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ABSTRACT

This study assesses factors affecting the performance of participants in literacy education

in Egor Local Government Area of Edo State. To guide the study, five (5) research questions

were raised and were further formulated to their corresponding hypotheses.

A descriptive research design was adopted. The population of this study consists of all

Junior Secondary School three (JSS 3) Students in Egor local Government Area of Edo State

(755 male students and 775 female students). Simple random sampling technique was used to

select one hundred and fifty (150) junior Secondary School three (JSS 3) public secondary

school students. The instruments used for the study was Factors Affecting Participants

Performance in Literacy Education Questionnaire “FAPPLQ”. The instrument was validated by

research experts including the researcher’s supervisor in Faculty of Education, University of

Benin, Benin City. The reliability of the instruments was obtained using Cronbach Alpha method.

Data were collected and analyzed using Pearson Product Moment Correlation

The findings revealed that: Authoritarian parenting style, Permissive parenting style,

Agreeableness adolescent personality characteristics and Neuroticism adolescent personality

characteristics significantly relate to deviant behaviour in adolescent in Oredo Local Government

Area while Authoritative parenting style and Extraversion adolescent personality characteristics

do not. Also, parenting style and adolescent personality characteristics significantly relates to

deviant behaviour in adolescent in Oredo Local Government Area. Study habit, Memorization,

Note-taking, Preparation for test and examinations and Self-testing significantly affect academic

performance of participants in literacy education in Egor Local Government Area. Based on the

findings, it was recommended among others that: Government should provide ways of

improving study habits in secondary schools e.g by providing well equipped library buildings



10

and facilities and Students should be taught time management and how to utilize their time for

study as well as prepare for test and examination.
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CHAPTER ONE

INTRODUCTION

Background to the Study

Literacy education is important for gaining knowledge and understanding the world, and

it is a prerequisite for an individual to become a good reader. The Program for International

Student Assessment 2018 (PISA 2018) defined literacy education as “understanding, using,

evaluating, reflecting on and engaging with texts in order to achieve one’s goals, to develop

one’s knowledge and potential and to participate in society.” From this definition, literacy

education is a foundation for full participation in contemporary society, requiring students to be

able to integrate and put into practice textual information with prior knowledge while weighing

the accuracy of arguments in and reflecting on the information conveyed by the text. Today’s

literacy education is no longer a skill acquired only in the early years of education but an

evolving skill and strategy, and it’s focus is no longer on collection and memorization but on

acquisition and use of information.

Literacy education expands ones knowledge of reading and writing in order to develop

one’s thinking and learning for the purpose of understanding oneself and the world. Literacy

education has become a prerequisite for individuals to successfully participate in life and work.

Literacy is a continuum of learning and proficiency in reading, writing and using numbers

throughout life and is part of a larger set of skills, which include digital skills, media literacy,

education for sustainable development and global citizenship as well as job-specific skills.

Literacy skills themselves are expanding and evolving as people engage more and more with

information and learning through digital technology. It empowers and liberates people. Beyond
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its importance as part of the right to education, literacy improves lives by expanding capabilities

which in turn reduces poverty, increases participation in the labour market and has positive

effects on health and sustainable development. Women empowered by literacy have a positive

ripple effect on all aspects of development. They have greater life choices for themselves and an

immediate impact on the health and education of their families, and in particular, the education

of girl children.

Literacy skills are critical to education since they influence students’ abilities to learn

about challenging topics, communicate thoughtfully and retain information. Teachers are crucial

in helping students fully develop these skills. When educators create an environment where

literacy is a priority, students are empowered to become engaged learners. In addition to being

important to workers themselves, it is also crucial for enhancing a nation’s cultural soft power

and competitiveness and is an important indicator of a nation’s social civilization and

comprehensive national power (Luo 2016). Identifying the factors that significantly influence

performance of participant in literacy education and understanding factors influencing literacy

education would help students improve their reading literacy and performance in literacy

education, which are crucial to the development of education policy making, top-level

curriculum design, and improvement in classroom teaching strategies.

Students’ or participants’ performance in literacy education could be influenced by a

variety of factors, including learning strategies, family support, school instruction, personality

characteristics of the learner, intelligent quotient, family background, socio-economic status,

learning styles and methods of study. Furthermore, the organizational climate of the school,

curriculum planning, availability and access to relevant textbooks in well-equipped libraries,

teaching-learning set up, home influence, health, psychological situations like motivation,
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anxiety, depression, readiness and state of mind, among others could also be contributing factors

to academic performance of participants in literacy education. However, for the purpose of this

study, study skills, memorization, note-taking, preparation for test and examinations, and self-

testing, would be investigated.

Academic performance in literacy education and its pursuit would be futile unless interest,

ability and good study skills are inculcated and properly executed. These study skills when

practiced overtime becomes habits. According to York (2015), the concept of study habit is

broad as it combines nearly all other sub-topics under it such as study attitude, study method, and

study skill. Farooq (2011) described study skills, academic skill, or study strategies as

approaches applied to learning. Study habits can be termed as study routines or a standard

procedure which an individual consistently follow in one's academic journey. In such a study

routine, various activities may come like frequency of studying sessions, review of subject

matter, self-testing, practice of learned material and learning in an appropriate environment.

According to Sharma (2012), study habits are those activities or deeds which are purposefully

carried out by students for improving their learning process or skills. Hence study habits are

those techniques which students employ for their studies on regular basis.

Study habit is one of the greatest students’ learning factors that could hugely influence

students’ academic performance in literacy education (Sharma 2012). Hence Díaz-Morales et al.,

(2015), noted that academic performance of learners in any subject may well be marred or

enhanced depending on their approach to studying.

Another factor that could affect the performance of participants in literacy education is

memorization. Memorization is a mental activity deliberately taken by any individual in order to

remember necessary information in one's life (Sharma, 2018). There are various strategies which
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assist in memorization like use of mnemonics (abbreviations of concepts), rehearsal or practice

after a short period of time, relating new material with previous ones and chunking. Thus, the

students must be aware of all these strategies for improving their memorization. It is assumed

that memorization can be effective in enhancing student’s academic performance in literacy

education.

Note taking is another factor that could as well affect the performance of students in

literacy education. Note-taking is one of the habits/activities that is believed to aid learning and

remembering and consequently enhance academic achievement. Taking of notes is an effective

skill which is important for every student as it assists in retaining, recalling, remembering and

reciting the necessary information. It is a skill of write quickly and gets down the basic concept

and use shorthand strategies which allow the students to quickly access to the information in

their notes when it is needed. Adaptability in taking notes is like conquer the half battle.

Preparing for test and examinations may help students to improve their academic

performance in literacy education. Tests and examinations are specially designed tools for

assessing the student's achievement. Preparing for test and examination is an important step as it

motivates the students to study. According to Akbari, Ghanbari, and Ghanbari, (2013) students

who organize their lives and stick to their established study schedules are confident and relaxed

at test-taking time. They added that students who are anxious on examination day are typically

the procrastinators who come unprepared.

Self-testing is a study technique employed by most students to test their level of

comprehension and achievement before the actual testing is done. Here the learner, after

studying, prepares envisaged areas of testing and raises questions to determine his/her level of

achievement. This can be done at any time in the course of learning and while preparing for tests
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or examinations. Such testing helps the learner to have answered most of the testing questions

before the actual testing and at the same time aid retention of content into memory and

improvement. In a nutshell, it may enhance academic performance of the learner. This study will

investigate its influence on academic performance of students.

Despite the required intelligence, some learners could fail to maintain expected academic

performance, which could be attributed to poor study habit, memorization, note-taking,

preparation for test and examinations, and self-testing. The difference between a successful

student and an unsuccessful one may then rest with their approach to study which is study habit

memorization, note-taking, preparation for test and examinations, and self-testing. Therefore,

improving the academic performance of students in literacy education may require that students

improve their study habits, memorization, note-taking, preparation for test and examinations, and

self-testing in different areas. These approaches/strategies are an array of skills which tackle the

process of organizing and taking in new information, retaining information, recall or dealing

with assessments. Based on the above premise, the researcher intends to investigate factors

affecting the performance of participants’ literacy education in Egor local government area of

Edo State

Statement of the Problem

Literacy in education is the foundation for all other academic knowledge and skills.

Learning to read with comprehension and write effectively opens the door to shared knowledge,

understanding, communication and critical thinking. It helps further cement new concepts by

allowing students to describe these items in their own words. It encourages logical thinking by

forcing students to organize their thoughts. It also helps them learn how to tell a story,
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communicate ideas and record important moments. Acquiring literacy is not a one-off act.

Beyond its conventional concept as a set of reading, writing and counting skills, literacy is now

understood as a means of identification, understanding, interpretation, creation, and

communication in an increasingly digital, text-mediated, information-rich and fast-changing

world.

Hence, the performance of participants in literacy education is of great concern to

stakeholders in education. For example, parents on their own employed home lesson teachers

that could teach their children/wards how to read and write. Government on the other hand

organized in-service training and seminars for teachers and teachers on the sides create time to

develop themselves by attending seminars and training that could enhance their teaching

pedagogy in this 21st century.

As a result, it has been observed by the researcher and has been reported by some

examination bodies like WAEC, NECO and NABTEB that some parents enrol their wards in

special centres for the purpose of examination malpractice, teachers are being bribed help

students pass examinations, government officials like examination supervisors take bribe to

allow students cheat during examination, students facilitate the purchase of examination

questions before examinations, take prepared answers into examination halls. All these are done

in a bid to have good academic grades which is a measurement of good academic performance.

These habits have serious implications for the individual students, parents, school system and the

society at large. Students will find it difficult to defend the certificates they carry when the need

arises. Hence, the researcher deems it necessary to investigate some factors that could affect the

performance of participants in literacy education in Egor Local Government Area of Edo State.
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Research Questions

The following research questions were raised to guide the study:

1. Does study habit affect academic performance of participants in literacy education in

Egor Local Government Area?

2. Does memorization affect academic performance of participants in literacy education in

Egor Local Government Area?

3. Does note-taking affect academic performance of participants in literacy education in

Egor Local Government Area?

4. Does preparation for test and examinations affect academic performance of participants

in literacy education in Egor Local Government Area?

5. Does self-testing affect academic performance of participants in literacy education in

Egor Local Government Area?

Hypotheses

To further guide the study the research questions were formulated to their corresponding

hypotheses

1. Study habit does not significantly affect academic performance of participants in

literacy education in Egor Local Government Area.

2. Memorization does not significantly affect academic performance of participants in

literacy education in Egor Local Government Area.

3. Note-taking does not significantly affect academic performance of participants in

literacy education in Egor Local Government Area.
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4. Preparation does not significantly for test and examinations affect academic

performance of participants in literacy education in Egor Local Government Area.

5. Self-testing does not significantly affect academic performance of participants in

literacy education in Egor Local Government Area.

Purpose of the Study

The main purpose of this study was to determine the factor that could affect the performance

of participants’ literacy education in Egor local government area of Edo State. Specifically, the

study also aimed to determine if:

 study habit affect academic performance of participants in literacy education in Egor

Local Government Area.

 memorization affect academic performance of participants in literacy education in Egor

Local Government Area.

 note-taking affect academic performance of participants in literacy education in Egor

Local Government Area.

 preparation for test and examinations affect academic performance of participants in

literacy education in Egor Local Government Area.

 self-testing affect academic performance of participants in literacy education in Egor

Local Government Area.
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Significance of the Study

The findings of this study will be a major contribution to the bank of knowledge on the

factor that could affect the performance of participants’ literacy education; and will also be

beneficial to students, instructors/teachers, parents/care-givers, policy makers, government and

future researchers. Students who are the primary beneficiary of the findings of this research will

find this study useful, as it will enlighten them on the need for improving their study habit for

better performance in literacy education. It will help them to acquire the skills for better study

habit. It will also empower them with the necessary skills like note taking, memorization,

preparation for test and examination and self-testing needed to study and overcome the pressure

from the other variables that will distract them from their study.

