithe imajority iin ithis 

istudy. i 
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TABLE i3 

Academic ilevel FREQUENCY PERCENTAGE 

100L 30 15% 

200L 

300L 

400L 

70 

80 

20 

35% 

40% 

10% 

TOTAL 200 100 

 

Age iDistribution: ithe iacademic ilevel iindicated ithat imajority iof ithe isampled 

irespondent’s i300L ihave i40%. iThis iwas ifollowed iby irespondents iin i200L iwho ihave 

i37% ifollowed iby i100L iwho ihave i15% iwhile i400L ihave i10%. iThose irespondents 

iwhose iare iin i300L iwere ithe imajority iin ithe istudy. 
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SECTION iB: 

What iis ithe iinfluence iof ireligious ibelief ion istudents’ iperception iof ireligious 

ieducation iin ithe iUniversity iof iBenin? 

  

S/N

O 

ITEMS  SA %  i i i i i i 

iA 

 

 

i% 

 i i i i iD. %  i i i i i 
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L 
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 i i i i i 
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1.  There iare 

ichanges iin ithe 
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ieffects iin imy 

ischool 

 

 

From ithe itable iabove, iit iis iseen ithat iin iitem i1, i20% iof ithe irespondents 

istrongly iagreed ithat iThere iare ichanges iin ithe iattitude iof imy ifriends iin ischool iafter 

iChristian iReligious istudies iclass i,48% iagreed, iand i30% idisagreed iwhile i2% istrongly 

idisagreed. iThis iindicates ithat ithe irespondent iof ithe isampled ipopulation iagree ithat 

ithere iare ichanges iin ithe iattitude iof imy ifriends iin ischool iafter iChristian iReligious 

istudies iclass iIn iitem i2, i30% iof ithe isampled ipopulation istrongly iagreed, i50% iagreed, 

i15% idisagreed iwhile ithe iremaining i5% istrongly idisagreed ithat ithey iamend isome iof 

itheir ibehaviours iafter iChristian iReligious istudies iclass iNigeria. iin iitem i3, i53% iof 

ithe isampled irespondents istrongly iagreed ithat istudents iin itheir ischool iabstain ifrom 

isexual iactivities iafter iChristian iReligious istudies iclass, i15% iagreed, iand i22% iof ithe 

ipopulation idisagreed iwhile i10% istrongly idisagreed. iIn iitem i4, i31.5% iof ithe isampled 

ipopulation istrongly iagreed, i48% iof ithe ipopulation iagreed, i20 i% iof ithe ipopulation 

idisagreed iwhile ithe iremaining i0.5% iof ithe ipopulation istrongly idisagreed. iThis ishows 

ithat imajority iof ithe isampled irespondents iagreed ithat iChristian iReligious istudies 

ishould ibe imade ia icompulsory isubject iin ithe icurriculum idue ito iits ipositive ieffects 

iin itheir ischool. iIn iitem i5,35% iof ithe irespondent istrongly iagreed, i48.5% iagreed i,11.5 

istrongly idisagreed, iwhile ionly i5% istrongly idisagreed. ithis ishows ithat ithe imajority iof 

ithe irespondents iagreed ithat iChristian iReligious istudies iinfluence istudents’ imoral 

ibehaviours ipositively. 



51 

 

It ican ibe iconcluded ithat ifrom ithe itable iabove ithat imajority iof ithe irespondent 

iagreed ithat ithere iare ichanges iin ithe iattitude iof itheir ifriends iin ischool iafter iChristian 

iReligious istudies iclass, iIt iwas irevealed ithat isome iof ithe istudents iamend itheir 

ibehaviours iafter iChristian iReligious istudies iclass, iIt iwas iseen ithat istudents iabstain 

ifrom isexual iactivities iafter iChristian iReligious istudies iclass, iit iwas irevealed ithat 

iChristian iReligious istudies ishould ibe imade ia icompulsory isubject iin ithe icurriculum 

idue ito iits ipositive ieffects iin itheir i ischool, iit iwas iseen ithat iChristian iReligious 

istudies iinfluence istudents’ imoral ibehaviours ipositively. 