Teachers will benefit immensely from this research because it will be a useful tool in

handling poor study habits among students, considering the dangers of poor performance in

literacy. This study will also educate them on the need to make teaching and learning a

pleasurable exercise and not a boring one. The outcome of this study will enlighten

parents/guardians/caregivers and make them have thorough knowledge on factors that enhance

participants’ performance in literacy education and ways of improving it and its implications to

the growth and development of the individuals and the nation at large. In addition, the need to

prepare the child for tomorrow should be paramount in their schedule and not preparing

tomorrow ifor ithe ichild. iBecause iif ithe ichild iis inot iprepared ifor itomorrow, ihe/she iwill

inot ibe iable ito ifit iinto iit ias ithe ineeded iskills iwill ibe imissing.

Finally, iother iresearchers iin ithe ifield iof ieducation, isociology, imanagement,

ipsychology iand isocial isciences iwill ifind ithis istudy iuseful iin icarrying iout ifurther
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iresearches ion iimproving iand ienhancing iperformance iof iparticipants iin iliteracy ieducation

iamong isecondary ischool istudents. i

Scope iand iDelimitation iof ithe iStudy

This iscope iof ithis istudy iwas ithe ifactors iaffecting ithe iperformance iof iparticipants’

iliteracy ieducation iin iEgor ilocal iGovernment iArea iof iEdo istate. iIt iinvestigates istudy

ihabits, imemorization, inote-taking, ipreparation ifor iexaminations, iand iself-testing ias ithe

ifactors ithat icould iaffect iperformance. iThis istudy iwas idelimited ito istudents iin ipublic

isenior isecondary ischools i(SSS i2) iin iEgor iLocal igovernment iArea iof iEdo iState.

Conceptual iDefinition iof iTerms

The ifollowing iterms ias iused iin ithis istudy ihave ibeen idefined ito iavoid

imisinterpretation

Literacy iEducation: iliteracy ieducation ias i“understanding, iusing, ievaluating, ireflecting ion

iand iengaging iwith itexts iin iorder ito iachieve ione’s igoals, ito idevelop ione’s iknowledge

iand ipotential iand ito iparticipate iin isociety

Memorization: iMemorization iis ia imental iactivity ideliberately itaken iby iany iindividual iin

iorder ito iremember inecessary iinformation iin ione's ilife i

Note-taking: iIt iis ia iskill iof iwrite iquickly iand igets idown ithe ibasic iconcept iand iuse

ishorthand istrategies iwhich iallow ithe istudents ito iquickly iaccess ito ithe iinformation iin

itheir inotes iwhen iit iis ineeded. iAdaptability iin itaking inotes iis ilike iconquer ithe ihalf ibattle.

Performance: iThis irefers ito iwhat ithe istudent ihas ilearned ior iwhat iskills ithe istudent ihas

ilearned iwhich iis iusually imeasured ithrough iassessment ilike istandardize itest, iand

iperformance iassessment.



21

Self-testing: iSelf-testing iis ia istudy itechnique iemployed iby imost istudents ito itest itheir

ilevel iof icomprehension iand iachievement ibefore ithe iactual itesting iis idone.

Study iHabits: iStudy iskills iare istudy iroutines ior ia istandard iprocedure iwhich ian

iindividual iconsistently ifollow iin ione's iacademic ijourney.
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CHAPTER iTWO

REVIEW iOF iRELATED iLITERATURE

In ithis ichapter ithe ireview iof irelated iliterature iwill ibepresented iunder ithe

ifollowing isub-headings:

 Theoretical iFramework i

 Conceptual iFramework

 Concept iof iLiteracy iEducation

 Concept iof iAcademic iPerformance

 Measurement iof iAcademic iPerformance

 Factors iAffecting iPerformance iof iParticipants iin iLiteracy iEducation

 Empirical iStudy

 Summary iof iReviewed iLiterature

Theoretical iFramework

This istudy iis ianchored ion iThorndike’s iTheory iof iReinforcement. iThis itheory iwas

ipropounded iby ian iAmerican ipsychologist, iEdward iLee iThorndike iin i1913. iHe icarried

iout iexperiments ito istudy ihow inon-reflexive ibehaviour ican ibe imodified ifrom iexperiences.

iThorndike iin ihis istudy iconsidered ithe istrengthening iof iconnection ibetween istimulus iand

iresponse ias ibeing iresponsible ifor ithe iformulation iof ihabits. iAs isuch, iThorndike

iformulated isome ibasic iprinciples iof ilearning iwhich iare:

i. The ilaw iof ieffect,

ii. The ilaw iof iexercise,
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iii. The ilaw iof ireadiness.

Thorndike, iin ihis iprinciple iof ieffect iobserved ithat ilearning iconsists iof iforming

iassociation, ibonds ior irelationship ibetween istimulus iand iresponse ithrough ireinforcement

iand ifurther iasserted ithat isuch i“association” ior i“habits” ibecome istrengthened ior iweakened

iby ithe inature iand ifrequency iof istimulus iresponse ipairing. iThorndike istressed

ienvironmental istimulus i(study iapproaches) ias ione iof ithe itools ifor imodifying ibehaviour

iand iincreasing itask iperformance. iThis itheory istates ithat iresponses iwhich ibring iunpleasant

ireward i(poor iacademic iperformance) iwould inot irecur. iIn ieffect, ithis iis ithe irationale

ibehind irewards iand ipunishment. iWhen ia istudent iperforms iwell iacademically iin ischool,

ihe/she iis irewarded, ihence, ithe isatisfaction ifor ilearning ihard, iso ias ito iobtain ithe ireward

iin ifuture. iThe iprinciple iof ieffect iis ibased ion ithe iemotional ireaction iof ithe istudent. iIt

ihas ia idirect irelationship ito imotivation. iThis iexplains ithat ilearning iis istrengthened iwhen

iaccompanied iby ia ipleasant ior isatisfying ifeeling, iand ithat ilearning iis iweakened iwhen

iassociated iwith ian iunpleasant ireinforcement. iThe istudent iwill istrive ito icontinue idoing

iwhat iprovides ia ipleasant ieffect ito icontinue ilearning. iPositive ireinforcement iis imore iapt

ito ilead ito isuccess iand imotivate ithe ilearner.

As iearlier inoted, ithe iprinciple iof ieffect, istates ithat ithe iconsequence ior ieffect, iof ia

iresponse iwill idetermine iwhether ithe itendency ito irespond iin ithe isame iway iin ithe ifuture

iwill ibe istrengthened ior iweakened. iResponses i(studying) iclosely ifollowed iby isatisfying

iconsequences i(better iacademic iperformance) iare imore ilikely ito ibe irepeated. iGiven ithe

iabove iposition iin iThorndike’s ilaw iof ieffect, iit ican ibe ideduced ithat istudents’ istudy

ihabits, imemorization, inote-taking, ipreparation ifor itest iand iexamination iand iself-testing

ican ibe istrengthened ior iweakened iby ithe inature iand ifrequency iof istimulus iresponse
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ireceived ifrom ithe ilearner’s ienvironment i(poor ior ibetter iacademic iperformance), iwhich

ican imotivate ithe ichild ipositively ior inegatively iin ihis/her istudy. iThese ican istimulate ithe

ilearner ito irespond ipositively ior inegatively ito ihis ior iher istudy iand itask iperformance.

Conceptual iFramework iof ithe iStudy

Independent iVariables Dependent iVariable

Figure i1

The iconceptual imodel ifor ithis istudy iis ipresented iin iFigure i1 iabove. iThis iis ibased

ion ithe iStimulus-Organism-Response i(S-O-R) iparadigm iwhich iis ibuilt ion ithe ibehavioural

itheory ipropounded iby iSkinner iand ifurther ideveloped iby iKanfer iand iPhilips i(1980),

iEgbochuku i(1997), iIgbineweka i(2013) iand imodified iby ithe iresearcher. iThe imodel

ipresented iabove iexplains ihow ithe idifferent ivariables iof ithe istudy i(study ihabits,

Students’ istudy ihabit

Performance iof
iParticipants iin
iLiteracy iEducation

Memorisation i

Note-taking

Preparation ifor itest/Examination

Self-testing
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imemorization, inote-taking, ipreparation ifor itest iand iexamination iand iself-testing) icould

iaffect ithe iperformance iof iparticipants iin iliteracy ieducation. iThe ifigure i1 iof ithe

iconceptual iframework ialso ishowed ithe iindependent ivariables ion ithe ileft ihand iand ithe

idependent ivariable ion ithe iright ihand. iThe iarrows iindicate ithe irelationship iof ithe

iindependent ivariables iwith ithe idependent ivariable. iThis imeans ithat, ia ichange iin ithe

iindependent ivariables iwill ilead ito ia ilittle ior ino ichange iin ithe idependent ivariable.

Concept iof iLiteracy iEducation

Literacy ias ia iconcept ibrings iup imany iideas iwith ivarying idegree iof icharity iin ithe

imany ipeople. iThe iterm iliteracy iis icommonly itaken ito imean ithe iart iof ireading, iwriting

ior ithose iabout ito iread iand iwrite. iLiteracy ican ibe iseen ias ia ibasic icommunication iskills

ithat ienables ian iindividual ito iextent ithe irange iof ihis icontact iwell ibeyond ihis iimmediate

ienvironment i(Tarahorm i& iKongkeaw, i2014). iMass iliteracy ihas ilong ibeen iargued ito ibe

ia inecessary ibut inot isufficient icondition ifor isustained idevelopment ito itake iplace iand

ithere iis ian iextensive iliterature ion ithe iproblems iof iincreasing iliteracy irates. iThe iworld

inow ihas ialmost ione ibillion iadult ias iits iilliterates iand iover i95% iof ithese iare ito ibe

ifound iin ithe ideveloping icountries. iDisproportionate inumber iof iilliterates iis ifemales, ifrom

ipoor ihouseholds iand imembers iof iminority igroups iwithin itheir iown icountries iin iabsolute

inumbers. iChina iand iIndia ihave ithe imost iilliterate ias ia iresult iof itheir ilarge ipopulation,

iprofiles iof iilliteracy irates iby iage igroup iand isex ihave iproved islow ito ichange iover itime

ithough ioverall ilevel iof iliteracy ihave iimproved iconsiderably i(Mingsakoon i2003). i i i i
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According ito iBrevik, iOlsen iand iHellekjær, i(2016), iliteracy iis ia iprocess iby iwhich

ione iexpands ione's iknowledge iof ireading iand iwriting iin iorder ito idevelop ione's ithinking

iand ilearning ifor ithe ipurpose iof iunderstanding ioneself iand ithe iworld. iThis iprocess iis

ifundamental ito iachieving icompetence iin ievery ieducational isubject. iEducational iliteracy iis

ihugely iimportant iand iis ithe idriving ifactor iin ihow iwell istudents imake iprogress.

iHistorically ithe imodern ifoundation iof iformal ieducation iin iNigeria ihad iits iroot ilaid iby

ithe iBritish iin iLevi iafter iWorld iWar iII ithat ibrought ithe ineed ito iextend ieducation ito

ilarge inumber iof iNigerians. iThis ileads ito ithe isetting iup iof icolonial isecretary iadvisory

icommittee iin i1944 iwith ithe iintention iof iconsidering ithe ibest iapproach ito ithe iproblems

iof imass iliteracy iand iadult ieducation i(Elliot, i2005). iTheir isuggestions igave iintelligent

iguidelines ifor ithe idevelopment iof iadult ieducation iand iliteracy ieducation iin ithe iBritish

idependencies. iThey istressed ithe ineed ifor ia imore igeneralized isystem iof ieducation iwith

ithe iinterest iof ithe iBritish igovernment ishowed iin ithe idirection iof iproviding isome isort iof

iadult iliteracy ieducation ito ithe imasses ivarious iexperiments iwere iembarked iupon iwith ithe

iview ito iestablishing iand ipromoting iadult iliteracy ieducation ito ithe ivarious icommunities

i(Elliot, i2005). iA ipractical imanifestation iof ithis iinterest iwas ithat ithe icolonial

iadministration istarted ito iencourage ithe ilocal ipeople iand iarouse itheir iinterest iin

iestablishing ievening iclasses. iFurthermore iefforts ito iprovide ifunctional iliteracy istemmed

ifrom ithe ireport iof ithe iUNESCO iworld iconference iof ieducation iministers iat iTeheran iin

i1965 iin iwhich iNigeria iparticipated. iThe irecent iworld iconference ion ieducation ifor iall

icalled ifor ireduction iin ithe iadult iliteracy ilevels ito ione ihalf iof ithe iexisting ivalues.

iUNESCO, idefinitions iof ifunctional iliteracy iis ithat i“a iperson iis ifunctionally iliterate iwho

ican iengage iin iall ithose iactivities iin iwhich iliteracy iis irequired ifor ieffective ifunctioning
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iof ihis igroup iand icommunity iand ialso ifor ienabling ihim ito icontinue ito iuse ireading,

iwriting iand icalculation iform ihis iown iand ithe icommunity idevelopment”.

There iremains iproblem iin itranslating ithis isimple idefinition iinto ipractice. iTwo

iprincipals imethods ihave ibeen iadvocated iself iassessment i(e.g. ithough iconsensus

iquestioning) iand ithe iuse iof istandardize iliteracy itest. iIndirect iself iassessment imethods

icarry ia ihigh irisk iof ierror iand iover ireporting, iparticularly iwhen icarried iout iusing

iuntrained iinterview i(Dillaha, iand iRodgers, i2017). iIn imany isurveys ithe iability ito iread

ialoud ifrom inewspaper iis iused ias ia icriterion ithough ithis imay inot iindicate icomprehension

iother iuse ithe iability iof ithe irespondents ito iwrite itheir inames ias ithe icriteria. iAccording

ito iDillaha, iand iRodgers, i(2017) isome iassessments iinclude ibasic inumerous ias ian iintegral

ipart, ibut ipractice ion ithis iis iinconsistent. iAt ithe imost iunreliable ilevel irespondents iare

iasked i“can iyou iread iand iwrite?” iwith ino icapability ito itest ithe iveracity iof ithe iresponse

ior idifferentiate ilevels iof ifacility. iLiteracy imay ibe idefined iin ia imother itongue ior iin ia

inational ilanguage iand ithis iis ilike ito iaffect ithe inumber iof iilliterate iidentified. iCreswell

i(2008) iopined ithat idirect imethod ithat iinvolves istandardized itesting iis iexpensive ito

iadminister iand ialso isuffer ifrom iproblems iof ireliability iand ivalidity. iWagner i(2010)

iproposes inew iapproaches ito iassessment iwhich iemploys iboth idirect iand iindirect imeasures

iof iliteracy, iattempts ito idifferentiate ilevel iof ifacility iand irecognizes ithe icontext iin iwhich

iliteracy iis iacquired iand iused.

UNESCO i(2016) ihad ideveloped ia iseries iof iconcepts iwhich iillustrates isome iof ithe

ishifting iapproaches ithat ihave ibeen iemployed iin iliterate. iThose iinclude ifundament

ieducation, icommunity idevelopment, iand iuniversal iliteracy. iWork ioriented iliteracy iand
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icultural iliteracy. iHowever, iaccording ito iJones i(2019) inone iof ithese ihave istayed iin iplace

ilong ienough ito ihave iacquires ian iadequate itheoretical igrounding. iIn ireality, imany iof ithe

iassertions imade iin ithe iliterature iabout irelationships ibetween iliteracy iand idevelopment iare

ihypothesis ifor iwhich ithere imay ibe icircumstantial ievidence ibut ino irigorous ijustification

iwhile iit iis igenerally iaccepted ithat iliteracy iis ia inecessary icondition ifor iaccess ito iideas

ifrom ithe iwider iworld iand ithat i“modernization iin iattitudes iand idisposition iis iclosely

iassociated iwith ithe ipossession iof iliteracy imore ispecific irelationships ihave iproved

idifficult ito iunravel. iThis iis ipartly ibecause iliteracy iis ia isocial iconstruction iand iis

isignificantly iin idetermining iand ibeing idetermined iby ithe iprevailing isocial iorder,

iOxenham i(2019). iIt iis ibeing iincreasingly irecognized ithat iliteracy iis ia irelative iconstruct

iand iis iin ithe ipractice icontext idependent. iGlobal idefinitions itherefore iappear iboth ielusive

iand iunattainable i(Winchester i2013). iThe iimplication iis ithat iliteracy iprogrammes ineed

iclear iobjectives ithat iare igrounded iin idifferent isocio-economic icontext iand ithe icriteria ifor

iimprovement iare iunlikely ito ibe iuniversal, ior iif ithey iare ithey iwill ibe iat ithe ilowest ilevel

iof icross icultural igeneralization.

Reading iliteracy iis iimportant ifor igaining iknowledge iand iunderstanding ithe iworld,

iand iit iis ia iprerequisite ifor iindividual ito ibecome ia igood ireader i(Dreher iand iMikulecky.,

i2000). iThe iProgram ifor iInternational iStudent iAssessment i2018 i(PISA i2018) idefined

ireading iliteracy ias i“understanding, iusing, ievaluating, ireflecting ion iand iengaging iwith

itexts iin iorder ito iachieve ione’s igoals, ito idevelop ione’s iknowledge iand ipotential iand ito

iparticipate iin isociety.” iPISA i2018 itakes ireading iliteracy ias ia ifoundation ifor ifull

iparticipation iin icontemporary isociety, irequiring istudents ito ibe iable ito iintegrate iand iput

iinto ipractice itextual iinformation iwith iprior iknowledge iwhile iweighing ithe iaccuracy iof
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iarguments iin iand ireflecting ion ithe iinformation iconveyed iby ithe itext i(OECD, i2019). iAs

iseen iin ithe iPISA idefinition, itoday’s ireading iliteracy iis ino ilonger ia iskill iacquired ionly

iin ithe iearly iyears iof ieducation ibut ian ievolving iskill iand istrategy, iand iit’s ifocus iis ino

ilonger ion icollection iand imemorization ibut ion iacquisition iand iuse iof iinformation i(OECD,

i2010).

Concept iof iAcademic iPerformance

The iconcept iof iAcademic iperformance iis ibelieved ito ipossess ian iamorphous inature,

isince iit ibroadly iincorporates ivarious ifactors iranging ifrom iattaining ia iprofessional idegree

ito ithe idevelopment iof istudents iin ithe imoral isense i(York, iet ial. i2015). iIn ieducational

isituation, iacademic iperformance irefers ito ihow iwell ia istudent imeets istandards iset iout iby

ithe igovernment iand ithe iinstitution i(Kumar iet ial. i2021). iIt iis ia icombination iof

ipsychological, isocial, iand ieconomic ifactors icrucial ifor iproper imultifaceted igrowth iof

istudents. iAcademic iperformance iis ithe imaximum iperformance iin iall iactivities iat ischool

iafter ia iperiod iof itraining i(Merriam i& iBrockett, i2017). iAcademic iperformance iof

istudents iis ithe ikey ifeature i(Rono, iet ial. i2014) iand ione iof ithe iimportant igoals i(Naradet

ial. i2016) iof ieducation, iwhich ican ibe idefined ias ithe iknowledge igained iby ithe istudent

iwhich iis iassessed iby imarks iby ia iteacher iand/or ieducational igoals iset iby istudents iand

iteachers ito ibe iachieved iover ia ispecific iperiod iof itime. iAcademic iperformance irefers ito

iwhat ithe istudent ihas ilearned ior iwhat iskills ithe istudent ihas ilearned iand iit iis iusually

imeasured ithrough iassessment ilike istandardize itest, iand iperformance iassessment

i(Cambridge iUniversity iReporter, i2003). i i iAcademic iperformance iis ithe ioutcome iof ithe

ieducational igoals ithat iare iachieved ieither iby ithe istudents ior ithe iteacher. iThis

iperformance iis ialways iassessed ithrough imechanisms ias ihomework, ioral itests iand
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ipresentations, iand iexaminations. i iIt iis imainly iconsidered ito ievaluate ienhancement

ithroughout ithe ilearning iprocess. iFrom ithe iabove idefinitions, iacademic iperformance ican

ibe isaid ito ibe ithe ioutcome iof ithe iachievement iof ieducational igoals iwhich iare imeasured

ithrough idifferent itest i(oral itests, iexaminations, ihomework iamong iothers).

Performance iis ithe iresult iachieved iby istudents iafter icarrying iout ithe ilecture

iprocess. iIt iis icommonly imeasured ion ithe ibasis iof iscores ifrom iexaminations ior

icontinuous iassessment ibut ithere iis ino igeneral iagreement ion ihow ibest iit ishould ibe itested

ior iwhich iaspects iis imost iimportant. iPerformance irefers ito istudents’ iperformance

imeasures iwhich istudents, iteachers, iinstitutions ior ischools iused ito idetermine ithe iextent ito

iwhich iobjectives ihave ibeen imet. iIt isimply iindicates ithe ilearning ioutcomes iof ithe

istudents. iFadipe i(2000) idefined istudents’ iperformance ias ia iconcept iused ito iquantify ithe

iobservable imanifestation iof iknowledge iand iideas iof ithe ilearner. iAccording ito ihim, iit iis

ithe iapplication iof ia ilearned iproduct ithat iat ithe iend iof ithe iprocess iprovides imastery iof

ithe isubject. iGood i(2009) idefined istudents’ iperformance ias ithe iknowledge iobtained ior

iskills ideveloped iin ithe ischool isubjects iusually idesigned iby itest iscores ior imarks iassigned

iby ithe iteacher. iSimilarly, iKaranataka i(2009) iviewed istudents’ iperformance ias ithe iability

ito istudy, iremember ifacts, ibeing iable ito icommunicate ithe iknowledge iverbally ior iin ia

iwritten iform. i

Verešováa iand iMaláa i(2016) imentioned ithat istudents’ iperformance iof ia istudent iis

ithe iability iof ithe istudent ito istudy iand iremember ifacts iand ibeing iable ito icommunicate

ihis iknowledge iorally ior iin iwritten iform ieven iunder iexamination iconditions. i iBossaert iet

ial. i(2011) isee istudents’ iperformance ias istudent’s isuccess iin imeeting ishort ior ilong iterm

igoals. iIn ithe isame ivein, iTsavga i(2011) iviews istudents’ iacademic iperformance ias
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ireferring ito ia istudents’ istrong iperformance iin ia igiven iacademic iarea. iAccording ito

iAliade i(2008) istudents’ iperformance iis isometimes ireferred ito ias iacademic iperformance

iboth iin icurricular iand ico- icurricular iactivities iof ithe istudents.