How ido iStudents’ iReligious iBeliefs iAffect itheir iAcademic iPerformance iin 

iReligious iEducation? 

     i i 

 

S/

N 

ITEM

S 

 SA %  i i i i i 

iA 

 

 i 

i% 

 i i iD. % SD % TOTAL 

iRESP. 

TOTA

L 

 i i i i i 

i% 

6.  Most ireligious 
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ibetter igrade iin 

itheir iacademic 
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5 
 i i i i 
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i200 

 i i i 

i100 
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i200 

 i 
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iperformance 

ipositively 

 

9  Religious ibeliefs 

iaffect istudents’ 

iacademic 

iperformance i 
 

60 30 100 50 30 15 10 5  i i i 

i200 

 i 

i100 

10  Christian 

iReligious 

istudies ishould 

iinfluence 

istudents’ 

iacademic 

iperformance 

ipositively 

60 30 100 50 30 15 10 5  i i i 

i200 

 i 

i100 

 

From ithe itable iabove, iit iis iseen ithat iin iitem i6, i31.5% iof ithe irespondents istrongly 

iagreed, i48% iagreed, iand i20% idisagreed iwhile i0.5% istrongly idisagreed. iThis 

iindicates ithat imajority iof ithe isampled ipopulation iagreed ithat imost ireligious istudents 

iearn ibetter igrade iin itheir iacademic. iIn iitem i7, i30% iof ithe isampled ipopulation 

istrongly iagreed, i50% iagreed, i15% idisagreed iwhile ithe iremaining i5% istrongly 

idisagreed ithis iindicates ithat imajority iof ithe irespondents iclaims ithat imost ireligious 

istudent ihave ia ihigher iacademic iperformance. iIn iitem i8, i53% iof ithe isampled 

irespondents istrongly iagreed i15% iagreed, iand i22% iof ithe ipopulation idisagreed iwhile 

i10% istrongly idisagreed. iThis ishows ithat imajority iof ithe irespondents’ iagreed ithat 

iStudy iof iChristian ireligious istudy iinfluence istudent iacademic iperformance ipositively. 
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iIn iitem i9, i30% iof ithe isampled ipopulation istrongly iagreed,50% iof ithe ipopulation 

iagreed,15 i% iof ithe ipopulation idisagreed iwhile ithe iremaining i5% iof ithe ipopulation 

istrongly idisagreed. iThis ishows ithat imajority iof ithe isampled irespondents iagreed ithat 

ireligious ibeliefs iaffect istudents’ iacademic iperformance. 

In iitem i10, i30% iof ithe isampled ipopulation istrongly iagreed,50% iof ithe ipopulation 

iagreed,15 i% iof ithe ipopulation idisagreed iwhile ithe iremaining i5% iof ithe ipopulation 

istrongly idisagreed. iThis ishows ithat imajority iof ithe isampled irespondents iagreed ithat 

iChristian ireligious istudies ishould iinfluence istudents’ iacademic iperformance ipositively. 

iIt ican ibe iconcluded ithat ifrom ithe itable iabove ithat imajority iof ithe irespondent iagreed 

ithat imost ireligious istudents iearn ibetter igrade iin itheir iacademic, iIt iwas iseen ithat 

imost ireligious istudent ihave ia ihigher iacademic iperformance, iIt iwas irevealed ithat 

istudy iof iChristian ireligious istudy iinfluence istudent iacademic iperformance ipositively, 

iReligious ibeliefs iaffect istudents’ iacademic iperformance, iit iwas irevealed iChristian 

iReligious istudies ishould iinfluence istudents’ iacademic iperformance ipositively. 