Students’ iperformance ialso iallows istudents ito ibe iranked iand isorted ion ia iscale

ithat iis inumerically iobvious, iminimizing icomplaints iby iholding iteachers iand ischools

iaccountable ifor ithe icomponents iof ieach iand ievery igrade. iAccording ito iOgunmakinet ial.

i(2013), istudents’ iperformance iis ione iof ithe itop ipriorities iin ischools. iIt iis iso iimportant

ithat iparents, iteachers iand isociety iin igeneral iare imuch iworried iand iapprehensive iabout

ithe iway ito iimprove iit. iIt iis iused ito imeasure ithe iextent ito iwhich ia istudent, iteach,

ischool ior iinstitution ihas iachieved ithe istated ieducational igoals. iStudents’ iperformance

iwhich iis ithe iyardstick ito imeasure ieducational ioutcomes iis iparamount ito ithe ieconomic,

iscientific iand itechnological iadvancement iof ia ination. iPerformance iis ithe iresult iachieved

iby istudents iafter icarrying iout ithe ilecture iprocess. iIt iis icommonly imeasured ion ithe ibasis

iof iscores ifrom iexaminations ior icontinuous iassessment ibut ithere iis ino igeneral iagreement

ion ihow ibest iit ishould ibe itested ior iwhich iaspects iis imost iimportant. iAcademic

iachievement irefers ito istudents’ iperformance imeasures iwhich istudents, iteachers,

iinstitutions ior ischools iused ito idetermine ithe iextent ito iwhich iobjectives ihave ibeen imet.

iIt isimply iindicates ithe ilearning ioutcomes iof ithe istudents. iFadipe i(2000) idefined

istudents’ iperformance ias ia iconcept iused ito iquantify ithe iobservable imanifestation iof

iknowledge iand iideas iof ithe ilearner. iAccording ito ihim, iit iis ithe iapplication iof ia ilearned

iproduct ithat iat ithe iend iof ithe iprocess iprovides imastery iof ithe isubject. iGood i(2009)

idefined istudents’ iperformance ias ithe iknowledge iobtained ior iskills ideveloped iin ithe

ischool isubjects iusually idesigned iby itest iscores ior imarks iassigned iby ithe iteacher.
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iSimilarly, iKaranataka i(2009) iviewed istudents’ iperformance ias ithe iability ito istudy,

iremember ifacts, ibeing iable ito icommunicate ithe iknowledge iverbally ior iin ia iwritten iform.

i

Verešováa iand iMaláa i(2016) imentioned ithat iperformance iof ia istudent iis ithe

iability iof ithe istudent ito istudy iand iremember ifacts iand ibeing iable ito icommunicate ihis

iknowledge iorally ior iin iwritten iform ieven iunder iexamination iconditions. i iBossaert iet ial.

i(2011) isee istudents’ iperformance ias istudent’s isuccess iin imeeting ishort ior ilong iterm

igoals. iIn ithe isame ivein, iTsavga i(2011) iviews istudents’ istudents’ iperformance ias

ireferring ito ia istudents’ istrong iperformance iin ia igiven iacademic iarea. iAccording ito

iAliade i(2008) istudents’ iperformance iis isometimes ireferred ito ias iacademic iperformance

iboth iin icurricular iand ico- icurricular iactivities iof ithe istudents. iStudents’ iperformance iis

imonitored iby ithose iinside iand ioutside ithe ischools/institution ithat iare iin iposition ito

iinfluence idecisions. iSunday-Piaro i(2018) ipointed iout ithat, istudents’ iperformance iis

icontingent iupon ia inumber iof ifactors iincluding: iprevious ieducational ioutcome, isocio

ieconomic istatus iof ithe iparents, iparents ieducational ibackground, iself-effort iand iself-

motivation iof istudents, ilearning ipreferences, istandard iand itypes iof ischools/educational

iinstitutions iin iwhich istudents istudy. iDurden iand iEllis i(2005) ipointed iout ithat, ithe

imeasurements iof istudents’ iprevious ieducational ioutcomes iare ithe imost iimportant

iindicators iof istudents’ ifuture iachievement. iIn iother iwords, ithe ihigher ithe iprevious

iappearances, ithe ibetter ithe istudents’ iacademic iachievement iin ifuture iendeavours.

iHowever, iRoddy iand iTalcott i(2006) iin itheir istudy ion ithe irelationship ibetween iprevious

istudents’ iperformance iand isubsequent iperformance iat iuniversity ilevel ifound ithat ilearning

ior istudy ihabit, iat igraduate ilevel iand ithe iscores isecured idid inot ipredict iany iacademic
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iperformance iat iuniversity ilevel. iThey iconcluded ithat ifuture iacademic iperformance iis inot

idetermined iby ipreceeding iperformance. iAccording ito iOkpala i(2011) istudents’

iperformance iis imeasured iby ieducational iassessment iand iit iis iinfluenced iby ipersonality,

imotivation, iopportunities, ieducation iand itraining. iHe ifurther ireiterates ithat ithese ifactors

iplay ia isignificant irole ion iacademic iperformance iof istudents.

Measures iof iStudents’ iPerformance

Owing ito ithe iamorphous inature iof iperformance, ia inumber iof iinstruments ican ibe

iused ito imeasure ithe isame, ikeeping iin iview ithe ivery iperspective iwhich iis ibeing itaken

iinto iconsideration. iA imajorly iused iyardstick ito imeasure iacademic iperformance ihas ibeen

ithe i“GPA”. iThis ievaluates iperformance iof ithe istudents iin ia iparticular isemester ior iterm

i(Stephan iet ial., i2002). iThe isame imeasure iwas iutilized iby iDarling i(2005), iGaliher i(2006),

iand iHijazand i(2006). iAcademic iperformance icould ialso ibe iassessed iby ithe iperformance

iof iprevious iyear’s iresult ior ithe ioutcome iof ia iparticular isubject i(Ogbodo, i2010).

iAccording ito iNarad iet ial., i(2016) iacademic iperformance, iwhich iis ithe iknowledge igained

iand iis iassessed iby imarks iby ia iteacher iand/or ieducational igoals iset iby istudents iand

iteachers ito ibe iachieved iover ia ispecific iperiod iof itime, iis imeasured iby iusing icontinuous

iassessment ior iexaminations iresults. iSince ilong, iGrade iPoint iAverage i(GPA) ihas ibeen

iassumed ito ihave ia idirect iconnect iwith ithe igeneral iacumen iand icareer ipotential iof

iindividuals iowing ito iwhich iGPA iis iconsidered ias ia istandard imeasure iof iacademic

iperformance iof istudents. iBased ion ian iextensive ireview iof ithe iavailable iliterature iin ithis

istudy, isecondary ischool istudents iwould ibe ithe iparticipants iand itheir iterm’s iperformance

iwould ibe iused ito iaccess ithe ieffectiveness iof istudy ihabit itraining. i
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Factors iAffecting iPerformance iof iParticipants iin iLiteracy iEducation

Study iHabit

In ieducation idisciplines, ipsychologists iamong iothers ihave idefined istudy ihabit ito

isuit ithe icontext iof itheir istudy. iTo iunderstand ithis iconcept, iit iis iimperative ithat iwe

iunderstand ithe imeaning iof istudy iand ihabit. iStudy ihabit icould ibe ireferred ito ias ilearning

iwhich ileads ito ithe iachievement iof ia ilearner’s igoal, ithrough ia iprescribed ipattern iof

isteady ibehaviour. iStudy ihabits iare ithe imethods iof istudy iused iby istudents iduring ian

iacademic icourse iwithin ian iappropriate ienvironment; iin iother iwords, iit iis ithe iability iof

istudents ito imanage itime ifor ithe isuccessful iaccomplishment iof iacademic itasks i(Ozsoy iet

ial., i2009). iAccording ito ithe idefinition ipresented iby iBajwa iet ial., i(2012), ithey iintroduced

istudy ihabits ias ithe imethod iselected iby ithe istudent ifor iprivate istudy ior ithe itechnique

iused ito idominate ia itopic iafter iclassroom ilearning. iStudy ihabits iplay ian iimportant irole

iin iacademic isuccess, iand ieffective istudy icannot ibe iconducted iwithout iusing ithese iskills.

iStudents iwho ihave ibetter iacademic iachievements iadopt ia iwider iutilization iof ithese iskills

ithan ithose iwho imake ipoor iprogress i(Najaf, i2004). iIn ia istudy, iit iwas ifound ithat iabout

ione ithird iof isecondary istudents iare iat irisk iof iacademic ifailure iwith ipoor istudy ihabits

i(Osa-Edoh iet ial., i2012). iHence, iRyan iet ial., i(2011), iopines ithat istudy ihabit iis ithe

ipredispositions iwhich ilearners ihave iacquired iregarding iisolated istudying iover itime. iStudy

ihabit ican ibe idescribed ias iseries iof istudying iactivities iembarked ion iby istudents iwith ia

iview ito iensuring ilearning ieffectiveness. iAccording ito iAsikhia i(2010), ia igood istudy ihabit

ishould ibe ilogical, idynamic, ifunctional iand irelevant ito ithe ipersonal icharacteristics iof ithe

iindividual istudents. iThese ihabits, idetermined ipurposes iand ienforced ipractices ithat ithe

iindividual iuses iin iorder ito ilearn. i i i
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The isuccess iof ian iindividual idepends iupon ihis istudy ihabits. iA istudy ihabit iis;

ibuying iout ia idedicated ischeduled iand iun-interrupted itime ito iapply ione’s iself ito ithe itask

iof ilearning. iAccording ito iAlutu i(2016) ithe ikey ito ia isuccessful istudent idepends ilargely

ion ihow ihe/she imanages ihis/her itime iand ithis imust ibecome ia ihabit. iIf ithis iis idone

ieffectively, iit iwould iundoubtedly iincrease iproductivity iof iacademic iactivities. iWithout

itime iplanning, ia istudent iwill iattend ito iacademic iand iother ilife iissues ihaphazardly iand

ithis ican icreate iproblems.

Study iHabit iand iPerformance iof iStudents

Academic iperformance iof istudents iat isecondary ischool irequires istudy iplan, ireliable

iresources, iregular ieffort iand iproper istudy ihabits iand istyles. iAcademic iachievement iis ia

icomplex istudent ibehaviour ithat iunderlies iseveral iabilities, ilike imemory, iprevious

iknowledge ior iaptitude ias iwell ias ipsychological ifactors isuch ias imotivation, iinterests,

itemperaments ior iemotions, ito iname ia ifew. iEducational ipsychologists iand iresearchers

ihave iargued ithat ithere iare imany ideterminants iof iacademic iachievement i(Asikhia, i2010),

ischool ifactors ilike igood ienvironment, ischool ilibraries, inutrition iand iso ion. iResearches

icarried iout iin idifferent iparts iof ithe iworld ihave ihighlighted ithe iimportance iof istudy

ihabits iin ichildren’s’ ieducational iaffairs ifor iimproving itheir iacademic iachievement i(Osa-

Edoh iet ial.,2012). i iFor iacademic iachievement, ibeing ismart iis imore iimportant ithan ibeing

iintelligent iand ihardworking iand iinvolves ibeing ipractical, ihaving icommon isense iand

iusing ibetter iorganization iand iapplication iof igood istudy ihabits. i iBillings i(2012) ifound

ithat icertain ibad istudy ihabits iresult iin ipoor iacademic iperformance iwhereas icertain igood

istudy ihabits iresult iin ihigh iacademic iperformance. i
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Adeyeleet ial., i(2012), ion ithe ibasis iof idata iof iNational iAssessment iof iEducational

iProgress, idemonstrated ia ipositive irelationship ibetween igood istudy ihabits iand iacademic

iachievement iof i8th iand i9th iGrade istudents. iThey ialso isuggested igood istudy ihabits ito

isignificantly ienhance iacademic iachievement iof ithe ipupils. iGood istudy ihabits iare

isometimes ireferred ito ias ipositive ior iproductive istudy ihabits. iAs ithe iname iimplies, ithey

iare ithose ipleasant istudy ihabits iwhich ihave ithe itendency ito iimprove ithe iacademic

iperformance iof istudents ior ithat iseem ito iproduce igood iresults.

It ihas ialso ibeen idiscovered ithat ipoor iacademic iperformance iis ioccasioned iby ipoor

istudy ihabit iwhile igood istudy ihabits icontribute ito ihigh iacademic iperformance, iPoor istudy

ihabit ialso ilead ito iinvolvement iin iexamination imalpractice. i i iIt ihas ibeen isuggested

ithrough iresearch ithat ipoor istudy ihabit iis ithe imajor ireason ifor iinvolvement iin

iexamination imalpractice iby iNigerian istudents. i iOn ithe iother ihand, ibad istudy ihabits iare

inegative ior inon-productive istudy ihabits iwhich iare iundesirable iand icounter-productive ito

istudents’ iacademic iperformance i(Mihaela, i2015). iWhen ideveloped iand iutilized iby

istudents iat iall ilevels, ithey itend ito ihamper iacademic iprogress iand iperformance iof ithe

iusers. iSome ibad ireading ihabits iare istudying iwith ifriends, ilistening ito iloud imusic,

istudying iin iuncomfortable iconditions, icramming, iand iso ion.

Study ihabits iin istudent’s ilife iplay ia imajor irole iin itheir iacademic iachievement,

ibecause iwithout istudies ino ione ican ibe isuccessful. iYork iet ial., i(2015) iidentified ipoor

istudy ihabit ias ione iof ithe imajor icauses iof istudents’ ipoor iperformance iin iexamination ias

iwell ias iencouragement ito ibe iinvolved iin iexamination imalpractice iso ias ito ipass

iexaminations. iFrom ithe istudy iof iYork iet ial. i(2015) ion ia icorrelational istudy iof iacademic

iachievement iand istudy ihabits: iissues iand iconcerns, ianalyzing idata ion ithe icorrelation
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ibetween istudy ihabits iand iacademic iachievement, iit irevealed ithat ithe icorrelation

icoefficient ibetween istudy ihabits iand iacademic iachievement iis i0.695. iThis ishows ipositive

icorrelation ibetween iacademic iachievement iand istudy ihabits iand ithe imagnitude iof ithe

irelationship iis ihigh iand istrong. iIt imeans ithat iwhen ithere iis ian iincrease iin ithe iscores iof

istudy ihabits ithere iwill ibe ialso ian iincrease iin ithe iacademic iachievements iof ithe istudents.

Furthermore, ithe iabove istated istudy ianalysing idata ifor igood iand ibad istudy ihabits,

ifound ithat ithe imean iscore iof ithe iacademic iachievement iof ithe istudents ihaving igood

istudy ihabits iis i72.7046 iand ithat iof ithe istudents ihaving ipoor, istudy ihabits iis i57.8943.

iThe istandard ideviation iscores iare i7.0453 iand i7.2317 ifor ithe istudents ihaving igood iand

ipoor istudy ihabits irespectively. iThe icalculated it ivalue iis i10.78. iThe itabulated it ivalue iat

i106 idegree iof ifreedom iis i1.98 iat i0.05 ilevel iof isignificance iand iit iis i2.63 iat i0.01 ilevel

iof isignificance. iHere, ithe icalculated ivalue iof it iis igreater ithan itabulated ivalue iof it iat

iboth ithe ilevel iof isignificance, iso ithis ihypothesis ishall ialso ibe irejected. iIt imeans ithat ithe

iacademic iachievements iof ithe istudents ihaving igood iand ipoor istudy ihabits idiffer

isignificantly iand ithe istudents ihaving igood istudy ihabits iachieve ihigher ithan ithe istudents

ihaving ipoor istudy ihabits.

Osa-Edoh iet ial., i(2012) isurveyed ithe istudy ihabits iof iselected isecondary ischool

istudents iof iEgor iLocal iGovernment iArea iin iBenin iCity. iIn ithis istudy ifor icollecting ithe

idata ia istandardized iinventory iof istudy ihabits iwas iused ion ififty istudents iselected ifrom

ifive iprivate ischools iin iBenin iCity. iAfter ianalysing ithe idata iin ithis istudy iit iwas

iconcluded ithat istudy ihabits iand iacademic iperformance iwas ihighly icorrelated iand ifurther

ithe idifference iwas ialso ifound iin ithe istudy ihabits iof istudents iwhich iwere iattributed ito

ithe ifact ithat istudents idid inot iknow ihow ito istudy iand ithose iwho imanaged ito istudy idid
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inot iadopt ieffective istudy imethods. iIn ithe istudy, iit iwas iconcluded ithat iimproper istudy

ihabits iwere ione iof ithe iroot icause iof idwindling ieducation istandard.

Schneider iet ial., i(2017), icarried iout ia istudy ito ipredict ithe isuccess iin ia ifirst-year

iengineering icourse. iIn ithis istudy, iresearcher iexplored ithe ifactors iaffecting ithe isuccess iof

iengineering istudents iin itheir ifirst-year icourses iand iconsidered ithe irole iof istudy ihabits ion

itheir isuccess. iStudent’s isuccess iwas ipredicted iby iusing istudents istudy ihabits. iIt iwas

ifound ithat istudents, iwho idemonstrate ipoor istudy ihabits, iare imost ilikely ithe iones ito

ihave ilow iacademic iachievement. iHaving igood istudy ihabits icould ireduce ithe ifailure irate

iwithin ieducational iinstitutions isince istudying itends ito iincrease ia istudent’s iacademic

iability. iTherefore, iwhile isome istudents imay inot ifind istudying ito ibe iinteresting, iit iis

iquite ieffective ifor iachieving igood ioverall igrades.

Looyeh iet ial., i(2017) istudied ithe irelationship ibetween ithe istudy ihabits iand ithe

iacademic iperformance iof imedical isciences istudents iin iRasht, iIran. i461 istudents ifrom

idifferent icourses iat ithe iGuilan iUniversity iof iMedical iSciences iwere iselected ibased ion ia

istratified irandom isampling imethod. iThe idata icollection itools iincluded iPalsane iand

iSharma iStudy iHabit iInventory i(PSSHI) iwith i8 iareas i(division iof itime, iphysical istatus,

iability ito iread, inoting, ilearning imotivation, imemory, iexams, iand iwellness) iand i45 iitems.

iThe idata ifrom ithis iresearch iwere ianalysed iusing imean idescriptive iand iinferential

istatistical itests, istandard ideviation, iSpearman’s icorrelation icoefficient, iand imultiple

iregressions iwith ia isignificance ilevel iof ip i< i0.05. iResults: iThe imean iof ithe ioverall

istatus iof ithe istudents’ istudy ihabits iwas i48.35 i± i10.37 ifrom i90. iThe iacademic

iperformance iof ithe imajority i(67.2%) iof ithe istudents iwas iestimated ito ibelong ito ithe

iintermediate ilevel. iData isuggests ithat ithe iacademic iperformance iof ithe istudents ihad ithe
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ihighest icorrelation iwith ithe ifield iof inoting i(p i< i0.0001 iand ir i= i0.234), iwhile ithe

ilowest icorrelation iwas iwith ithe iwellness iarea i(p i= i0.03 iand ir i= i0.101). iIn igeneral, ithe

icorrelation ibetween istudy ihabits iand iacademic iperformance iwas isignificant i(p i< i0.0001

iand ir i= i0.229). iIn iaddition, ithe istudy ihabits iscore ican ipredict i6.8% iof ithe ichanges iin

iacademic iperformance i(R2 i= i0.068). iIn iconclusion, iowing ito ithe iexistence iof ia

isignificant irelationship ibetween istudy ihabits iand iacademic iperformance, ieducation

iadministrators iand iplanners ican ienhance istudents' istudy ihabits iwith ithe iinclusion iof

iappropriate ieducational icontent, iespecially itheir iskills iof inoting iand ireading itheir inotes,

iand ithus iimprove itheir iacademic iperformance.

Note-Taking

This iis ione iof ithe ihabits/activities ithat iis ibelieved ito iaid ilearning iand

iremembering iand iconsequently iacademic iachievement. iNote-taking iwhen iproperly idone,

iinvolves inot ionly ireading iand iwriting ior ilistening ito ilectures iand ijotting idown ipoints

ibut ialso irequires iconcentration iand ireading iout ifor inecessary ifacts. iIt imay inot ibe ias

ieasy ias iit iseems ito ibe ithe iobserver. iIt iinvolves ithe ithought iand ihearing iability iof ithe

iindividual i(Osa-Edoh iet ial.,2012). iNote-taking imay ihave idetrimental ieffect ifor istudents

iwho iare islow iin ilistening iefficiency. iTaking inotes iis ian ieffective iskill iwhich iis

iimportant ifor ievery istudent ias iit iassists iin iretaining, irecalling, iremembering iand ireciting

ithe inecessary iinformation i(Sharma, i2018). iIt iis ia iskill iof iwrite iquickly i& igets idown ithe

ibasic iconcept iand iuse ishorthand istrategies iwhich iallow ithe istudents ito iquickly iaccess ito
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ithe iinformation iin itheir inotes iwhen iit iis ineeded. iAdaptability iin itaking inotes iis ilike

iconquer ithe ihalf ibattle.

Aids ifor ieffective inote-taking iare iin ithe iform iof ishort iabbreviations; ifor iexample,

i“b/w" ito imean ibetween. iThese iabbreviations iwould ibe ihelpful ito ithe islow iwriter. iCare

ineeds ito ibe itaken ito isee ithat ionly irelevant iideas iare iincluded iin ia inote, iwhether iit iis

iin ia ilecture ior ifrom ia itext ibook. iThe ifollowing iprocedure ihas ialso ibeen isuggested

i(Osa-Edoh iet ial., i2012);

a. Read ithrough ithe itext icarefully

b. Read ithrough iit iagain ipicking iout ithe ikey ipoints ithat ithe isection icovers iand iwriting

ithem idown ias iheadings ion iseparate ipieces iof irough ipaper. i

c. Make inote ion ipieces iof ipaper iunder ieach ikey ipoint. i

These inotes iwould ibe iuseless iif ithey iare inot ireviewed iconsistently iand iregularly

iparticularly ijust ibefore iexamination. iEducators iemphasized ithat iunless ia istudent ihas ian

iexceptional imemory, iit iis idifficult ito imaster iand irecall iaccurately iall ithe imain ipoints

iand irelevant idetails iin ia istudy imaterial iby imerely ireading iit. iNote itaking iin iclassroom

iis ian iimportant ilearning iactivity. iTaking inote ifrom ithe ibook igreatly icontributes ito

istudying.