 

 

 

How ican iChristian iReligion iEducation ihelp iin iestablishing ipeace ico-existence 

iamong istudents iin iUniversity iof iBenin? 
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Influence iof isocial imedia iand iinternet iis ianother ichallenges istudent ihave 

itowards ireligious ieducation 

From ithe ianalysis, iit ican ibe iseen ithat iin iitem i11, i31.5% iof ithe isampled 

ipopulation istrongly iagreed, i48% iagreed, i20% iof ithe irespondents idisagreed iwhile ithe 

iremaining i0.5% istrongly idisagreed. iThis iclearly iindicates ithat imajority iof ithe 

isampled irespondents iagreed ithat iconflict ibetween idifferent iintellectual iperspective, iin 

iitem i12, i30% iof ithe isampled irespondents istrongly iagreed, i50% iagreed, i15% 

S/N

O 
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idisagreed iwhile ithe iremaining i5% iof ithe irespondents istrongly idisagreed. iThis iclearly 

iindicates ithat imajority iof ithe irespondents iagree ithat imisinformation iabout ireligious 

ieducation. iIn iitem i13, i22% iof ithe irespondents istrongly iagreed, i50% iagreed, i15% 

idisagreed iwhile ithe iremaining i10% iof ithe isampled irespondents istrongly idisagreed. iIt 

ican ibe iseen ithat imajority iof ithe isampled irespondents iagree ithat ithe iChristian 

ireligious ieducation icurriculum ishould ibegin ito ifocus ion ithe ielimination iof iignorance 

iabout iother ifaiths ifrom ibasic iprimary ilevel. i iIn iitem i14, i45% iof ithe irespondents 

istrongly iagreed, i30% iof ithe irespondents iagreed, i15% idisagreed, iwhile ithe 

iremaining15% istrongly idisagreed ithat isocial icohesion iabout ireligion ieducation. iIn 

iitem i15, iit ican ibe iseen ithat i35% iof ithe isampled irespondents istrongly iagreed, i49% 

iagreed, i11% idisagreed iwhile i5% iof ithe isampled irespondents istrongly idisagreed ithat 

iDifferent iperspective itoward ireligious ieducation. 

 iIt ican ibe iconcluded ithat ifrom ithe itable iabove ithat imajority iof ithe irespondent 

iagreed ithat iconflict ibetween idifferent iintellectual iperspective iare ithe ichallenges ifaced 

iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious ieducation iin ithe 

iUniversity iof iBenin, iIt iwas irevealed ithat imisinformation iabout ireligious ieducation iis 

ione iof ithe ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning 

ireligious ieducation iin ithe iUniversity iof iBenin, iIt iwas iseen ithat isocial icohesion iabout 

ireligion ieducation iis ione iof ithe ichallenges ifaced iby istudents iwith idifferent ireligious 

ibeliefs iin ilearning ireligious ieducation iin ithe iUniversity iof iBenin, iIt iwas ishown ithat 

iinfluence iof isocial imedia iand iinternet iis ianother ichallenges istudent i 
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From ithe ianalysis, iit ican ibe iseen ithat iin iitem i16, i31.5% iof ithe isampled 

ipopulation istrongly iagreed, i48% iagreed, i20% iof ithe irespondents idisagreed iwhile ithe 

iremaining i0.5% istrongly idisagreed. iThis iclearly iindicates ithat imajority iof ithe 

isampled irespondents iagreed ithat. iChristian ieducation icurriculum ineeds ito igo ibeyond 

iall imen, iirrespective iof irace, itribe, icreed ior icolour iare imade iin iGod’s ilikeness, iin 

iitem i17, i30% iof ithe isampled irespondents istrongly iagreed, i50% iagreed, i15% 

idisagreed iwhile ithe iremaining i5% iof ithe irespondents istrongly idisagreed. iThis iclearly 

iindicates ithat imajority iof ithe irespondents iagree ithat iit ishould ibe istated iclearly ithat 

ievery iindividual iis ientitled ito idignity iand irights. iIn iitem i18, i22% iof ithe irespondents 

istrongly iagreed, i50% iagreed, i15% idisagreed iwhile ithe iremaining i10% iof ithe 

isampled irespondents istrongly idisagreed. iIt ican ibe iseen ithat imajority iof ithe isampled 

irespondents iagree ithat ithe iChristian ireligious ieducation icurriculum ishould ibegin ito 