Note itaking iis ia ivaluable iprimary iway iof icreating irecords iof isubject imatter

ipresented iin iclass ifor ilater ireview. iNyarko i(2010) ideclared ithat iaccess ito igood inotes iis

inot ienough ibut ishould ibe icomplemented iwith ibetter itime imanagement ito iyield ia igood

iCGPA. iFurthermore, iit ialso ifound ithat ithe iquality iof inotes itaken iby istudents

isignificantly iand ipositively irelated ito itest iperformance. i
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Memorization i

Memorization iis ia ideliberate imental iactivity itaken iby ia istudent ito icommit

iportions iof iwriting iinto ithe ishort-term imemory ifor ithe ipurpose iof irecall iwhen ineeded,

iespecially iduring ia itest ior iexamination. iMemorization iis ia imental iactivity ideliberately

itaken iby iany iindividual iin iorder ito iremember inecessary iinformation iin ione's ilife. iThere

iare ivarious istrategies iwhich iassist iin imemorization ilike itechniques iof imnemonics,

irehearsal ior ipractice iafter ia ishort iperiod iof itime, irelating inew imaterial iwith iprevious

iones iand ichunking. iThus, ithe istudents imust ibe iaware iof iall ithese istrategies ifor

iimproving itheir imemorization. i

Self-Testing i

Testing iis ia iprocess iof iexamination ior icritical iexamination, ijudgement, idecisive itrial iby

imeans ior icertain istandard ito iestablish ithe iknowledge ibase iof ia ilearner. iTesting ican ibe

idone iby ithe ischool, igovernment iagency ior iby ithe iindividual istudent. iIn ithe icourse iof

ipersonal istudy, istudents isometimes iadopt ithe istrategy iof iasking ithemselves ianticipated

iquestions ifrom ithe istudy iarea ito iascertain itheir ilevel iof icomprehension ior imastery iof

ithe isubject imatter. iThis iis ithe iprocedure iwhere ithe istudent idraws iquestions ifrom ithe

istudy iarea iand iattempts ito ianswer ithem icorrectly iin ithe icourse iof istudy. iIt iis ia

iprocedure iadopted iby ia istudent ito iunderstand ivarious iaspects iof iacademic iwork. i iIt iis

idone ito ianticipate ipossible iarea iwhere itest iquestions iwill ibe idrawn ifrom iby ithe

iexaminers. iIt ihas ibeen iestablished iby ivarious iresearchers ithat iself-testing iis ian ieffective

istudy ihabit ithat ienhances istudents’ iacademic iachievement. i iThis istudy iwill itherefore
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iestablish iif iself-testing iis ipotent iin iimproving iacademic iperformance iof istudents iin iEdo

iState.

Preparation ifor iExaminations/Tests: i

Gone iare ithe idays iwhen icandidates ithat iare ipreparing ieither ifor itheir iSSC ior

iUTM iexaminations ihad isleepless inights, ireading ifor itheir iexaminations. i iToday, ithe

ispirit iof idogged iattention ito istudy iby istudents iin iorder ito ipass itheir iexaminations ion

itheir iown iwithout iengaging iin iany iform iof isharp ipractices ihas ibeen ithrown ito ithe idogs.

i iPreparation ifor iexaminations ientails ithe ipractices/activities iof istudy istudents iengage iin

ibefore ithey itake ia itest ior iexamination. iTests iand iexaminations iare ispecially idesigned

itools ifor iassessing ithe istudent's ilevel iof icomprehension iof ispecific iarea iof iknowledge

iafter iexposure iover itime. iThe iscores iobtained iare iused ito irate ithe iperformance iof ithe

istudent. i iPreparing ifor itest iand iexam iis ian iimportant istep ias iit imotivates ithe istudents

ito istudy i(Sharma, i2012). iSchools imust iencourage ithe istudents ifor ipreparing itest iand

iexams iby iproviding isignificant istimulus iin ithe iform iof inecessary iguidance i(coaching),

igrades(reward), iand iappreciation. iWhen istudents istudy iwell ibefore iexaminations, ithere iis

ithe itendency ithat iacademic iachievement iwill ibe iimproved. iEvidence iabound ito ithe ifact

ithat istudying ibefore iexaminations iand itests-taking ienhances istudents’ iopportunity ifor

iimproved iacademic iperformance.

Empirical iStudy

Olaniyi i(2020) icarried iout ia istudy iexamined ion imotivational ifactors iinfluencing

iparticipation iand iperformance iof iadult ilearners’ iin ifunctional iliteracy iprogrammers iin
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iOndo iState, iNigeria. iThe istudy iadopted ia isurvey iresearch idesign. iThe isample icomprised

iof i150 irespondents iin iOndo iState, iNigeria. iFour iresearch iquestions iwere iformulated ifor

ithe istudy. iDescriptive iresearch idesign iof isurvey itype iwas iadopted ifor ithe istudy. iThe

isample isize icomprised iof i150 irespondents’ iin iOndo iState, iNigeria. iThe iinstrument iused

iwas istructured iquestionnaire itagged ion ifactors imotivating iadult ilearners’ iparticipation iin

ifunctional iliteracy iprogrammers iin iOndo iState, iNigeria. iThe idata icollected iwas ianalyzed

iwith idescriptive iand iinferential istatistics. iThe ifour iresearch iquestions iwere ianswered iwith

ifrequency icounts, ipercentage iand istandard ideviations. iFindings irevealed ithat iadult

ilearners iparticipated iin ifunctional iliteracy iprograms ito iread iand iwrite i(33.3%). iOn ithe

ibasis iof ifindings, iit ialso irevealed ithat iit iwas ifor ithe isake iof ijob ithat imost iadult

ilearners iparticipated iin ifunctional iliteracy iprogrammers i(52.7%). iFindings ialso irevealed

ithat iadult iclasses iencouraged isound iinterpersonal irelationship iwith iothers i(33.3%), iit iwas

ialso idiscovered ithat iadult ilearners’ idesire ito igo iback ito iclass istimulates ithem i(33.3%).

Also, iMANAOIS i(2021) icarried iout ia istudy ion ifactors iaffecting ithe ireading

icomprehension iand iperformance iof igrade iVI ipupils. iThe istudy iemployed ithe idescriptive-

correlational iand isurvey iresearch idesign ito idetermine ithe irelationship ibetween ithe ireading

ifactors iand ireading iperformance iof ithe iGrade iVI ipupils ifor iSchool iYear i2018-2019.

iVisares iElementary iSchool, iCapoocan iDistrict, iLeyte iDivision iis ithe imain ilocale iof ithe

istudy. iThe i20 iGrade iVI ipupils ienrolled iin ithe isaid ilocale ifor iSchool iYear i2018-2019

iare ithe imain irespondents iof ithe istudy iand isurvey iquestionnaire iused iby iMichael

iEstremera, iet ial., i(2018) ion ithe istudy iFactors iAffecting ithe iReading iComprehension iof

iGrade iSix iPupils iand ia iresearcher-made ireading icomprehension itest icovering ithe i2nd

iquarter icompetencies iin iEnglish iReading iComprehension iwere iused. iThis iresearch iis
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ifocused iin idetermining ithe iextent iof ireading ifactors iand ireading iperformance iof ithe

iGrade iVI ipupils iand iits irelationship. iA iProposed iReading iIntervention iPlan ibased ion ithe

ifindings iof ithe istudy iis ithe ioutput. iThe idata irevealed ithat ithere iis isignificant

irelationship ibetween ithe iextent iof ifactors iaffecting ithe ireading iperformance iof igrade iVI

ipupils iin iterms iof ipupil ifactor, ilanguage ifactor, ihome ifactor iand icommunity ifactor iand

ireading iperformance. iOn ithe iother ihand, ithe idata ishows ithat ithere iis ino isignificant

irelationship ibetween ithe iextent iof ifactors iaffecting ithe ireading iperformance iof ithe igrade

iVI ipupils iin iterms iof iteacher ifactor, ischool ihead ifactor iand ischool ifactor iand ireading

iperformance.

In isame ivein, iWutthisingchai i(2020) icarried iout ia istudy ion ianalysis iof ifactors iaffecting

ithe iEnglish iReading icomprehension iof iMattayomsuksa i5 iStudents iin iAmphur iMueang,

iLampang iProvincethe ifactors iaffecting ithe iEnglish ireading iability iof i1,827

iMattayomsuksa i5 istudents iattending iboth igovernment iand iprivate ischools iin icity iand

inoncity iareas iof iAmphur iMueang, iLampang iprovince iin ithe i2015 iacademic iyear.

iPurposive isampling iof i78 istudents iwas iutilized, iand idata iwere icollected ithrough ia

iquestionnaire, ia ireading icomprehension itest iand iinterviews. iMultiple ifactors iaffecting

ireading iability iwere idetermined iand idivided iinto ithe ithree iinternal ifactors iof ilearning

ipreferences, istudy ihabit, imemorization iand inote-taking. iQuantitative idata iwere ianalyzed

iwith idescriptive istatistics i(frequency, ipercentage, imean, iand istandard ideviation) iand ithe

ireliability icoefficient iof iCronbach’s ialpha iwas ialso ideployed. iThe iresults ireveal ithat iall

irespondents ibelieved ithat ithe iselection iof ithe itexts ithat ithey iread iwas ithe imost

iimportant ifactor iaffecting itheir iEnglish ireading iability. iMoreover, istudy ihabit,
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imemorization iand inote-taking iare ialso ifactors ithat iinfluence ithe iacademic iperformance iof

istudents iin iEnglish ireading iability.

Summary iof iReviewed iLiterature

The ireview iof irelated iliterature iwas iorganized iin isubheadings ito iindicate ithe iareas

icovered ias ia iway iof iproviding iadequate iinformation ifor ithe iinvestigation. iThe iliterature

ireviewed ifocused ion ithe ifactors iaffecting ithe iperformance iof iparticipants iin iliteracy

ieducation iin iEgor iLocal iGovernment iarea iof iEdo iState. iSystematically, ithe istudy iwas

ianchored ion iThorndike’s iTheory iof iReinforcement. iThis itheory iwas ipropounded iby ian

iAmerican ipsychologist, iEdward iLee iThorndike iin i1913. iHe icarried iout iexperiments ito

istudy ihow inon-reflexive ibehaviour ican ibe imodified ifrom iexperiences. iThorndike iin ihis

istudy iconsidered ithe istrengthening iof iconnection ibetween istimulus iand iresponse ias ibeing

iresponsible ifor ithe iformulation iof ihabits. iThorndike, iin ihis iprinciple iof ieffect iobserved

ithat ilearning iconsists iof iforming iassociation, ibonds ior irelationship ibetween istimulus iand

iresponse ithrough ireinforcement iand ifurther iasserted ithat isuch i“association” ior i“habits”

ibecome istrengthened ior iweakened iby ithe inature iand ifrequency iof istimulus iresponse

ipairing. iThorndike istressed ienvironmental istimulus i(study iapproaches) ias ione iof ithe itools

ifor imodifying ibehaviour iand iincreasing itask iperformance. iThis itheory istates ithat

iresponses iwhich ibring iunpleasant ireward i(poor iacademic iperformance) iwould inot irecur.

iIn ieffect, ithis iis ithe irationale ibehind irewards iand ipunishment. iWhen ia istudent iperforms

iwell iacademically iin ischool, ihe/she iis irewarded, ihence, ithe isatisfaction ifor ilearning ihard,

iso ias ito iobtain ithe ireward iin ifuture. iThe iprinciple iof ieffect iis ibased ion ithe iemotional

ireaction iof ithe istudent. iIt ihas ia idirect irelationship ito imotivation. iThis iexplains ithat
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ilearning iis istrengthened iwhen iaccompanied iby ia ipleasant ior isatisfying ifeeling, iand ithat

ilearning iis iweakened iwhen iassociated iwith ian iunpleasant ireinforcement. iThe istudent iwill

istrive ito icontinue idoing iwhat iprovides ia ipleasant ieffect ito icontinue ilearning. iPositive

ireinforcement iis imore iapt ito ilead ito isuccess iand imotivate ithe ilearner.. i

The iresearcher iextensively ireviewed ithe iconcept iof iliteracy, ifactors ithat icould

iaffect iperformance iof iparticipants iin iliteracy ieducation iagainst iacademic iachievement.

iAnother iaspect iof ithe ireview iwas istudy ihabit, imemorization, ipreparation ifor

itest/examination iand iself-testing iagainst iacademic iachievement iof istudents. i

A ilot iof iresearches ihave ibeen idone iin ithis iregards iby iattributing ivarious ivariables

ilike ipersonal ifactors, iparental ifactors, ienvironmental ifactors iand ipeer igroup ifactors

iamong iothers ion iperformance iof istudents iin iliteracy ieducation. iThe iliterature iwas

ireviewed iso ias ito istimulate ithe iresearcher’s iidea ion ithe isubject imatter iand ito iexamine

ihow ifar iprevious ischolars ihave icontributed ito ifactors iresponsible ifor iperformance iof

istudents iin iliteracy ieducation. iFrom iliterature ireviewed, iempirical iresearch idocumentation

iin ipersonal ifactors isuch ias istudy ihabit, imemorization, ipreparation ifor itest/examination

iand iself-testing iare iscarce iand ino iresearch ihas ibeen icarried iout ion ithe istudy iin iEgor

iLocal iGovernment iArea ito ithe ibest iof ithe iresearcher’s iknowledge, ihence, ithe istudy.

CHAPTER iTHREE

METHODOLOGY
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In ithis ichapter, ithe imethod ithat iwill ibe iadopted ifor ithis istudy iis idiscussed

iunder ithe ifollowing isub-headings: i

• Design iof ithe iStudy

• Population iof ithe iStudy i

• Sample iand iSampling iTechniques

• Research iInstrument i

• Validity iof ithe iInstrument i

• Reliability iof ithe iInstrument i

• Method iof iData iCollection

• Method iof iData iAnalysis

Design iof ithe iStudy

The idescriptive isurvey iresearch idesign iwas iadopted ifor ithis istudy. iThis idesign iis

iadopted ibecause iit iseeks ito idetermine ithe irelationship ibetween ithe iindependent ivariable

iand idependent ivariable ibeing iinvestigated.

Population iof ithe iStudy

The ipopulation iof ithis istudy iconsisted iof iall iJunior iSecondary iSchool ithree i(JSS

i3) iStudents iin iEgor ilocal iGovernment iArea iof iEdo iState. iThe itotal ipopulation iconsist

iof i1,530 i(755 imale istudents iand i775 ifemale istudents) ifrom ithirteen i(13) isecondary

ischools iin iEgor iLocal iGovernment.

Sample iand iSampling iTechniques
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The isimple ifor ithe istudy iwas i150 ijunior isecondary ischool ithree i(JSS i3) istudents

irandomly iselected iusing isimple irandom isampling itechnique. iFirst, i50% iof ithe inumber iof

ithe ischools iin ithe ilocal iGovernment iwere irandomly iselected, iwhile i50% iof ithe inumber

iof ithe ischools isampled iwere ialso iselected.

Research iInstrument i

The iinstrument ifor ithis istudy iwas ia iquestionnaire ititled iFactors iAffecting

iParticipants iPerformance iin iLiteracy iEducation iQuestionnaire i“FAPPLQ”. iThe

iquestionnaire iwas ideveloped iby ithe iresearch. iIt ihas itwo isections iA iand iB. iThe isection

iA iconsists iof iPersonal idata iof ithe irespondents ilike ischool itype, ischool ilocation iand isex.

iSection iB iconsists iof iitems irelating ito ifactors iaffecting iparticipants iperformance iin

iliteracy iEducation. iThe iinstrument iis iconstructed ion ia ifour ipoint iLikert irating itype

iranging ifrom iStrongly iAgree i(SA), iAgree i(A), iDisagree i(D) iand iStrongly iDisagree i(SD).

Validity iof ithe iInstrument i

The iinstrument iFAPPLQ iwas ivalidated iby iexperts iincluding ithe iresearcher’s

isupervisor iin ithe iFaculty iof iEducation, iUniversity iof iBenin, iBenin iCity. iAll ithe

icorrections, iobservations, isuggestions iand icomments iwill ibe iincorporated iinto ithe ifinal

icopy iof ithe iinstrument.

Reliability iof ithe iInstrument
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To idetermine ithe ireliability iof ithe iinstruments, itrial itesting iwas icarried iout iusing

i20 istudents ifrom ischools ithat iwas inot ipart isampled. iEach iof ithese istudents iwas igiven ia

iquestionnaire. iTheir iresponses iwere isubjected ito ireliability ito idetermine ithe ireliability iof

ithe iinstrument.

Method iof iData iCollection

The iresearcher ipersonally iadministered ithe iinstrument ito ithe irespondents. iOn ivisit

ito ithe ischools, ithe iresearch ifirst, iintroduced iherself ito ithe iprincipal, istaff iand istudents

ias iwell ias ithe ipurpose iof ithe iresearcher’s ivisit iwas iclearly istated. iBefore iadministration,

iadequate iexplanation iwas igiven ito ithe irespondents iand iequally ithey iwere iencouraged ito

irespond isincerely iand iobjectively ito ithe iquestionnaire ias itheir iresponses iwill ibe ikept iin

iutmost iconfidentiality. iThis iis inecessary ito iensure ithat ithe irespondents ido inot idistort ithe

iinformation ithey igive ias ithis imay iaffect ithe igeneralization iof iresults iof ithe istudy. iAll

ithe icopies iof ithe iquestionnaires iwere iretrieved isame iday iafter icompletion.

Method iof iData iAnalysis

In ianalyzing idata icollected ifor ithis istudy, ipearson imoment icorrelation icoefficient

imethod iwas iused ito itest ithe ihypotheses iat i0.05 ilevel iof isignificant.
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CHAPTER iFOUR

PRESENTATION iOF iRESULTS iAND iDISCUSSION iOF iFINDINGS

This ichapter ipresents iresults iof ithe ianalysis iand idiscussion iof ifindings iof
ithis istudy. i

Hypothesis i1: iStudy ihabit idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea.

Table i1: ishowing istudy ihabit iand iperformance iof iparticipants iin iliteracy ieducation
i

Variables i i i i i i i i i i i i i i i i i i i i i i i i i i i i i iN i i i i i i i i i i i i i i i i i i i i i i i ir i i i i i i i i
i i i i i i i i i i i i i i i i i i isig.(2-tailed)

Study iHabit
i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i120 i i i i i i i i i i i i i i i i i i i i.82 i i i i i i i
i i i i i i i i i i i i i i i i i i i i.000
Academic iPerformance

α i= i0.05

Table i4 iabove ishowed ir ivalue iof i.82 iand ia ip-value iof i0.000. iSince ithe ip-value iis

igreater ithan ithe ialpha ilevel ithe inull ihypothesis iwhich istates ithat iStudy ihabit idoes

inot isignificantly iaffect iacademic iperformance iof iparticipants iin iliteracy ieducation iis

irejected. iHence, iStudy ihabit isignificantly iaffect iacademic iperformance iof iparticipants iin

iliteracy ieducation iin iEgor iLocal iGovernment iArea.
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Hypothesis i2: iMemorization idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea.

Table i2: ishowing imemorization iand iperformance iof iparticipants iin iliteracy
ieducation

iVariables i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i iN i i i i i i i i i i i i i i i i i i i i i i i ir i i i
i i i i i i i i i i i i i i i i i i i i i i i isig.(2-tailed)

Memorization
i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i120 i i i i i i i i i i i i i i i i i i i i i
i.868 i i i i i i i i i i i i i i i i i i i i i i i i i.002
Academic iPerformance

α i= i0.05

Table i5 iabove ishowed ir ivalue iof i.868 iand ip-value iof i0.02. iTesting iat i0.05 ilevel

iof isignificance, ithe ip-value iis iless ithan ithe ialpha ilevel, ihence, ithe inull ihypothesis

iwhich istated ithat iMemorization idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iis irejected iin ifavour iof ithe ialternative ihypothesis;

itherefore, iMemorization isignificantly iaffect iacademic iperformance iof iparticipants iin

iliteracy ieducation iin iEgor iLocal iGovernment iArea.

Hypothesis i3: iNote-taking idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea.

Table i3: ishowing inote-taking iand iperformance iof iparticipants iin iliteracy ieducation

Variables i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i iN i i i i i i i i i i i i i i i i i i i i i i i ir i i i i i i
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i i i i i i i i i i i i i i i i i i i i isig.(2-tailed)

Note-taking
i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i120 i i i i i i i i i i i i i i i i i i i i i i.56 i i i
i i i i i i i i i i i i i i i i i i i i i i i i i.037
Academic iPerformance

α i= i0.05

Table i3 iabove ishowed ir ivalue iof i.56 iand ip-value iof i0.37. iTesting iat i0.05 ilevel iof

isignificance, ithe ip- ivalue iis igreater ithan ithe ialpha ilevel; ihence ithe inull ihypothesis

iwhich istates ithat iNote-taking idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iis irejected. iHence, inote i-taking isignificantly iaffect

iacademic iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment

iArea.

Hypothesis i4: iPreparation ifor itest iand iexaminations idoes inot isignificantly iaffect

iacademic iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment

iArea.

Table i4: ishowing ipreparation ifor iexam iand iperformance iof iparticipants iin iliteracy
ieducation i

Variables i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i iN i i i i i i i i i i i i i i i i i i i i
i i i ir i i i i i i i i i i i i i i i i i i i i i i i i i i isig.(2-tailed)

Preparation ifor iExam
i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i120 i i i i i i i i i i i i i i i i i
i i i i i.877 i i i i i i i i i i i i i i i i i i i i i i.011
Academic iPerformance

α i= i0.05
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Table i4 iabove ishowed ir ivalue iof i0.88 iand ip-value iof i0.011. iTesting iat ian ialpha

ilevel iof i0.05, ithe ip- ivalue iis igreater ithan ithe ialpha ilevel ithe inull ihypothesis

iwhich istates ithat iPreparation ifor itest iand iexaminations idoes inot isignificantly iaffect

iacademic iperformance iof iparticipants iin iliteracy ieducation iis irejected. iHence,

iPreparation ifor itest iand iexaminations isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea.

Hypothesis i5: iSelf-testing idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea.

Table i5: ishowing iself-testing iand iperformance iof iparticipants iin iliteracy ieducation i

Variables i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i iN i i i i i i i i i i i i i i
i ir i i i i i i i i i i i i i i i i i i i i i i i i i i isig.(2-tailed)

Self itesting
i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i i120 i i i i i i i i i i i
i i i.81 i i i i i i i i i i i i i i i i i i i i i i i.000
Academic iPerformance

α i= i0.05

Table i8 iabove ishowed ir ivalue iof i0.81 iand ip-value iof i0.000. iTesting iat ian ialpha

ilevel iof i0.05, ithe ip- ivalue iis igreater ithan ithe ialpha ilevel, ithe inull ihypothesis

iwhich istates ithat iSelf-testing idoes inot isignificantly iaffect iacademic iperformance iof

iparticipants iin iliteracy ieducation iis irejected. iHence, iself-testing isignificantly iaffect
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iacademic iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment

iArea.