ifocus ion ithe ielimination iof iignorance iabout iother ifaiths ifrom ibasic iprimary ilevel. i 

iIn iitem i19, i45% iof ithe irespondents istrongly iagreed, i30% iof ithe irespondents iagreed, 

i15% idisagreed, iwhile ithe iremaining15% istrongly idisagreed ithat ithere iis ia icompelling 

ineed ito ide-emphasis idichotomies iin iChristian ireligious ieducation, iwith iparticular 

ireference ito ithe i“we” iand i“them” isyndrome. iIn iitem i20, iit ican ibe iseen ithat i35% 

iof ithe isampled irespondents istrongly iagreed, i49% iagreed, i11% idisagreed iwhile i5% 

iof ithe isampled irespondents istrongly idisagreed ithat iEarly iteaching iof irespect ifor iother 

ireligions iand iinstructions ion ihow ito iapproach iother ireligions iChristian ireligion 

ito iapproach iother 

ireligions 
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ieducation ihelp iin iestablishing ithe imeasures ithat ican ibe iput iin iplace ito iimprove 

istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof iBenin? iIt ican ibe 

iconcluded ithat ifrom ithe itable iabove ithat imajority iof ithe irespondent iagreed ithat 

iChristian ieducation icurriculum ineeds ito igo ibeyond iall imen, iirrespective iof irace, 

itribe, icreed ior icolour iare imade iin igod’s ilikeness, iit ishould ibe istated iclearly ithat 

ievery iindividual iis ientitled ito idignity iand irights, ithe iChristian ireligious ieducation 

icurriculum ishould ibegin ito ifocus ion ithe ielimination iof iignorance iabout iother ifaiths 

ifrom ibasic iprimary ilevel, ithere iis ia icompelling ineed ito ide-emphasis idichotomies iin 

iChristian ireligious ieducation, iwith iparticular ireference ito ithe i“we” iand i“them” 

isyndrome, iearly iteaching iof irespect ifor iother ireligions iand iinstructions ion ihow ito 

iapproach iother ireligions ihelp iin iestablishing ipeace ico-existence iamong istudents iin 

iuniversity iof iBenin. 

Discussion iof iFindings 

From ithe idata icollated iand ianalysed, ithe ifollowing iare ithe ifindings: iIn 

iresearch iquestion ione iit iwas irevealed ithat i ithe irespondent iagreed ithat ithere iare 

ichanges iin ithe iattitude iof itheir ifriends iin ischool iafter iChristian iReligious istudies 

iclass, iIt iwas irevealed ithat isome iof ithe istudents iamend itheir ibehaviours iafter 

iChristian iReligious istudies iclass, iIt iwas iseen ithat istudents iabstain ifrom isexual 

iactivities iafter iChristian iReligious istudies iclass, iit iwas irevealed ithat iChristian 

iReligious istudies ishould ibe imade ia icompulsory isubject iin ithe icurriculum idue ito iits 
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ipositive ieffects iin itheir i ischool, iit iwas iseen ithat iChristian iReligious istudies iinfluence 

istudents’ imoral ibehaviours ipositively. 

In iresearch iquestion itwo iit iwas irevealed ithat imajority iof ithe irespondent iagreed 

ithat imost ireligious istudents iearn ibetter igrade iin itheir iacademic, iit iwas iseen ithat 

imost ireligious istudent ihave ia ihigher iacademic iperformance, iIt iwas irevealed ithat 

istudy iof iChristian ireligious istudy iinfluence istudent iacademic iperformance ipositively, 

iReligious ibeliefs iaffect istudents’ iacademic iperformance, iit iwas irevealed iChristian 

iReligious istudies ishould iinfluence istudents’ iacademic iperformance ipositively. 