Discussion iof iFindings

The iresult iof ihypothesis i1 i(Table i1), irevealed ifrom ithe ianalysis ithat iStudy ihabit

isignificantly iaffects iacademic iperformance iof iparticipants iin iliteracy ieducation iin iEgor

iLocal iGovernment iArea. iThis iimplies ithat, istudents iwho iset iout itime ito istudy iand ithen

ideveloped istudy ihabit itend ito iachievement imore iacademically ithan istudents iwho ido inot.

iThis ifinding iagreed iwith ithe ifinding iof iSasu i(2022), iwho ifound ithat, istudy ihabit

isignificantly iinfluence iacademic iperformance iof istudents. iAnd ialso, iAkintoye iand

iOkungbowa i(2018) iwho ifound ithat istudy ihabit icorrelate iacademic iperformance.

From ihypothesis i2 i(Table i2), iMemorization idoes inot isignificantly iaffect iacademic

iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea. iIt iwas

ifound iout ifrom ithe ianalysis ithat iMemorization isignificantly iaffects iacademic iperformance

iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea. iThis iimplies ithat,

ias imemorization iincreases, iacademic iperformance iof istudents iequally iincrease, ithat iis,

istudents iwho iare igood iin imemorizing iachieve imore ithan itheir ico-students iwho iare inot. i

iThis ifinding iis iin iconsonant iwith ithe ifinding iof iPant i(2020), iwho ifound ithat,

imemorization iincreases iacademic iperformance iof istudents ibut ihowever, ithe ifinding

idisagreed iwith ithe ifinding iof i iAkinleke i(2012), iwho ifound ithat, ithere iis ino isignificant

icorrelation ibetween imemorization iand iacademic iperformance iamong isecondary ischool

istudents iin iBenin iMetropolis.
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From iHypothesis i3 i(Table i3) inote i-taking idoes inot isignificantly iaffect iacademic

iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea. iIt iwas

irevealed ifrom ithe ianalysis ithat inote-taking isignificantly iaffects iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea imeaning istudents iwho

itake idown inote iachieve imore iacademically ithan istudents iwho irefuse ito itake idown inote

iduring ilesson iinstruction. iThe ifinding iagreed iwith ithe ifinding iof iPant i(2020), iwho ifound

ithat ithere iis ia isignificant icorrelation ibetween inote-taking iand iacademic iperformance.

From ithe iresult iin ihypothesis i4 i(Table i4) iPreparation ifor itest iand iexaminations

idoes inot isignificantly iaffect iacademic iperformance iof iparticipants iin iliteracy ieducation iin

iEgor iLocal iGovernment iArea. iIt iwas irevealed ifrom ithe ianalysis ithat iPreparation ifor itest

iand iexaminations isignificantly iaffects iacademic iperformance iof iparticipants iin iliteracy

ieducation iin iEgor iLocal iGovernment iArea. iThis imean ithat, ias istudents’ ipreparation ifor

itest iand iexamination iincreases, itheir iacademic iperformance iequally iincreases. iThe ifinding

iagreed iwith ithe ifinding iof iNarad iand iAbdullah i(2016) iwho ifound ithat, ithere iis ia

isignificant icorrelation ibetween ipreparation ifor iexamination iand iacademic iperformance

iamong isecondary ischool istudents iin iBenin iMetropolis.

Hypothesis i5 i(Table i5) iSelf-testing idoes inot isignificantly iaffect iacademic

iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea. iFrom

ithe ianalysis, iit ieas irevealed ithat iself-testing isignificantly iaffects iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea. iThis imeans ithat

istudents’ iself-testing isignificantly iinfluence itheir iacademic iperformance. iThis ifinding
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iagreed iwith iQasmi i(2012), iwho ifound ithat ithere iis ia isignificant iinfluence iof iself-testing

ion iacademic iperformance iof isecondary ischool istudents.

CHAPTER iFIVE

SUMMARY, iCONCLUSION iAND iRECOMMENDATION
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On ithe ibasis iof ithe ifindings igenerated ifrom ithe ianalysis iof ithe idata, itheir

iinterpretation iand idiscussions iand iwithin ithe iscope iof ithe ilimitations iunderlying ithis

istudy, ithe ifollowing isummary, iconclusion iand irecommendations iare ipresented.

Summary i

i i i i i i iThis istudy iinvestigated ithe ifactors iaffecting ithe iperformance iof iparticipants iin

iliteracy ieducation iin iEgor iLocal iGovernment iArea iof iEdo istate. iThis iwas iconsidered

iimperative ias ia iresult iof ithe irole iof iacademic iperformance iin ichild’s idevelopment iand

inational igrowth iand idevelopment. iIn ithe icourse iof icarrying iout ithis istudy, ifive i(5)

iresearch iquestions iwere iraised iand iformulated iinto icorresponding. iA ireview iof irelated

iliterature iwas icarried iout. iEmpirical istudies iof isome irelated iworks ion iacademic

iachievement iin ipublic isecondary ischools iwere icited. iThe iresearch idesign iwas ia isurvey

iresearch idesign. iThe ipopulation iof ithe istudy iconsist iof i1,530 i(755 imale istudents iand

i775 ifemale istudents) ifrom ithirteen i(13) isecondary ischools iin iEgor iLocal iGovernment.

iSimple irandom isampling itechnique iwas iused ito isample i150 ijunior isecondary ischool

ithree i(JSS i3) istudents. iThe iInstrument iused iwas iFactors iAffecting iParticipants

iPerformance iin iLiteracy iEducation iQuestionnaire i“FAPPLQ”. iThe iinstrument iwas

ivalidated iby ithe iresearcher isupervisor iand itwo iexperts iin iFaculty iof iEducation,

iUniversity iof iBenin. iDescriptive istatistics i(mean iand istandard ideviation) iwas iused ito itest

ithe ihypotheses

Findings:

Findings iof ithe istudy iwere ias ifollows:
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1. Study ihabit isignificantly iaffects iacademic iperformance iof iparticipants iin iliteracy

ieducation iin iEgor iLocal iGovernment iArea.

2. Memorization isignificantly iaffects iacademic iperformance iof iparticipants iin iliteracy

ieducation iin iEgor iLocal iGovernment iArea.

3. Note-taking isignificantly iaffects iacademic iperformance iof iparticipants iin iliteracy

ieducation iin iEgor iLocal iGovernment iArea.

4. Preparation ifor itest iand iexaminations isignificantly iaffects iacademic iperformance iof

iparticipants iin iliteracy ieducation iin iEgor iLocal iGovernment iArea.

5. Self-testing isignificantly iaffects iacademic iperformance iof iparticipants iin iliteracy

ieducation iin iEgor iLocal iGovernment iArea.

Conclusion i

Based ion ithe ifindings iof ithis istudy, iit iwas iconcluded ithat istudy ihabits,

imemorization, inote-taking, ipreparation ifor itest iand iexamination iand iself-testing iare

ifactors ithat iaffect ithe iperformance iof iparticipants iin iliteracy ieducation iin iEgor iLocal

iGovernment iarea iof iEdo iState. i

Recommendations i

In iview iof ithe ifindings iand iconclusions iarising ifrom ithe istudy, ithe ifollowing

irecommendations iare imade ifor igeneral iimprovement ion ithe iacademic iperformance iof

istudents.

1. Government ishould iprovide iways iof iimproving istudy ihabits iin isecondary ischools

ie.g iby iproviding iwell iequipped ilibrary ibuildings iand ifacilities.
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2. Teachers ishould iencourage igood istudy ihabits iand ifind iways iand imeans iof

ienhancing ithem iamong istudents.

3. Students ishould ibe itaught itime imanagement iand ihow ito iutilize itheir itime ifor

istudy ias iwell ias iprepare ifor itest iand iexamination.

4. Parents ishould ias iwell imotivate, imentor iand iencourage itheir ichildren/wards ito

ideveloping igood istudy ihabits.

i

Suggestions ifor iFurther iResearch

1. The isame itopic ishould ibe ireplicated iin iother iparts iof ithe icountry iin iother ito

iconfirm ithe iresult iof ithe istudy.

2. Influence iof ischool ifactors ion iacademic iachievement iin iliteracy ieducation.
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APPENDIX iA

DEPARTMENT iOF iADULT iAND iNON iFORMAL iEDUCATION, i
UNIVERSITY iOF iBENIN,

BENIN iCITY
“Factors iAffecting iParticipants iPerformance iin iLiteracy iEducation iQuestionnaire”

Dear iRespondent.

This iquestionnaire iis ionly ifor iresearch ipurpose. iKindly ifeel ifree ito irespond ito ieach iitem

isincerely ias iit iis iapplicable ito iyou. iThe iinformation igiven iwill ibe itreated iwith

iconfidentiality
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PART iA:PERSONAL iDATA

Instruction: iPlease irespond ito ieach iitem isincerely iby iticking i[√]

1. Name iof iSchool:…………………………………………………………..

2. Class:…………………………………………………

3. Gender: i Male i( i i i i), iFemale i( i i i i)

S/N Items

Study ihabit

O
ft
en

So
m
et
im
es

R
ar
el
y

N
ev
er

1 I isurvey ieach ichapter ibefore iI ibegin ireading

2 I iunderline imain itexts, isentences ior iphrases ias iI iread

3 I itry ito iget ithe imeaning iof inew iwords ias iI isee ithem

ifor ithe ifirst itime

4 I ilook ifor ifamiliar iconcepts ias iwell ias iideas ithat ispark

imy iinterest ias iI iread.

5 I ilook ifor ithe imain iideas ias iI iread.

Memorization

6 When istudying, inote itaking ihelps ime ito iremember

iwhat iI ihave iread

7 I iuse iabbreviations iduring imemorization iexercise

8 I isay idifficult concoepts iout iloud iin iorder ito icommit

ithem ito imemory

9 I iuse imnemonics ias iaids ifor imemorization

10 I itry ito icreate iassociations ibetween inew imaterial ias iI

itry ito ilearn inew iinformation

11 I ialways itry ito icommit iportions iof iwhat iI istudy iinto

imemory

Note iTaking

12 I itake inotes ias iI iread imy itext ibooks.

13 I itake inotes iduring iclass ilectures.
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14 I iorganize imy inotes iin isome imeaningful imanner i(such

ias ioutline iformat).

15 I icompare imy inotes iwith ia iclassmate

16 I itry ito iorganize imain iideas iand idetails iinto ia

imeaningful imethod

17 I icheck imy inotes ito ifill iin iany imissing iwords isoon

iafter ithe ilecture

18 When itaking inotes ifrom itextbook, iI ilook iout ifor ithe

imain iideas iand isupporting idetails iin ieach isection ias iI

iread iit

Preparation ifor itest iand iExamination

19 I istudy iwith ia iclassmate ior igroup ibefore ia

itest/examination

20 I ianticipate iwhat ipossible iquestions imay ibe iasked ion

imy itests iand imake isure iI iknow ithe ianswers.

21 Before istarting ia itest, iI iplan ihow imuch itime ito iuse ion

ieach isection

of ithe itest.

22 I ireview imy inotes ieach inight iby iturning ithem iinto itest

iquestions

23 I ianswer ipractice iquestions ito istudy.

Self iTesting

24 I imake iquestions ifrom ia ichapter ibefore, iduring, iand

iafter ireading iit.

25 I iquiz imyself iover imaterial ithat icould iappear iin ifuture

iexams iand itests.