In iresearch iquestion ithree ifrom ithe ianalysis, iit iwas iseen ithat iconflict ibetween 

idifferent iintellectual iperspective iare ithe ichallenges ifaced iby istudents iwith idifferent 

ireligious ibeliefs iin ilearning ireligious ieducation iin ithe iUniversity iof iBenin, iIt iwas 

irevealed ithat imisinformation iabout ireligious ieducation iis ione iof ithe ichallenges ifaced 

iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious ieducation iin ithe 

iUniversity iof iBenin, iIt iwas iseen ithat isocial icohesion iabout ireligion ieducation iis ione 

iof ithe ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning 

ireligious ieducation iin ithe iUniversity iof iBenin, iIt iwas ishown ithat iinfluence iof isocial 

imedia iand iinternet iis ianother ichallenges istudent ihave itowards ireligious ieducation, iIt 

iwas ishown ithat idifferent iperspective itoward ireligious ieducation iis ione iof ithe 

ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious 

ieducation iin ithe iUniversity iof iBenin. 
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In iresearch iquestion ifour ifrom ithe ianalysis, iit iwas iseen ithat imajority iof ithe 

isampled irespondents iagreed ithat iChristian ieducation icurriculum ineeds ito igo ibeyond 

iall imen, iirrespective iof irace, itribe, icreed ior icolour iare imade iin iGod’s ilikeness, iit 

iwas iclearly iindicated ithat imajority iof ithe irespondents iagree ithat ishould ibe istated 

iclearly ithat ievery iindividual iis ientitled ito idignity iand irights. iIt iwas iseen ithat 

imajority iof ithe isampled irespondents iagree ithat ithe iChristian ireligious ieducation 

icurriculum ishould ibegin ito ifocus ion ithe ielimination iof iignorance iabout iother ifaiths 

ifrom ibasic iprimary ilevel. i iIt iwas irevealed ithat ithere iis ia icompelling ineed ito ide-

emphasis idichotomies iin iChristian ireligious ieducation, iwith iparticular ireference ito ithe 

i“we” iand i“them” isyndrome. iIt iwas iseen ithat iearly iteaching iof irespect ifor iother 

ireligions iand iinstructions ion ihow ito iapproach iother ireligions iChristian ireligion 

ieducation ihelp iin iestablishing ipeace ico-existence iamong istudents iin iuniversity iof 

iBenin. 

 

CHAPTER iFIVE 

SUMMARY, iFINDINGS, iCONCLUSION iAND iRECOMMENDATION 

Summary 

The iaim iof ithis istudy iwas idesigned ito iexamine ithe iinfluence iof ireligious 

ibelief ion istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof iBenin. iThis 

istudy ireviewed iworks iof iseveral iauthors. iTo iguide ithe istudy, ifour iresearch iquestions 
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iwere iraised iwhich iare ioutlined ithus: iWhat iis ithe iinfluence iof ireligious ibelief ion 

istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof iBenin? iHow ido 

istudents’ ireligious ibeliefs iaffect itheir iacademic iperformance iin ireligious ieducation? 

iWhat iare ithe ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning 

ireligious ieducation iin ithe iUniversity iof iBenin? iWhat imeasures ican ibe iput iin iplace 

ito iimprove istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof iBenin? 

iThe ipopulation iof ithe istudy icomprised iof inine iand iforty i(940) ifull itime istudents iof 

ithe iDepartment iof iEducational iFoundation iFaculty iof iEducation iUniversity iof iBenin, 

iBenin iCity. iRandom isampling itechnique iwas iused iand ia isample iof i200 istudents 

iconsisting i100, i200, i300 iand i400 ilevel istudents iwere iused ifor ithe istudy. iA 

iquestionnaire icomprising i20(twenty) iitems iwas ithe iinstrument iused iin ithe iresearch 

iwhich ihelped idrew ithe idata. iThe ivalidity iand ireliability idata iobtained iwas ianalyzed 

iusing ifrequency, icounts, iand isimple ipercentages. i 

Findings 

It iwas irevealed ithat isome iof ithe istudents iamend itheir ibehaviours iafter iChristian 

iReligious istudies iclass, i 

It iwas iseen ithat istudents iabstain ifrom isexual iactivities iafter iChristian iReligious 

istudies iclass, iit iwas irevealed ithat iChristian iReligious istudies ishould ibe imade ia 

icompulsory isubject iin ithe icurriculum idue ito iits ipositive ieffects iin itheir ischool, i 
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 iIt iwas irevealed ithat istudy iof iChristian ireligious istudy iinfluence istudent iacademic 

iperformance ipositively, ireligious ibeliefs iaffect istudents’ iacademic iperformance, iit iwas 

irevealed iChristian iReligious istudies ishould iinfluence istudents’ iacademic iperformance 

ipositively. 

 iIt iwas irevealed ithat imisinformation iabout ireligious ieducation iis ione iof ithe 

ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious 

ieducation iin ithe iUniversity iof iBenin, 

 iIt iwas iseen ithat isocial icohesion iabout ireligion ieducation iis ione iof ithe ichallenges 

ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious ieducation iin 

ithe iUniversity iof iBenin. 

It iwas ishown ithat iinfluence iof isocial imedia iand iinternet iis ianother ichallenges istudent 

ihave itowards ireligious ieducation, 

 iIt iwas ishown ithat idifferent iperspective itoward ireligious ieducation iis ione iof ithe 

ichallenges ifaced iby istudents iwith idifferent ireligious ibeliefs iin ilearning ireligious 

ieducation iin ithe iUniversity iof iBenin. 

It iwas iseen ithat imajority iof ithe isampled irespondents iagree ithat ithe iChristian ireligious 

ieducation icurriculum ishould ibegin ito ifocus ion ithe ielimination iof iignorance iabout 

iother ifaiths ifrom ibasic iprimary ilevel. iIt iwas iseen ithat iearly iteaching iof irespect ifor 

iother ireligions iand iinstructions ion ihow ito iapproach iother ireligions iChristian ireligion 

ieducation ihelp iin iestablishing ipeace ico-existence iamong istudents iin iuniversity iof 

iBenin. 
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Recommendations 

The ifollowing iunder ilisted iare irecommended ibased ion ithe ifindings iand iconclusion iof 

ithe istudy: 

1. Religion ias ia isubject ishould ibe imade icompulsory ifor istudents iat iall ilevels iof ithe 

ieducational isystem iright ifrom ithe iprimary iup ito ithe itertiary ilevel. iCleric, iImam, iand 

itraditionalist ishould iuphold ithe itenet iand iteach imoral ivalues iin itheir irespective iplaces 

iof iworship. 

2. The inon-Governmental iorganizations ishould iorganised isymposium, iworkshop iand 

icreate iawareness iin iupholding ireligious iEducation. 

3. The iteachers iof ireligious ieducation iat iall ilevels iof iNigerian ieducational isystem ishould 

ibe iconsistent iin ipromoting imorality iand iethical ivalues iwhile iimparting ireligious 

iknowledge ion istudents. 

4. The istudents ishould ibe iencouraged ito idemonstrate isuch imoral ivalues iin itheir iday-to-

day idealings ior iaffairs iwith iother ifellow imen. 
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APPENDIX 

DEPARTMENT iOF iEDUCATIONAL iFOUNDATIONS 

FACULTY iOF iEDUCATION 

UNIVERSITY iOF iBENIN 

BENIN iCITY 

 

QUESTIONNAIRE 

EXAMINE iTHE iINFLUENCE iOF iRELIGIOUS iBELIEF iON iSTUDENTS’ 

iPERCEPTION iOF iRELIGIOUS iEDUCATION iIN iTHE iUNIVERSITY iOF 

iBENIN 

 

Dear iRespondents, 

REQUEST iFOR iYOUR iCOOPERATION iIN iCOMPLETING iTHIS 

iQUESTIONNAIRE 

I iam ian iundergraduate istudent iin ithe iabove-named idepartment. iAs ipart iof ithe 

irequirements iof ithe iprogramme, iI iam iundertaking ia istudy ion i“examine ithe iinfluence 

iof ireligious ibelief ion istudents’ iperception iof ireligious ieducation iin ithe iUniversity iof 

iBenin.”. iIn ithis iregard iyou ihave ibeen iselected ias ia imember iof ithe isample. 

I iwish ito iappeal ito iyou ito ikindly iassist ithis istudy iby isparing ifew iminutes iof iyour 

itime ito icomplete ithis iquestionnaire ias isincerely ias ipossible. iPlease ibe iassured ithat 

iyour ianswers iwill ibe itreated iin istrict iconfidence iand iused ifor ithe iacademic ipurpose 

isolely. 
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Thank iyou ifor iyour icooperation. 
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SECTION iA 

Respondent’s ipersonal idata 

Sex: iMale i( i) iFemale i( i) 

Age: i11-14 i( i) i15-18 i( i) 

 

SECTION iB 

INSTRUCTION: iKindly iindicate iyour iresponds ito ithe iquestions iby iticking iyour 

ipreferred iresponse iin ithe ispace iprovided istrongly iagree, iagree, idisagree, iand 

istrongly idisagree 

 

S/N ITEMS SA A D SD 

 What iis ithe iinfluence iof ireligious ibelief ion istudents’ iperception 

iof ireligious ieducation iin ithe iUniversity iof iBenin? 

 

    

1.  There iare ichanges iin ithe iattitude iof imy ifriends iin ischool iafter 

iChristian iReligious istudies iclass 

    

2.  I iamend isome iof imy ibehaviours iafter iChristian iReligious istudies 

iclass 

    

3.  Students iin imy ischool iabstain ifrom isexual iactivities iafter iChristian 

iReligious istudies iclass 

    

4.  Christian iReligious istudies ishould ibe imade ia icompulsory isubject iin 

ithe icurriculum idue ito iits ipositive ieffects iin imy ischool 

    

5.  Christian iReligious istudies ishould iinfluence istudents’ imoral 

ibehaviours ipositively 

    

 How ido istudents’ ireligious ibeliefs iaffect itheir iacademic 

iperformance iin ireligious ieducation? 

    

6.  Most ireligious istudents iearn ibetter igrade iin itheir iacademic     

7.  Most ireligious istudent ihave ia ihigher iacademic iperformance     

8.  Study iof iChristian ireligious istudy iinfluence istudent iacademic 

iperformance ipositively 

    

9.  Religious ibeliefs iaffect istudents’ iacademic iperformance i     

10.  Christian iReligious istudies ishould iinfluence istudents’ iacademic 

iperformance ipositively 

    

 What iare ithe ichallenges ifaced iby istudents iwith idifferent 

ireligious ibeliefs iin ilearning ireligious ieducation iin ithe iUniversity 

iof iBenin 
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11.  Conflict ibetween idifferent iintellectual iperspective     

12.  Misinformation iabout ireligious ieducation     

13.  Social icohesion iabout ireligion ieducation     

14.  Influence iof isocial imedia iand iinternet iis ianother ichallenges istudent 

ihave itowards ireligious ieducation 

    

15.  Different iperspective itoward ireligious ieducation     

 What imeasures ican ibe iput iin iplace ito iimprove istudents’ 

iperception iof ireligious ieducation iin ithe iUniversity iof iBenin? 

 

    

16.  Christian ieducation icurriculum ineeds ito igo ibeyond iall imen, 

iirrespective iof irace, itribe, icreed ior icolour iare imade iin iGod’s 

ilikeness 

    

17.  It ishould ibe istated iclearly ithat ievery iindividual iis ientitled ito idignity 

iand irights 

    

18.  The iChristian ireligious ieducation icurriculum ishould ibegin ito ifocus 

ion ithe ielimination iof iignorance iabout iother ifaiths ifrom ibasic 

iprimary ilevel 

    

19.  There iis ia icompelling ineed ito ide-emphasis idichotomies iin iChristian 

ireligious ieducation, iwith iparticular ireference ito ithe i“we” iand 

i“them” isyndrome 

    

20.  Early iteaching iof irespect ifor iother ireligions iand iinstructions ion ihow 

ito iapproach iother ireligions 

    

 

 

 

 


